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[bookmark: _Toc155631684]What strategies do staff utilise to support children’s wellbeing? What are pupils’ experiences of this?
The aim of this essay is to conduct a case study based on my electives experience, to help identify what strategies exist to support children’s wellbeing and their effectiveness. I also aim to discover pupils’ and staff’s perceptions of these strategies. The issue I wanted to address in my research was poor wellbeing having a negative impact on children’s holistic development. This aligns with Donaldson’s (2015) suggestion that we should be research driven practitioners. I chose to research wellbeing, specifically wellbeing strategies because every facet of a child’s development relies on a high quality of wellbeing and inadequate wellbeing can hinder their ability to learn and flourish (Hayes, 2023). This is emphasised by the Welsh Government (2020a) as the Health and Wellbeing Area of Learning and Experience offers a comprehensive framework for comprehending overall health and wellbeing. Moreover, according to the Welsh Government (n.d) good well-being is essential for the advancement and success of learners. Additionally, the professional standards for teaching and leadership (Welsh Government 2019) highlight the importance of practitioners possessing a well-informed comprehension of how research, including small-scale action research, contributes to the enhancement of professional practice.
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The primary school, which will form the basis for this case study will be referred to as ‘school A’ in alignment with the British Educational Research Association’s (BERA) (2018) Ethical Guidelines. School A is in the Swansea area and employs various strategies to promote and support the wellbeing of children. The school consists of approximately three hundred and thirty children, with approximately two hundred and fifty being within the mandatory school age range (Estyn, 2023).
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One in six children have a diagnosable mental health issue (Health Care Research Wales, n.d.). Progress and success among learners are dependent on their general wellbeing (Welsh Government, 2021). The Children's Society (2021; 2022; 2023) demonstrates that the percentage of children that report being unsatisfied with their health has increased over the years. Additionally, The Children’s Society (2023) note that children had low happiness in relation to school rather than any other aspects of their life.

Maslow’s Hierarchy of Needs identifies five crucial human requirements necessary for attaining a satisfactory state of wellbeing. These requirements include basic physiological needs, safety, a sense of love and belonging, self-esteem and self-actualisation (West, 2022). His theory suggests that individuals must fulfil each level of these requirements prior to progressing to the following tier in the hierarchy (Pichère et al, 2015). Moreover, Estyn’s (2018a) findings discovered that adopting a comprehensive approach to wellbeing throughout the entire school empowers students to assume individual responsibility for their own learning. In agreement, Scaltsas (2003) states that holistic development involves the nurturing of a child’s wellbeing across various dimensions, including their social, physical, emotional and mental wellbeing, all within a secure and supportive environment, which in turn promotes learning and personal growth.

Bullying can have a significantly negative affect on a child socially and physiologically (Estyn, 2019a). In agreement, the Welsh Government (2019) state that bullying can contribute towards the development of bad mental health and wellbeing. Moreover, there is a high likelihood of children with poor wellbeing and mental health problems having poor attendance (Mentally healthy schools, n.da). Therefore, schools providing relevant support focussing on the aim of improving attendance whilst supporting the child is crucial (Welsh Government, 2023). Parent/guardian engagement can have a positive effect on children’s wellbeing, attendance, sense of school belonging, intellectual development, behaviour and attainment (Mentally healthy schools, n.db), therefore this should be considered in a similar situation. In agreement, Estyn (2019b) recognised that positive relationships between schools and families, based upon respect and trust, demonstrate a positive impact on children’s wellbeing, outcomes, and attitudes to learning. However, poor parental engagement has an unfavourable effect and impacts parent, pupil and teacher wellbeing (Education Support Partnership, n.d).

Bronfenbrenner’s (1979) ecological systems theory suggests that children’s development is shaped by their interactions with the environment, outlining their placement within five distinct systems. The first system is the microsystem which is the family, school, health services, peers and others that have direct contact with the child. This system emphasises the influence that a school, peers and family have on a child’s emotional wellbeing. Furthermore, children who exhibit stronger emotional wellbeing often show greater academic advancement during primary school (Morrison and Vorhaus, 2012).

A case study is a research method utilised to acquire a comprehensive and detailed comprehension (Crowe et al, 2011). Yin (2013) classifies case studies into explanatory, exploratory or descriptive categories. The chosen method for this research was a single, exploratory case study approach, in one school setting. The participants included approximately one hundred and fifty-six children, between the ages of five and eleven and approximately thirteen teaching staff from across the school. An exploratory case study investigates situations where the evaluated case, such as an intervention does not possess clear or singular outcomes (Lucas et al, 2018).
