AI ACKNOWLEDGEMENT STATUS
I acknowledge the use of Canva (https://canva.com) on 16/04/2026 & 18/04/2026 to create images and videos and generate AI voice. 

 1. Please create a video of a Welsh classroom with school children working.
2. Please create an image of a member of staff working one on one with a pupil.
3. Please create a video of an older student doing academic work.
4. Please create a video of a child achieving in a Welsh classroom.
5. Please create an image of a child holding an academic certificate.
6. Please create a video of a classroom with happy, competent learners.
7. Please create an image of a child who is empowered.
7. Please create a video of a child expressing their voice in a Welsh classroom. 
8. Please create a video of parental collaboration with schools.
9. Please create a video of a teacher experiencing a burnout and workload.
10. Please create a video showing poor parent and school relationships. 
11. Please generate AI voice. 

I confirm that I have not presented any AI generated materials as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence.

Video link:
https://canva.link/cypbou2layy6nhj 


Create an educational video aimed at raising awareness of the extent and impact of ALN in Welsh classrooms.

Video Script:
Opening
Based on recent figures from the Welsh Government, 52,152 pupils, which is equivalent to 11.2%, contain an identified ALN across Welsh local authority Schools (Welsh Government, 2024). Statistics highlight the necessity of functional support. 
As recognition of ALN across Welsh classrooms continues to rise, Welsh reforms have aimed to promote a more inclusive and equitable approach (Welsh, Government, 2025). However, questions are raised regarding the effectiveness of the current support. 

Introduction 
Additional Learning Needs (ALN) is conceptualised as disabilities or learning difficulties among children and young individuals that are in need of additional or specialised support to facilitate learning, referred as additional learning provision (ALP) (Welsh Government, 2025). As outlined in the Additional Learning Needs Code for Wales (2021), support is relevant to learners that experience significantly greater difficulty in learning in comparison to pupils of the same age, or contain a disability that prevents a pupil from reaching their full potential during education (Welsh Government, 2021). 
Special Education Needs (SEN) system was replaced by the Additional Learning Needs and Education Tribunal (Wales) Act (2018) and constructed an integrated framework, fostering a whole approach that was developed to support individuals in Wales aged between 0 to 25 with an ALN, accompanied by the ALN code for Wales (Murphy et al., 2024). The more contemporary system marks a shift from non-statutory to statutory with compulsory individual development plans (IDP) for ALN learners to allow each learner to have access and specialised opportunities required to allow them to reach their full potential (Welsh Government, 2023). The Additional Learning Needs Code for Wales (2021) intends to provide timely and effective individualised support to learners, allowing pupils to benefit from their education with reduced stigma by establishing a fair system for delivery of information and a collaborative procedure of assessment, planning and observation of the support provided (Welsh Government, 2023). 

