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ECADG6007: A critical evaluation and the

iIdentification of next teaching and learning steps

focusing on a case study of an individual learner or

a group of learners, based on an observed critical

incident

This assignment will focus on a case study based on an observed critical incident in a Key
stage 2 classroom. Subsequent teaching and learning steps will be identified through critical
evaluation and reflection. Tripp (2012) states that analysis of typical events allows the
creation of critical incidents and often confirms what was already suspected but can lead to
revelations in practice. Critical incidents occur in routine professional practice and often
inform the values that underpin our practice depending on their significance to the observer
or teacher (Shapira-Lishchinsky, 2011). It is the component of analysis that renders an
incident critical (Tripp, 2012). These incidents are drawn upon in order to inform reflective
practice in teaching, contributing to continued professional development. Through this
process evaluations and conclusions will be made and subsequent teaching and learning

steps will be proposed.

The critical incident observation took place at a primary school in South West Wales in a
communities first area. Details of the school are found in the Estyn report included in the
reference list (Estyn. 2013). It is a large school with over 500 pupils on roll aged between 3
and eleven years divided into 17 classes. 11% of children at the school are entitled to free
school meals, 31% speak English as an additional language and there are 18 different
spoken languages amongst the pupils. Less than 10% of children have additional learning
needs, and only a few have special educational needs statements. The school contains a
specialist teaching facility for those with severe learning difficulties. The school includes a

few asylum seekers and a few children under local authority care.

The observed class for the purpose of this assignment were Year four and the observation
took place in September. The class consisted of 30 pupils, with a ratio of 4:2 boys to girls.
The children were completing unfinished tasks from previous lessons and were mainly
focusing on individual pieces of work independently. All children were sat in groups of 6 at
tables in a seating plan according to ability. In their most recent inspection by Estyn in 2013,

the school received a ‘good’ performance rating. The Estyn inspection report for this school
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can be found in the reference list of this assignment. In accordance with ethics guidelines
within the five key principles identified by the Education Workforce Council (EWC) and the
British Educational Research Association (BERA), confidentiality and anonymity will be
upheld throughout this assignment (BERA, 2018) (EWC, 2019).

Observation should be an integral part of daily routines when working with children in
educational settings (Welsh Assembly Government, 2008). To address practitioner
preference, intention and circumstance there are different models of observation. These
include but are not limited to participant or non-participant field notes, graphs or charts,
technology and ‘target child’ observations (Sharman et al, 2007) (Hobart & Frankel, 2009).
The chosen method in this instance is non-participant field notes as this model offers a
breadth of observation without restriction and adheres to confidentiality guidelines where a
digital/technological approach would present potential difficulties (Beegle, 2010). In
adherence with British educational research association (BERA) guidelines, individual rights
to confidentiality and privacy will be adhered to and institutions and people involved will

remain anonymous (BERA, 2018).

A holistic viewpoint for observation is promoted by the Welsh Assembly Government (2008)
in order to appreciate the multifaceted individual and to broaden the perspective of the
observer. It is recommended that developmental areas including personal, social, cognitive
and physical are observed as part of a holistic approach to viewing the child (Damovska,
2009). Furthermore, Grosemans et al (2015) have highlighted the collaborative role of
teachers in supporting holistic development of individuals through observation in education.
The observation discussed within this assignment aims to adhere to these recommendations
in order to inform adequate learning and progression of the observer. These points support

the use of the chosen observation model for this assignment.

Case studies form the foundation of learning and exploration around an aspect or area of
interest and informs further research and analysis (Kumar, 2014) (Yazan, 2015). Case
studies are one of the most commonly used research methods in educational research and
there are clear advantages to carrying out a case study (Cohen, Manion & Morrison, 2018).
A case study is a real-life scenario and is therefore relatable and applicable to the
researcher’s field of practice, in this case teaching. (Arthur, 2012). Additionally, they are
mostly coherent and very detailed, forming a clear basis for exploration, a structure for
identifying key points and a plan for further action or implementation (Yazan, 2015). The
disadvantages of this research method must also be acknowledged. Bias may arise out of
the nature of observation; therefore, observer bias must be considered as a pitfall of the

case study approach (Lewis-Beck et al, 2004). There is also difficulty in defining what
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constitutes a ‘case’ and many different studies have described their own definitions which
reduces validity and reliability (Yazan, 2015). It is therefore difficult to determine whether
there is a need for specific criteria in determining and defining a case study. However, this
connects well with the fact that a critical incident is identified by the observer. If a situation
provides a catalyst for analysis, a critical incident case study can be developed therefore this
methodology is relevant in this instance. Considering these points, a case study will provide
adequate grounds for evaluation and analysis for the purpose of this assignment.