A single case study can be structured to possess robust internal validity, allowing the assessment of causal connections between interventions and their outcomes (Lobo et al, 2017). Single case studies offer numerous advantages including being cost-effective and time efficient in comparison to multiple case studies. Additionally, they allow the researcher to gain a detailed understanding of the subject being explored and excel in richly describing the existence of a phenomenon (Gustafsson, 2017). However, it can be challenging to generalise the data collected to a wider population (Janosky, 2005). Therefore, this is important to consider when deciding on single or multiple case studies in relation to the research being conducted.
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Robson (1993) and Simons (2009) emphasise that case studies are thorough examinations of real-life phenomena, projects, or systems, employing various perspectives and evidence sources. Likewise, Tight (2010) highlights case studies as a detailed exploration of a limited sample, concentrating on a defined scope. Furthermore, Wholey et al (1994) and Yin (1994) emphasise the examination of current phenomena within their authentic contexts, especially when the boundaries between the phenomenon and its context is ambiguous. In agreement, Gall and Borg (2005) support the idea that a case study involves a detailed exploration study of a phenomenon in its natural setting. However, they emphasise the significance of incorporating the perspectives of the participants directly involved in the phenomenon.
Schutt (2006) and Thomas (2017) note that a case study consists of a phenomena that is holistically studied by one or more methods. According to Thomas (2021) a case study comprises of two interdependent parts, the subject such as the individual, location, event or phenomenon and the object which is the analytical framework used to examine it. Cousin (2005) highlights that a case study serves as an effective approach that facilitates a clearer and straightforward understanding. In agreement, Stake (1995), Mayer (2001) and Merriam (2009) propose that case study research is viewed as a versatile and adaptable method. Additionally, Baxter and Jack (2008) note that this method equips researchers with the necessary tools to examine a comprehensive perspective within specific contexts. Nevertheless, it is important to note that despite its extensive utilisation, the variability in conceptualizing a case study is not fully comprehended and poses a prominent challenge (Baškarada, 2014; Lucas et al, 2018). Furthermore, as case studies occur in natural settings, researchers have limited control over mitigating the influence of external variables. Nonetheless, it is crucial for the researcher to thoroughly contemplate unmeasured factors, aiming to understand their potential impact on the study and how they might obscure the findings (Priya, 2020).
The chosen research methodology was an exploratory case study approach as stated. This involved gathering data through interviews, questionnaires, observations and professional conversations. This approach was selected because it focusses on children and embraces a comprehensive perspective that considers various elements and viewpoints to portray a complete picture of children’s individual and collective experiences (Clark and Moss, 2011). Additionally, the use of both qualitative and quantitative data methods helps mitigate the drawbacks inherent in each method when used in isolation (Office for Health Improvement and Disparities, 2020). Before conducting the interviews and questionnaires, I conducted comprehensive research on children’s wellbeing overall, then pinpointed my focus to strategies that are employed to support children’s wellbeing and their effectiveness.
According to Cohen et al (2018) mixed method research, in contrast to using singular techniques, provides a more profound and inclusive understanding of phenomena, along with more feasible solutions for complex research issues. Mixed method research is also referred to as methodical triangulation (Bekhet and Zauszniewski, 2012). According to Bans-Akutey and Tiimub (2021), to establish validity and credibility in research, researchers frequently employ triangulation. Nevertheless, Halcomb and Andrew (2009) highlight the necessity of weighing the advantages and disadvantages of mixed methods due to heightened complexities, resources intensiveness and time constraints inherent in conducting research. Furthermore, the careful execution and rigorous evaluation of mixed method studies through standard quantitative and qualitative inquiries are deemed crucial (Halcomb, 2018).
A semi-structured interview (refer to Appendix G) was designed with a predetermined set of questions aimed at fostering discussion. This format allowed the opportunity to delve deeper into certain answers, enabling the retrieval of qualitative data. Gill et al (2008) emphasise that effective questions for qualitative interviews should be open-ended, considerate, unbiased and easily understandable. Consequently, when preparing the interview questions, follow-up inquiries were incorporated, intending to elicit more detailed responses than the previous question. The interviews were recorded to ensure accuracy. Jamshed (2014) implies that employing this method is suitable for enhancing data collection effectively, but it may lead to disputes between the interviewer and interviewee. Similarly, Nordstrom (2015) suggests that recording interviews can evoke discomfort among participants. After conducting the interviews, the data obtained was transcribed (refer to Appendix H) for the purpose of analysing it to recognise both, similarities and differences.
