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Name: Cathy Davies 
Student number: 2006787
Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement
	
	Target
	What I have done in this assignment...

	Target 1
	To consider the reader as intelligent but without knowledge of your field.  It will therefore be necessary to introduce and define each new term you present.
	Ensured and checked that each new term is presented and explained in full and not abbreviated in the first instance. 

	Target 2
	To ensure enough words remain to provide a thorough conclusion.
	Ensured that enough words remain to provide a comprehensive conclusion, removing words from elsewhere when required. 

	Target 3
	
	


Part 1: Professional Learning Passport 
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Bridging Activity Completed in Lead School Focusing on Assessment for Learning. Observations completed in 3 year groups around the use, implementation and impact of different AFL techniques and strategies. Input from year 3 class teacher around AFL strategies and her personal preferences based on the demographic of her current class including the impact of COVID19 and subsequent gap in formal and structured education.
Discussions around Four dimensions of great teaching and best bets to improve learning as well as content contained in successful futures and the great teaching toolkit.
Discussion around assessment for learning strategies to be focused on in Test phase:
· Sharing criteria with others
· Quality of questioning / Quality of talk
· Quality and use of Feedback
· Peer and self-assessment

	Based on observations within 3 different year groups, I considered the following:
- The school policy around mixed ability groups, and the subsequent opportunities for peer and self-assessment within these groups and whether or not the same opportunities would arise in set ability environments.
- The use of structured cooperative learning and the following small group feedback provided, as well as the quality and use of this feedback.
- The use of 'live marking' to ensure that feedback provided is utilised while the activity is still being completed rather than at a later time/date where it may be less effective. E.g. if a child has written 6 backwards multiple times they may have reinforced this as the correct way in their mind, if corrected on the first attempt they have opportunity to reinforce the correct formation later on in the same piece of work. Therefore is later feedback as valuable if the child is unable to put it into practice straight away, will they retain the information if the same skill is not required for a set time period?
- The use of written feedback in books, does this add value? Do the children have access to see this straight away, is it also given verbally? If children do not access it straight away, will it have meaning to them if seen at a later date? Does this feedback add value to the learner or is it completed as a tick box exercise.
- The value of 1 to 1 feedback time with students - Does this have to be live, or can it be once a week feedback on a variety of things (Feedback Friday). Does the time frame of this make a different to the quality and use of feedback?
- The use of self-assessment at the end of a task E.g. if writing a persuasive piece of writing, children place their books in colour coded boxes based on how persuasive they believe their work to be; a gauge on how they felt the work went, however if live feedback is not then provided, how valuable is this self-assessment.
- The use of questioning within the classroom by allocating students numbers and choosing a number to answer. Does this place pressure on students who are quieter or does it promote an atmosphere where all students take responsibility for their learning?
- The learning objective set at the beginning of the lesson and re-visited throughout the process in order to remind children. Can children make their own learning objective e.g. put together a leaflet from existing material E.g. cut out a title and stick it on so that they can see what is required when making their own leaflet.
- The use of structured questioning to prompt self- assessment E.g. ' have you remembered to: Put your numbers in the first column, check that your numbers are all facing the right way etc - allows children to check and identify their own mistakes, prompting them to do this themselves in future.
- Peer assessment in a more basic format, e.g. thumbs up, thumbs down. Consideration around empathy and self-confidence when encouraging more extensive peer feedback. Do all children have the vocabulary or communication skills to provide effective feedback, and is this useful to other children. Use of two stars and a wish during a lesson so that children have the opportunity to implement change rather than at the end when they have no chance to change their work.
- The use of a questioning grid, and circumstances in which open questions can be posed.




Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Following a bridging experience in week 2, I decided to test 2 AfL strategies during this week. The two strategies that I choose were: 
- Questioning (‘Questions provide the teacher with immediate feedback on a pupils’ understanding, and can then provide a child with immediate support’ Pollard (2014).
- Peer and self-assessment. (‘All young people need to become their own best self-assessors’ (Earl and Katz, 2008, p90 in Pollard, 2014, p367)
The first was used during lessons around time, while children are usually set for maths, abilities in this area of learning appeared to vary based on the amount of time context used in the home environment. For example, some lower ability children were clearly engaged at home regarding time, and were able to say what time they went to football training or what time school started, whereas some higher ability children had clearly never before encountered the concept of time. I was able to immediately assess this knowledge base using questioning on a whole class basis. Based on this prior knowledge I was therefore able to divide children into groups based on their existing understanding of time, rather than usual set ability groups. 
