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Session aims

* Explore relevant MFL
teaching methods (e.g.
Translanguaging & CLIL)

* Develop knowledge around
AoLE of LLC

 Evaluate the ‘effectiveness’
of example MFL lessons

Mini-microteach and organise MFL
resource bank
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Translanguaging

Transcend: go beyond the limits

Emerged in Bangor (1980s)
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e Colin Baker
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Dyma ganlyniadau Cymraeg sy'n
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trawsieithu (2)
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trawsieithu be translanguaging
Cenedlaethol - laith a Llenyddiaeth

trawsieithu be purposeful
concurrent use of language



Policy Background:
rationale

Curriculum For Wales: 4 Purposes

« ambitious, capable learners
 enterprising, creative contributors
« ethical, informed citizens of Wales and the world

* healthy, confident individuals



Ambitious, capable learners, Enterprising, creative contributors,
ready to learn throughout their lives ready to play a full part in life and work

LLC and 4 purposes

Ethical, informed citizens of Healthy, confident individuals, ready
Wales and the world to lead fulfilling lives as valued
i@ members of society
5 e
©




Learning and experience in this area can empower
learners to be creative and to persevere when
facing challenges..

Enterprising, creative contributors, ready to
play a full part in life and work

This AoLE aims to encourage learners to transfer
what they have learned about how languages work
in one language to the learning and using of other
languages.

Learning and experience in this Area aims to enable
learners to communicate effectively using Welsh,
English and international languages.

Ambitious, capable learners, ready to
learn throughout their lives

Effective language skills help learners to make sense
of concepts across the curriculum, for example by
enabling them to articulate their reasoning when
solving problems and analysing information.

The skills promoted through languages, literacy and
communication are key to enabling learners to
express themselves effectively, to be open to other
people’s points of view and to develop positive

relationships.
Healthy, confident individuals, ready to lead
fulfilling lives as valued members of society

The multingual and plurilingual approach is
intended to ignite learners’ curiosity and
enthusiasm about languages.

The aim is to encourage learners to engage critically
with languages and literature in order to help them
develop not only their own sense of identity, but
also an understanding of the relationship between
their own cultures and communities and those of
other people.

In this Area, languages are seen as a key to social
cohesion, which can promote better local, national
and global understanding.

Ethical, informed citizens of Wales
and the world




Creativity in languages can build learners’
confidence to grasp new opportunities and to adapt
to different roles.

Enterprising, creative contributors, ready
to play a full part in life and work

A key aspect of effective language learning is the
willingness to experiment and take risks in trying
out new structures, sounds and patterns.

This AoLE aims to encourage learners to transfer
what they have learned about how languages work
in one language to the learning and using of other
languages.

Ambitious, capable learners, ready to
learn throughout their lives

Effective multilingual skills deepen the ability to
analyse and solve problems, as they enable learners
to respond in many more contexts.

The opportunity to learn several languages deepens
understanding of identity, culture and belonging.

Healthy, confident individuals, ready to lead
fulfilling lives as valued members of society

Linguistic knowledge and skills in multiple
languages are needed to participate confidently and
empathetically in society.

Ethical, informed citizens of
Wales and the world




A shift in language education

e Grammar Translation Method
e Audio-lingual Method

L1 transfer/error?

e Communicative Language Teaching
e Task-based Language Teaching



‘Repertoire’: translanguaging space

Bilinguals are not two monolinguals in one!

Languages
interconnected
no clear

L1 boundaries

Garcia
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About 27,900 results (0.08 sec)

Translanguaging
J Conteh - ELT journal, 2018 - academic.oup.com

..., and later translated into English as ‘translanguaging’—was constructed as a purposeful ...

UK have begun to recognize the pedagogic potential of translanguaging (Li 2018a: 32) in ways ...

Y% Save DY Cite Cited by 123 Related articles All 2 versions

Translanguaging
S Vogel, O Garcia - 2017 - academicworks.cuny.edu

... Translanguaging as a sociolinguistic and psycholinguistic ... As a pedagogical practice,

translanguaging leverages the ... In addition, translanguaging pedagogy develops both of the ...

Y% Save DY Cite Cited by 359 Related articles All 3 versions 9

Translanguaging and identity in educational settings
A Creese, A Blackledge - Annual Review of Applied Linguistics, 2015 - cambridge.org

This article reviews recent scholarship in language, identity, and education. It critically reflects
on developments in sociolinguistics as researchers have engaged with the dynamics and ...
Y% Save DY Cite Cited by 556 Related articles All 6 versions

Translanguaging as a practical theory of language
L Wei - Applied linguistics, 2018 - academic.oup.com

... This article seeks to develop Translanguaging as a theory of ... Translanguaging and

multimodality. | go on to discuss two related notions: Translanguaging Space and Translanguaging ...