Within his report of the current Welsh curriculum, Professor Donaldson (2015) concluded
that there should be four purposes at the centre of the proposed curriculum. These four
purposes should guide all decisions around educational priorities and underpin teachers’
practice (Donaldson, 2015). It has been suggested that the proposal of a new curriculum
with a focus on the four overarching purposes places a higher demand on teacher
knowledge, as the subjects or academic disciplines within the current curriculum are
expected to contribute to all of the purposes (Lyakhova et al, 2019). This is a valid argument,
as a competencies and skills approach differs to that of a knowledge and subject content
approach of the current curriculum. However, with effective planning, formative assessment
and observation these supposed difficulties can be overcome and the four purposes of the

curriculum can be adhered to within all areas of learning (Donaldson, 2015).

The critical incident to be explored and analysed within this assignment will now be
described. See appendix 3 for details of the class observation and appendix 4 for a personal
reflection of the critical incident. A child completed a piece of work which he deemed to be
worthy of the ‘photo peg’. This peg is put on a piece of work by the child if they think it is
good enough to be photographed and sent to parents via dojo (electronic system accessed
by teacher and parents to share information). The child was very hopeful and put the work in
the appropriate tray for it to be assessed by the class teacher. The child was confident that
his work was excellent and was willing to wait patiently for his teacher to return to class from
PPA (planning, preparation and assessment) to assess it. This practice requires total
independence in self-assessment and deems the child fully responsible for producing their
best work. Additionally, the child identifies self-efficacy and value through this activity,

fostering resilience and persistence.

The critical incident highlights close links to two of the four purposes outlined by Donaldson
(2015). The first is ‘ambitious, capable learners ready to learn throughout their lives’,
focusing specifically on setting themselves high standards and enjoying challenge. The
second purpose is ‘healthy, confident individuals, ready to lead fulfilling lives as valued

members of society’ with emphasis on building mental and emotional well-being by
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developing confidence (Donaldson, 2015). With these purposes in mind as the guiding
principles of education, the critical incident can be explored and appropriate links to these
purposes will be highlighted.

This critical incident has identified many topics for potential research including child
motivation, autonomy, parent-teacher communication, electronic/online reward systems,
growth mindset, meta-cognition, assessment for learning (AFL) and behaviourist learning
theory. This review will focus on parent-teacher communication and growth mindset,
highlighting key points and perspectives from research. This should then encourage
development of next teaching steps to inform further teaching practice. The context of this
critical incident highlights the behaviourist learning theory developed from the work of
Skinner and operant conditioning, stating that behaviour change is acquired through
associations between a stimulus and a response (Nagowah & Nagowah, 2009). If the pupil
is rewarded by the photo peg procedure, it may be concluded that a positive change in their
behaviour is made. It may also be considered that a constructivist learning theory is in
process here, as the child with a significant knowledge base may be able to independently

build upon this and create their own successful outcome.

The communication and partnership between teachers and parents has an important impact
on children’s education (Michael et al, 2007) (Hattie, 2009). Parent’s participation in
education develops good relationships and channels of communication with teachers and
school staff (Angelides et al, 2006). Additionally, social skills and academic achievement
have been found to be positively influenced by parent involvement through teacher
communication which is a key competency for teachers in ensuring good parent-teacher
partnerships (Christenson and Reschly, 2010). These authors agree that parent-teacher
communication is an important aspect of education and plays a significant role in holistic

development of children in school.

Chena & Chena (2015) explain that communication between parents and teachers has
developed rapidly in recent years due to technological advances and the use of e-
communication replacing traditional methods of paper communication. They state that due to
the increase in population owning a smart device, it seems that apps are a convenient,
accessible and useful method of communication between parents and teachers (Chena &
Chena, 2015). Cosier et al (2015) also identify the advantages of using smart device
messages as a communication tool, stating that it may reduce conflict between parents and
teaching staff as negligence through missing phone calls or not returning paper forms can be
avoided. The use of these devices also allows contact with parents when face to face

communication may not be available or is not convenient (Cosier et al, 2015).
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Contrary to this, Kraft & Monti (2017) state that some parents seem to have difficulty in using
smart devices for several reasons including personal preference and cost. It may be
suggested that this form of communication is not inclusive which may result in varying levels
of communication between teachers and parents within the same setting. Furthermore, this
could lead to assumptions of favouritism or neglect by the teacher if a particular parent(s) is
communicating more frequently via this method (Kraft & Monti, 2017). Huck et al (2013)
identify another negative aspect relating to this field. They state that misinterpretation of
message content is also a great risk of this form of communication and unless the teacher is
confident in their professional manner of writing via these electronic channels there is
potential for messages to be misconstrued. It may therefore be advised that a range of
communication methods are used, promoting equality amongst users and variety in contact

options in order to avoid these potential negative outcomes.