Half way through the week I then completed a further questioning session which provided me with immediate feedback on understanding and ability at this point. This allowed me to see which children required support and which required further challenge. Based on this I was able to split children up and provide challenge appropriate activities in order to ensure each child was engaged and focusing on the relevant skills. For example some children were able to tell the time using o'clock and required further challenge in the form of half past or quarter past. Other children were struggling with the concept of O'clock and needed further work on the concept and understanding of time itself. This check in allowed me to see where each child was as how to improve the learning experience from this point.
The second related to both 'two stars and a wish' as well as 'special partners'. During the first activity children were asked to attached hearts to other groups work and say what they liked about it/what they would change. 
Children were then allocated literacy partners with whom they read daily. Partners alternate so that each child works with a lower and higher ability partner during the week. Children encouraged to seek help from their partner and to help them where necessary.
Some lower ability children appeared to respond more favourably to feedback/help from fellow students, while higher ability children appear to re-visit and reinforce their basic understanding while working with lower ability children.
‘I think it is important that pupils develop the skills to evaluate and assess each other’s work, instead of relying on teacher feedback and comments’. (Black 2003). ​​​​​​​
	I based my midweek assessment of learning around questions demonstrated on clocks made by the children. While this was successful in showing me the ability of approx 80% of the class, the lower ability children who had not yet mastered the concept of time were unable to participate. I therefore changed this process to include the general understanding of time asking children to put their hands to the ceiling if they thought they had breakfast in the afternoon or hands to the floor if they thought it was morning. This allowed me immediate feedback on the understanding of every child in the room. Following this I could then use the clocks to further understand each child's needs. In future I will ensure that my questioning allows every child access initially before differentiation to understand the needs of higher ability children.
Questioning: 
Pros: Immediate feedback
Immediate action can be taken if evident that children do not understand.
Cons: Can be time consuming
Some children are too shy to show true ability to the rests of the class
Difficult to differentiate 
Peer and self-assessment: 
2 stars and a wish: Time management was an issue here, in future I would stop halfway to complete this, as it ended up being completed last, which did not allow children time to make any changes. It was also very time consuming allowing every child/ group to feedback and some pupils struggled with the concept of feedback. Based on this I adapted my approach to smaller groups/ pairs.
'Special Partners': While this appeared to be successful for the majority, some children especially did not respond to peer feedback and instead became disruptive. Personality clashes would also need to be monitored here as well as children’s behavioral management needs.
In future I would potentially remove a group of children to work with a partner under closer supervision in a quieter area to ensure that each child is benefiting from the experience and to provide any necessary guidance and to prevent disruption for a fairly loud activity.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Session attended whereby AFL test phase was shared with fellow students.
	It was useful to see how AFL strategies were implemented and delivered in other schools as well as the pros and cons from student teachers in different year groups. I was able to discuss my chosen AFL strategies with others and develop a plan on those that I intended to test next. I also was able to gain an understanding of what other strategies people had tried and why they were successful / unsuccessful, I can now use these to adapt my approach should I try to same strategies. Based on this experience I am going to continue to attempt to test two AFL strategies a week in order to understand what works well and what I could develop. Overall I believe that questioning was a success, however adaptation is required in order to ensure it is accessible to all. This is similar to peer-assessment where I believe it was successful however I need to work on the following points: 
- Suitable pairings based on ability and personality, assessing whether or not the paired children will both benefit from the experience.
- Providing opportunity for children who are more easily distracted to complete activity in a quieter environment.
I will adapt both questioning and self/peer assessment based on the feedback provided, and trial both with the changes to establish any difference. Following this I will trial further AFL techniques to establish which work best for this group of learners.



DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? - Yes
My current placement school uses the read, write, inc scheme to teach and record language and literacy. As I had no experience with this scheme, I was initially unable to participate in teaching or assisting with these lessons. I therefore attended one to one sessions with a member of trained staff in order to build understanding in this scheme. I used a number of books from each level of the scheme to help me understand the terminology used, such as red and green words. I also observed the class teacher teach a number of read, write, inc sessions. 
I then accessed the online read, write inc portal in order to watch lessons delivered by read, write, inc practitioners directly. Following this, I began taking small groups of children for literacy lessons, accessing the read, write, inc handbook to assist me. I also discussed read, write, inc groups with my class mentor in order to fully understand the assessment criteria and the place of each child on the scheme, as well as the next steps for each child at each given level. I now feel more confidence in this process and will continue to use the online portal / handbook to increase my understanding and skills in this area. 
Cymhwysedd Digidol / Digital competence
Evidenced by an asset? Yes
Microteach session planned and completed with a focus on a current humanities topic (WW2 History). Learners where provided with stimuli framework which saw them take on the role of spy's during WW2. Learners were then provided with a number of activities which took on cross curricular responsibilities such as numeracy, oracy and teamwork. The following aims and objectives were identified: 
Aim: Codebreaking
Objectives:
- To be able to demonstrate and utilise your knowledge of numeracy in order to solve problems as a team. Including the use of decimals, multiplication, division, shapes and area.
