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To become a professional dance educator or coach. It takes a lot of hard work, skill development and experience to Mould into a well-rounded and employable dance instructor. Although the qualification itself is a shorter timeframe. Years of experience are what makes a good instructor. Having your own experience and having grasped different opportunities to develop your knowledge and be able to work with others who may follow your pathway. Most ex-professionals choose this line of work after hanging up their dance shoes, to reflect and give back to the industry by providing the skills needed to the next generation. 
To begin a dance artist or teaching profession, the requirements need to be met from GCSE onwards. To create a good foundation a typical student will need to produce 4 or 5 GCSEs at grades 9 to 4 (A* to C), or equivalent, including English and maths and 3 A levels or equivalent (National Careers Service). So ideally, dance instructors would need to choose this profession quite early in their teens and young adulthood. During the second year of college or sixth form education, aspiring dance coaches would need to start applying for dance training in a university or conservatoire. The requirements to be an instructor being a relevant degree in dance, dance teaching or performing arts. However, this can be a daunting and difficult process due to dance schools having long acceptance rates and small class groups. At Rambert school in London it is stated that ‘10-15%. They receive hundreds of applications each year and accept around 50 students onto the FD/BA Degree course’ (“Auditions - Rambert”). With majority of successful students have had elite training from very young age as Unveiling London explains ‘Introducing children to dance classes at a young age, between 3 to 5 years old, can offer several benefits, such as helping develop vital physical, cognitive, and social skills’ (Costella) After 3 years at degree level and completing the undergraduate qualification, to become a dance instructor or teacher. An aspiring artist would need to complete a variant of a QTS or an LTD qualification, which is a ‘professional dance teaching qualifications can be obtained through training with the Association's member teachers. Over its long history IDTA has developed dance teaching qualifications in a wide range of dance genres and at three levels; Associate, Licentiate and Fellowship’.  (IDTA) 
Once the main qualifications are obtained, most NQT would start working as a licensed teacher for a certain exam board, the most renown exam boards being; 
· BTDA. British Theatre Dance Association Examinations provide Internationally recognized and accredited GQAL / OFQUAL Qualifications.
· Royal Academy of Dance. Provide Internationally recognized qualifications.
· LAMDA - London Academy of Music and Dramatic Art. ...
· London College of Music.
Having additional qualifications to be able to deliver accredited dance sessions and put classes through examinations successfully will help build a strong foundation and highly rated establishment. The timeframe to complete accredited qualifications varies however ‘The Royal Academy of Dance (RAD) offers various teacher training programs, including the Certificate in Dance Teaching (Ballet), which is a two-year part-time program. The RAD also offers a Licentiate of the Royal Academy of Dance, which is a full-time program lasting 5 weeks annually for 3 years. Additionally, a Master of Arts in Education (Dance Teaching) program is available, with potential for exemptions and accredited prior learning’ (“RAD | Study Dance”) Overall, to gain the qualifications to become a dance teacher will take around 5 years from university level onwards, not including GCSE and A level (compulsory education). 
Although the qualifications are important. Experience is what will truly create a successful dance teacher. Having several years' experience in the professional field is generally ‘expected’ (“Job Information”) the many ways a dance professional can gain experience is by attending auditions and applying for jobs, Aswell as gaining teaching experience at local dance schools and volunteering with the younger classes in their homeschool. Experiences like these can start from a young age and can build excellent skills and personality traits, such as; 
· Technical and creativity skills
· Time management
· Knowledge of the fine arts industry
· Leadership 
· Use of initiative 
· Verbal communication skills 
· Empathy
· The ability to work with others
· Patience
These skills and traits can be transferred from professional to teaching and will help anyone exceed in the role of an educator. Years of working within the industry can also help build good networks with other artists which can create opportunity. 
When becoming a dance teacher, location can be very important in relation to your success rate along with how much you are able to rent your time for and charge pupils. For example. Dancers and professionals who are based in London are most likely to gain more success due to ‘London has established itself as a cultural center for dance, attracting dancers and enthusiasts from around the globe’ (“Studying in London - Royal Academy of Dance”) 
The overall costs for a dance teaching career can vary due to school fees. However, for the top schools in London the tuition fee margin is split into formats which cover the dance degree undergraduate course or equivalent; 
· HE FDA Dance Performance course is £16,806 per year.
·  The Cert HE Dance and Musical Theatre program costs £9,250 annually. 
·  The MA Dance Producing & Management program has full-time fees of £8,277 and part-time fees of £4,138.50. 
· International students in the MA program pay £12,415.50 per year 
(Tuition Fees and Finance Policy)
With an approximate £9,250 tuition fee for an NQT status or equivalent to be able to teach (“Teacher Training Tuition Fees | Get into Teaching GOV.UK”) and additional expenses to be abler to instruct syllabus work, for example;
Certificate in Dance Teaching (Ballet) – UK students £5,510 for the duration of the program, plus £130 registration fee on enrolment. (“Tuition Fees - Royal Academy of Dance”) 