Y% Save DY Cite Cited by 1822 Related articles All 10 versions



T SEIRVEIES

UNESCO Atlas of the World’s Languages in Danger

* Two official languages of Wales: Welsh and
guag http://www.unesco.org/new/en/culture/themes/endangered-

English languages/atlas-of-languages-in-danger/
* Welsh is a compulsory school subject for Degree of Intecgenerational Language Transmission
ages 3-16 endangerment

language is spoken by all generations; intergenerational
ransmission is uninterrupte ncluded in the Atla

v " safe
23% of children in Wales attend Welsh-
medium schools i most children speak the language, but it may be restricted to
certain domains (e.g., home)

* 562,000 of the 3.1m population are Welsh Q definitely children no longer learn the language as mother tongue in the
speakers endangered home
et language is spoken by grandparents and older generations;
* Welsh Government ambition: 1 million Q oy er{e d while the parent generation may understand it, they do not
Welsh speakers by 2050 9 speak it to children or among themselves
9 critically the youngest speakers are grandparents and older, and they
endangered speak the language partially and infrequently
' T there are no speakers left >> included in the Atlas if
presumably extinct since the 1950s



“‘move between languages and cultures”

‘language teachers’ rather than

teachers of a specific language (Trawsieithu) Translanguaging is a

(Kelly, 2018, p.8) pedagogical practice that alternates
the use of two languages for input

A - approach and output in the same activity. The

learner receives information in one
language and works with that
(Gorrara et al, 2020, p.245) information in another language.

benefit not only MIFL
but also Welsh and English

https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/descriptions-of-learning/




‘Repertoire’: translanguaging space

Records key words in her
Personal Bilingual Dictionary
(with end product in mind.)
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“move between languages and cultures”
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Languages, Literacy and Communication

Gain knowledge/skills in Welsh, English and international languages.

Include WAL/EAL and other home or community languages.

Use _ to ignite enthusiasm and interest in

languages and literature from Wales and the world.

Experience the joy of learning language/literature as

consumers/creators.



Language learning skills are transferable

 All learners should have the opportunity to learn at least 1

International language at school.

* Encourage learners to use plurilingual skills and recognise the

value of being able to use different languages.

* Schools may choose to pfferdifférentinterationallanguages,

to enhance learners’ linguistic and intercultural awareness.



Code-switching

Reproductional translanguaging

Content is first made using one set of language resources and
then made again using another set.

’
Dim belcio
ar y promenad

No cycling
on the promenade




Cwestiynau Las Preguntas Questions

Dyma sut y gallwch ofyn cwestiynau yn Sbaeneg, yn y Gymraeg a'r Saesneg.
Sylwch ar yr atalnodi yn Sbaeneg wrth ofyn cwestiwn!

Here's how you can ask questions in Spanish, Welsh and English.
Note the punctuation in Spanish when asking a question!

Rwyt ti'n hoffi Te gustale

cerddoriaeth bop. musica pop. pop music.

Wyt ti'n hoffi ; Te gustalE Do you like

cerddoriaeth bop musica pop) pop musicll




Wyt ti'n chwaraej;

gitarl/

X frodyr

a chwiorydd [/

Ydy Meical yn

absennol heddiw/|/

Spielst du [e {2

Gitarrel

Geschwister|”

heute abwesend |

Do you play 4412

guitar/

brothers and sisters?

absent today[}




'As a bilingual nation, we start from a positive
position because we provide education through the
medium of English and Welsh. Both languages are
embedded in our education and training system.

Our young people therefore have a head start by
developing language and literacy skills that they can
readily apply to other European and world languages.
Conversely, the study of a foreign language can
support learners’ literacy in English and Welsh.”

Making languages Count: Modern foreign languages in secondary schools and
Learning Pathways 14-19 (Welsh Assemnbly Government, 2010)

Making Languages Count: Modern foreign languages in secondary
schools and Learning Pathways 14-19, the action plan for modern
foreign languages in Wales, commits to developing guidance on
effective approaches to triple literacy so that the learning of a foreign
language complements the wider development of literacy and skills
in English and Welsh. This guidance therefore builds on and updates
Making the Link: Language learning 5-14 (ACCAC, 2003) which was
developed in order to support learners’ language skills across English,
Welsh and modern foreign languages (MFL).