- To utilise literacy skills in order to solve problems.
- Introduction to sequencing in order to provide a foundation for coding / programming.
- To demonstrate team work / oracy skills in order to effectively solve problems. 
Blended learning techniques were utilised to promote active engagement, this included the use of verbal instructions/ stimuli, audio recordings, video, illustrations and group participation. 
The Microteach was presented to a group of students as well as professional lecturers and feedback provided in order to influence and benefit future teaching experiences. 
During the preparation stage of the microteach, myself and my team sought advice from lectures as well as from each other’s past experiences in order to inform our decision making. This was particularly prevalent around the use of teams to deliver the lesson with some having vastly more experience online than others. Myself and my team discussed the potential impacts and benefits of completing the lesson online and how any impacts could be minimised. In order to prepare one element of the Microteach I needed to display visual and audio instructions in the form of a video. If the lesson was presented in person rather than on teams, these instructions could have been read up and the visual displays held up at the same time. As this was not possible in the current COVID19 climate I sought advice on how to create such a video and how to then link it in the lesson so that it could be accessed via teams. When creating the video I trailed it with my fellow team mates to ensure that they could access its content and to ensure that it was suitable for our needs. 
The microteach was completed in a team of three, which, during the current COVID19 restrictions required communication in a number of new ways. I also sought out information from in school key stage 2 colleagues in order to ensure that the content of the lesson was age appropriate. 
I have used the experience and feedback of the microteach in order to reflected and promote further development in areas of digital competence.  There are limited circumstances in which feedback can be obtained from such a wide range of people in one opportunity, therefore the feedback received will be useful in order to improve in the future. One element which I would change in the future would be the allocation of groups in advance of the lesson. During the Microteach learners choose their own groups, which was problematic for learners less confident in approaching others or speaking in a group environment within the teams digital context which only allows you to see a certain number of learners at a time, it is therefore easy to loose learners and not recognise their lack of understanding/contribution. This is something that would not have been an issue should the lesson be presented in person, however it is something that I will consider during future online engagements. 
​​​​​​Following the microteach myself and my team discussed what went well and what we would change in the future. We acknowledge the above lessons as well as difficulty contributing over teams verbally, therefore in future we would adopt a visual response model that would see learners holding up answers rather than shouting out to allow more learners to actively contribute. 
I was later able to utilise and build upon the skills developed during this microteach lesson in order to prepare online lessons for children during PTE1. I was able to use the reflective practice from the microteach session in order to positively influence lessons created for pupils studying online due to the ongoing COVID19 pandemic. 
Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? Yes
I discussed Welsh Language development with my class mentor as an area to develop as I have resided outside of Wales for the past 10 years and subsequently had limited interactions with the language. As such following attendance at Cymraeg i Bawb sessions I created a short video using phrases / sentences learnt in order to demonstrate development and to build confidence in this area:  https://flipgrid.com/s/bc63dfd46018 
Following this my class mentor suggested that I started attempting to use welsh in everyday situations, including for the register, and marking in order to make it more familiar. I therefore completed a number of circle time activities with the children using welsh words or phrases, using the attached cards to help me at first. I choose one card per week and concentrated on its contents e.g. greetings, beginning and end of lessons and behaviour. I also began to mark books in Welsh in order to assist with building my confidence in this area.
Using the skills I developed from the above activities, I was later able to create an asynchronous lesson aimed at learners studying at home in line with current COVID19 shielding protocols.
I am currently using Duolingo to attempt to build my confidence in this area and enhance my Welsh language skills.
Safonau/ Standards:
Professional Experience Template 1: PTE: 16th - 20th Nov 2020
Pedagogy Standard:  FORMDROPDOWN 

What did you do and why?