Key changes and features of the ALN code with impacts
A key distinction with the ALN (2021) code includes the shift towards IDP’s as the primary mechanism for supporting learners when requiring additional support, reflecting a more personalised approach for ALN learners (Estyn, 2023). Additional changes entail the age range in which educational support can be provided to ALN learners which now encompasses learners aged between 0-25 as well as the needs, perspectives, wishes and emotions of learners and parents being central during the process and decision-making regarding educational support, reflecting a person-centred approach (Estyn, 2023). Evidence has indicated that 0-25 ALN framework reinforces continuity of support and therefore, promotes more effective long-term design and positive outcomes for pupils through better transitions, engagement and independence throughout study (Estyn, 2023; Welsh Government 2018). Such improvement of positive experiences and skills could, therefore, positively impact ALN learners through enhancing feelings of competence as well as improvement in educational outcomes and grades (Carew et al., 2020), which enables greater education and future employment opportunities for learners. 
Contrary to the previous system in which decisions were created with less involvement, highlights greater autonomy and empowerment for ALN learners as a result of the new system (Murphy et al., 2024). Thereby, across Welsh classrooms the system enables ALN pupils to participate meaningfully and use their voice to express views and wishes during processes with awareness of rights and available support (Bridgeman, 2025). Promotion of this across school settings, aligns with Ryan & Deci (2000) Self-Determination theory which highlights the significance of competence, autonomy and relatedness in relation to greater motivation. Employment of IDPs and learner voice in the ALN system is considered to increase learners' autonomy and connectedness, as asserted by the framework. Corroborating this, meaningful participation has been linked to positively impact learners through increasing sense of inclusion, confidence and sense of belonging in the classroom which facilitates stronger engagement during learning and classroom activities (Conner et al., 2022; Messiou et al., 2024; Mitra & Serriere, 2012). 
In addition, the ALN principle of collaboration reinforces parents' sense of control and involvement over their child’s support during learning, highlighting the significance of parent and pupil involvement (Bridgeman, 2025). Evidence has showcased that such involvement has positively impacted and strengthened relationships between parents and schools through ALN person-centred approaches and family engagement officers, ensuring learners priorities, needs and goals are being supported holistically and consistently across classrooms and at home through effective partnership working (Conn et al., 2024; Estyn, 2023). The evidence and systems emphasis of family and classroom collaboration reflect Bronfenbrenner's (1992) Ecological Theory, indicating that child development is influenced by interconnected environmental support systems, particularly home (family) and classrooms (staff and peers) as immediate microsystems. In correspondence to the framework, improved connection is highlighted to positively impact learners, with consistent and proactive support being critical in promoting learner progress, positive classroom behaviour and attendance, key factors for long-term educational engagement (Barnard, 2004; Buchanan & Clark, 2017). 
Across Welsh classrooms, ALN approaches have also provided significant benefits for staff such as reinforcing greater competence across their roles and capacity to better adapt teaching, enhancing pedagogical skills (Newton et al., 2025). These developments positively impact Welsh classrooms through contributing to greater job satisfaction for staff, promotion of inclusive classroom practice and therefore, foster more supportive, high quality learning environment for learners (Nwoko et al., 2023). This in turn can support healthy teacher-learner relationships, enhance learner well-being which encourages greater learning participation and progression as pupils are better supported to achieve within an inclusive setting (Nwoko et al., 2023; Ramberg et al., 2019). 
Moreover, Welsh Curriculum emphasis on holistic development, has been emphasised as a positive impact for senior leaders, Additional Learning Needs Coordinators (ALNCos), TA’s, heads of faculty and practitioners during working, strengthening understanding of learners beyond their educational attainment, allowing more equitable decisions to be made (Newton et al., 2025). This has contributed to improved alignment of approaches and collaboration that better reflect and meet diverse individual learner needs and support the curriculum design, ultimately, enhancing staff competence, well-being and role satisfaction (Aslan et al., 2026; Zaimoğlu & Dağtaş, 2025).   
When the ALN system is adhered too, it is showcased that positive impacts can be provided across Welsh classrooms for learners and benefits parents as well as educational staff. An example of a case study in Wales includes Ysgol Hafod Lon, a specialist setting based in Gwynedd, specifically providing education for ALN learners aged between 3-19 years (Hulson-Jones et al., 2025). The setting developed a whole-school approach to behaviour, offer an inclusive environment for each learner and application of individualised and action orientated support that is created jointly with family and professionals (Hulson-Jones et al., 2025). This means that the setting reinforces consistent collaboration with parents to promote strong collaboration and involvement, as well as encourage pupil voice to express opinions to shape classroom environments, adhering to the ALN system of the Welsh Curriculum. Actions reflect Rogers (1960) person centred theory in which learner voice and needs are a priority during support processes, as well as encouragement of autonomy and active involvement of parents. 
The case emphasised that such consistent practice helped promote a calmer, courteous and supportive learning environment, reinforcing improved mood regulation for staff, and improved learning engagement for pupils. Parents reported greater involvement and as a consequence enhanced consistency between home and school environments in providing appropriate support (Hulson-Jones et al., 2025). This in turn can enhance parent confidence and trust in educational settings, understand academic expectations and increase parental motivation to continue delivery of support at home (Bormann et al., 2021; Delgado-Galindo et al., 2024; Otero-Mayer et al., 2025). The study highlights the positive impacts associated with ALN in Welsh classrooms, when the system is adhered to appropriately and consistently. 

