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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
This assignment will evaluate an observed critical incident from a case study of a group of learners and identify the next teaching and learning steps. Cohen et al (2018, p376) explains that ‘a case study provides a unique example of real people in real situations, enabling readers to understand ideas more clearly than simply by presenting them with abstract theories or principles.’  According to Tripp (1993, p3) ‘critical incidents are created’ and ‘are produced by the way we look at a situation… an interpretation of the significance of an event.’ For the purpose of this assignment, the critical incident is taking quite mundane and minor happenings from the case study while allowing the observer to consider, as well as question it in a much deeper context. Tripp (1993, p4) further explains that for the observer, a critical incident is marking a significant turning-point which can have very important consequences for the learners and can often appear as typical at first glance but becomes critical through analysis. Being critical is a vital skill to have within the field of teaching as it allows an individual to constantly reflect on their practices, thus continuing to better their own techniques throughout their career. Brookfield (1998, p197) explains that in order to be reflective, practitioners must see things through four complimentary lenses, their own, the learners, their colleagues, plus the lens of theoretical, philosophical and research literature. Being reflective within your practice models critical thinking, according to Brookfield (1998, p204), who also believes that in order to become critically reflective we must find some lenses that reflect a differently highlighted picture of what we do. In this context, the observer must be critically reflective of the case study and the incident in particular to better their own practice and learning. 

The case study chosen features a Year 1 Foundation Phase class of around twenty-five pupils aged five to six years old, who are carrying out a Literacy and Personal Social Development lesson with the very exciting topic of Superheroes. The classroom is very typical of that you would find in the Foundation Phase with very colourful, intriguing displays and can be described as a very busy classroom. In this class, there around four members of staff including the teacher facilitating the lesson. The Year 1 class are part of a diverse and modern Community School located in Swansea. According to Estyn (2014), as of 2014 the school had three hundred and fifty-three pupils aged three to eleven and identified around thirty-five per cent of the pupils as being eligible for free school meals, this is higher than the average for Wales which is twenty-one per cent. Around sixteen per cent of its pupils are described as having Additional Learning Needs. Estyn (2014) also informs that roughly eighteen per cent of pupils at this school are from ethnic minority backgrounds and about sixteen per cent speak English as an additional Language. It is also vital to note that the case study occurred before the Coronavirus pandemic, therefore no social distancing or PPE was necessary. Going forth, the researcher had to view the case study online via a video due to the current pandemic as it was in the best interest of the staff and pupils in the school, as well as the researcher’s health and safety.  

Cambridge Dictionary (2020) describes research as being ‘a detailed study of a subject, especially in order to discover (new) information or reach a (new) understanding.’ There are a number of benefits to research and as this definition shines light upon, it helps the researcher seek new findings and develop new notions and ideas. Agreeing with this concept, BERA (2014, p4) states that teachers and students in particular thrive in ‘research rich’ settings thus developing greater capacity for self-evaluation and self-improvement. In accordance with BERA (2014) guidelines, the researcher will maintain the total anonymity of the school by not naming the school itself, the names of pupils and where the school is located. 
Unfortunately, the researcher was unable to be present for the case study, however, was given access to a number of videos with a wide range of lessons, classes and teachings in which benefitted them in finding their critical incident. Although this hindered the researcher from one perspective as they could not get the true feel of the classroom setting or the general mood of the class during teaching, it also had a number of benefits. Having access to this footage meant that the researcher could re-watch the videos and potentially view an incident or happening that they had missed previously which could impact their conclusion. These case studies allowed the researcher to investigate and report real-life, dynamic and unfolding interaction of events and human relationships in a unique incident Cohen et al (2018) states. There are many benefits of using case studies as Adelman et al (1980, cited in Cohen et al, 2018) demonstrates that they provide a ‘natural’ basis for generalisation due to the fact they are in harmony with the researchers own experiences. However, on the other hand, Nisbett and Watt (1984) argue that this could lead the main problem of observer bias. Naturally, people have opinions and feelings towards certain circumstances due to their previous experiences, education and knowledge. However, in this circumstance the best way to tackle this assignment was to use a case study in consideration of the current circumstances and Adelman et al (1980) reasons that case studies allow for great attention to the subtlety and complexity of the case in its own right. 
The observation carried out for this assignment could be classed as a naturalistic observation as Arthur et al (2012) describes this as when the researcher does not seek to control what goes on but aims to view what happens ‘naturally’. One of the categories of naturalistic observation is participant observation of which Arthur et al (2012) informs is when the researcher becomes enough of a member to gain an insider’s perspective on the activity being observed as this complements outsider’s overview. This would not have been useful for this task as the researcher was looking for critical incidents and possibly could have missed vital goings on within the class if they were participating. Also, it would have been impossible due to the nature of how the case studies were shown due to the current pandemic, via a video, to have participated in that lesson. Thus, the researcher undertook a non-participant method when observing these case studies which meant that they could focus solely on what they wished to find and could remain objective. Kumar (2014, p172) describes non-participant observation as when the researcher does not get involved in the activities and remains ‘a passive observer, watching and listening to its activities’ and come to their conclusion. 