Differentiation & Challenge and expectations /Exploiting subject disciplines in areas of learning & Progression in learning
For the first 2 weeks of my placement during numeracy lessons I planned work that appeared either too challenging for lower ability children or not challenging enough for higher ability children. Therefore this week I discussed the differentiation with the class teacher prior to planning them to ensure their suitability. I also took what I had learned about each group of children the previous two weeks and incorporated this into my planning. For example, based on the activities that I planned for lower ability children that proved to challenging, I was now aware that they were unable to form numbers above 5 and would therefore require guidance and support if activities required them to record numbers in a written format. I was also now aware that some higher ability children may be able to complete their tasks more quickly and subsequently may require both additional and more challenging work. I therefore also planned additional task to ensure that higher ability children could be extended if required. In addition to this I also provided homework from the previous weeks activities for children to allow them to enhance their understanding at home and in order to assess their understanding and retention of the topics covered. This would allow me a greater assessment of their understanding away from a group/class room environment and allow me to ensure that this week’s tasks were suitable to their needs. Based on the teachers feedback I changed a number of the activities in order to ensure accessibility and challenge for all, this included providing a picture based activity for lower ability children, which would allow them to access the topic without having to record their answers in written format, a skill I was already aware that they struggled with. Half way through the week I completed an AFL questioning session which provided me with immediate feedback on understanding and ability. This allowed me to see which children required support and which required further challenge. Based on this I was able to split children up and provide challenge appropriate activities in order to ensure each child was engaged and focusing on the relevant skills. For example some children were able to tell the time using o'clock and required further challenge in the form of half past or quarter past. Other children were struggling with the concept of O'clock and needed further work on the concept and understanding of time itself. This check in allowed me to see where each child was as how to improve the learning experience from this point. During this week children learnt about time in maths lessons - while children are usually set for maths, abilities in this area of learning appeared to vary based on the amount of time context used in the home environment. For example, some lower ability children were clearly engaged at home regarding time, and were able to say what time they went to football training or what time school started, whereas some higher ability children had clearly never before encountered the concept of time. Based on prior knowledge I therefore divided children into groups based on their existing understanding of time, rather than usual set ability groups providing different differentiated work based on previous learning in this area. 
During this week children learnt about time in maths lessons - while children are usually set for maths, abilities in this area of learning appeared to vary based on the amount of time context used in the home environment. For example, some lower ability children were clearly engaged at home regarding time, and were able to say what time they went to football training or what time school started, whereas some higher ability children had clearly never before encountered the concept of time. Based on prior knowledge I therefore divided children into groups based on their existing understanding of time, rather than usual set ability groups providing different differentiated work based on previous learning in this area. During this week children learnt about time in maths lessons - while children are usually set for maths, abilities in this area of learning appeared to vary based on the amount of time context used in the home environment. For example, some lower ability children were clearly engaged at home regarding time, and were able to say what time they went to football training or what time school started, whereas some higher ability children had clearly never before encountered the concept of time. Based on prior knowledge I therefore divided children into groups based on their existing understanding of time, rather than usual set ability groups providing different differentiated work based on previous learning in this area. 
What have you learned?
Differentiation & Challenge and expectations /Exploiting subject disciplines in areas of learning & Progression in learning
This week’s differentiation tasks appeared more successful than previous weeks with lower ability children demonstrating understanding of the topic in a visual form and higher ability children demonstrating the skills they had learned in a number of different formats including visually, orally and being able to explain the skills to their peers. I based my midweek assessment of learning around questions demonstrated on clocks made by the children. While this was successful in showing me the ability of approx 80% of the class, the lower ability children who had not yet mastered the concept of time were unable to participate. I therefore changed this process to include the general understanding of time asking children to put their hands to the ceiling if they thought they had breakfast in the afternoon or hands to the floor if they thought it was morning. This allowed me immediate feedback on the understanding of every child in the room. Following this I could then use the clocks to further understand each child's needs. In future I will ensure that my questioning allows every child access initially, before differentiating further to understand the specific needs of higher ability children. 
Splitting children into differentiated groups based on their previous subject matter knowledge around time allowed children who were familiar with the concept of time to develop and be challenged whereas their previous maths grouping may have seen them in a group below their ability in this topic. However this did also present some challenges, whereas some lower ability children understood  the concept of time, they were unable to record it in the same way that higher ability children were and while some higher ability children started with less of an understanding they were able to catch up quicker than some of their peers. In order to combat this, half way through the week I completed AFL strategies around questioning in order to re-evaluate groups to ensure that each child was adequately challenged and equally able to complete the activity set. I would continue to use this method in future in order to ensure that differentiated tasks set at the beginning of the topic are still suitable for the group at any given time and the differentiated groups need to be fluid as a group that suits a child at one point may not suit them an another point. Some children also presented as on the edge of their given group and therefore ability to move between two different groups was essential in order to allow both understanding and challenge. 
What next?
Differentiation & Challenge and expectations /Exploiting subject disciplines in areas of learning & Progression in learning
Continue to monitor children within differentiated groups to ensure that activities set are suitable for their needs. This can be enhanced by providing homework to ensure understanding (although I accept here the possible issues posed her with parental engagement). Continue to prepare extension tasks should children complete tasks early, as well as ensuring that AFL techniques used to set differentiated groups are accessible to all. I recognise here that children are, as standard differentiated into ability groups rather than based on individual ability needs. Therefore while activities may be suitable for the highest and lowest ability children in those groups, they may not meet the needs of those children in the middle, with some children finding the activities of one group to easy but not yet being able to access the activities of the group above them. It is difficult in these circumstances to challenge each individual child, while maintaining class room and time management. I would like to complete research around the effect differentiation has on these children, and whether or not they benefit from the process as a whole, and how it can be improved to meet the needs of all. 
