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Throughout this essay, I will be considering how critical reflective practice promotes and enhances services provided for young children. I will explain what is critical reflection. I will be analysing my 2 different models of reflection which I have chosen to analyse. Within my essay I have chosen to talk about Donald Schon and David Kolb as I feel that these are the models of reflection that I tend to use daily at my setting. I will be comparing both reflective models and discuss how the models are useful, not useful, how they are both similar and how they are both different. I will be explaining which of my reflective models is more appropriate in certain situations than the other one and whether one of my reflective models that I have chosen is more reflective than the other model I have chosen. I will mention quality services and why they are important. I will also be mentioning why there can be issues involved with providing quality services to children. I will also be reflecting on my own role within my setting relating to my own professional needs, to parent and carers needs and to my professional development plans. I will be linking to sources that are at a Level 6 standard. I will be making sure to use academic journals within my essay to provide my essay with a high standard of resources. I will be making sure I have a variety of resources to show that I have read a lot of different resources to gather my knowledge for this assignment. I will make sure to write a full and complex conclusion at the end of my assignment to bring all my findings together. I will be citing my work throughout the assignment to identify which sources I have used for certain pieces of information. I also will be providing a reference list with all my references to show I have referenced all my work accurately and efficiently. 
Reflection is a term to describe different behaviours which involve your feelings and thinking about your own thoughts and experiences to identify different issues and new understandings (Reed, M. and Canning, N., 2010).
Critical Reflection is a meaning-making process which helps us to set individual goals and use what we have already learnt previously to inform us what we need to do in the future. This can make us consider our real-life implications. It is the link between thinking and doing (University of Waterloo, no date).
Engaging in critical reflection helps us to think of questions, confront bias and compare, contrast different parts of theory and knowledge and talk about issues all of which help to identify critical evaluation (University of Waterloo, no date).
Donald Schon (1983,1987) likes to emphasize the complexity of the role of us as a professional compared to John Dewey (1933) who had compared that to “routine action” and “reflective action”. Schon’s work emphasized that professionals were continuously facing unique and different complex situations every day. Schon recognised that there was the ongoing complexity and the embedded reflection in practice. He made a clear difference between ‘reflection on action’ and ‘reflection in action’. The difference between reflection in action is that it means thinking on your feet whereas reflection on action is when your retrospective thinking which means you are thinking and reflecting after the even had taken place (Paige-Smith, A. and Craft, A., 2011). This could mean that on reflection you think you have done well within the situation you were in or you reflect on a situation and reflect on how you could have done it differently if the situation arises again in the future. 
Schon suggested that reflection is used by practitioners when there is a situation that arises that is unique and when we may not be able to apply previous experience or known theories and techniques that I would have previously learnt. Schon’s idea of reflection was pretty much embedded within the setting. Schon had influence around setting’s all over the world when relating to his reflective model. (Paige-Smith, A. and Craft, A., 2011).
David Kolb’s Reflective Model was called “Kolb’s Experiential Learning Cycle”. David Kolb’s Experiential Learning Cycle consists of four stages. The first stage within Kolb’s Experiential Learning Cycle is called Concrete Experience. Kolb’s Learning Cycle begins with doing something as either an individual, a team or an organisation. The key to learning within the Concrete Experience stage is that there is active involvement. In David Kolb’s model, you can’t learn by watching you must participate either as an individual, a team or an organisation. Activities that you can do within this activity is ice breakers and energisers, team games, problem solving, discussion, practical exercises for example, making a presentation and debates (University of Leicester, no date).
The Second Stage of the Experiential Learning Cycle is called Reflective Observation. This means taking a step back from having an active involvement with the children and observing the children. You should review what is being done and what is being experienced. At this stage, there should be a lot of questions asked by the practitioner and other members of the team should be opening communication channels. Activities to promote this stage for example, writing a short report of what took place, giving feedback to other participants and completing log books or reports (University of Leicester, no date).
The Third Stage of the Experiential Learning Cycle is called Abstract Conceptualisation. This is the process that is making sense of what has happened and involves interpreting the events. At this stage, the practitioner will make comparisons between what they have done, reflect upon and what they already know from previous experience. Practitioners may either use previous experience to help or use knowledge and theory from textbooks (University of Leicester, no date).
