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TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score.

All of your answers must be based academic research, not personal experience.
 
Choose four titles from the list below:


Essay one:
How effectively has the police service adapted to accommodate diversity within the UK? Consider the police force itself and/or the way police engage with diverse communities.
Your answer must be based on academic research.
Word limit: 1000 words. 

Adopting diversity in the UK, particularly in the police force, means actively ensuring that the organisation starts to consider the demographics of the population by hiring and promoting people from a variety of socioeconomic, cultural, gender, religious, and ethnic backgrounds. promoting fair and effective interactions with all communities, especially those that have historically been disadvantaged or overpoliced. Get ready to foster an inclusive workplace culture by supporting minority officers, preventing discrimination, and offering equal opportunity. using policing strategies that demonstrate accountability, transparency, and cultural knowledge in order to build credibility and trust.

UK police forces have made tremendous progress in adjusting to diversity, both within its ranks and via its contact with various communities. However, problems remain, and continued efforts are required to accomplish substantial change. 

Recruitment initiatives like the direct entry program, which South Wales Police just recently introduced, have been crucial in attracting individuals from diverse backgrounds to join the police force, according to an examination of internal diversity and representation in UK forces. For instance, women make up 60% of recruits in the Direct Entry Superintendent Program of the Metropolitan Police, and 30% of them are BME (Evidence on Police Diversity, 2016). In a similar spirit, Police Now's second cohort of graduates showed 27% BME and 55% female participation (Evidence on Police diversity, 2016). 

Under-represented groups can be assisted in advancing their careers through leadership and mentorship initiatives. The National Black Police Association (NBPA) is crucial for assisting BME police, offering guidance, and advancing legislation that fosters an inclusive environment (Evidence on Police diversity, 2016). Despite these attempts, there is still a dearth of diversity in some areas, such as guns units. A survey by Liverpool John Moores University found that barriers include a "detrimental and masculine culture" and concerns about post-incident monitoring deterred women and ethnic minorities from joining (Mitib, 2024). 

It has always been challenging for police forces in England and Wales to reflect the racial diversity of the communities they serve. For instance, although making up 14% of the population, just 8% of police officers are of Black, Asian, and minority ethnic (BAME) descent. To address this disparity, a few of agencies have implemented targeted recruitment strategies (Crime and policing, 2022). For example, Nottinghamshire Police recruited a higher proportion of officers from ethnic minority backgrounds than any other force in England and Wales thanks to a community involvement drive (Woode, 2025). Similarly, West Yorkshire Police has put procedures in place to allow year-round employment applications from members of ethnic minorities in an attempt to increase representation (Woode, 2025). 

The number of police personnel has also increased thanks to national initiatives like the Police Uplift Programme, which place a strong focus on fostering diversity. In order to raise new recruits' awareness of local community issues, the College of Policing's Police Constable Entry Programme (PCEP) includes modules on community policing and effective communication (Hub, 2024). 

The development of an inclusive police culture has been greatly aided by training initiatives that emphasise cultural competency and anti-discrimination. For instance, anti-discrimination training provided by South Yorkshire Police enables officers to spot and deal with discriminatory practices, fostering a more welcoming workplace (Evidence on Police diversity, 2016). Furthermore, organisations such as the Metropolitan Police Service have put in place positive action programs, such as focused coaching and training, to help under-represented groups advance their careers (Government Events, 2024). 

Active interaction with a variety of organisations is necessary to increase policing's legitimacy and credibility. The Commission on Race and Ethnic Disparities has recommended the establishment of community "Safeguarding Trust" committees to investigate and address problems in addition to policing in order to guarantee accountability and transparency (Foreword, introduction, and full recommendations, 2021). For instance, Avon and Somerset Police has changed its stop and search policy in collaboration with the Race Matters community network to address issues of institutional racism and strengthen community ties (Morris, 2024). 