Between 2005 and 2007, CILT Cymru ran a Triple Literacy Action
Research Project with a group of schools following the publication
of Making the Link: Language learning 5—14. These schools worked
on projects across languages which benefited learners’ language
learning and literacy. In its report Improving modern foreign
languages in secondary schools in Wales (2009), Estyn recommends
that secondary schools should ‘develop common practices between
the English, Welsh and modern foreign language departments to
improve pupils” understanding of language concepts'.

Supporting triple
literacy

Language leam;ng:: in Key St

and Key Stage 3

Uywodraeth Cymru
Welsh Government

N
www.cymru.gov.uk
Y L]
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ARTICLE
Teachers’ code-switching in bilingual classrooms: exploring

pedagogical and sociocultural functions

Cahyani, Hilda ; de Courcy, Michele ; Barnett, Jenny

Abingdon: Taylor & Francis Ltd

International journal of bilingual education and bilingualism, 2018, Vol.21 (4), p.465-479
&4 PEERREVIEWED () OPEN ACCESS

Download Article (4 Online access

View Issue Contents [




Code-meshing

Complementary translanguaging

Resources are meshed without translation from one named
language to another.
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Comprehensible Input

Comprehensible input is language input that can be understood by
listeners despite them not understanding all the words and structures in
it. It is described as one level above that of the learners if it can only just
be understood.

Language is best learned through a subconscious process by
‘understanding messages in the target language’. Comprehensible Input
can bring better acquisition, which can then lead to ‘true competence’

(Krashen, 1985).




Pushed Output

Interactionist SLA research argued that functional use of the target language in
meaningful communication could trigger the learners’ language output, which
may create opportunities for language learning to take place (Chapelle, 2000;
Long, 1996; Mackey, 2007; Swain, 1985).

According to L2 interactionist researchers, the most effective way of developing
successful L2 competence is to ensure that learners have sufficient
opportunities to participate in conversations and to interact with each other,
which could create opportunities for L2 learning (Mackey, 2007).




Descriptions of learning: can-do statements

v Languages connect us.

Progression step 3 Progression step 4 Progression step 5

| can receive information in | | can apply my | can independently identify
one language and adapt it

for various purposes in support my learning in opportunities to enhance
another language. familiar and new my learning and

languages. communication in my
languages.

https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/descriptions-of-learning/



https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/descriptions-of-learning/

Start small first
Plan mini translanguaging steps in your SOW/I' MFL lessons

* Doing register/Greeting pupils at door in different languages:
* Bore da! Prynhawn da!
« Zaoshang hao! & 7!
* Hola! Ni hao! {/R%F!

Ailddechr2Z

 Sign Language?

Ond yny cyfnodau llai
bobl hyn fel byg ythi:‘;-“ewyfchus. roedd pobl yn gweld y
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Translanguaging
Reading Corner

. == s | * engage with literature that
i represents diversity
- * immersive reading culture

» authentic materials, chosen by
i o a or for pupils

* multimodal songs, rhymes,
stories, and poems



Translanguaging experience
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‘rabbit miners! These lazy workers sometimes left the
pit without mining coal but usually ate their lunches
before going.

mynd.
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Lunch bores [Tommy boxes’in
‘gagas or kuragais, and had frames of bamboo and
‘bottoms of Japanese cedar, About 600 grams of rice.

could b i f these. Smaller ones
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Use timely/relatable topic/content to create a
translanguaging space/experience

* Y Wladychfa Gymreig (The Welsh Settlement)
* 3 bilingual Welsh—Spanish primary schools in Patagonia, Argentina

ARGENTINE

el

FIFAWORLD CUP
Qat_ar2022 " y A



Use languages
for special events

» School assembly

* Christmas show

* Rugby international

* Welsh festivals

* New Year celebrations
* European Day



Compare: e.g. Christmas/New year
greetings/celebrations/decorations

Blwyddyn newydd dda!
Xinnian hao! FTE1F! (new year good)
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Mid-Autumn Festival
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e Chinese Lunar Calendar
« 15t day of the 8" lunar month

* Friday, 29" September 2023




The brightest and fullest harvest moon

3-day break
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= togetherness
= reunion

Moon Feshval
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When is
Mid-Autumn
Festival-

A. 15t August

B. 15t August

(Chinese Lunar Calendar)

C. 15t September

D. 15t September

(Chinese Lunar Calendar)

/4



A. Moon cakes

What do
Chinese eat on
Mid-Autumn

Festival?

B. Rice dumplings

C. Fruit cakes

D. Steamed dumplings

/4
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Mid-Autumn
Festival
Hapus!