Walker and Dotger (2012) conclude that there are seven elements encompassing effective
parent-teacher conference/communication consisting of an initial phase and a final phase
whilst maintaining an understanding of psychological components throughout. This model
seems to lend itself to communicating in person and using verbal and nonverbal cues for
further development of conversation forming further action plans. The model does not
appear conducive of an electronic communication approach as it relies heavily upon human
interaction. It may therefore suggest that communication through electronic resources or
smart devices prevents some of these crucial elements from developing, by removing the
personal contact and discussion. Concerns may arise if this approach is taken solely and
limited teacher-parent conversation is offered. Further studies would be required in order to
comment on the potential negative and detrimental effects of electronic communication
systems between parents and teachers. They may however be lacking due to the relatively

new nature of the practice.

Strom & Strom (2002) suggest that a lack of parent- teacher communication leads to
inappropriate classroom behaviour. Epstein and Sanders (2006) support this and found that
schools with more parent-teacher organisations or associations which share information
between teachers and parents have proven to be more successful in their achievements. An
interesting finding within the literature is that despite our knowledge of the importance of
teacher-parent communication and forming a partnership, there is little scope for
development of these skills in student teacher education (Blomberg et al, 2013) (Epstein,
2013). This may be in part due to the lack of procedures or tools to address this issue as
student teachers may not have such an opportunity to develop their communication with
parents. It appears that this is an area which demands further development and competence

if we are to maintain good parent-teacher communication and partnerships.
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De Coninck et al (2018) have piloted a method of simulating a teacher-parent
communication scenario using videos. Their aim is to provide a tool to student teachers to
enable them to develop competence and confidence in their communication skills (De
Coninck et al 2018). They concluded that the tool may be promising in qualitative
assessment of student teacher’s abilities to communicate with parents and that further
studies are in progress using this tool. Opposing views on this have not yet been published
as the research is new and ongoing. However, it may be suggested that video
communication cannot compare to real life interpersonal communication. It appears to be a
potentially revolutionary study in modern teacher training, and it may be of interest to follow

further studies in order to enhance student or newly qualified teachers’ competencies.

Psychologist Carol Dweck (2012) explains that it is our approach rather than our talents and
abilities that determine our successes. In order for a child to develop they must have
capacity to grow (Dweck, 2012). Recognising this as a child can greatly impact and progress
learning and achievement (Blackwell et al, 2007). It is therefore evident that if a child is
unable to recognise their capacity for growth they may not take on learning as readily, and
they may not have such an interest in progressing or learning. (Dweck, 2017). These
contrasting fixed and growth mindsets are particularly important in education and can
determine a child’s trajectory for learning (Dweck, 2017). Maintaining a fixed mindset, the
child believes that they are unable to change their capacity for learning and ability, whereas
those with a growth mindset believe that hard work, determination and facilitation from
others can improve and develop their abilities (Blackwell et al, 2007). These mindsets
influence learning differently as they are orientated inversely towards effort, reacting to
setbacks and goal setting (Blackwell et al, 2007). Harbouring a growth mindset has led to
better outcomes on standardized national tests (Claro et al, 2016) and it has been proven to

enhance academic performance.

According to Dweck (2017) the critical incident described appears to lend itself to those with
a growth mindset, due to the nature of feedback that would be received. If the work is
‘rejected’ a child with a fixed mindset may feel that there is no capacity for improvement and
that the task ends there. On the other hand, fostering a growth mindset in this scenario
would result in the child striving to improve their work in the hope that they may succeed on
the next attempt at the same task (Burnette et al, 2013). This poses the question, does this
task aim to nurture a growth mindset amongst pupils and if so, is it possible to change a

child’s mindset.

Jose and Bellamy (2012) discuss socialisation of mindsets, stating that there is evidence

linking the mindsets of parents and teachers to practices which could have an effect on the
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mindset of a child. Furthermore, it has been suggested that the teacher’s perception of a
child’s competence and level of ability impacts on the child and determines their own
perception of competence (Rattan et al, 2012). This would suggest that a mindset can be
influenced and changed by external factors which in this case would be teachers and
parents, or fellow students.