The Four Purposes are one of the key and underlying features of Wales’ new curriculum, Successful Futures by Sir Graham Donaldson. The aim is for these purposes to be developed throughout the curriculum and are to be demonstrated through practice. The Welsh Government (2015) set out the Four Purposes which involve children and young people becoming ambitious, capable learners, enterprising, creative contributors, healthy and confident individuals and ethical, informed citizens. 
This incident could apply to all Four Purposes as the child shows that they are working towards building a number of skills mentioned within them, however in particular it links well with the first purpose which is to become ambitious and capable learners. According to the Welsh Government (2015, p29) in order to become an ambitious, capable learner, the individual must seek and enjoy a challenge, build up a body of knowledge and have the skills to connect and apply that knowledge in different contexts and undertakes research and evaluate critically what they find. 
The critical incident that was chosen to discuss in this assignment is based on a Year 1 class undertaking a task focusing on Literacy and Personal Social Development skills, with the topic of Superheroes. The teacher provides the class with images of six Superheroes and gives them a ‘mission’ in which the children have to conclude which one would be best to solve the emergency. The teacher uses ‘Think, Pair, Share’ in order to help the children weigh up their decision to answer the mission in order to encourage them to make connections between their knowledge and skills in order to create ideas. When the teacher asks the first child who he feels would be the best hero to solve the task, he says Hulk, the whole class seems to agree. This activity is helping the children build upon their knowledge and apply it to the context of solving this mission, they have used what they already know about the Superheroes to decide whether they would be useful or not. Then the teacher asks if there is anyone who disagrees, again they all agree. The teacher then rephrases the question and asks, ‘Did anyone think of anything different?’ This is to try and get the pupils to come up with an answer that has not yet been discussed in order to create a talking point. She calls on one pupil who still feels Hulk would be the best but then a boy from the back of the classroom says, ‘I did think of Thor’s hammer… but then ended up choosing Hulk.’ The child, despite the whole class already having made up their mind, had great courage and critical thinking skills in order to break the mould and give his genuine opinion, even if he did revert back to the general consensus answer. He showed many of the sophisticated skills in which is needed to become an ambitious and capable learner when he was brave enough to give an answer that nobody else had previously given. 