Despite these attempts, difficulties persist. A report by the UK Parliament's Home Affairs Committee emphasised the importance of taking practical actions to enhance diversity, such as providing coaching and mentoring to BAME officers and guaranteeing diversity on selection panels (Police diversity, 2016). Furthermore, the lack of diversity in specialist units, like as guns and counterterrorism, has been noted as a significant issue. Some forces are examining measures like rank skipping and direct entry to solve this gap (Evidence on Police diversity, 2016). Developing trust among various populations is difficult, according to studies, people with working-class accents are more likely to be suspected of committing crimes, which is indicative of ingrained prejudices that may influence how people engage with authorises (Grierson, 2025). 

In conclusion, by putting policies and activities in place to promote an inclusive atmosphere in the workplace and in community involvement, the UK police service has made impressive strides in embracing and adapting to diversity. However, full integration and trust are still hampered by enduring issues including societal biases and cultural obstacles. A police force that genuinely represents and serves all facets of society requires a sustained dedication to reform, open accountability, and community cooperation. Although UK police forces in general have made great strides in accommodating diversity, more work is required to address current issues. To guarantee that policing is representational, egalitarian, and successful for all communities, it will be crucial to maintain the focus on inclusive hiring, cultural competence training, and meaningful community involvement.

Word count: 891 words.





Essay two:
Choose one of the following questions:
 
Response policing – Why is it important to manage mental wellbeing in policing? What can be the consequences if mental wellbeing is not managed appropriately?

Word limit: 1000 words.


The efficacy and integrity of policing organisations, as well as the health and safety of officers, depend on the management of mental wellbeing in the police force. Officers and the larger community they serve may suffer grave repercussions if mental health is neglected. 

The demanding nature of policing, coupled with frequent exposure to traumatic events and the unique pressures faced daily, makes managing mental health in law enforcement crucial. When mental health is not sufficiently supported, there can be significant consequences for both individual officers and the larger policing system. Officers who maintain strong mental health are more focused, better able to make decisions under pressure, and less likely to make errors that could compromise public safety. Policing often requires regular exposure to violence, death, and human suffering. Adequate mental health support helps officers process these experiences, thereby reducing the likelihood of conditions such as PTSD, depression, and burnout. Research shows that officers are often vulnerable to mental health issues due to the stressful nature of their work. A study of 150 officers found that 24% had PTSD, 9% suffered from depression, and 19% struggled with alcohol misuse (Fox et al., 2012). 

Moreover, it has been demonstrated that organisational stressors, including job pressure, long hours, and a lack of support, have a substantial negative influence on officers' mental health, resulting in emotional tiredness and a decrease in personal accomplishment (Purba and Demou, 2019). Resolving these problems is essential for preserving public safety and trust as well as the welfare of the police. Officers who struggle with mental health issues may make poorer decisions and have poorer judgement, which could reduce their effectiveness on the job. 

Furthermore, stress related to maintaining professional behaviour and public trust can impair an officer's ability to make sound decisions and regulate emotions, thereby increasing the likelihood of misconduct (Violanti et al., 2018). Maintaining mental stability not only promotes professionalism but also enhances community engagement and sustains public confidence in policing (Andersen et al., 2015). A mentally resilient police workforce is associated with improved morale, greater retention, and overall better health outcomes, which collectively contribute to a reduction in long-term sickness, absenteeism, and attrition due to psychological stress (Fox et al., 2012). These factors also significantly influence team dynamics and leadership roles. Officers who are mentally well are more likely to exhibit positive leadership, communicate effectively, and contribute to a constructive team culture (Berg et al., 2006). 

Mental health issues are a primary contributor to early retirement and resignation among police officers. Anecdotal evidence suggests that many officers leave the force due to unresolved mental health challenges, which ultimately leads to a loss of experienced personnel (Davies, 2024). The failure to address mental health concerns can have several negative repercussions. Officers in poor mental health are at a higher risk of burnout, chronic stress, emotional and physical exhaustion, and disengagement from their duties. Furthermore, the demands of long shifts, the inability to maintain a work-life balance, and the continual pressures of the job exacerbate these mental health struggles, leading to decreased performance and overall job satisfaction (Miller et al., 2019). 

