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ECAD6006C - Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.
[bookmark: _Hlk22471859]This assignment aims to critically respond to an article based on non-native English students living in the Philippines and question if the themes and issues raised relate to the teaching of Welsh in the English-medium sector. The article is a review and a reflection on research conducted by Allan B.I Bernardo and Marianne Jennifer M. Gaerlan. One of Bernardo’s current research topics focuses on well-being in Asian societies. During this article he discusses how learning English as a second language can have many advantages for children in the Philippines such as; “travelling to English speaking countries…qualifying for certain jobs” and “gaining access to higher education” (Bernardo, A.B.I. & Gaerlan, M.J.M, 2011, p.1). Non-native Welsh speakers in the English medium sector are also given the opportunity to learn Welsh in school. In Wales, teaching Welsh as a subject and as a language is “firmly embedded into the National Curriculum” and all children must “have the opportunity to become bilingual” (WAG, 2003, p.39). Garcia (2009) believes that “bilingual education is the only way to educate children in the twenty first century” (Garcia, 2009, p.5). A bilingual setting may have many advantages socially and cognitively for children. This paper aims to address the limitations of the article and question any possible contradictions. It is debatable if Bilingualism is beneficial for children. Questioning bilingualism, The UNESCO (1953) suggest that “The best medium for teaching a child is his mother tongue…Educationally, he learns more quickly through it than through an unfamiliar linguistic medium.” (UNESCO, 1953, p.11). On the other hand, Pearl and Lambert (1962) who are in favour of bilingualism, suggest that “Bilingual learners were believed to perform better than their monolingual peers, because they had "greater mental flexibility” (Pearl and Lambert, 1962, p.22). There are many contrasting opinions on bilingualism in education among professionals, this will be discussed further on in the paper. 
Interestingly, Parents of children in the Philippines “demand English-language education for their children” (Bernardo, A.B.I. & Gaerlan, M.J.M, 2011, p.1), because of the opportunities that it offers as mentioned previously.  Not only does it offer the advantages to reach personal and social goals, the article also suggests that there are cognitive benefits to learning in multilingual setting. Research carried out by Bialystok and Majumder (1998) found that in other bilingual populations “bilinguals have enhanced executive controlled skills compared to monolinguals”, bilinguals also “perform better compared to their monolingual counterparts in various learning tasks, including non-verbal problem-solving tasks (Bernardo, A.B.I. & Gaerlan, M.J.M, 2011, p.4). English-medium schools in Wales are also promoting bilingualism for similar reasons. The Welsh Government suggests that “across Wales more employers than ever before are looking for staff with bilingual skills” (Welsh Government, 2016). Despite government claiming that employers will be looking for staff who are bilingual in both Welsh and English, numbers of Welsh speakers in the last century has declined massively. In Wales the Government aim to have 1 million Welsh speakers by 2050. Between the years 1911 to 1991 the number of Welsh speakers nearly halved decreasing from 1,000,000 to just under 600,000 (Welsh Government, 2017, p.20). There may be several reasons as to why there was such a decline in Welsh speakers. Unlike English, Welsh is not used internationally and therefore could be considered as less important in comparison to other areas of learning such as Numeracy and Literacy to parents in Wales. This might lead to parents not wanting their children to learn Welsh in schools as they do not see it’s value and it takes time away from other areas of learning, in contrast to parents of children in the Philippines who are desperate for their children to learn English. Even though the reasons for learning an additional language are similar, the benefits of children learning Welsh in English-medium schools in comparison to the benefits of children learning English in the Philippines vary massively.
[bookmark: _Hlk22476322][bookmark: _Hlk22803675]The article is split into five sections. The first section reviews a psycholinguistic approach to learning English as a second language (ESL). This approach looks at the “cognitive psychological processes that underlie or that relate to language-related behaviours” (Bernardo, A.B.I. & Gaerlan, M.J.M, 2011, p.2). Both Bernardo and Gaerlan suggest that; they do not see learning as a “memory based process and reproduction of knowledge and skills” but instead “an array of complex cognitive processes that involve the processing of information from external sources” (Bernardo, A.B.I. & Gaerlan, M.J.M, 2011, p.2). Despite this claim, further on in the text, the writers discuss how a bilingual setting effected children’s performance in Mathematics. They suggest that; Filipino bilinguals performed better in certain areas of Mathematics such as problem solving, when the task was written in English. The reasoning behind this was because “they were retrieving from memory” (Bernardo, A.B.I. & Gaerlan, M.J.M, 2011, p.3). Even though previously it was suggested that they do not see learning as a memory-based process, the level of performance has been measured on the ability to memorise information in English. It is difficult to determine in the article what the writers really believe what learning is and how it should be measured. 