Negative impacts 
Although, ALN in Welsh classrooms have showcased benefits among learners, teachers, parents and educational staff, the notion has adversely affected classroom dynamics. Several teachers, senior leaders and practitioners have expressed concerns with regards to meeting the diverse needs of particular learner groups in classrooms, promotion of inclusion and providing equitable experiences and effective support due to funding constraints (Knight et al., 2025; Newton et al., 2025). Such financial limitations have been noted to hinder further training opportunities which negatively impact staff such as teachers, particularly new qualified, in which some have acknowledged inadequate expertise and competence in managing ALN behavioural challenges across Welsh classrooms, as well as reduced resources to effectively implement the system (Duggan et al., 2022). Such difficulties could further strain staff, increase emotional exhaustion, reduce morale and diminish their sense of purpose and competence to provide tailored, inclusive ALN support (O’shea & Greenway, 2026; The Teacher’s Union, 2024). Experiences and evidence align with Maslach & Leiter (1999) teacher burnout theory, in which issues arise as a result of workplace stress, low personal accomplishment and emotional fatigue and later govern reduced effort towards their teaching role, provision of support and greater utilisation of less favourable behaviours towards learners. 
Evidence has suggested that such difficulties and staff burnout are contributing factors to role turnover (O’shea & Greenway, 2026). Figures that substantiate this claim include findings from teacher surveys in which a majority surveyed reported dissatisfaction with the role in relation to the difficulties supporting learners with ALN, along with pressures but low support to deliver efficient support, while 69% noted considerations of leaving the profession (The Teacher’s Union, 2024). Staff burnout and absence is associated with job dissatisfaction, engagement, poor lesson flow and provision of proper care, further contributing to negative consequences on learners' motivation, academic progress and educational outcomes during academic difficulties due to the inadequate support provided by staff (Madigan et al., 2020; Yu et al., 2026). Learner well-being in school is significantly linked to school achievement and health, therefore, indicating that such academic difficulties and reduced support provided to competently manage challenges can influence unhappiness among students (Ramberg et al., 2020). Moreover, teachers that express burnout are more likely to provide less emotional support and positive behaviour management of learners in classrooms (Oh & Wolf, 2023).  
In addition, supporting individualised approaches to ALN learners in Welsh classrooms during teaching, have been displayed as difficult due to the reduction of teaching assistant roles and extra circular activities to adequately support ALN learning, as well as consistent observations to monitor progress, as a result of financial restrictions (Newton et al., 2025). For learners, this could negatively impact them through reducing their access to effective, personalised support which can contribute to reduced learning engagement and hinder academic progress (Carew et al., 2020; Thomas et al., 2025). 
Likewise, the responsibilities associated with the Curriculum for Wales as well as the requirements under ALN reforms, greater workload pressures have been revealed by Welsh classroom staff, in particular ALNCos with regards to arranging and delivering person centred practice meetings and collaboration procedures (Bridgeman, 2025; Murphy et al., 2024). The demands of the role in relation to ALN, have reported to negatively impact ALNCOs in Wales through contributing to feelings of frustration, distress and overload (Murphy et al., 2024). Such workplace burdens, particularly among schools, correlate with work life balance issues, adverse impacts on mental health and well-being and daily morale also on staff and senior leaders due to the difficulties with supporting ALN in the classroom (The Teacher’s Union, 2024). 
The greater responsibilities and pressures showcased among roles in Welsh classrooms, are also emphasised to negatively impact learners and parents. For example, across different surveys, parents have expressed frustration that school staff had not provided the necessary individualised support that were outlined in their child’s individual development plan, reduced adjustments during observations as well as a lack of meaningful involvement during the process, contradicting key components of the ALN system and theoretical frameworks concerning person-centred approaches and significance of interconnected support systems (Bridgeman, 2025; Estyn, 2023). Parents are likely to be negatively impacted during experiences with exclusion from processes of decisions related to ALN, contributing to reduced confidence in classrooms ability to support their child’s needs (Ainscow, 2020; Saxton et al., 2025). Such experiences could also govern feelings of stress for parents and reduced trust amongst classroom settings, hindering school-home relationships if plans are not collaborated effectively (Saxton et al., 2025). 