Contrarily, several studies have shown that teachers fixed or growth mindsets did not predict
their students’ mindsets, and there is a weak correlation between the mindset type of the
socialiser and that of the child (Hooper et al, 2016) (Sun, 2015). Researchers suggest that
these results could be due to the methodology of the studies in measuring mindset, despite
using validated tools (Dweck, 2017). Also, it appears that there are many variables involved
in influencing or changing mindsets of children which could include adult behaviour and
motivation (Dweck, 2017). Further research has been proposed in order to develop
understanding of the socialization that fosters the mindset of a child and its capacity for

change.

Having explored the literature, | have identified key points and perspectives surrounding the
areas identified in the critical incident. Through reflection, | have evaluated and identified the
proposed steps for my own practice (Appendix 4). | will now discuss my reflective practice
and present my recommendations in relation to the points discussed within the literature

review.

| believe that reflecting on experiences and practice occurs naturally and | regularly reflect
on situations in order to consider how improvements can be made. Reflective practice builds
upon this natural process and forms a more systematic, rigorous method of analysis and
inquiry. The administration of a reflective model provides a structured, practical tool for the
user and has been suggested to improve cognitive growth and ability to draw conclusions
(Jones & Jones, 2013). | believe that maintaining a reflective approach in my teaching
practice will have a positive impact on my continuing professional development as it will

encourage self-critical analysis and provide a platform for improvement.

The reflective model used in this assignment follows the Assisted reflective conclusions
(ARC) principle (Appendix 4). Other models of reflection such as Gibbs and Kolb are
available and would also encourage rich accounts of reflection (Effat et al, 2015) however
the ARC model utilises Bloom’s taxonomy in order to engage higher order thinking skills. In
the context of this assignment, | feel that this method of questioning is most relevant as it
highlights important aspects of a learner’s approach to reflective thinking which can be used
reciprocally with students in the classroom. This in itself has informed my further practice as

| intend to utilise this reflective strategy informally with students.
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The first key point to be addressed is parent-teacher communication. | would firstly suggest
that an alternative method of sharing schoolwork with parents would be to collate the child’s
work and present it to the parents during parents evening. This may address the potential
issues raised in the literature which included parents’ difficulties using smart devices, the risk

of parents identifying favouritism and the lack of human interaction.

As an additional element of the photo peg practice, | feel that it may be fair to ensure that
each child had at least one piece of work sent home in this manner. This could be termly or
at another relevant interval during the school year. | would therefore suggest that this was
included in the planning of its implementation. A consideration for the use of this activity in
line with the literature findings is to ensure that good parent-teacher partnerships are
developed. It may be possible to include the previously described simulator activity in future
training for students and newly qualified teachers. | would suggest that this could be closely

monitored for advances and consequent application to practice.

Another alternative method of praising work would be to present it as a WAGOLL (what a
good one looks like) and encourage the child to describe and explain their work to the
cohort. Taking this approach could reduce the potential for difficulties surrounding
technology and use of devices amongst parents, whilst maintaining the element of praise
and reward for the child. | would personally like to ensure that | am competent in my
professional writing and that | portray the correct tone in my communication with parents via
SMART devices in order to maintain good parent-teacher partnerships. | plan to look further

into this as part of my professional development and will develop my strategy appropriately.

The second key point addressed in the literature review is growth mindset. On reflection, |
have identified that | have a growth mindset and it is my intention to transfer this to the
children | teach in order to reach the desired outcomes discussed in the research. | am
aware that influencing a child’s mindset by modelling my own may not be achievable,
therefore my next step is to explore material that may engage children in changing their own
mindset. This may then allow me to provide appropriate platforms for a child to be

autonomous and independent in their learning and development.

Furthermore, | would suggest that additional input may be necessary when using the photo
peg if a fixed mindset is to be avoided. The child may learn from teacher or peer feedback if
their work was not deemed eligible for sending home, offering success criteria and next

steps for improvement of their work. This may then begin to nurture a growth mindset.
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In conclusion, this assignment has explored and analysed a critical incident observed in a
Year 4 classroom through a case study approach. Key points and aspects for further
research have been identified and explored through a literature review and varying
perspectives have been considered. This prompted and informed the identification of next
teaching steps. Potential suggestions for alternative methods of teaching have been
highlighted. Areas for personal professional development have been identified with
subsequent actions suggested. The approach taken required regular reflection and analysis

of the situation, people involved, personal views, opinions and feelings.

The five professional standards for teaching and leadership in Wales outline the
expectations of an individual teacher and lists their responsibilities in relation to professional
development and ensuring growth (Welsh assembly government, 2018). They are
pedagogy, professional learning, leadership, innovation and collaboration (Welsh assembly
government, 2018). Deep reflection is expected, which certainly links to the practice within
this assignment. Professional learning passports are the tool used by teachers to record
their development in the values and dispositions identified in the teaching and leadership
standards. The reflections and field notes included in the appendices would be an example
of the type of work documented within the passport. It can be concluded that this assignment
has promoted reflection and identified the role of the reflective practitioner whilst adhering to
the professional standards. Through a case study approach, key learning points and
recommendations for consequent teaching steps have been identified and will be considered

for future practice.