Professional Experience Template 2: PTE Week 4 23rd - 27th Nov 2020. 
Pedagogy Standard:  FORMDROPDOWN 

What did you do and why?
Sustained effort and resilience in learners
During previous weeks I noted that when children were offered a selection of enhanced activities, children were often unable to move around these activities freely even if they completed the activity they were on, as the instructions to complete the next activity were not readily available to them. Every 15 minutes children were stopped and moved around activity, when they arrived at a new activity it would be explained to them by a member of staff. Due to staff rations this meant that some children had to wait for a member of staff to explain the activity to them. I also noted that children would seek help on a number of activities before attempting to complete the tasks alone and would be completely reliant on the member of staff explaining the activity to them. Children who then finished their activity quickly often became bored and sometimes disruptive while waiting to move to the next activity. This week I therefore decided that children would be provided with a choice of enhanced learning, aimed at all ability levels, and would be able to move around the activities independently and freely. Rather than setting certain children certain tasks, and then stopping the lesson to move children around explaining each activity to the new group, I decided to provide children with clear instructions for each activity (rather than just the one they started on) at the beginning of each session. I completed examples of each activity in a whole class setting at the beginning of the lesson, demonstrating to children how to complete each task. I asked questions during this whole class activity in order to ensure and reinforce understanding. I then placed the completed example of each activity on the relevant table so that children were able to access them. I also placed accessible instructions to complete each activity on each table and instructed students to check these instructions if they were unsure before asking an adult for help. Based on ability some of these instructions were written, some were illustrations while others were audio and video files. Children were also encouraged to ask other students if they were unsure. I did this so that children would be able to move around activities at their own pace, accounting for children who may take longer or complete activities quicker. Ipads were set up on one specific game at the beginning of session and children shown how to get back to this screen themselves, with accompanying accessible instructions to remind children. I decided to do this in order to allow children to attempt to complete activities independently of teaching staff and subsequently work on problem solving and recall skills. I also wanted children to consider how they could solve issues themselves, using provided instructions/ examples in order to build resilience and reliance on their own skills and abilities. During the lesson, each time a child came to ask a member of staff a question about their activity, they were directed to the examples and instructions to establish if they were first able to solve the problem themselves. Children who completed the tasks independently where they asked to explain how they did this to their peers. 
What have you learned?
Moving around activities at learners pace rather than in groups presented some challenges, especially around children who preferred certain activities. For example some children would not move from online activities to the next challenge without directly being told as they preferred this task, this led to some issues with other children not receiving equal opportunity to complete all activities. Some children also choose to skip the activity that they thought was too hard, without trying to complete it. Half way through the week in order to avoid this, I allocated a different group to start on each activity daily so that I could ensure that each group had completed the main 5 activities. Some issues were also highlighted with children playing unrelated online games. In future I would ensure that children working with ipads are checked to ensure that the material accessed is appropriate and relevant. I also considered the accessibility of provided examples and instructions, as some contained words that only some children could read. While other accessible instructions were provided in the form of pictures, audio files and videos, these were not as easy to access as the written instructions, therefore giving the children who could read an advantage. The children began the activities in set groups, I would in future adapt this to mixed ability groups, which would allow children who could read, to help those who were unable to do so. There were also some issues around children who attempted to follow instructions and try activities themselves, who believed that they were then unable to ask for help when they were still struggling. I also noted that some children who may have usually taken longer to complete each task, on some occasions felt pressured to move more quickly, in line with their peers and therefore did not complete the tasks to the best of their ability. Some children also found the situation more disruptive and were easily distracted by other children coming and going from their activity table.  
What next?
Following completing this lesson I asked children to feedback on how they thought it went. I asked children initially closed questions asking them to put their hands up if they preferred to move around the activities interdependently or if they preferred to stay with their groups. Children were then asked to expand on their answers. The majority of children appeared to prefer to move around activities independently, however a major factor here was that they wanted to move around with their friends rather than their set groups. I think that in future I would change the format, which would see children remaining in mixed ability groups. I would still explain each activity at the beginning of the lesson and provide accessible instructions to encourage children to complete the activity alone, however instead of then being able to move activities, which appeared to cause a significant amount of disruption I would provide extension activities on each table which could be accessed through independent instructions. Children would then move around tables as directed every 15 minutes, remaining in their set groups and minimising disruption to children who were distracted by children moving around them. I would also ensure that children were aware that teaching staff were available if required and that if children were unable to solve their problem themselves they could seek assistance. Provided instructions would be more accessible to all, for example I would reduce the amount of formats as this appeared to cause some confusion but the formats remaining would be accessible to all for example audio files, which each child would be able to access. I believe that I attempted to implement too much change at one time and would look to improve learns resilience and problem solving skills through their existing group activities before implementing free movement around different activities. 