In conclusion, to become a successful and well thought of dance teacher in the professional world. It takes time, hard work, experience and can be seen as a huge investment in your career. However, it also takes certain skills and determination to gain high success. 
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1deas for Development
(progression / regression):

The students will sare with 3
basic or no knowledge of how to

passa rughy ball.

To progress their skills, they will
learn the 3 main points of catch,

pass and transferring the ball.

Firebal: The students will stare
with 3 balls. The progression to
fire ball i to 2dd an extra ball or
2. Regression of the game is to
only use 3 balls.

Game 1: for a progression add an
additional player to the attack
compared to the defence.

Passing tech: progression s to
3dd an extra ball or make the
distance further. Regression is
o reduce the distance of pass
‘and keep the balls to minimal.

Game 2: conditioned game of
couch, award extra points for &ry
ifthe students have made 2
passes with the correct
cechnique.

‘Diagram for activity
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UWTSD Event Observational Mentoring Template

Professional Attributes
(Engaged in the observational activity, dress code, Approachable, empathy, friendly,
time management, professional standards.)

Mentee Name —Tom Venue -1C2 Mentor Name — Date—
sophia poveda
04/03/2025
Schools / Clubs / NGBischegls Schools Years — Ages— First Aid Location —
Year4 78 reception

x

Introductions
(Have spoken to the children and event partners, in a clear and concise manner)

Engagement
(Do they stay involved / engaged and not on their phones or become distracted)

Check for Understanding X
(Do they know their role, the requirements of the event and where they need to be)
Positioning X
(Do they move around to view activities from multiple positions and close the distance
when required)

X

Building Relationships / Networking
(Are they developing a relationship. with the children, event organizers and their
mentor?)

Teamwork
(Do they help colleagues, teachers and or pupils)

Mentor Signature -S poveda Oates
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Academic Journal Review — Sports Management

Student Name: Sophia Poveda
Title of Work: Stress in youth sport: A developmental investigation of tennis parents
Author: Chris Harwood a,*, Camilla Knight b

Reference: Harwood, C., Knight, C., Stress in youth sport: A developmental investigation of
tennis parents, Psychology of Sport and Exercise (2009),
doi:10.1016/j.psychsport.2009.01.005

Date of Article: 2009

PERSONAL REVIEW

Review Suqggestions
Give an overview of the article.

What are the key points in this article?

Who is intended audience — academics/ practitioners — why do you come to that conclusion?
Does the author define any terms? Are the definitions specific, useful, circular?

What are the key findings?

What did | find striking or interesting about these key points?

How has this article influenced me in thinking deeply about my values, beliefs and assumptions?
Does the author suggest areas for further research or discussion?