ECAD6007 1800922

References

Angelides, P. Theophanous, L. Leigh, J. (2006) ‘Understanding Teacher-Parent
Relationships for Improving Pre-primary School in Cyprus’. Education Review, 58(3) p303-
316

Arthur, J. (2012). Research Methods and methodologies in Education. London: SAGE

Beegle, A. (2010) ‘A classroom-based study of small group planned improvisation with fifth
grade children.” Journal of research in music education. Vol 58(3) p219-239

British Educational Research Association (2018) Ethical Guidelines for educational research.
4" ed .London: BERA

Blackwell, L. Trzesniewski, K. Dweck, C. (2007) ‘Implicit theories of intelligence predict
achievement across an adolescent transition: A longitudinal study and an intervention. Child
Development 78 p246-263

Blomberg, G. Renkl, A. Sherin, G. Borko, H. Seidel, T. (2013). ‘Five research-based
heuristics for using video in pre-service teacher education’. Journal for educational research
online 5(1) p90-114

Burnette, J. O’Boyle, E. VanEpps, E. Pollack, J. Finkel, E. (2013) ‘Mindsets matter: A meta-

analytic review of implicit theories and self-regulation Psychological bulletin 139 p655-701

Chena, Z. & Chena, C. (2015) ‘The intention of using smart device messages as parent-

teacher communication from the view of parents’ Procedia Manufacturing, 3 p 5617-5623

Christenson, S & Reschly, A (2010) Handbook of school-family partnership. New York:
Routledge

Claro, S. Paunesku, D. Dweck, C. (2016) ‘Mindset equals income as a predictor of
achievement. Proceedings of the national academy of sciences of the United States of
America 113(31) p8664-8668

Cohen, L. Manion, L. Morrison, K. (2018) Research Methods in Education. London:
Routledge

Cosier, M. Gomez, A. Mckee, A, Kimiya Sohrab, M. (2015) ‘Smart phones permitted: How
teachers use text messaging to collaborate’ Education and Information Technologies 20(2)
p347-358

10



ECAD6007 1800922

Damovska, L., Shehu, F., Janeva, N., Palgevska, S. and Panova, L.S. (2009). ‘Early
Development of children: Early learning and development standards for children from 0-6
years’. Ministry of Labour and Social Policy, Macedonia

De Coninck, K. Valcke, M. Vanderlinde, R. (2018) ‘A Measurement of student teachers
parent-teacher communication competences: the design of a video- based instrument.’
Journal of Education for Teaching 44(3) p333-352

Donaldson, G. (2015) Successful Futures. Crown Copyright. Cardiff. Available at:
https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf

Dweck, C. (2012). Mindset. London: Robinson

Dweck, C.& Haimovitz, K. (2017) ‘The origins of children’s growth and fixed mindsets: New
research and a new proposal’ Child Development 88(6) p1849-1859

Effat, A. Nausheen, M. Zulfigar, A. Moeen, F. (2015) ‘Prospective teachers’ experiences

during teaching practice.’ Journal of Educational Research 18(1) 20-37

Epstein, J & Sanders, M. (2006) ‘Prospects for change: Preparing educators for school,

family, and community partnerships’. Peabody Journal of Education 81(2) p81-120

Epstein, J. (2013) ‘Ready or not? Preparing future educators for school, family and

community partnerships.” Teaching Education 24(2) p115-118

Estyn, 2013. A report on School X. Crown Copyright. Cardiff. Available at:

https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Adroddiad%20aroly

giado/_aesneg%ZOyn%ZOunig%29_0.pdf.pdf.pdf.pdf.pdf_o.p

df
EWC (2019) Code of Professional Conduct and Practice. EWC. Cardiff
Hattie, J. (2009) Visible Learning. London: Routledge

Hobart, C. & Frankel, J. (2009) A practical guide to child observation and assessment (4th
Ed). Cheltenham: Nelson Thornes

Huck, E. Bloom, R. Kryder, M. Goodstein, J. (2013) ‘Spotlight on school-parent partnerships:

Mastering the art of e-mail communication’ Middle Ground 16(4) p34-37

Jones, J. and Jones, K. (2013) ‘Teaching Reflective Practice: Implementation in the teacher-

education setting’ Teacher Educator 48(1) p73-86

11



ECAD6007 1800922

Jose, P & Bellamy, M. (2012) ‘Relationships of parents’ theories of intelligence with
children’s persistence/learned helpessness: A cross-cultural comparison. Journal of cross-
cultural psychology 43 p999-1018