Decreased public safety, impaired judgment, and emotional dysregulation can lead to poor decision-making in critical situations, resulting in harmful experiences for individuals and contributing to a breakdown of trust in law enforcement. This, in turn, can tarnish an officer's reputation and further fuel public mistrust. Incidents involving police misconduct or excessive use of force, often exacerbated by mental stress, can significantly undermine public confidence in UK police forces. Suicide is a major national issue in the United Kingdom. In 2023, there were 7,055 officially recorded suicide deaths, averaging 19 suicides per day (Office for National Statistics, 2024). This marks the highest rate of suicide-related deaths in the UK since 1999 (Office for National Statistics, 2024). Policing is one of the occupations with the highest suicide rates, and the lack of sufficient mental health support could further exacerbate this crisis, affecting both officers and the broader community. 

Implementing comprehensive mental health support systems is essential to mitigate the negative effects of job stress and ensure officers’ wellbeing. Research suggests that programs providing psychological support, stress management resources, and opportunities for counseling can significantly improve mental health outcomes for officers (Stevens et al., 2016). These programs not only support the individual officer but also enhance team dynamics and improve the collective performance of the force (Andersen et al., 2015). Additionally, reducing stigma surrounding mental health within the police force is a critical step in encouraging officers to seek help when needed. A culture of support and openness can lead to more proactive management of mental health issues before they escalate. 

Maintaining officers' mental health requires cultivating a healthy organisational culture. According to research, leadership plays a crucial role in fostering an atmosphere where mental health is given top priority (Berg et al., 2006). Leaders may greatly lessen stigma and increase officers' acceptance of mental health care by aggressively promoting mental health awareness and fostering a supportive workplace. Officers' resilience and job satisfaction are eventually improved by a culture that supports behaviours that involve seeking help and gives them access to mental health resources (Stevens et al., 2016). 

The mental wellbeing of police officers is integral to their health, job performance, and the safety of the communities they serve. Implementing comprehensive mental health support systems, reducing stigma, and fostering a supportive organizational culture are essential steps in ensuring that officers can perform their duties effectively and maintain their own well-being. In conclusion, the mental wellbeing of police officers is central to their health, job performance, and the safety of the communities they serve. Comprehensive mental health support systems, the reduction of stigma, and the cultivation of a supportive organizational culture are vital in ensuring that officers can perform their duties effectively while maintaining their personal wellbeing. Failure to address mental health can have long-term consequences, not only for the individual officer but also for the effectiveness and public trust in the entire policing system.

Word count: 995 words.


Essay three:
How might personal attitudes, values and bias impact upon the effective investigation of volume crime?
Your answer must be based on academic research, but you may refer to relevant, recent examples.
Word limit: 1000 words.

Personal attitudes, values, and biases can significantly affect the effective investigation of volume crime. Volume crimes, which include common offences such as theft, burglary, and anti-social behaviour, are typically high in frequency and often involve large volumes of cases. When officers’ personal attitudes, values, or biases influence their investigative practices, it can lead to detrimental consequences, such as flawed decision-making, compromised objectivity, and unequal treatment of suspects or victims. 

Volume crime refers to a category of crimes that occur frequently within a community, typically involving high numbers of victims and suspects, and are considered to have a significant impact on society's day-to-day functioning (Home Office, 2017). Volume crimes usually include property crimes such as burglary, theft, shoplifting, and vehicle crime, as well as low-level anti-social behaviour (e.g., vandalism or public disorder). These crimes are typically less complex than serious crimes like murder or armed robbery, but they can be pervasive and have a substantial impact on public perception of safety and wellbeing (Home Office, 2017). 

Volume crimes are essential because they account for the majority of daily police labour and efficiently addressing them can have a significant impact on enhancing community safety and public trust in policing. 