Personal Review (300 words)

The article ‘Stress youth in sport’ focuses on young tennis players and the stressors amongst
young talented athletes. highlights the key roles parents play in their children’s successes
and downfalls within sport ‘Parents play a critical role in children’s socialization to sport and
throughout their sporting lives’ (Brustad, 1996; Wuerth, Lee, & Alfermann, 2004). Fredricks
and Eccles (2004) using this quotation and citing this information helps the journal reflect how
much of a detrimental role parents play in a child’s sporting career. It explains the stresses in
youth sport can be rooted from parents financial and life difficulties that can unfortunately be
reflected in the young sportspersons career and limitations. It highlights parent’s as
‘providers’ which conveys the emotional and financial and time parents give to their children’s
sport which not only has a benefit for the Childs progression but can be seen as toll to some
parent’s lifestyle. The journal includes evidence such as tables and graphs to highlight the
analysation of key stressors within organisations in tennis players. The journal also explains
and uses interviews recorded from tennis parents of how stressful life can be from having a
child in such an elite programme. Stating that their life is tennis work and sleep. Including
parent interviews in a case study such as this was a great touch to see how they feel and
made you want to dive deeper into the lives of young tennis families and empathise with the
stresses that come with high performance athletes. The journal also includes the stresses of
how families deal with rejection and how it can affect young players in the future. The journal
explains how families can find these times difficult and the mental impact it can have on the
child and their loved ones. The journal has educated me further on how families and young
athletes may seem to enjoy and be excelling In their chosen sport, however how hard the
lifestyle is by highlighting the stresses and struggles and showing the uglier side to a sports
career.
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UWTSD Session Planner

[Venue:  1c2

Date: 02/12/24 Start cme: 1

Equipment: Rughy Balls Cones, Bibs

Nearest Telephone: 1Maidbag: LC2 reception
pocket and LC2 reception

Risk Assessment ‘Additional Hazards and actions taken:
completed:  Yes vES

Learning from previous Personal action points from previous session:

None
None.

Goals for the sessions

‘The participates to develop and understand the basics of catch and pass.

Introduction and warm-up.

Introduction- sims of session explained brisfly
Warm up- Scuck in the mud

Pare. Fire ball

Game 1 unconditioned game of touch rughy

Middle- passing technique

Game 2- conditioned game of touch rughy (focus on passing)

End: debrief and see what students have taken away from the session.

‘Main Content/Game. Organisation/diagram
Warm up: stuck in the mud.

Par: Freball

Game: unconditioned touch.
rugby

Part: passing technique

Game: conditioned touch rugby
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Tom and his peers didn’t share the roled between them instead stood on the side and watched each other. | believe a better session would've
come out if they all engaged in each session and co coached.
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Mentoring Review (comment below)

Professional Attributes -

Oliver delivered and judged the badminton Games well and spoke clearly whilst staying calm throughout. He gave clear instructions and shown a fair
judgement to all teams

Introductions —
Oliver gave clear and well explained introductions to each team throughout the day.

Check for Understanding —
Oliver shown good understanding and ensured all candidates understood the rules of the game thoroughly before starting the match to
ensure a fair game.

Oliver positioned himself between the nets to see each team, however, didn't move around

Engagement -
Engagement with students throughout and shown good encouragement and was professional.

Teamwork -
Worked well with mentor and other students and staff,.
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Gantt Chart for Becoming a Professional Dance Educator or Coach (5-Year Timeline)

r an exam board

LTD qualification

- performing arts

2023-01 2024-01 202501 2026-01 2027-01
Timeline
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UWTSD Event Observational Mentoring Template
Mentee Name — Oliver Venue -LC2 Mentor Name — Date —
Sophia poveda
10/2/2024
‘Schools / Clubs / NGB: Swansea cluster schools ‘Schools Years — Ages— First Aid Location —
710 116 reception
Professional Attributes X

(Engaged in the observational activity, dress code, Approachable, empathy, friendly,
time management, professional standards.)