The Final Stage of the Experiential Learning Cycle is called Active Experimentation. This is where the learner considers what they have learnt and puts it into practice (University of Leicester, no date).
Comparing Donald Schon and David Kolb, within setting it would be more likely that most practitioners would use Donald Schon’s reflective model because as a practitioner within setting that’s the reflective model that’s used by me most of the time because as a practitioner you tend to reflect in-action and on-action. All the experiences of many different scenarios within setting are always helpful for experience because you find out what works well and what doesn’t work at all.  
Donald Schon’s Reflective Model seems simpler and not as complex as some of the other reflective models but it’s actually a very complex way of reflecting but a way that every practitioner would use and that’s why this reflective model is going to be used within setting more than some of the different reflective models. 
David Kolb’s Reflective Model is simpler than Donald Schon’s Reflective Model. This model will be used in more simple situations within setting. In the more complex and difficult situations within setting it would be a better idea to use Donald Schon’s model. 
In situations with Parents and Guardians, David Schon’s model would be my choice of reflective model because it is the more appropriate form of reflection and in situations with parents and carers you need to think quickly and reflecting in-action and on-action would be my choice with parents and guardians. 
Comparing Schon and Kolb, Kolb’s model is detailed but it more catered for reflection after the event has taken place whereas Schon’s model of reflection is in two stages. Reflection in-action which means thinking on your feet and reflecting as you can see something isn’t working as it should be and the second stage is reflection on-action which is after the event or scenario has taken place. Both Schon and Kolb’s reflective models reflect after the scenario has taken place but what is positive about Donald Schon’s model is that there is reflection in-action. 
When reflecting it is important to write down any reflections you’ve made because you could make an action plan for the future. Within Gibbs’ Reflective Model, he talks about the importance of making an action plan as one of his stages of his reflective model. Firstly, within Gibbs’ model he makes sure you mention the scenario that has taken place that you wish to reflect on. Secondly, talk about your personal thoughts and feelings at the time. This is a good form of reflection because this is a personal form of reflection where you can say how you felt personally. Thirdly, you must make an evaluation whether that be good or bad. Fourth, you must make an analysis where you must make sense of what happened within your scenario. Fifth, you must make a conclusion of the whole scenario. Lastly, you must make an action plan in case the same or similar scenario arises again in the future (University of Northampton, no date).
The similarities between Schon and Kolb are that they both rejected the old strategies of learning were the teacher feeds the children the information and the children are accepted to learn it. Experiential Learning is making sure to have an active involvement. It is child centred where the child will learn through a process of action and reflection. Schon and Kolb both saw the reflective process as an essential part of experiential learning (Cassady, L., 2017).
The differences between Schon and Kolb are that Kolb’s Learning Cycle is a single loop of learning whereas Donald Schon’s reflective model is a double loop of learning. This means that more complex reflection happens within Donald Schon’s reflective model (Cassady, L., 2017).
Quality improvement is a process rather than a single action. It is a process of evaluating different aspects of current practice to enhance the well-being of children and families. It involves the whole of setting at early years and it is part of the inspection process. It is also a way of self evaluating what goes on within the setting to make some changes if needed. This will require listening to the views of parents and carers, employee’s and the children. This will also require listening to views from external advice and recognising the strengths within the setting as well as the weaknesses (Reed, M. and Canning, N., 2012).
Reflective practice is very beneficial for quality improvement because it has the capacity to create different and some more productive ways of organising each different workplace or setting (Brookfield, 1987:14).
Reflective activities can be creative, offer different, new and sometimes more effective ways of organising things. When it is applied when practitioners work with children and team members it can be very successful. Reflective Practice is very important to improve and help our experience and knowledge as practitioners. The principles of reflective practice involves thinking and learning, which will be used to inform different decisions and actions will improve quality at different settings. (Reed, M. and Canning, N., 2012).
For quality play to grow in a setting, it has much to do with the ability to reflected as a practitioner. As a practitioner, you also need to be sensitive in your approach. Within quality play there are roots in which quality play begins to grow if attitudes and beliefs take shape. The beginnings of change firstly start through the staff and team members at settings. Change for children can be very unsettling, but if it is coupled with introducing a focus on child-centred play for all the children at setting then this means that the process is also challenging. Fullan (2005) recognises that to provide positive change within a setting, practitioners need to acknowledge that they should develop together as a team. To ensure that quality play is ensured, practitioners need to recognise that not only they need to personally react positively to change but everybody as a team must be positive for the change to be a central aspect of developing quality play at their setting (Reed, M. and Canning, N., 2012).