29/09/2023




Local curriculum: Abertawe Swansea
e.g. Bilingual signs
World restaurants/takeaways

D
L

WELCOME TO THE

World of Languages



Global curriculum:
UN 2030 ‘Sustainable Development Goals’

NO GOOD HEALTH QUALITY GENDER CLEAN WATER
POVERTY AND WELL-BEING EDUCATION EQUALITY AND SANITATION

DECENT WORK AND

9 llINAmN 1 0 FNEE[:IUUE\EL[I]TIES

ECONOMIC GROWTH

CLIMATE LIFE PEACE, JUSTICE PARTNERSHIPS
13 ACTION 1 BELOW WATER 1 AND STRONG 1 FOR THE GOALS {@}
INSTITUTIONS

~ o SUSTAINABLE
@ D — ‘ @ DEVELOPMENT
—_— . G%ﬁALS




Explore Wales and the World

Learning through languages, not just learning languages.




Sustainable Development Goals: Global Competence

Global competence is a multidimensional capacity.

Globally competent individuals can:

0 examine local, global and intercultural issues,

0 appreciate different perspectives and world views, successfully
and respectfully with others, and

E take responsible action toward sustainability and collective well-
eing.

(see OECD, 2018: 2)




Vision: ‘local Chinese” ») ‘global Chinese’

Goals: ‘classroom situational goals’ »> ‘sustainable development goals’
Focus: ‘focus-on-forms’ 2> ‘focus-on-humanity’

Competence: ‘linguistic competence’ > ‘global competence’

Content: ‘knowledge and grammar’ > ‘values and morality’

Approach: ‘an acquisition approach’ >> ‘anidentity approach’




Food (GCSE Level)

* Food in general
* School meal

* Dining out

* Healthy eating

* Eating habits

* Food and festivals




Traditional Language Curriculum Top-up ‘Global’ Curriculum

Focus mainly on what is food like in
China

Focus more on personal preference

Extend to what is happening worldwide

Extend to what others are experiencing



Traditional Language Curriculum Top-up ‘Global’ Curriculum

Chinese and western food Extend to global food, world food
Eating habit (food likes and dislikes in  distribution
different regions in China)

Chinese food and festivals Extend to global food and festivals

Lifestyles (e.g. smoking, drinking wine, Extend to health issues (e.g.
eating more vegetable & fruit, etc.) malnutrition and famine caused by
food shortage, etc.)




Traditional Language Curriculum Top-up ‘Global’ Curriculum

Naming: e.g. Dumpling, noodles,
cake and hamburger

Describing: food likes / dislikes;
tastes

Presenting an opinion: healthy or
unhealthy

Naming: extend to world food

Describing: extend to food distribution
world wide (e.g. what is grown in an area)

Presenting, justifying and challenging an
opinion: extend to analytical
questions(e.g. Which part of the world
may suffer from food shortage? Why?)

Associating: extend to using knowledge
and vocabulary of other topics to justify
an opinion (e.g. weather)
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Content & Language Integrated Learning

CLIL has become the umbrella term describing both learning another
subject through the medium of a foreign language and learning a
foreign language by studying a content-based subject.

Language is used to learn as well as to communicate. Benefits:
cultural awareness, language competence, preparation for both
study and working life, increased motivation & deeper learning.




1956

“Language is not a sterile subject to be
confined to the classroom. One of two

things must be done: either life must be
brought to the classroom or the class
must be taken to life.”

Strevens, P. Spoken Language. 1956, p. 69
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PrinCiples of CLIL languages

;%g 4 Cs in CLIL: Communication, Culture, Content, and Cognition.
f4.  Language of learning: key terms and concepts on learning content
é Language for learning: language needed for meaning-making and tasks

1 Language through learning: new and accidental language acquisition
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Kandinsky:
Colours
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Kandinsky:
Emotions
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[ntegral skills support learning in all AoLEs
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Stage

Pupil/Teacher

Examples

1. Activating
prior knowledge

I ask pupils a series of guestions about what they have learned
previously that is relevant to today's learming

2. Explicit strategy
instruction

I talk to pupils about how they will complete the task and take them
through each step as well as discussing possibile strategies and
how to manage their emotions

3. Modelling of
learned strategy

Fverbalise my thought processes to pupils about the task, my
choice of strategy and how | arm managing my emotions

4. Memorisation
of strategy

I check to see what pupils have understood and that they can
remember the key aspects that have been taught

5. Guided practice

Multiple opportunities are provided for pupils to practice and
support is gradually removed as pupils take on more responsibility

6. Independent
practice

Pupils then complete the task by themselves without support

7. Structured
reflection

Pupils consider any changes thay think they should make next time,
whether the strategies they chose were effective and how their
emotions affected their behaviour
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