Professional Experience Template 3: Week 1 PTE 2nd - 6th Nov 2020.
Pedagogy Standard:  FORMDROPDOWN 

What did you do and why?
Real life, authentic contexts/ Four purposes for learners
Before completing my lesson planning for this week, I established which of the four purposes would be the focus of each lesson, for example, I choose ethical, informed citizens as this lesson involved real life context around fire safety on bonfire night, which was the following week, making the lesson relevant and topical. I completed a plan around children understanding and considering the impact of their actions when making choices and acting. The focus of the lesson was around how others could be affected by them setting of fireworks, and lighting bonfires this included people who were more vulnerable in the community as well as the wider world including animal habitats. Consideration was also given to the added strain on the NHS should them or a member of their family become injured from a firework related activity given the current COVID19 pandemic. I considered whether or not to include information around the current pandemic given the children's young age, however I decided that the children would already have some knowledge of this at home and that in order for the lesson to maintain a real life context some information on this had to be included, this was however toned down in relation to age appropriateness while maintaining the underlying theme. While focused on the above purpose, I completed lesson plans around personal safety, community safety and impact on the wider environment. The lessons were delivered the week before bonfire night and related to bonfire night safety in order to ensure that children were able to implement the skills that they had learnt in a real life context. The concept of bonfire night during the COVID19 pandemic was also explored with children to ensure an authentic context and, to ensure understanding around the demand placed on the fire and ambulance service and the subsequent increased importance of keeping safe this year with a lack of organized displays. I believed that this would be valuable information for children who were likely to be celebrating bonfire night at home this year given the current government restrictions on travel. I began the lesson by asking children what they already knew about bonfire night, and what they thought they would have to consider. A number of children mentioned animal habitats and the danger of getting too close to fires. Based on this underlying understanding I decided to show the children a video, published by the fire service explaining how they could make positive choices in relation to their own safety and to benefit those people and animals around them. The video illustrated a young family spending bonfire night at home, and how, because they usually went to organised displays, the grandparents didn't know how to look after themselves or the children around the fire. The children were then tasked in groups to explain to the grandparents (a role taken on by two children) how they could better protect themselves, the environment and others.  Following this children were tasked to create a safety poster that they could give to younger children in the school to help them to keep safe on bonfire night. 
What have you learned?
Real life, authentic contexts / Four purposes for learners
Upon reviewing the four purposes further, the lesson could also have included elements from healthy, confident individuals, particularity in relation to ‘know how to find the information and support to keep safe and well’. This could have included how to call the fire service or ambulance service in relation to a firework related injury including ensuring children know their home addresses and the importance of using emergency numbers responsibility. Aspects that could have been explored were the implications of using emergency numbers irresponsibly and how this may adversely effect others in the community who required emergency assistance. I would include this area if I were to complete the lesson again and in future would review the four purposes more closely prior to completing lesson plans in order to ensure that they are the driving force. 
Although not all children were able to complete the safety poster due to writing ability the majority were able to verbally communicate how to stay safe on bonfire night, if I repeated this lesson I would ensure that each child was able to access a relevant activity E.g. drawing about bonfire safety rather than writing if required. Following the lesson and bonfire night children returned, able to tell us what they had done, having learned certain things in school. For example, one child told me that she had worn gloves when holding her sparkler because she did not want to burn her hand and that she had put the matches on a shelf so her baby sister could not reach them. This could have been further expanded to include knowing where to go for help as per the above. 
What next?
If I repeated this lesson I would consider expanding it in the context of ‘know how to find the information and support to keep safe and well’ as well as real life contexts to include similar areas such as keeping safe around candles or stoves. This lesson could also be extended to include more on habitats and how we can help keep them safe. 
Part 2: Critical Reflection 
Differentiation. 
Introduction 
During PTE1 I experienced a number of different responses to differentiated classwork from various sources. On some occasions work appeared too difficult for lower ability children causing them to become disheartened or disengaged while on other occasions work appeared to not be challenging enough for those defined as more able, evidenced by them completing work easily or quickly.  Several children in lower ability groups appeared disengaged regardless of the work provided and subsequently often negatively influenced the behavior of other members of their group. This was accompanied by several conversations with parents who felt that their child was being ‘held back’ by being placed in a lower ability group, indicating that they were not being supported to access more challenging work. 