Personal opinions about specific types of crime or suspects can influence how an officer prioritises cases. For example, an officer who has negative prejudices about a specific demographic group may be more likely to overlook or dismiss evidence linked to a crime committed by members of that group. Research shows that police officers' personal values can lead to unconscious bias, resulting in prioritising certain types of crimes or suspects above others based on personal preferences or opinions rather than objective evidence (Pope et al., 2017). This might result in ineffective investigations and, in certain situations, the failure to investigate specific cases or suspects. 

Unconscious biases are deeply established opinions or prejudices that influence choices without the officer being aware of them. These biases can influence the approach of investigations in a variety of ways. For example, officers may approach suspects differently depending on their race, socioeconomic class, gender, or age. According to studies, prejudices based on race and ethnicity are common in law enforcement, which can result in disproportionate attention being given to racial or ethnic groups while overlooking others (Goel et al., 2016). This weakens the impartiality and objectivity required in criminal investigations, especially in high-volume cases involving a large number of people from diverse backgrounds. 

Additionally, officers' own opinions and principles might influence how they interact with victims of crime. If officers have biases towards particular categories of victims (for example, assuming that victims of domestic violence or certain forms of theft are somehow responsible for the crime), this can lead to decreased empathy and less comprehensive investigations (Walker et al., 2016). Such biassed attitudes might leave victims feeling unsupported, reducing their motivation to participate and, as a result, the quality of the investigation. According to research on victim-blaming, officers who take a dismissive or judgemental attitude towards victims are more likely to fail to obtain vital information or pursue critical lines of investigation. 

Confirmation bias arises when an officer unconsciously seeks information to support an original belief while ignoring evidence to the contrary. In high-volume crime investigations, this can occur when investigators become obsessed on a specific suspect or idea, ignoring alternative explanations or evidence. According to research, confirmation bias can result in mistaken convictions, flaws in the investigation process, and probable case mismanagement (Kassin et al., 2015). In high-volume crime cases, where resources are limited, confirmation bias can lead to the ignoring of crucial investigative paths or the pursuit of less promising leads. 

In order to maintain the integrity and efficacy of extensive criminal investigations, it is imperative that personal attitudes and prejudices be addressed. The accuracy of the outcomes and the fairness of investigations can be enhanced by giving police enough training on how to identify and reduce their biases. In order to encourage officers to regularly evaluate their personal biases and how they could affect their professional performance, police agencies must cultivate a culture of reflective practice and accountability (Miller & White, 2019). 

Sociologist Howard Becker established Labelling Theory in the 1960s (Becker, 1963), It focusses on how the labels that society assigns to individuals or groups affect their self-identity and behaviour. The theory is specifically concerned with the societal reaction to deviance, not the deviant act itself. According to labelling theory, being labelled as "deviant" or "criminal" might trigger a self-fulfilling prophecy in which the individual begins to accept and embody the label, potentially leading to additional deviant activity. A classic example used to demonstrate labelling theory is a young child caught shoplifting. If this person is caught and called a "thief" by their classmates, family, or school, they may internalise the term. Over time, they may come to identify more strongly with the label "thief" and continue to participate in criminal conduct because they feel alienated from mainstream, non-deviant society. The label, rather than the original act of shoplifting, pushes them farther into deviation (Becker, 1963). 

Labelling theory emphasises the important role that societal reactions have in defining people's identities and behaviours. By focussing on the branding process and its repercussions, the theory sheds light on how social control mechanisms like the criminal justice system can unintentionally perpetuate deviation. It has had a particularly strong impact on criminology because it emphasises the importance of a more nuanced view of deviance that takes into account the social context and the effects of stigmatisation (Becker, 1963). 

Personal attitudes, values, and biases all have an impact on the effectiveness of large-scale crime investigations. These characteristics can influence decision-making, how victims and suspects are treated, and create unconscious biases that affect investigative outcomes. To mitigate these dangers, officers must receive bias awareness training, develop an organisational culture that values fairness and impartiality, and foster transparency and accountability in investigative operations. Failure to address these concerns can erode public trust and lead to poor crime resolution outcomes.