Kraft, M. & Monti, M. (2017) ‘Can schools enable parents to prevent summer learning loss?
A text messaging field experiment to promote literacy skills” The Annals of the American
Academy of Political and Social Science 674(1) p85-112

Kumar, R. (2014) Research methodology: a step by step guide for beginners (4" ed). Los
Angeles: SAGE

Lewis-Beck, M.S., Bryman, A., Liao, T., (2004). The SAGE Encyclopaedia of social science
research methods. London: SAGE

Lyakhova, S, Joubert, M, Capraro, M, Capraro, R. (2019) ‘Designing a curriculum based on
four purposes: let mathematics speak for itself’ Journal of Curriculum Studies, 51(4), p513-
529

Michael, S. Dittus, P. Epstein, J. (2007) ‘Family and Community Involvement in School:
Results from the School Health Policies and Programs Study 2006." Journal of School
Health, 77(8) p567-587

Nagowah, L. Nagowah, S. (2009) ‘A reflection on the dominant learning theories:
behaviourism, cognitivism and constructivism’ International Journal of Learning 16(2) p279-
285

Rattan, A. Good, C. Dweck, C. (2012). ‘It’'s ok-not everyone can be good at math’:
Instructors with an entity theory comfort (and demotivate) students. Journal of experimental

social psychology 48 p731-737

Shapira-Lishchinsky, O. (2011) ‘Teachers’ critical incidents: Ethical dilemmas in teaching
practice’, Teaching and Teacher Education, 27(3), p648-656

Sharman, C. Cross, W. & Vennis, D. (2007) Observing children and young people (4th Ed),

London: Continuum

Strom, P & Strom, R. (2002) ‘Teacher-Parent Communication Reforms’ High School Journal,
86(2) pl14-21

Tripp, D. (2012) Critical incidents in teaching: developing professional judgement. London:

Routledge

12



ECAD6007 1800922

Walker, J and Dotger, B. (2012) ‘Because wisdom can’t be told: Using comparison of
simulated parent-teacher conferences to assess teacher candidates readiness for family-

school partnership’. Journal of Teacher Education 63(1) p62-75

Welsh Assembly Government. (2008) Observing Children, Cardiff: Welsh Assembly
Government

Welsh Assembly Government. (2018) Professional standards for school practitioners in

Wales, Cardiff: Welsh Assembly Government

Yazan. (2015) ‘Three approaches to case study methods in education: Yin, Merriam and
Stake’, The Qualitative Report, 20(2), p.134-152

Grosemans, |I. Boom, A. Verclairen, C. Dorchy, F. Kyndt, E. (2015) ‘Informal learning of
primary school teachers: Considering the role of teaching experience and school culture’
Teaching and teacher education, 47(1) p151-161

13



ECAD6007

%

Appendix 1
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¥ University of Wales Addysg a'r Dyniaethau

Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES @
(Questions adapted from Fletcher Wood (2016)

Date: 25/00' /19

Lesson details:
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Classroom culture
(Are the students focused on learning?)

« ohudenty  were foawed on undwiduadl small tacks
wih wzpafate keachery

. ”_'O:hﬂ focused ab kableo for Dep ook aduwibus
wdh  “emodd grouUps.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Foawo o on fOlfTa,Ch'/ paupose v M,LF LXPre240T)

. roowrceo  gaven buk  chil deen mcouraﬁ_ad Ao
produce ondinak, andependent piiceo:

Direction
(Are the students clear about what they are doing and how to do it well?)
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keachers were askwun Wﬁom fdahng " He
ook ot hand - aﬂzrorh afdAJ

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
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Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

prifysgol Cymru
N Y Drindod Dew: Sant
N‘ University of Wales

Trinity Saint David

Model Beirniad Wedi Adfyfyrio (BWA) @
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 25/ 09 /19
Digwyddiad critigol (Ffocws)/Critical incident (focus):  N.uurger d Behawiour

Profiad/ Experience
e "I i dffialt b ot and understand
sf:_;' g;/’ eich teimladau ynghylch y U ‘P arents 1ea00 N g b eh (N 0( ./b ‘Q") owviown
“What are your feelings regarding r I'LPQ/QI’) & i
the experience?” 5y F alk ﬁ(u&h’ﬁ"e d ‘Cor Mo fea chun q b apf'-
Cofio a Deall/ ] ! %
Remember and . bohaviownol 00Uy 0LLM ed o hove a

Understand nampcw\k u‘n,Pad' on M d\dd\f Mgaﬂmﬂ)t

“Allwch chi restru elfennau’r achos

yng nghyd-destun y dysgu?” an d u CU'VUI? a C/O‘F (o} :
“Can you list the aspects of the 4 -H\E d'\b( d wallo n ok LD0OC me a wiuth o© H@(

incident in the context of learning?”