Likewise, a similar recent case study includes Sian Kinson, a mother who reported feeling like a failure, due to the difficulties involved in receiving ALN support for her son Niall (BBC News, 2022). Sian shared that she felt that her sons IDP was solely focused on attendance as well as attempts to reintegrate Niall, meaning that he was not always fully included in mainstream classroom environments and instead separated rather than adapting classroom environments to meet his needs (BBC News, 2022). Thereby, the case is inconsistent with learner centred approaches outlined in Curriculum for Wales ALN guidance and theoretical frameworks concerning autonomy and connectedness, limiting meaningful participation and reinforcing exclusion rather than inclusion within the classroom for the learner (Welsh Government, 2024). 
Sian also noted concerns and difficulties related to receiving timely ALN support for her son, waiting up to 26 months for assessments as well as consistently requesting neurodevelopment appointments for Niall’s to later understand that diagnosis was often not made by the school (BBC News, 2022). This impacted Sian as a parent as such difficulties with ALN in the classroom, impacted her mental health and contributed to a low self-esteem in which she felt she was causing a harmful impact on her son’s academic performance and adult life due to prolonged diagnosis (BBC News, 2022).  
Sian Kinson also shared that she felt that the ALN system was too complicated to understand particularly due to her reduced experience with learning difficulties (BBC Wales, 2022). Similarly, senior leaders, practitioners, local authorities and school settings have criticised vagueness of legal definitions and practical guidance, as well as acknowledgement of the challenges that parents and learners might encounter when attempting to grasp the system (Estyn, 2023; Newton et al., 2025). Such complexity and ambiguity can contribute negatively across Welsh classrooms, triggering inconsistent understanding and application of support for ALN pupils due to uncertainty regarding terms and provision (Estyn, 2023). Across Welsh classrooms, this can negatively impact learners as such confusion could result with unsuitable and less punctual support due to waiting on clarification on definitions (Bridgeman et al., 2025; Estyn, 2023). Consequently, inappropriate support negatively impacts students' attainment and learning progress as emphasised across empirical studies (Galindo et al., 2022; Thomas et al., 2025). In addition, such situations including delays of relevant support produce detrimental effects on children’s mental health and produce emotional issues, as well as govern feelings of frustration and well-being impacts on parents when attempting to engage with the system and support their children (Thomas et al., 2025). 
On the subject of reintegration, findings have emphasised that classrooms do not always promote equity and inclusion, inconsistent with the curriculum framework (Greenway et al., 2025). Although the system supports utilisation of small flexible group ALN interventions such as nurturing groups or ALN teaching facilities, a large range of ALNCOs, particularly among secondary schools have reported that ALN learners spend a significant amount of time in these facilities or groups rather than the classroom environment (Greenway et al., 2025), likewise to the case of Niall. Not only does this not align with the curriculum but negatively impacts ALN learners as it reduces interaction opportunities with peers and other learners due to increased time spent with TA’s or specialist staff. As a consequence, this could further impact learners, contributing to feelings of isolation, shame and misunderstood as well as hinder social relationships and skill development (Carmona & Montanero, 2025; Garrote et al., 2017). Additional evidence has showcased that although such groups can reinforce satisfaction among some learners, the reduced movement between groups and facilities can facilitate the development of negative identities for some ALN pupils due to marginalised practice (Conn et al., 2024). 

Conclusion 
It is evident across case studies and findings, ALN across Welsh classrooms can provide benefits, particularly on some learners, parents and educational staff when the system is applied consistently with meaningful collaboration. However, it is evident that not all classroom environments adhere to the ALN system regularly, commonly attributed to financial and training constraints as well as narrowed understanding with regards to framework terms and applications of provision. Such circumstances direct negative impacts on staff, particularly contributing to greater stress, job dissatisfaction with greater risks of burnout and role turnover. Moreover, such experiences can negatively impact learners through directing lower attainment and poor learning progress due to reduced consistent support, particularly learners with ALN that require further personalised assistance. Parents mental health can also be negatively impacted, hindering relationships between classrooms and home with diminished trust, which in turn can also impact the level of consistency of an ALN learners' provision of support. 
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