The Welsh Government (2015) outlines that children in the Foundation Phase in Wales should be given the opportunity to develop critical skills such as independent thinking, risk taking and communicating appropriately. The critical incident related to this assignment certainly shows that student x has developed all of these skills, and in particular hit the targets of expressing an opinion on familiar subjects. Student x has also developed other skills such as speaking audibly conveying meaning to listeners and expressing different feelings and emotions of their own and others. However, McLeod (2018) says that according to Jean Piaget’s theory of cognitive development, children construct a mental model of the world and believed that intelligence was not a fixed trait. Piaget (cited in McLeod, 2018) regarded it as a process that occurs due to biological maturation and interaction with the environment around them, thus children in the Foundation Phase in Wales would simply not be sophisticated enough to carry out these skills yet. On the contrary, Meggitt (2012) agrees with the Welsh Government that children at six years old should be able to hold more than one point of view at a time, be steadily developing literacy skills and further concepts like fairness. The researcher is unsure exactly how old student x is, however based on the knowledge that they are in Year 1 they are either five or six and they are showing characteristics of a six year old. 
However, considering the critical incident, Piaget (1958, cited in McLeod, 2018) does state that in classrooms should be child-centered and teachers should facilitate learning rather than give direct instruction. Similarly, the teacher throughout the lesson is modelling Vygotsky’s Zone of Proximal Development by guiding the children in order to develop their social skills acting as a more knowledgeable other. The teacher does this by asking children to think about things from a different perspective and asks the class questions in order to expand their thinking and gives them an opportunity to contribute. Kozulin et al (2003, p41) describes the Zones of Proximal Development as an instance where a more competent person, or more knowledgeable other, and a less competent person carry out a task together. This allows the less competent person to complete the task that is too difficult for them to master on their own with guidance and encouragement from their more knowledgeable other. In a school context, the more competent person could be a teacher, a teaching assistant or even a peer that guides that learner to develop certain skills. However, the Foundation Phase in Wales is heavily dependent on independent learning as the Welsh Government (2015) sets out in its Framework. The Welsh Government (2015, p3) says that at the heart of their curriculum is the importance on holistic development for children, creating an environment where children can discover and also be independent. The framework also puts great emphasis on children building upon previous experience and knowledge, which Bruner (1976) defines as Scaffolding. Bruner (cited in Bakhurst and Shanker, 2001) further describes Scaffolding as teachers monitoring and accordingly adjusting the amount of support they give to the child while they are learning. In the context of the critical incident, the teacher acts as the knowledgeable other scaffolding children’s learning by rephrasing questions and posing new ideas to the children to help them develop their own emotional thinking. 
Student X giving his opinion the way that he did during the critical incident shows great development of his emotional intelligence. Mayer and Salovey (1997) described emotional intelligence as having four key characteristics which are perceiving, using, understanding and managing emotions. Mayer et al (2008, p511) also states that emotional intelligence is always something one has learned and explained further that verbal-comprehension intelligence allows the capacity to learn and reason about words and their meanings. Mayer et al (2008, p511) also claims that assertiveness to some degree is a part of emotional intelligence which student X shows clearly he had answering in the way that he did. 
It can also be argued that despite the child’s educational experiences, it is not possible for student x to develop and achieve without considering their own personal needs outside of school. Maslow (1943, cited in McLeod, 2018) categorizes these needs into three main tiers which begin with basic needs, then psychological needs and finally self-fulfillment needs. From Maslow’s (1970, cited in McLeod, 2018) perspective, student x is on the right path to reaching self-actualization which includes being able to look at life objectively and hold democratic attitudes. 
In order to be able to develop such complex skills, it is vital that the child has good mental, physical health and well-being which has become one of the key elements in Wales’ new curriculum. The World Health Organization, WHO, (2020) describes health as not just the absence of disease or infirmity but more of a state of complete, physical, mental and social well-being. The WHO (2020) also describe wellness as the action in which a person takes in order to meet their definition of health. However, Huber (2011) detests these definitions and described them as ‘ambitious’ because nobody can have all of it. Huber (2011) also says the definition feeds into medicalizing and industrializing well-being, thus feeding into big drug companies who are gaining from peoples poor mental health for example. Nonetheless, the Welsh Government (2015, p3) devised the Well-being of Future Generations Act which aims to ‘improve the social, economic, environmental and cultural well-being of Wales.’ Linking with this, Donaldson’s Curriculum for Wales (2020) has a whole Area of Learning and Experience dedicated to Health and Well-Being in which aims to develop ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society.’ In relation to this, Berger et al (2010) clarify that individual characteristics and competences are essential in order to determine developmental outcomes. Supporting evidence of this comes from Jimenez and Lopez-Zafra (2009, cited in Berger et al, 2010) who found that there was an association between higher academic achievement and psychological and emotional well-being. National Assembly for Wales (2018, p22) claims that the current curriculum reform is a ‘once-in-a-generation opportunity to mainstream emotional well-being within the education sector.’ However, Yu et al (2018) argues that there are limitations to findings in regard to the relationship between well-being and achievement firstly because they do not provide a full picture, just when they study occurred. Secondly, Yu et al (2018) contends that most studies are based on secondary school students, so not necessarily relevant or true in a Primary school context. It also upholds the children’s rights brought about by the United Nations Convention on the Rights of the Child, or UNCRC, (1989). The Welsh Government (2015) have since adapted their own set of rights based upon this and summarized it into seven Core Aims. Well-being is vital with regards to children’s rights, especially considering the emphasis of the new curriculum for Wales. The Welsh Government (2015, p4) maintains this in their third and sixth core aim; ‘Ensure children enjoy the best possible health’ and ‘ensure a safe home and a community which supports physical and emotional well-being.’ 
Ferre Leuven (1994) created a scale of well-being and involvement as a form of assessment which Includes five points that allowed practitioners to measure these within children. In regard to the Leuven (1994) Scale for Well-being, student x would be regarded as ‘Extremely high’, which means that the child looks happy, lively, appears relaxed and has expressed self-assurance.
In order for the critical incident to have occurred, it was vital that the class teacher created a comfortable and safe environment for the pupil so that they felt comfortable and confident enough to express their opinion. The Welsh Government (2012) declares that effective classroom management includes having rules and routines which all children adhere to and have rewards and positive reinforcements. A good classroom environment will also include teachers making use of their physical space and encourage respect in order to develop positive relationships between the pupils and staff alike, according to the Welsh Government (2012). All of these classroom attributes lead to helping develop happy, confident and self-assured individuals. University of Greenwich (2016, cited in Estyn, 2020) also argue that positive teacher-pupil relationships enrich students’ academic and social development as well as develop behavioral and emotional engagement in learning. Concluding that clearly well-being serves a great purpose within the curriculum and has far more benefits than not and it underpins almost everything that children and adults undertake. In the context of the critical incident, it simply would not have occurred had the child not had a great support around him allowing him to discover, develop and to be content. However, it is vital to note that previously in the session the teacher uses De Bono’s Thinking Hat in order to help the children activate prior knowledge as well as begin to think deeper. It could be argued that this is what helped student x answer in the manner that they did and not his emotional intelligence, well-being or cognitive development. 