Essay four: 
Outline potential links between serious and organised crime and public protection issues. What characteristics make some people more vulnerable to exploitation by serious and organised crime gangs?

Your answer must be based on academic research.
Word limit: 1000 words. 

Serious and organised crime (SOC) presents enormous problems to public safety, as it is intertwined with a variety of societal issues and exploits community weaknesses. Academic study focusses on the intricate connection between SOC and public safety, emphasising the factors that make people vulnerable to exploitation by criminal gangs. Young people, particularly those aged 16 to 24, are more vulnerable to victimisation, with peer pressure and a desire for belonging making them more likely to be targeted. Furthermore, children and young people from single-parent households are more likely to be victims of crime, with a 42% higher risk compared to those living in households without children (Crime Statistics, 2024). 

SOC groups frequently recognise and exploit community flaws, such as poor welfare services and housing instability. For example, in Scotland, exploitative practices were described in which elderly people were pressured into letting their homes to be used for illegal operations such as cannabis production in exchange for financial recompense. This misuse jeopardises public safety while also eroding trust in community institutions (The Scottish Government, 2018). 

Young people, especially those from marginalised backgrounds, are more likely to be recruited into SOC activities. The phenomenon of 'county lines', in which urban gangs expand their drug distribution networks into rural areas, exposes young people to increased violence and criminal behaviour. Motivations for involvement often arise from a desire for status, financial gain, or a sense of belonging, which SOC groups exploit (Ashton, 2024). 

Additionally, The convergence of SOC and terrorism is causing increasing alarm. Dr. Mohammed Rahman's research shows that activities like the selling of counterfeit products can fund terrorist operations, as evidenced by the Manchester Arena explosion (Dathan, 2025). This overlap complicates public safety initiatives, necessitating coordinated tactics to handle both risks concurrently. 

According to the Characteristics Making Individuals Vulnerable to Exploitation, individuals with low self-esteem, high impulsivity, and low empathy are more likely to engage in SOC. A study of Danish criminal groups discovered that participants frequently had low emotional stability and high levels of negative personality traits including narcissism and callousness. These characteristics may lead individuals to seek the perceived security and status provided by SOC groups (Gøtzsche‐Astrup, Overgaard and Lindekilde, 2022). 

Individuals may turn to SOC as an alternate source of income due to economic insecurity, unemployment, and a lack of access to genuine possibilities. In Scotland, young males experiencing unstable employment situations saw SOC as a meritocratic path to success and respect, despite the dangers and potential bad results. Associations with peers participating in criminal activity can raise the risk of an individual engaging in SOC (The Scottish Government, 2018).. The presence of co-offenders and the normalisation of criminal behaviour in specific social circles can make it easier to join SOC groups because people want to belong and be accepted (Gøtzsche‐Astrup, Overgaard and Lindekilde, 2022). 

Individual, community, institutional, and policy levels must all be included in comprehensive plans to combat the exploitation of vulnerable people as well as the larger social causes that enable such exploitation by serious and organised crime (SOC). Beginning with youth engagement and education, specific programs in youth centres and schools can educate young people about the risks of criminal exploitation and gang participation. Additionally, at-risk children are helped to transition into positive social roles through mentoring and diversion programs like the UK's Violence Reduction Units (Home Office, 2022). A truly comprehensive strategy must be multi-sectoral, preventive, and rehabilitative, targeting both root causes (e.g. poverty, inequality, marginalisation) and immediate risks (e.g. youth recruitment, coercion, exploitation). Such strategies should not only disrupt organised crime operations but also empower individuals and communities to resist and recover from exploitation. 