Critical Discussion
In light of the above, the discussion here will focus around the positives and negatives of differentiated work and subsequent ability groupings within the classroom environment and how such groupings might effect children on both a short and long term basis. 
The objective of placing children into ability groupings within the classroom environment is thought to ensure that children within each group have access too, and support to complete ‘tasks [and] activities’ which are matched to their current academic ability. (Educational Endowment Foundation 2018). While this process may make logistical sense in some classrooms, with support staff allocated to assist learners in different ways, there is evidence to suggest that groupings of this type can be less ‘beneficial for lower attaining pupils than others’ (Educational Endowment Foundation 2018). This is an interesting point to consider as that those learners allocated to less able groups, who potentially receive more support than others, actually appear to benefit the least from this process. 
While short term studies, such as the three month study completed by the Educational Endowment Foundation (2018) found that groupings within classrooms are ‘likely to be beneficial for all learners’, studies focusing on the longer term impacts of such groupings yield far less promising results. Longer term studies have highlighted issues relating to ‘wider outcomes such as confidence’ as well as potential negative implications on ‘attitudes and engagement of low attaining pupils….discouraging the belief that their attainment can be improved through effort’. (Educational Endowment Foundation 2018)
Didau (2017) rather more controversially goes a step further and highlights negative teaching attitudes associated with lower ability groups stating that ‘some schools continue to allow bottom sets to be sinks of low expectations and poor behavior.’ He goes on to highlight attitudes of learners within ability groupings, stating that ‘when children are corralled together by ability, they learn that they are either ‘bright’ or ‘thick’ and then rise or sink to meet these expectations.’
In contrast to the above, findings published by Kulik and Kulik (1992) concluded that their research did not ‘support...claims...that students in the lower groups are harmed academically and emotionally by grouping.’ 
It is recognised here that research into the positive and negative attributes associated with ability grouping is often limited to studies that compare ability groupings to whole class approaches. It is therefore possible that any positive results observed from using the ability grouping approach, could in fact be due to children participating in group activities rather than being placed specifically in ability groups. Further research is subsequently required into the comparison between mixed ability group approaches such as collaborative learning, and groups determined by specific ability. (Educational Endowment Foundation 2018)
When considering social and wider reaching consequences of ability grouping, Saleh et al (2005) concludes that children defined as lower ability appear more motivated and subsequently achieve higher levels of attainment when placed in mixed ability groups. However the research goes on to state that this is the reverse for middle and higher ability children who appear to perform better and engage in more ‘collaborative elaborations’ when grouped with students of a similar ability. 
Relevant literature appears consistent on the far reaching benefits of collaborative work when compared to individual study, however there is a significant divide in such literature when whether or not to divide students by ability is considered. Differentiated work by definition and logistics requires children to be grouped by ability. While it would be possible to present different children within one group with different tasks or activities, it is likely that this would dramatically reduce collaborative conversation, with children focusing on and communicating with peers completing the same work as their own rather than others in the group completing more or less challenging work than their own. However with this being considered, the benefit of higher ability children supporting lower ability children on certain tasks or ideas has been widely recognized as beneficial for both parties. For the higher ability child this process provides opportunity to affirm their knowledge on the subject and for the lower ability child the idea is explored in a potentially more accessible way. (Saleh et al 2005). It is also important to note here that while a child may be academically more able, they may not be socially or communicably so and therefore collaborating with children of varying abilities may also be beneficial to their social development. 
Further literature such as Azmitia (1988) and Hooper & Hannafin (1991) all conclude that lower ability children benefit in a number of ways from the presence of higher ability children within their groups. This is specifically prevalent around the ability of more able children to provide explanation or practical assistance to their less able peers. The next question to be considered therefore is whether or not mixed ability groupings with lower ability children detrimentally effect the development of their higher ability peers. 
When considering this question Fuchs et al. (1998) and Hooper & Hannafin (1988 & 1991) both concluded that the performance of higher ability children placed in groups with equally able peers outperformed those who were placed in mixed ability groupings. However in contrast to these findings Webb (1991) concluded that children defined as more able performed better in mixed ability groups than when grouped with their ability peers. This conclusion was in part due to higher ability children being able to take on the role as ‘teacher’ within these groups and subsequently being provided with the opportunity to develop and communicate explanations to their peers, consequently re-affirming their knowledge and understanding of the topic. While literature contradicts significantly on this point, Azmitia (1988) found that ‘higher-ability students typically perform well regardless of whether they work with equally capable peers or lower ability students’ concluding that types of groupings have no impact on the performance of higher ability pupils. 