Kumar (2015) discusses the importance of wording that is used to formulate open-ended or closed questions within interviews or questionnaires because this choice directly influences the information’s quality and nature obtained from the respondents. Consequently, the language and questioning techniques employed were carefully considered. Similarly, Faux et al (1998) and Kortesluoma et al (2003) highlight the significance of adapting interviewing methods and questions to align with the cognitive and linguistic development stage of each child.
Corbin and Strauss (2008) suggest that semi-structured, in-depth interviews are commonly employed in interviewing individuals. Danby et al (2011) acknowledges that interviews serve as an effective and practical research tool, enabling researchers to explore issues that might not naturally arise in conversations but could be significant to children. However, George (2022) highlights the downside of semi-structured interviews, implying that their flexibility might pose challenges in comparing participants’ responses, especially if the researcher deviates significantly from predetermined questions. Furthermore, these interviews might tempt researchers to ask leading questions, impacting the integrity of the data collected.
Children were interviewed because the requirement of pupil voice and its importance is a key element of the Welsh Curriculum (Estyn, 2018b); (Welsh Government, 2020b). This aligns with The United Nations Conventions on the Rights of the Child (UNCRC) (1989) emphasising the importance for professionals to offer children a respectful listening environment and ensure their perspectives are acknowledged. Correspondingly, the Welsh Government (2020c) advocates for schools to aim for a curriculum that integrates pupil input, responding to their needs and experiences. Likewise, Crane (2001) asserts that schools cannot enhance their educational environments without consulting their students. Furthermore, children themselves advocate for impartial, inclusive and representative consultations, stressing the need for research to consider their complete perspectives rather than just those that align with existing notions, as children have their own priorities (Stafford et al, 2003). However, it is believed that in schools where pupil voice is particularly active, teachers might face stigma if their support for pupil voice is questioned or deemed insufficient (Skerritt, 2022).
To achieve a sample that closely represented the school population, participants were randomly chosen across the school. According to Tyrer and Heyman (2016) the sampling technique must prioritise rigorousness to minimise errors and biases, aiming for maximum representativeness. A random name generator was utilised to choose what classes to provide consent forms to for the interviews, this reduced bias. The class teachers were them requested to randomly select a sample of between three and four children to give the information letter and consent form to at the end of the school day. This was on day two of the research week, to allow an appropriate amount of time to process the school, staff and children. Doing this near the beginning of the week allowed time for the children’s legal guardians to read the information letter and return it to the school.
An online asynchronous questionnaire was created using Microsoft Forms (refer to Appendix D) which simplified and sped up the process of sharing and collecting feedback. This enabled standardised quantitative data to be collected, ensuring internal coherence for analysis (Roopa and Rani, 2012). Online surveys reduce the time required by both the researcher and the participants by eliminating the requirement for face-to-face interaction, allowing efficient access for the participants (Wright, 2017). Furthermore, this application created pie charts (refer to Appendix F) of some of the data that was collected which was also time efficient. Additionally, employing a questionnaire was cost-effective (Bork and Francis, 1985). Distributing the online questionnaire (refer to Appendix F) with all teachers within the school through a collaborative online link on the first day of the research week allowed the participants of the questionnaire to complete it at a time that best suited them.
Moreover, professional conversations were conducted with different members of staff across the school. According to Timperley (2015, p.4), the formation of professional knowledge occurs through social interactions. This suggests that academics should value professional conversations as a form of gaining deeper insights into the efficacy of existing practices within educational environments. Andrews and Crowther (2003) cited by Jarret et al (2021) note that teachers regularly engage in pedagogical conversations or debates, which has a significant role in allowing practitioners to discuss and analyse.
Structured observations were also a research tool used to collect data during this research. Employing structured methods produces data that is dependable, applicable to a broader context and often comparable to other studies if the same measurement tools have been utilised (Phellas et al, n.d). Prior to the research week, an observation schedule was designed to provide a guide of what to observe because designing one is a crucial part of a structured observation process (Bryman, 2015). Structured observations allow you to acquire a wide range of data, however individuals may behave differently from their usual manner when being observed, leading to potentially inaccurate data (Ridall-Leech, 2005).