Surrey's approach to tackling SOC involves a collaborative partnership strategy that brings together local authorities, law enforcement, and community organizations to address both the exploitation of vulnerable individuals and the broader societal factors facilitating such exploitation (Office, 2025). Key actions included the Crime Severity Index, which was developed by West Yorkshire Police to identify high-harm locations and allow for focused interventions in SOC-affected communities. Local Profile Development In Bradford Moor, a SOC local profile was created to better understand the specific threats and inform a 4P (Prevent, Pursue, Protect, and Prepare) response (Office, 2025). Increased Community Engagement: The concept emphasises community involvement in detecting vulnerabilities and establishing targeted solutions to SOC threats. Finally, resource allocation takes into account the severity of SOC risks identified through the crime severity index and local profiles (Office, 2025). 

This resulted in favourable effects by permitting focused interventions. The use of the crime severity index enabled targeted actions in areas with the most SOC-related harm (Office, 2025). Encourage Informed Decision-Making: Local individuals linked to SOC gave a thorough grasp of dangers and risks, resulting in more effective solutions. Community empowerment is used to engage at-risk populations in the process of building trust and cooperation, hence increasing the effectiveness of SOC initiatives (Office, 2025). 

This case study highlights the efficacy of comprehensive measures that address both the exploitation of vulnerable persons and the broader societal issues that enable such exploitation by SOC organisations. These techniques rely heavily on multi-agency coordination, intelligence-led policing, community involvement, and data-driven interventions. Communities that employ such comprehensive measures can better safeguard individuals from the damages caused by serious and organised crime (Office, 2025). 

The convergence of severe and organised crime with public safety issues emphasises the importance of comprehensive policies that address both the exploitation of vulnerable persons and the broader societal causes that enable such exploitation. Understanding the traits that predispose individuals to SOC involvement is critical for creating effective preventative and intervention strategies. Academic research gives important insights into these dynamics, which guide policies aimed at protecting communities and destroying criminal networks.
 
Word count: 944 words. 

Essay five: 
How effective is early intervention an effective means of preventing young people from offending or re-offending?
Your answer must be based on academic research, but you may make reference to relevant case studies.
Word limit: 1000 words. 

In the UK, early intervention has been demonstrated to be a moderately to highly effective way to stop young people from committing crimes or reoffending, particularly when those interventions are targeted, evidence-based, and provided within a coordinated, multi-agency framework. Though efficacy varies based on implementation quality and individual requirements, academic studies and policy reviews show that prompt, structured support can considerably reduce youth criminality and improve long-term outcomes. 

Developmental criminology, which highlights the need of addressing risk and protective variables early in life, is the main focus when thinking about theoretical underpinnings for early intervention. While supportive relationships, academic motivation, and positive peer associations are protective variables, risk factors include poverty, family dysfunction, poor school attachment, and early behavioural difficulties (Farrington & Welsh, 2007). Most serious adolescent offenders naturally decrease their offending over time, according to the Pathways to Desistance study (Slowikowski, Administrator, and Mulvey, 2011), a large-scale longitudinal study conducted in the United States. However, supportive interventions can hasten and maintain desistance, particularly when they address the youth's social environment, educational needs, and mental health issues. 

Early intervention is based on developmental criminology and the risk/protective factor model (Farrington 2007). It aims to address the social, emotional, and environmental factors that raise the likelihood of offending before criminal activity begins or becomes routine. According to the Early Intervention Foundation (EIF, 2016), interventions in early childhood and adolescence can reduce conduct disorders by up to 40% and the risk of future offending by 30-70%, depending on the program.

According to the Risk and Protective Factors Framework (Farrington, 2007), early detection and mitigation of risk factors (such as inadequate parenting, expulsion from school, and substance abuse) might lower the probability of future criminal behaviour. This is in line with early intervention. Several national laws, such as the Crime and Disorder Act of 1998, which codified youth justice preventive measures, have been influenced by this approach. Early intervention is more effective than reactive punitive measures, especially when it combines parental training and school engagement, according to Farrington and Welsh's (2007) meta-analyses of UK-based programs. Engaging youth before criminal tendencies become ingrained is crucial. 