Using Brookfield’s (1998) approach to reflective practice, I have considered how the critical incident has been viewed from my own lens as the learner, the learners’ eyes, our colleague’s perspective and from a theoretical literature perspective. Brookfield (1998) says that when one reviews their own practice through these lenses, it allows that individual to become more aware of certain dynamics within their practice setting they previously had not considered. As mentioned previously, student x must have a considerable amount of confidence and self-assurance in order to have answered the question posed by the teacher. However, after the child gives the answer the teacher says, ‘you thought the Hulk too?’ and moves on to the next child. 
From my own personal lens as the observer, I would say to progress the child’s learning, the teacher could have gone into a more in-depth conversation with student x to further develop his justifying skills by simply asking what were your reasons for thinking Thor, can he do anything differnet or better than Hulk? This would have allowed the child to think deeper into his already quite sophisticated answer and will challenge him further. It would have also helped student x think more about his own answer and also help his peers consider things from a different perspective. This is known as coaching which is described by Ives (2008) as increasingly underpinned in the guidance of personal development and aims to go deeper and prolong the experience. Lotthouse et al (2010) argues that coaching can be used to support students and includes two of the most essential ingredients to learning, challenge and feedback in teachers. Thus, the teacher could have benefited greatly from using the coaching technique and I will put great emphasis on this in my own teaching practice. Student x could have been intellectually challenged and given the teacher feedback to develop their own next teaching steps as well as increasing learning possibilities within that moment. Similarly, regarding Blank’s Level of Questioning (1986) children respond well to simply questions like what, who, where because they tend to have one worded answer’s and are easy to comprehend. However, when a teacher poses the question ‘why’, this helps children think more deeply and philosophically about the topic in question. Although this technique was initially designed based upon children with additional learning needs, it can be linked within a mainstream classroom also. If the teacher had simply asked ‘why’ to student x, it could have helped them think deeply as well as developing their justifying skills helping them to become an ambitious, capable learner. 
From the lens of the learner, it probably would have given student x great pride in answering the question and more than likely felt that they needed more recognition for answering the way they did. However, as discussed earlier in this assignment, they are a confident and self-assured individual that may not have needed that justification from a teacher. Nonetheless, moving on so quickly may have made him feel as though his answer was not efficient or valid and may shy away from answering questions again in this manner. The next steps to learning could be for the teacher and school to create more opportunities for deep thinking and answering those sorts of rhetorical questions. Also, the teacher at the beginning of the lesson uses De Bono’s Thinking hat (2019) which involves six different coloured hats specifying different things. An example regarding the yellow hat which symbolises brightness and optimism, allowing the children to consider the positives and seek for the benefit in the task. 
Looking at it from the colleague’s perspective, within this critical incident there were a number of other staff members in the classroom that were carrying out different tasks. I would imagine that being an onlooker, these types of incidents might happen on a regular basis, especially with those children who are perhaps more able and talented, have good well-being as well as having developed cognitively or emotionally. Moving forward, a colleagues next step may be to note what the children says in order to gain some inspiration for other lessons or how to encourage children who are less able to discuss and answer in the same way. 
From a theoretical literature perspective, Vygotsky and Piaget would have both encouraged the teacher to scaffold the students learning by increasing the discussions. I would do this in my own teaching by considering the coaching method and using Blank’s Level of Questioning to carry the scaffolding out. As the more knowledgeable other, it is vital to listen to the children when they answer these sorts of questions or tasks as it can give teachers ideas for the next step of learning. 