- manbaun b cwrrenk approach and
“Beth y gellid ei gadw yr un fath i WPh Cah' )H\L oChOOL‘f b-(’}'l M L 'P OL{ U,(d
sicrhau addysgu a dysgu effeithiol d.MfukL m f ar M , h omL b m Ml owr Ohooq,o

yn y dyfodol?”

“What could be kept the same to | & kQLP He d’bd d m m Cu,n rheam Fea 33 3

ensure effective teaching and

learning in the future?” JTD 2NL.OWr A ﬁl’ c OI\LOITY)JZJ

Gwerthuso a dadansoddi/
Evaluate and analyse

Casgliadau a chamau ;
. _anﬂaﬂl wuh M -Pcu'enh‘ b ookablioh
theu

gweithredu/
Conclusions and actions )
yebs  and Jo :
£0 nnuae 0On

“Beth yw eich atebion posibl i'r

at odwyd?” i :
TBetir’: ;elliye}.:i wneud nesaf?” Home .b-Q}\ VL0 Wal ﬂ‘h’ afe &LM h M w I"p or w(x'z
“What are your possible solutions ak MON
to the issue identified?”
“What could be done next?” ¢ QNN ‘F arw I are. s X >

) v are 0{1 He  wmplicationo
thorr chowce may  have for Ha child's fulwe.

Y profiad newydd / Transformed experience
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rinyvg-- —a
'N y Drindod Dewi Sant
&' University of Wales

Trinity Saint David

11 Nunvia
Addysg a'r Dyniaethau
Education and Humanities

OBSERVATION / FIELD NOTES  (2)
(Questions adapted from Fletcher Wood (2016)

Date: 95 /09 /I

Lesson details:

PPA cover

30 chldren , Y4 cdaoo

Main tacks were [uvishing off work [ram Hhe week:
Classroom culture i L/ T

(Are the students focused on learning?) :

., phadents were all v focused and mdap.end,u\l’

. taoks were witben on wiwteboard af fronk .o{: claso.
chddren  were (d(OL(.P.Qd Jo{j by for se0hng plan. |

Objectives
(Is there a clear purpose to the lesso

purpose?)

« Be purpose Wow b rompul’o. all mﬂmd‘ad’ work

o Jwooon  actwikiys were daafbj mahing  te obd,ech)/e

o anduvidual objechwes from previous essons were not smn.

Direction
(Are the students clear about what they are doing and how to do it well?)

. Shadints knn exa what to do
., keachur dick hot nwed Ao rep,wl‘ inshruchong
. pucaso cribena  were _not 20en on Jhin occasrion.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

. Shudents were un .Qholu\/“v challenged ndung on
totr anduviduat ﬁﬁw ¢ dﬁf
Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

Teacher had already maked He work and dimhlad
reyk Jeaming  atep. Did not dio cuss aﬂ—erﬂ\q. Aes00n:
Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to

discuss?

. one chidd showed me e ‘Phob rnj' and up,la,imad
that he wowld put ab on W bwl wok in e Jﬂolu
that the teader woukd tak a phoky of & b 2end
home. 4o Parenh-

. potendial for Hw b be a problemakic prachce

n? How do the lesson activities promote that

17
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Prifysgol Cymru h f
N i g:!dogd Dewinant Yr A:t rO a

N’ University of Wales [ Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES @

(Questions adapted from Fletcher Wood (2016)

Date: o'/ w/:q

Lesson details:

¥4 dass
2§ chudren
3 adulks
Classroom culture
(Are the students focused on learning?)

v ahudents were daH\m,oL b at l'og_ww’on M
Larpd’ for ladk Jesoon
- ndiuave ahmosphere, Lots of dis cugorom

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)
. dear purpose dv ceake w/\ ‘Epc wall' o
idean  for Mo o{ﬂ,warq Ko nk opic
« feacher Lakeqol’v)_ad fopt. ko fvmmoh; g
Direction
(Are the students clear about what they are doing and how to do it well?)
. shudents app .aareol to J?L J/e/rv dear on the
faoK and .anqa ad  well
awrornaﬁ respONOLs LIUrE ,bunq Wm fo e teacker,

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

v AL phudonts were  wibd 4o f)(;u’hckfaﬁ and to
% Hur ideoo y
. cu_ W00 »rea,ml’ but ,uu‘l— durecked

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

J’La, J-wduu’ aoknd He obudents if JMU krou She kDFA(.

