Evaluate how adventurous activities contribute to the development of children’s physical literacy. 
Physical literacy can be described as a term that “likens movement fluency to language literacy” (Jurbala, 2015). It is something that stays with a person their whole life and continues to develop as they get older. However, like most skills a good base is important (Wainwright et al, 2018), and this starts in childhood. This essay aims to identify how adventure can be used as a tool for improving children’s physical literacy and how the affordances of the environment contribute to this. I will also highlight some issues that can be found within outdoor adventure education (OAE) that if not managed could discourage learners from participating. 

Adventurous activities have the potential to create a full learning and physical experience for participants, engaging multiple fundamental movement skills at once (Whitehead, 2007; Williams and Wainwright,2019). As I mentioned in the introduction providing a strong start for children’s physical literacy has been shown to be important in their continued engagement and participation in physical activity as they grow older (Wainwright et al, 2018). Adventure activities could be seen as a suitable way to lay this base as they encompass so many of the major components in physical literacy skills. Whitehead (2007) argues adventurous activities often require a range of movement skills; “lifting, balance/counter-balance, body tension” while also encompassing problem solving within the activities. When children participate in adventurous activities their physical literacy may become broader as they are using a wide range of skills rather than focusing in on one or two very specific movement skills which could be seen in traditional sports. They then can build on this as they get older which could result in a higher level of physical literacy as they have a wider ability in their body. Doing these activities in the outdoors also seems to influence the children’s development according to Lyngstad (2020), they draw on the concept of “friluftsliv”. It seems to support the idea of physical literacy but also has nature and learning about “yourself within nature” as important factors. These could all be achieved while participating in adventurous activities. For example, outdoor rock climbing can create an environment where a multitude of fundamental movement skills are being targeted, while also developing a relationship with the natural environment. 

Affordances of the natural environment are also a way physical literacy can be improved through adventure. As demonstrated by Fjørtoft (2004) in their study which showed that outdoor play in nature improved all motor skills apart from flexibility. This shows that by participating and using the affordance of nature children can develop their physical literacy more fully. Adventure, in my experience, would be taking place within these natural environments and usually will not be straight forward as a task, especially when trying to encourage problem solving. This links to another thing found in Fjørtoft (2004) study whereby children playing in complex environments had more improvements in motor skills than those in the traditional activities. It can be seen from these sources that the natural environment provides a level of unpredictability and challenge that works for children’s development better than ones we create ourselves. So, when looking at adventure it would be fair to say that it gives children the chance to improve their physical literacy skills to a higher degree because they have those affordances of nature. Children also seem to be more drawn to these more challenging tasks as was seen by Prieske (2015), who showed children preferred to jump from platform to platform even when stepping was possible. So, it could be argued children generally enjoy adventure more because it can be more challenging. Then because they enjoy it they are more likely to engage and get more out of the session in terms of physical development. 

However, it can also be argued that while physical literacy can be improved by adventure, not everyone is going to have equal access to adventurous activities. There are multiple reasons a child may not have access to adventurous activities, local area, social class, disability but I will be focusing on gender differences, and parental and teachers fear of risk. According to Land and Wave (2020) only 28% of seasonal, and 25% of permanent staff in the outdoor adventure industry in the UK are female. This demonstrates the idea that adventurous activities are a male dominated sport, this is something that in my own experience I have seen girls be put off as a result of. Especially within a school environment there is, in my experience, an unspoken rule of what sports and adventurous activities the girls should do and what the boys should do. One example of this is my experience of scouting and my younger sister, by under two years, experience of girl guides. Scouts, when I participated was extremely male dominated, there was one girl in my scout group of about 35 children. When we would go on activities, there would be things like climbing, hiking, orienteering, camping, all things which could be argued are adventurous activities. However, my sister never got to do these activities when she would go away, they wouldn’t be camping in tents or doing these types of sports, it would be much less risky activities like crafts and team building. She could have if she wanted joined scouts and done the activities that I was doing, but that is arguably not something girls were encouraged to do. I asked her recently would she have liked to do those things she said yes but she did not join scouts because she thought it ‘just was not for her’. For clarity this was in the last 5-10 years so things may have changed but it is still recent that girls have not been included in adventurous activities. Another barrier seen within adventure activities is from a risk management point of view, where parents and teachers have a perception that the activities are too dangerous for the children. In general children are more monitored and protected from harm (Mcburnie, 2014; Gill, 2013) in modern society and Mcburnie (2014) argues it has meant children are not being exposed to enough risks and are becoming less resilient and are not developing the problem-solving skills as a result. As much as adventurous activities may provide a solution to this (Overholt, 2014; Hayhurst, 2013), parents must be comfortable sending their children on these adventurous activities and considering how they feel about risk, this may not be the case. 

Adventurous activities seem to provide a well-rounded approach to improving physical literacy in children. As I have shown in this essay these activities create an opportunity for children to use and grow many fundamental movement skills at once. This is not only convenient as usually multiple activities would need to be run to target the different skills, but it is also beneficial as it gives children a strong base which they can grow their physical literacy on. This means they are even more likely to continue participating in physical activity as they develop and become an adult. Adventurous activities also often take place outdoors which provides more unique and a broader range of affordances of the environment. It seems that by running adventurous activities outdoors children have more chance to develop their fundamental movement skills by using the things around them in the natural environment. Play in the outdoors seems to encourage challenge and therefore a bigger improvement in physical literacy occurs. Outdoor adventure also encourages a good relationship with nature in the outdoors. If children are exposed to fun activities and play in the outdoors, they will be more likely to keep that up and have a strong relationship with nature as they get older. This also can encourage lifelong participation in physical activity. As I mentioned, even though adventure seems to have benefits for physical literacy it is not something that is accessible to everyone. Women and girls are one group in particular who seem to have difficulty not only in the adventure sector as employees, but also young girls who may find it more difficult to push against stereotypes which discourage them from participating in stereotypically masculine things like adventure. Parents are also a barrier for children accessing adventure, some seem to have a fear of their child coming to any type of harm. Adventurous activities will carry a certain level of risk however, the sessions should always be managed effectively, and risk assessments should have been done to ensure all the children and staff’s safety. Still though parents will see these activities as too dangerous and may not allow their child to participate. It may be this sort of parenting that is creating children who are less resilient and do not have the problem-solving skills they used to, if parents were more comfortable sending their children on these activities there would be more opportunity to develop those kinds of skills and improve physical literacy at the same time. 
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