In conclusion, there were a number of different aspects that attributed to the happening of the critical incident. Firstly, the importance of independent thinking and risk taking played a great role in this instance as emphasised within the Welsh Governments (2015) Foundation Phase Framework. On the contrary, Piaget’s (1995) cognitive development theory would argue that children of this age, five or six, are simply not developed enough yet to think in this way. Nonetheless, the Welsh Government (2015) take a holistic approach with regards to Foundation Phase teaching which emphasises independent thinking and encouraging them from four or five to begin to think critically. Secondly, Bruner’s (1976) Scaffolding Theory came into play during this critical incident as the teacher prompted for different answers from her pupils which also had great impact on the incident. Next, it was considered that Mayer and Sawyer’s (1997) findings on emotional intelligence would have contributed also. Had the teacher not rephrased the question and without the development of emotional intelligence, student x may not have answered in the way they did. Leading on, with regards to Maslow’s Hierarchy of Needs (1943) this child clearly had the basic needs and beyond and was on target to finding self-actualisation. Similarly, student x clearly had great mental well-being that the Welsh Government (2015) put great emphasis on in their Well-being of Future Generations Act. Relating to the new Curriculum for Wales, Donaldson (2020), which has its own Area of Learning and Experience dedicated to Health and Well-being. It was found that achievement and well-being were very closely linked, however the argument was raised that well-being in itself was very hard to measure. Nevertheless, this child scored very high on Leuven’s (1994) Scale of Well-being, thus proving that it did contribute to him responding in the way that he did. All of these are key characteristics and support that student x required in order to answer and think the way that he did. 
Appendices 
(Questions adapted from Fletcher Wood (2016)
	2019/2020, after lunch, Year 1 


	Lesson details: 
· Literacy/Personal Social Dvelopment lesson, using the topic of Superheroes 
· It seemed to be at the start of the topic as the teacher says ‘what are we looking at this term?’
· It is an indoors lesson, in a Foundation Phase classroom 
· Mixed ability class 

	Classroom culture
· All children are sitting eagerly to start their lesson 
· Although there is one child on the carpet that is lying down, possibly because it is coming to the end of the day or does she have an ALN that disengages her?
· Some children are excited because they keep shouting out, teacher softly reminds them to put their hand up
· Helper Heddiw’s, promotes good behaviour in the classroom and also builds self-esteem of the individual who is helper that day 
· The children are excited to talk about the superheroes; therefore, it generally raises engagement levels and eagerness to learn
· They are very keen to carry out the tasks presented to them

	Objectives
· It is a Literacy and Personal Social Development lesson
· Uses something fun and relatable to carry this out 
· Uses Dobono’s Thinking Hat to activivate prior knowledge which gives the lesson a previously known purpose
· The aim is to improve children’s literacy, allows them to develop opinions and justify their answers  