Integrated working focuses on encouraging professionals to work together to adopt and deliver front line services built around the needs of young children (Reed, M. and Canning, N., 2010).
Integrated working is an important part of developing quality within the early years. It forms part of safeguarding and protection of children and it provides more access for support from different agencies. These different agencies who play a part in supporting families are: health visitors, nurses, family support workers, doctors, social workers, police services, teachers, local authority officers, quality improvement consultants, pre-and after-school settings and children centres (Reed, M. and Canning, N., 2012). 
Multi-agency working means there is more than one agency working together with a child or young person but not always working together (Reed, M. and Canning, N., 2010).
Multi-agency working is vital in any childcare setting in case of any case of neglect or abuse. As a setting, we must work with many different outside agencies to keep all our children in our care safe from any harm. If for example, we noticed bruises in unusual areas of one of the children’s bodies that attends our setting. We would firstly take a note of it with the date and time but if Social Services are involved with the child and family we would pass that information onto the Social Services or another agency that could be involved with the child and family. But if for example, no outside agencies are involved with this child or family then we would take a note of the injuries and the date and keep an eye out for another further injury and if there was further injury whether it be the same week or whenever it is, we would pass the information onto the Social Services if we thought that something wasn’t quite right. This shows positive working with outside agencies. It is vital to have good communication with all outside agencies.
Multi-agency working has a huge role in improving outcomes for children and young people. Different agencies working together strengthens inter-personal relationships, stimulates trust and promotes shared views. This is positive because it will help for early identification and early intervention if needed. (Paige-Smith, A. and Craft, A., 2011).
The Government uses measurable welfare to measure and inspect early years settings that include: safe and healthy environments, management of behaviour, trained and qualified staff, adult and child ratios, suitable and well-maintained equipment and an adequate amount of space inside and outside (Reed, M. and Canning, N., 2010).
Inclusion is also part of having a quality service. Inclusion within education involves, reducing exclusion, discrimination and barriers to learning. Teaching children about local and global realities is supporting inclusion. Making sure to re-structure policies, cultures and practices to value everybody equally (CSIE, 2015).
Reflecting on my own role, we make sure as a setting to share all information whether that be information from parents in the morning about their child. In my setting, we are key workers to certain children within the setting so if a parent tells me information about a child who isn’t in my care then we will communicate the necessary information to the member of the team that we need too. We make sure we are a community and have shared values within our setting. We make sure that we have inclusion policies and anti-discriminatory policies to show we aren’t discriminatory of any gender, religion or disability. We make sure to have consistency and routine at the nursery so that all children are settled in our environment. We also make sure to share best practice and to make sure we have good partnership working which means to share information about the child’s day at our setting with the child’s parent or carer. 
Relating to Donald Schon when relating to my role, as a setting we make sure to use reflection daily. We reflect in-action whilst doing any activity which could be painting or reading the children a story, if we can see the children aren’t engaged in our activity. As practitioners, we also reflect on-action, as there are many times when we will discuss as a team how we could change our approach with behaviour of children or management of activities were children aren’t engaged and use other approaches to see if they work when doing the same activity next time. This shows a positive approach to reflection. 
Overall, reflecting on my own role, as a team and individually we use reflection daily whether it be reflecting on a scenario with the children, my manager or the parents or guardians. I tend to reflect on every scenario in setting that I feel I could have done differently for any reason whether that be positive reflection or negative reflection.
Overall, I feel that I have provided all the necessary information needed to meet the criteria of this essay. I have explained what critical reflection is and made sure to compare the similarities and differences between Donald Schon and David Kolb’s reflective models. I made sure to mention both the positive and the negatives of both reflective models. I mentioned when I felt that one reflective model was more appropriate to use in certain scenario’s than the other reflective model. I have talked about quality services in early years settings and why it is important. I have also mentioned the issues that could arise when providing a quality early years setting. I also reflected on my own role within setting. 
If I did my assignment again, next time I would try to add an academic journal within my essay to back up any evidence I provided. I would also reflect on my own role in setting to a deeper and more critical level where I could compare my role with one of my chosen reflective models. I would also add more resources to 	show a wide range of resources. 
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