The observations were conducted as a non-participant, avoiding interactions with the participants. This enabled a concentrated focus on what was observed, heard and felt during the observations in line with Dewey’s (1938) belief that observation alone is not adequate and that it is crucial to comprehend the significance of what is observed, heard and felt. When observing, it was crucial to avoid observer bias as much as possible because it has the potential to influence the data (Mahtani et al, 2018).
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Data triangulation was conducted through thematic analysis. Utilising data triangulation enabled the creation of an in-depth comprehension of phenomena (Patton, 1999). Thematic analysis is a method used to analyse extensive sets of qualitative data (Norwell et al, 2017). To conduct this analysis, Braun and Clarke’s (2006) step-by-step guide was followed which included firstly becoming familiar with the data collected. To accomplish this, the audio recordings from the interviews were transcribed and the questionnaires were transcribed, followed by a comprehensive review of the data to capture initial concepts. The next step was generalising the initial codes, involving coding interesting features of the data systematically across the entire data set, collating data relevant to each code. Following this, themes in the data were explored by collating codes into potential themes, gathering all relevant data associated with each potential theme (see Appendix L). The themes were then carefully examined to see if they worked in relation to the coded extracts and the entire data set, leading to the creation of a thematic map depicting the analysis. Continuous analysis was conducted to refine the specifics of each theme and the overall narrative conveyed by the analysis, resulting in precise definitions and titles for each theme. Finally, the process included selecting vivid and compelling extract examples, final analysis of these selected extracts and linking the analysis back to the research question and literature.
Guba and Lincoln (1989) suggest that the achievement of credibility, transferability and dependability collectively leads to the attainment of confirmability. Therefore, credibility, transferability and dependability were held paramount. Additionally, positionality was considered throughout the research process because researchers must recognise that their unique positionality significantly influences every stage and aspect of a research process (Holmes, 2020). Moreover, Foote and Bartell (2011) note that researchers’ positionalities and the personal experiences that shape positionalities can influence their selection of methodologies, what they may bring to research encounters and their understanding of research results. Moreover, Cohen et al (2011) state that researchers should openly disclose and acknowledge their own identities within their research, endeavouring to comprehend their involvement or influence on it. Additionally, the reflective practice of researchers, acknowledging biases holds utmost importance for the credibility and reliability of data collection and analysis (Knox and Burkard, 2009).
Both positionality and reflexivity were considered throughout the research process by avoiding the use of leading questions or statements and aiming to minimise evident, deliberate, or structured biases and striving for as much impartiality as possible during data collection, analysis and presentation (Ormston et al, 2014). However, it is important to note that all research is inevitably influenced by the researcher. Similarly, Michael and Samuel (2012) note that assuming individuals treat everyone equally has its limitations.
This research was conducted as an outsider because the researcher did not have any prior knowledge or relationships with the participants that were researched (Merton, 1972; Griffith, 1998). Being an outsider in research offers numerous advantages, including providing a broader perspective that enables the exploration of complex topics. Moreover, participants might recognise that an insider possesses some knowledge, therefore what a participant presumes the researcher would know as an insider may remain unexplained. Furthermore, participants might be more inclined to disclose sensitive information to an outsider, anticipating no further interactions (Holmes, 2020). However, being an outsider results in limited access to the studied culture as the researcher would not be seen the same way as an insider (Sanghera & Bjokert 2008).
Sanghera, Gurchathen S. and Suruchi Thapar-
Bjorkert. “Methodological Dilemmas: 
Gatekeepers and Positionality in Bradford.”
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Throughout this study, the utmost importance was placed on ethical considerations. Therefore, while conducting my research, I adhered with BERA’s (2018) Ethical Guidelines for Educational Research and the Revised code of Professional Conduct and Practice by the Educational Workforce Council (2023). Initially, I completed an Ethical considerations form (see Appendix A) and a letter to the school to explain what research I will be conducting (see Appendix B). I then completed a letter portraying who I was, the research being conducted and the reason for the research with a consent form attached (see Appendix C). The information letter and consent forms were provided to three class teachers, to distribute to children’s parents at random to gain consent for the children to be involved in my research due to them being under the age of eighteen as mandated by the legal requirements (BERA, 2018). In line with these legal requirements, I also gained assent from the children because they are not legally empowered to give consent, when doing this I provided them with information and language that catered to their ability.