Youth Inclusion Programs (UK): These programs, which target young people who are most likely to transgress, have resulted in fewer arrests. According to a 2006 Youth Justice Board evaluation, participants' offending rates decreased by up to 65%. The YIP, which is administered by the Youth Justice Board (YJB), focusses on high-risk offenders aged 8 to 17. Participants' arrest rates were reduced by 65%, according to evaluations (Clarke, Wydall and Williams, 2008). Personalised assistance programs, community involvement, and education and career trajectories are some of the salient aspects. 

Research has demonstrated that early intervention not only lowers crime but also results in long-term economic savings by reducing the demand on criminal justice, education, and health services (Early Intervention Foundation, 2014; Institute for Public Policy Research, IPPR). For instance, Up to £7 in future expenses can be avoided for every £1 invested in early intervention (EIF, 2016). 

Programs such as Sure Start, which are not only focused on crime, have demonstrated a decrease in behavioural problems among children living in underprivileged communities. In the UK, the Sure Start program was a flagship early intervention program started by the Labour administration in 1998 with the goal of enhancing the prospects for children under five, especially those living in underprivileged regions. It was founded on the idea that early childhood development is important for long-term social and educational results, such as lowering the likelihood of reoffending. 

According to the most thorough assessment of the program, NESS (2005–2012), children in Sure Start areas had better physical health and fewer behavioural issues when they started school. Although some results were modest, low-income households had the most positive effects. Sure Start helped reduce behavioural issues, which are known to be a prelude to further offences, even though it was not a program specifically designed to prevent crime (Farrington, 2000). Enhanced parental involvement and supervision, both of which are protective factors against juvenile criminality. Furthermore, a 2016 study by the Institute for Fiscal Studies (IFS) discovered that children living in communities with Sure Start centres had better health outcomes by the age of eleven and were less likely to be hospitalised, both of which are associated with lower long-term risks for antisocial conduct (Cattan et al., 2021). 

Notwithstanding achievements, a number of obstacles restrict early intervention's steady efficacy in the UK. Financial limitations have limited the availability of early intervention services, particularly following post-2010 austerity measures. Despite the Children Act of 2004's statutory obligations, interagency collaboration is frequently deficient. Additionally labelling and stigma: Detractors contend that if children are not handled with tact, being labelled as "at-risk" might result in harmful self-fulfilling prophecies (Goldson, 2005). 

Early intervention in the UK is beneficial at reducing young offending and re-offending, especially for children and families facing multiple disadvantages, according to academic and policy-based studies. When implemented properly, programs such as YIP, FIPs, and Sure Start have demonstrated statistically significant decreases in risk-related or criminal behaviours. However, consistent financing, skilled practitioners, and interagency cooperation are necessary to sustain and grow these impacts. The long-term advantages of early intervention run the danger of being compromised in the absence of these. 

Cross-sector cooperation, community trust, and consistent investment are necessary for long-term success. The best models steer clear of criminalisation and instead emphasise resilience-building, family support, and education.

Word count: 894 words
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, peer-reviewed research articles and/or original materials appropriate to the discipline). You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, and your sources should be reliable. Try to limit the quantity of journalistic sources you use and instead include peer-reviewed journal articles or academic sources. Refer to the reading list to help you find relevant sources. The university library is 90% available online; make use of this to access academic e-books and scholarly journals. 


2. Knowledge and Understanding Skills

At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area. Knowledge relates to the facts, information and skills you have acquired through your learning. Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set. You should be able to explain the theories, concepts, etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each answer should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.


3. Cognitive and Intellectual Skills

You should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data, some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems. You should describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas; at this level you should be discussing and arguing points. Do not try to discuss too many points; select an area of study and then analyse and discuss this area. You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or solve problems. You should be able to frame appropriate questions to achieve a solution, or identify a range of solutions. You should be able to demonstrate how subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques and/or theories in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment, requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances. This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
































	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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