C IhNe. DA O 10200N h olan

Specnfcs / Cntlcal lnc1dents LU T SR L
Are there particular telling moments and examples which it would be helpful to
discuss?

» Some  chldoen did ot whafml’c w e were
oy others ﬁwma X ;da.aa
. e keacher was able b wmp Ower He il dien

b% Jokkm J‘kw,/mﬂ whono  and ‘}vwkmg Jhem
[k te wmouwm reolwmenhf' e chldren
wue  ovoked  when Har Sdes’ made the Cwall!
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Prifysgol Cymru
N y Drindod Dewi Sant
N’ University of Wales

Trinity Saint David

Model Beirniad Wedi Adfyfyrio (BWA)

Appendix 6

Yr Athrofa

Addysg a'r Dyniacthau
Education and Humanities

®

Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: Ol / 1o/ 19
Digwyddiad critigol (Ffocws)/Critical incident (focus):  EP1C  wolk

iswyddiad critigol (Ffocws)/Critical inci

Profiad/ Experience

Teimladau/

Feelings
Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

v T [alk .!U’)Coufagld and ophimushic that the
children were 5o - wwolved an Heur  plans for
the topic lﬁan’ung
'Iwconpidu\fl‘t\aflcandoﬂuwkmrwn

Cofio a Deall/
Remember and

Understand
“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysqu?”

“Can you list the aspects of the
incident in the context of learning?”

keo.doin&-

. dulden are cnbroad Jo Mo Lbarnin
and Hay  ase (luJbJ ancorporaked  unko
of ,flannin%'

v all cck are covered Mwouﬂh EPIC Fl_anning
on ok J’karouah Marang 1w occesnad-

fl ano
fmaﬁo

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

« cduddren cone .l—o&ww/ on e Wp;k to
plan and  pool  udeao.

kining of EPIC wall produchon - )Mgm‘mh
of Aﬂu\) J—opic w o idead - 3

_Qmouraﬁ_a creaJ'W\]zj and oddress all  AolEr.

Casgliadau a chamau
gweithredu/

Conclusions and actions
“Beth yw eich atebion posibl i'r
mater a nodwyd?”

“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

chikdren may ident
can' k be camed ouf or adrecsed.

. e cowld be diocmosed wkh dhe keacher and
He odukdben cowld be mcouraaui o add.ua,t'
dueak  Hr ddeco.

flam and  witheo that

or

1800922

Y profiad newydd / Transformed experience
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sgol Cymru

53:‘:&% DewtySant Yr Athr Ota
University of Wales Addysg a'r Dymaethau
Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES @)
(Questions adapted from Fletcher Wood (2016)

Date: 0% /10 /,q

Lesson details: d
Y2 clas)
30 culdren

2 aduly

Classroom culture
(Are the students focused on learning?) !
. ohudents were  wak al’ deaks o]C 6 n | dassroom
keachor wao  comp a wolK on unkeractwe boar d.
.nfud@r\h were .Foobm(i with  axcllent  behamour

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that

purpose7)

ose 1o o consolidate Knouudaz oF wwvbuchion
nlp N a whole dcuw o .
; ﬁg*‘”ﬁM"’m Hwo A\, "‘“w“’mﬂmg AP oj—vh. wo

oles
Lok .
Direction

(Are the students clear about what they are doing and how to do it well?)
- students e wery dearly baefed and parbiup ated

wolk
. ena wee gwen by He ke adw ot M
ﬁ%}ma il denks  Kn whot :ga.o Jﬂa.wnz

Access and challenge

(Are all students able to engage in the lesson? Are all students challenged?)
calk ohudent Imﬂ)&i a0 Me Joowon wao wery unker-
adwe and d ducuwesion in balk Par{—n
« Mhe dppoon wcw (hallmqmq for all o the taok was lmiHess)

Assessment
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teachl

. beacher uard Q+A rl%a/ t lesoon + accesn Jdovel oFopf.ufﬁ%

+ eagher, anaus &%ﬂﬂkmcmd{l«)owm format

Specmcs / Critical Incidents

Are there particular telling moments and examples which it would be helpful to
discuss?

3 m. eacher word  axcllent methodo o phgage
Ao pupids ancuding doud wocalo with acho Q‘U

Mf MUMON L pmduahon - P .@naaﬂnd dhe
chkduren atly and woo an  axbrem ehwe
wcuo o{, %M'qum8 P alkenhion. d@ J#

21
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