Moreover, the participants’ right to withdraw at any point was communicated, aligning with BERA (2018). Children and young people ought to experience a sense of freedom without constraints, as external pressures can lead to withdrawing (David et al, 2001). Therefore, the social hierarchies was reduced by emphasising that I was not a teacher and that I was a university student to present myself with a least-adult role (Mandell, 1991), but most importantly a least-teacher role (Dunneet et al, 2015) cited by (Kirby, 2020). However, Christensen (2004) emphasises that adults being distinct from children is evident to the children themselves because intricate power dynamics between children, and adults imply that avoiding typical adult roles does not guarantee children will overlook the researcher’s adult status. Consequently, eliminating the social differences between an adult and a child is difficult. I communicated that it was not necessary for them to respond to every question and outlined the boundaries of confidentiality in the case of safeguarding concerns. I stored all data collected on a password encrypted device, anonymised all data and held it confidential.
Participants were assured that the data would be anonymised and held confidential. To gain ongoing consent, I asked children during intervals of the interview whether they were happy to continue and reminded them their right to withdraw. If they were unsure or uncomfortable with any questions, I also reminded them that they did not have to answer every question.  Additionally, I considered my positionality because it impacts how research is conducted, it’s outcomes and results (Rowe, 2014). This included making efforts to stay clear of evident, deliberate or methodical biases and aiming to maintain maximum impartiality during collection, analysis and presentation of data (Holmes, 2020). As an outsider to the school, respondents may have been more willing to reveal sensitive information because they will likely have no future contact with the researcher like they would have with an insider and it also helped reduce bias because there were not any prior relationships built. However, as an insider I would have had a better understanding of the participants’ language and non-verbal cues.
From a professional conversation with the acting headteacher (see Appendix I), it was discovered that School A had a whole-school approach for supporting children’s wellbeing. They were referred to as ‘non-negotiable’ to support children’s wellbeing. This immediately highlighted the significance of wellbeing within the school. A key element of the non-negotiables was that every child received a Thrive assessment annually to identify trauma and children that require support. Despite all children not requiring the intervention, these assessments created class targets. Thrive is a tailored model of care designed to meet specific needs and enhance children’s mental health and wellbeing (Farr, 2021). Research says that Thrive makes people feel comfortable to talk about their emotions (Cowan, 2020). However, limitations must be considered.
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It was evident from observation that the school focusses strongly on wellbeing from the displays and posters around the school, including posters addressing key staff if children needed someone to talk to and more (see Appendix K). Moreover, restorative practice was a crucial element when supporting children’s wellbeing and assessing the support that is provided according to School A (see Appendices E and I).
From the data collected, both children and staff identified check-ins as an effective strategy for teachers to understand the children’s emotions and identify who requires additional support (see Appendices E and G). Moreover, staff noted that they used check-ins daily. However, it was acknowledged that most of the children believed that they were infrequent, occurring only a few times a week (see Appendix G), contrary to what the staff noted in the questionnaires (see Appendix E). The observations demonstrated that every class had a differently designed check-in area, all with varying degrees of effectiveness (see Appendix K). One of the reasons for this was because some check-in areas only had a few emotions for the children to choose from, whereas others had a range of emotions. Fernandes et al (2020) discovered that students felt important and liked being able to talk about their feelings through check-ins, hence the importance of allowing children the opportunity to express their feelings. However, it can be time consuming.
Furthermore, every member of staff utilises strategies to support children’s wellbeing (see Appendices E and F). Moreover, some teachers believe that no strategies are deemed as least effective because the strategies effectiveness is dependent on the individual and situation (see Appendix E). Despite not all teachers noting this, they all stated the importance of using a range of different strategies because every child is different. This aligns with the Welsh Government (n.d) who note that a school that is fair and inclusive acknowledges and addresses the specific hurdles that individual learners face, thereby facilitating their progress and advancement.
All staff consistently used positive reinforcement and modelled positive emotions (see Appendices I and K). This relates to Vygotsky’s (1978) theory that interacting with a More Knowledgeable Other (MKO) who can provide verbal guidance or model behaviours, supports children in acquiring important knowledge. Similarly, Bandura’s (1997) social learning theory proposes that we acquire social behaviour through observing and replicating others’ actions. Conversely, Thorndike (1905) and Skinner (1937) propose that children learn from the outcomes or consequences of their actions. Furthermore, Watson’s behaviourism theory asserts that behaviour is shaped, learned and influenced by environmental elements, emphasising conditioning (Moore, 2017).