	Direction
· Their peers are around help them to undestand how to achieve well as almost all of them are sat quietly on the carpet 
· The teacher uses lollypop sticks to give everyone a fair chance to answer so all children must be listening 
· The teacher also has rules in that classroom, specifically about raising your hands to answer questions to prevent talking over other people
· It is a colourful classroom with lots of informative displays around the classroom
· Teacher at the beginnign explaining the task is calm and clear so expectations are clear for the children 

	Access and challenge
· The classroom is very colourful and bright 
· Children are sat on the carpet at the beginning to talk through the task which 
· The teacher does not shout at the children shouting out but signals him to stop talking and thanks him for following her instruction 
· The teacher uses lollypop sticks to choose children to not seem as though they are picking on specific childre, also ensures that they are all paying attention in case they get picked 

	Assessment
· Activating prior knowledge –  asks children what are we looking at this term? Yesterday and today we were talking about our yellow hats to think of the… What is the black hat for? (Dobono’s Thinking Hat)
· At the beginning of the lesson, you can see that only few are willing to express their opinions and feelings regarding the task 
· When they are in their smaller groups carrying out different activities around the classroom, they are more prone to giving different suggestions and ideas 

	Critical Incidents
· One child lying down during carpet time, it could be possible that she is tired as it is coming to the end of the day or perhaps she has an additional learning need, ALN 
· When someone is picked from the lollypop sticks, she asks if the whole class agrees or if there is anyone that disagrees which helps children develop their thinking and justifying skills 
· A student from the back of the carpet says ‘I thought about Thor’s hammer but decided in the end Hulk would be better’, it is very good that this pupil was able to express his genuine opinions even if they are different from the rest of the class 
· Shows the children 5 male superheroes on the board and one female which is not a fair representation of females and could have used more female superheroes  
· When the children pair up, teacher helps children who are without a pair telling them to turn around when person next to them has already found a pair and helps a young girl at the front who is without a parnter (the child who was lying down, potentially raising her engagement levels) 



	Details. 


	· Academic year 2019/2020
· After lunch 
· Year 1, aged 5-6, Foundation Phase 
· Class of around 25 children, 1 class teacher and around 3 Teaching Assistants 
· Literacy and Personal Social Development lesson 
· Based around the topic Superheroes 
· Lesson begins on the carpet but eventually branches out to different stationss in the classroom with different tasks on each

	Critical Incident 1  
	· The teacher introduces the lesson and gets them to think what it is they are looking at this term 
· Explains that they are going to be given a problem and asks them to work out which superhero would be best for the job 
· She shows six pictures of superheroes on the board, but five are male characters and just one is female 
· Is this fair female representation? 
· Could there have been more use of female superheroes? 
· Could this have an impact on female learners? 

	Critical Incident 2 
	· Student B appears to be lying down on the carpet disengaged and not paying attntion at the beginning of the observation
· After the task is introduced by the teacher, they are told to ‘Think, Pair, Share’ 
· When it came to the ‘Pair’ part of the activity, a few of the children were left without partners 
· The teacher guides the children without partners, telling them to work with the person sitting behind them or around them 
· The teacher notices student B was without a partner so she sits down on the carpet with the child 
· The teacher asks the child to sit up and explains the task again on student B’s level
· The teacher does this calmly and softly, perhaps a way that they know student B responds best to
· The teacher ensures that the whole class is engaged 
· Later on in the video, student B appears to be talking about something off topic to what may be a one-to-one teacher

	Critical Incident 3
	· When the activity moves on to the ‘Share’ part of the activity, she uses lollypop sticks with the childrens names on to choose someone to answer the question 
· The teacher chooses a student who came to the conclusion that Hulk would be the best to solve the mission
· The teacher then asks the class ‘Does anyone agree?’, all the class agrees 
· The teacher then asks if anyone disagrees, they all say no
· Then the teacher rephrases the question and asks ‘Did anybody think about something else?’ 
· Student X from the back of the carpet then says ‘I thought about something else, I thought about Thor’s hammer!’ 
· Student X then pauses for a moment and then says ‘but I chose Hulk in the end’
· This then sparks members of the class to say they thought of Thor too when asked 
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