Introductions X
(Have spoken to the children and event partners, in a clear and concise manner)

Check for Understanding X
(Do they know their role, the requirements of the event and where they need to be)

Positioning X
(Do they move around to view activities from multiple positions and close the distance
when required)

Engagement X
(Do they stay involved / engaged and not on their phones or become distracted)

Building Relationships / Networking X
(Are they developing a relationship. with the children, event organizers and their
mentor?)

Teamwork X
(Do they help colleagues, teachers and or pupils)

Mentor Signature -S poveda Oates
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Mentoring Review (comment below)

Professional Attributes -

Clear instructions given to children with great enthusiasm, all children were welcomed to the session with a smile

Introductions —
Al activities had a well thought out introduction including what the children were doing and when and was explained well with time for children to ask

questions.

Check for Understanding —
Tom checked for understanding th f the time when coaching the session, if any pupils shown a lack of understanding he would
ensure they fully understood with a 1-1 explanat

Positioning -

Tom held the same positioning throughout the session he was coaching, he only moved around rarely when explaining, To have a better view point | would
recommend him moving around to get a good viewpoint of all students.

Engagement -
Tom engaged well towards the end few sessions, as previously was strugg
period. This showed him to be competent

ed confidence throughout the coac}

Teamwork -
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‘Academic Journal Review — Sports Management

Student Name: sophia poveds Oates

Tt f warks Developing chidren's motor Sl the Foundation Phase in Wales o
support physicalIteracy

‘uhor: Nalda Wainwright, Jackie Goodway, Amanda John, Kirsty Thomas, Kate Piper,
Kate Williams & David Gardener

Reference: To cite this article: Nalda Wainwright, Jackie Goodway, Amanda John, Kirsty
‘Thomas, Kate Piper, Kate Williams & David Gardener (2020) Developing children’s
motor skill in the Foundation Phase in Wales to support physical literacy, Education
313, 48:5, 565-579, DOI: 10.1080/03004279.2019.1633374

Date of Artce: 2019

Review Suagestons
+"Give an overvisw of the artic

* What are the key points in ths article?
+ Who s intended audiance - academics; practtionars - why do you come to that

conclusion?
Does the author dafine any terms? Are the dafinitions spec
What are the key findings?

What did | find striking or ntaresting about these key points?
How has this atcle influenced me in thinking decply sbot my values, blels and sssumpions?
+_Does the author suggast areas for further research o discussion”

useful, cirular?

Femzonal. G00 words

1 this atce, they focus o the importance of devsoping motor sils i early hildhood education,
paticulaly withinthe Foundtion Phas in Wales. The suthors mphasiz that motor skl are
foundatansl to physca teracy,which supports overalcild development, ncluding cognitive,
emotiona,and socal growth. The rtice suggests that developing motor skl a 8 young oge s ital
for chidren's fture physical actiity and wel-beins
Key poiats i the aricl ar such s the rle of carly childhood educators n promoting motor kil
throughplay-based activtes and sructured physical edocation. 1 ase shows and highlights the need
for pecifcrining and resources or educators to siectvely support children n developing physical
lkerscy. The rgue thatealy intervention can help. whe might ssuggle with motor
sl development, ensuring that sl children can succeed
“The audience i shown to be both academics and practtonersin eary childhood education and
hyscaleducation. Ths concusion i based on the acadarmic o of the artice, combined with s
practcal suggestions for educators and schools. The artce dfines terms ik “rmotor skils” and
ysicl teracy" ieary.providing useful and straightiorward dfintions that ae not ovely
chnical The ey oles show sress that developing motor skisearly on has  signiican impoct on
Chidren'soveraldevelopmant. What | ound struck out 1o me was how physicalHeracy is made out to
b ust s crucal a acadernic in shaping well This aricl hes. a
e 1o recamsider the mportance of physica aducation i eary childhood and s ong:term benefis.
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