While the impact on higher and lower achieving pupils has been explored, it is also necessary to consider the impact of middle ability learners who fall into neither of the above definitions. When considering the role of middle ability children within mixed ability groups, Webb (1982) voices concern over these children being ‘excluded’ from the teacher, student relationship established between the higher and lower ability children respectively, providing them with less opportunity to contribute or benefit from this type of grouping. Saleh et al (2005) cautions against drawing conclusions relating to middle ability pupils however based on the ‘lack of attention to average-ability students’ in a number of related studies. 
It is overwhelmingly evident from the above literature that lower ability children benefit from the input of their higher ability peers. However this does not consider practical and logistical issues that may be present within the classroom environment such behavioral implications or children with additional learning needs (both higher and lower ability). The age and maturity of children involved in this process is also a significant consideration in relation to the ability of higher ability children to take on the ‘teacher’ role. This may be especially prevalent when we consider higher order skills such as empathy or encouragement. We can see an example of this process when we consider assessment for learning techniques such as peer feedback and the ability of younger children to provide constructive feedback rather than criticism that may dishearten or damage the motivation of their peers. 
It is also necessary to consider here the conclusion made by the Educational Endowment Foundation (2018) that a significant disadvantage to ability grouping is that lower ability children do not practically see how they can improve their attainment and are subsequently discouraged. As an example, if a child placed in a lower ability group, is the top performer of that group, they do not see children achieve attainment above themselves and therefore do not strive to improve. There is an argument to be made here, that if this child was placed in a middle ability group and became the lowest performing, they would be able to visualize improvement and could subsequently become motivated to achieve the same level as their peers. There is however of course an argument to be made in contrast to this, that the child would find the work in the middle ability group too difficult and become disengaged in the learning process. 
When we consider the 2022 curriculum which defines ‘ambitious capable learners’ as those who ‘set themselves high standards and seek and enjoy challenge’ we must consider if traditional ability groupings provide children with the opportunity to achieve such a goal. This is also true for ‘ethical informed citizens’ which requires learners to ‘respect the needs and rights of others, as a member of a diverse society’, it must be considered here that ability groupings by their very nature deny learners the opportunity to be part of an academically diverse society at the earliest opportunity. (Welsh Government 2020). 
Conclusion 
In light of the above I have identified a number of actions that I will take in future teaching experiences. 
During my previous teaching experience children were grouped by ability for every subject and movement between groups was restricted to once a term in order to ‘avoid disruption’. Children were provided with different tasks and activities based on their ability groupings.  While I accept that there is some practical and logistical need for ability groupings and subsequent differentiated work when we consider children with additional learning needs, English as an additional language or children with specific behavioral needs, this is not necessarily the case in every circumstance or topic. In light of this I would remove ability groupings for a number of sessions and replace the system with collaborative learning in mixed ability groupings. 
The need for more challenging work for some children would of course not be removed, however the task provided to all children would be fundamentally the same, with higher ability children receiving extensions and additional tasks based on the same core activity. These extensions would include explanations or assistance for lower ability children in an attempt to foster the teacher, student relationship within these mixed ability settings. Children would not be provided with fundamentally different differentiated work as I believed that this removes the opportunity for collaborative explanation, which is university sighted as the major benefit of mixed ability groupings. Instead, for example, if children were required to create an advert, differentiation would be present in the length, context, complexity or format of the advert, the core task however would remain the same, allowing for collaborative exchanges regardless of ability. 
I would also carefully consider the conclusion made by the Educational Endowment Foundation (2018) that a significant disadvantage to ability grouping is that lower ability children do not practically see how they can improve their attainment and are subsequently discouraged. Where there is a practical requirement for ability groupings, for example in areas such as numeracy, where children would be required to grasp order number before moving on to addition or subtraction, movement between these ability groups would be fluid in order to foster the belief that effort does in fact result in increased attainment. As an example, if a child placed in a lower ability group, is the top performer of that group, that child does not necessarily see children achieve attainment above themselves and they subsequently do not strive to improve. There is an argument to be made here, that if this child was placed in a middle ability group they could be assisted by those middle ability peers via collaborative explanation to understand more complex topics or tasks. I do however recognize here that there is of course an argument to be made in contrast to this, that the child would find the collaborative explanations within in the middle ability group too difficult and become disengaged in the learning process, however I believe that fluidity between groups would provide the best source of motivation while ensuring each child was capable of completing the tasks set within their grouping.
The final action that I would take  in relation to differentiated work and ability groupings is to allow children the right to choose the level of work they believe to be most suited to them. If a lower ability child strives to complete an extension task, they will be afforded the right to try and provided with all necessary support to succeed in order to foster an environment where ‘ambitious capable learners...set themselves high standards and seek and enjoy challenge’ (Welsh Government 2020). 
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