From the data, it is evident that a key theme was relationships. Most staff noted the importance and effectiveness of having positive relationships with children (see Appendix E and I). Key members of staff including the Wellbeing Officer and Deputy Head also discussed the cruciality of building relationships and relationship-based play. In agreement, some children noted that their relationships with their teachers makes a difference (see Appendix G). This aligns with Lavis (2016) who notes positive relationships are essential for maintaining mental wellness and fostering a positive state of wellbeing. Additionally, emotion coaches are used in classes across the school, the children found these effective because they are comfortable to speak to them because they are their peers (see Appendices E, H, I and K). Similarly, some children in the school who require additional support with their wellbeing have access to pet therapy once a week and have built a relationship with the dog alongside the Wellbeing Officer (see Appendix K). Research indicates therapy dogs can improve the wellbeing of children (Grové et al, 2021).
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Emotional regulation areas were a common theme in every class, each one was differently designed (see Appendices E, H, I and K). Moreover, calming music was used in most classes in the background of learning or during wellbeing activities such as finger breathing (see Appendices I and K). According to Graziano et al (2007) children’s ability to manage their emotions could facilitate their capability to acquire academic knowledge. However, children who struggle to manage their emotions are likely to experience challenges in interpersonal abilities and an increased likelihood of exhibiting externalising issues, including defiance, hyperactivity and aggressive behaviour (Dunn and Brown, 1994; Rydell, Berlin and Bohlin, 2003).  Alongside these interventions, the Wellbeing Officer was undergoing Emotional Literacy Support Assistant training and all members of staff were training to become trauma informed practitioners.
In conclusion, in relation to the professional standards for teaching and leadership (Welsh Government 2019), I have recognised the importance of involving partners in learning. I required positive parent/carer involvement throughout my research and have taken time to observe and evaluate processes that have required family involvement to begin due to consent. I have also discovered through discussion with the Wellbeing Officer and Family Liaison Officer, the importance of working with families.
Reflection establishes an atmosphere centred on the learner, enhancing the standard of both teaching and learning (Cambridge Community, 2019). Therefore, Kolb’s learning cycle (1984) was chosen as a model of reflection because it focusses on the importance of both our everyday experiences and educational research to improve. The first step was the concrete experience which aligns with the CfW which emphasises the importance of real life, authentic contexts (Welsh Government, 2022). This consisted of conducting the research through interviews, observations, questionnaires and professional conversations. The experience was then reflected upon to identify strengths and weaknesses. This included that some children appeared slightly uncomfortable during some interviews. Next, abstract conceptualisation which consisted of researching ways to strengthen the implementation. It was decided for a notepad and pen to be present as a possible alternative to record the responses for the following interviews. Nevertheless, utilising audio recordings proved advantageous as it was simpler compared to transcribing all participant dialogue while simultaneously concentrating on their responses and prompting for additional information.
This method was sufficient because it offered straightforward steps and the cycle could be repeated to continue identifying key areas for improvement, thereby enhancing practice and fostering a broader comprehension of diverse perspectives. Moreover, it allowed the opportunity to critically reflect on the implementation of the research methods and overcome barriers that were faced.
In the future, it would be interesting to further develop my research skills and conduct a multiple case study approach to continue professional learning and continue working with professional networks and communities in alignment with the professional standards for teaching and leadership (Welsh Government, 2019).
Introducing a ‘school pet’ that is continuously present during school may benefit those requiring additional support because the impact of human-animal interactions on physical indicators of wellbeing frequently reveal advantageous outcomes (Brelsford et al, 2017). It would also allow more children to seek this opportunity because research suggests that pets in educational settings have various advantages for children including improved literacy skills, boosted confidence and self-esteem, enhanced socialisation, higher attendance rates and the sense of responsibility (Sorin, 2018; Kropp, 2017; Kirnan, 2018). If an incident occurred which led to a child requiring this intervention, it would be readily available as opposed to waiting until the scheduled sessions. However, precautions must be taken to guarantee the safety and welfare of all participants engaged in interventions involving children and animals (Friesen, 2010).
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