In Wales, Donaldson suggests that the curriculum should be “encouraging enjoyment from learning and satisfaction in mastering a challenging subject matter” (Donaldson, 2015, p.14). Similarly, he agrees that learning should not be a memory-based process, but a balance between challenges and enjoyment. Estyn state in their annual report from 2016-2017 that; teachers “monitor pupils’ progress carefully and where appropriate” as a result, pupils “acquire very good literacy skills and apply these confidently and at a consistently high standard” (Estyn, 2016-2017, p.19). In Wales, using a tracking process to monitor children’s progress carefully through different methods is seen as effective. Even though, the article states that the learners that participated in the problem-solving test carried out in English performed well, it was measured based memory recall which may not have been suitable for all learners. Referring to the title, this makes it difficult to make a direct relation between children in the Philippines and children learning Welsh in English-medium schools as the children’s learning is measured using different methods. 
Another point raised in the article is how bilingualism is affected positively and negatively by the skill level of teachers. Both Barnardo and Gaerlan (2011) discuss how children in the Philippines are taught Mathematics completely in English and the various benefits. This models good practice as the teachers have acceptional English language skills that they are able teach other topic lessons, such as Mathematics in an additional language. Filipino children were able to solve problems “more accurate…when the mathematics problems were presented in English” (Bernardo, A.B.I. & Gaerlan, M.J.M, 2011, p.3). This really shows how advance the children’s additional language skills are as they can complete a question presented in fluent English. In contrast, Estyn’s 2016-2017 annual report stated that “in a minority of schools, not enough time is devoted to teaching Welsh” and that “many teachers lack confidence in teaching Welsh” (Estyn, 2016-2017, p.39). This suggests that the teachers in English-medium schools are not models of good Welsh language use due to their lack of skills which has had an impact on the levels of bilingualism in English-medium schools. To improve this the Welsh Government aims to “increase the number of primary teachers who can teach in Welsh from 2,900 to 3,900 by 2031” (Welsh Government, 2017, p.12). Potentially, this will lead to children in English-medium schools gaining the enhanced cognitive functions which Bernardo and Gaerlan (2011) claim that bilinguals have. As a trainee teacher, I have witnessed teachers with a variety of Welsh vocabulary in English-medium schools, ranging from fluent speakers to teachers with barely any vocabulary. There was a noticeable link between different communities the levels of Welsh spoken within those schools. For example, teachers in the Pontardawe were confident and spoke a lot of Welsh in schools in comparison to schools in Neath where Welsh was not spoken as much. This mirrors with the Neath Port Talbot Welsh Language Promotion Strategy which says that; 31% of people in Pontardawe consider themselves Welsh speaks (NPT Gov, 2011, p.7) compared to just 15.3% of people in Neath (NPT Gov, 2011, p.10). Despite these communities not being far away from each other, the levels of bilingualism varies massively and is affecting children’s opportunity to become bilingual in school. 
This section discusses how bilingualism in Wales is affected by family support and the rising levels of ethnicity in Wales. The levels of bilingualism in schools within different communities could also be affected by how supportive parents are of their children learning Welsh. If parents do not speak Welsh at home or if they do not agree with their child being taught Welsh in school, it will hinder bilingual skills from developing. For lots of children, English may not be their first language. For example; in 2013 studies carried out by the National Association for Language Development in the Curriculum found that 6.7% of children in primary and secondary school acquire English as an additional language (NALDIC, 2013).  Children who are struggling with English may find it very challenging to learn Welsh as a third additional language. The Filipino population also has people who come from a range of different ethnic backgrounds such as Chinese, Japanese, Indian and Spanish. Similarly, to Wales, children who come from these backgrounds may not have Filipino as their first language. Some might argue that for children learning three languages at one time might be difficult. Learning more than 2 languages is also known as multilingualism, “multilinguals have a larger overall linguistic repertories” and “language choices are more extensive” (Aronin and Singleton, 2012, p.5). However, the article states that some studies “indicated that used either Filipino or English had no effect” which raises the question if bilingualism or multilingualism is worth it if it shows no impact.
Overall this article is an adequate, analytical look at non-native English students learning English in the Philippines. Despite the article giving a positive view of bilingualism, it is currently 8 years old. It is questionable if the information mentioned is dated and if any comparisons made with English-Medium schools will be inaccurate. However, the article does offer valuable insights and approaches which could be applied to schools in Wales. Using these approaches will not only increase the levels of bilingualism in English-Medium schools but will also promote other areas of the future curriculum for 2020. The Sociolinguistic perspective looks at “how language relates to their identity” (Bernardo, A.B.I. & Gaerlan, M.J.M, 2011, p.4). Promoting a Sociolinguistic approach links with Donaldson’s purposes of the curriculum in Wales; to ensure children are “ethically informed citizens” (Donaldson, 2015, p.4) by teaching them about how their language relates to their identity. Enabling Wales to get a step closer promoting our new curriculum and achieving 1 million Welsh speakers by 2050. 
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