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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Avoid being so reliant on quotes.
	I will use a summary of the literature instead of as many direct quotes.

	Target 2
	Make sure all ideas are appropriately sourced and referenced.
	I will use the UWTSD Harvard Referencing Guide.

	Target 3
	Follow referencing conventions precisely. 
	I will use the UWTSD Harvard Referencing Guide.





Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Bridging activity in Lead school focusing on Assessment for Learning. During the Meet session we were able to discuss a summary of Professor Donaldson's report (Looking at the Curriculum and Assessment Arrangements in Wales) with our fellow students and look at how the new Curriculum will shape children's lives. For example, that the six areas of learning and experience will give children a wider range of activities for them to engage in and a greater focus on skills for life such as Literacy, Numeracy, Digital Competency, problem solving, Welsh Language and organising themselves. In addition, assessment of these skills needs to be focused and involve the children. We also had the opportunity to discuss and find out more about the Great Teaching Toolkit and it's four dimensions - understanding the content of the teaching, creating a supportive environment for learning, maximising the opportunity to learn and activating hard thinking. In addition, we learnt about and discussed Assessment for Learning strategies with the Deputy Head of the school who talked us through the Assessment for Learning strategies used in the school	I found this session very interesting as there was the opportunity to discuss the changes coming to the Curriculum and what it means for teachers and us as students, what makes effective teachers and some Assessment for Learning strategies to trial out and use in our placement schools. As I am currently in a reception class I was unsure about what Assessment for Learning strategies I could try out as I thought the children would be too young. The class teacher already uses lollypop sticks as a fair way to choose which child will answer the question giving the children a bit more thinking time and also asking more than one child the same question. I was unsure about what other strategies I could try out but by the end of the session I had a clearer idea of what I could use with the reception class. Initially I decided to test the lollypop sticks/ No hands up strategy and the traffic light fans (just with the more able groups), however the class teacher used the Turn to your partner strategy in a lesson and as I liked that strategy I decided to try this myself.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the days after the Meet session, I used the lollypop sticks/ No hands up strategy and the Turn to your partner strategy in the reception class many times. In the classroom the lollypop sticks are used to choose a child to answer a question and as the children don't know whose lollypop stick is going to be pulled out of the tub they are on the whole ready and engaged to see who will be chosen and thinking of an answer to the question. Another reason I like this strategy is because it stops the children all shouting out and taking over the session. I also used this strategy in combination with giving the children extra thinking time by taking my time choosing a lollypop stick and if a child is confident they know the right answer I may question them further by saying 'How do you know that?'
After observing the teacher using the Turn to your partner strategy I decided to trial this instead of the traffic light fans as it seemed to work quite well and the children enjoyed it.
I also tried the strategy of summarising the lesson during the plenary for example after the taste challenge session when I had the children back on the carpet I asked the children to repeat the key words from the session (bitter, sour, sweet, salty and taste buds) after me so they hopefully would remember these words in the future when they were learning more about their senses especially the sense of taste. After this I chose some children with the lollypop sticks and asked them what their favourite taste and most said sweet.
At the end of an RE session about different world religions I chose children with the lollypop sticks again and asked them to tell me any words they had learnt in the session but this didn't work very well mainly I think because the names of the religions are quite hard for Reception for example Hinduism.
During carpet sessions the children are also told that to be a 'superstar' they need to be sitting smartly with their legs crossed and have their 'magnet eyes' to the front in order to learn. This again is building up the strategy of sharing clear expectations and success criteria with the children later on in their school life for example using capital letters and finger spaces in their writing.

	Although the class teacher has used the lollypop sticks strategy for many months now it took me a while to get used to it and remember to ask the question first, give a little thinking time and then choose a child with the lollypop sticks to answer the question as the children were always shouting out the answer without waiting to see who had been chosen and taking over the session. In the last two weeks I have been using this strategy more effectively and the children are starting to respond to me in a similar way to the teacher so it is working.
After observing the teacher using the Turn to your partner strategy during a session I tried it out later on in the day. However, I didn't tell the children who to talk to and as they were sitting on the carpet with not everyone sitting close to someone else they didn't know who to talk to. Later on, I tried this strategy again but before I asked the children to Turn to your partner I paired them up and told each child who they were going to turn to and talk to. This time it worked much better and the strategy allows more thinking time for the children, can boost the confidence of children with lower self-confidence by sharing their answer with their partner and again stops all the children shouting out at once over me. In addition, this strategy ensures that all children are actively engaged in the learning process and can be developed further as the children progress through the school.
I found that when I summarised the session with the children in the plenary works well however asking the children to tell me a word they have learnt is less effective. I would like to try this again to see if the children can tell me a word they have learnt in the session rather than me summarising and getting the children to repeat the words after me.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the share day it was interesting to hear about and see what strategies the other students had been using and how the strategies are built upon as the children progress through the school. It was also good to know that students in similar aged classes were experiencing some of the same things as me and were using similar strategies although not everyone uses the lollypop sticks in the same way as my class for example, we have the child's face on the stick and need the class to be as quiet as possible and all eyes looking forward to see who has been chosen. The lollypop stick is held up for the children to see rather than a name called out.
	I really enjoyed the share day as it gave me time to listen to other student's experiences, ask them questions about their test phase and ideas to try out myself. I will try out some more strategies in the last week of the placement and in the future placements. For example, I will try out the tell me something you have learnt today/ summarise strategy again along with the traffic light fans probably with the more able groups when doing a focus task first and if that goes well then with the other groups after a focus task.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
Simple, complex and compound sentences
As part of my Literacy audit carried out in October 2020 I identified the target of 'writing simple, complex and compound sentences with grammatical accuracy' from the LNF. I used the BBC Bitesize website to read about what types of sentences structures can be used when writing stories and look at examples of these types of sentences. I wrote down the examples of these sentences and tried the quiz at the end of the section on sentence structure where I got 9/10. I will keep returning to this website to keep my knowledge fresh so I can hopefully use these sentence structures with the children on my placement in the future. 

Rhifedd / Numeracy
Evidenced by an asset? ☐
N/A 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Stone age and Volcano animations and using screenshots (January 2021)
I was asked by my teacher to prepare an Expressive Arts task for the pupils based on the topics of the week: volcanoes and the Stone Age. As the pupils are doing their home learning I am conscious that not all the children will have access to a lot of materials to use, however most have access to a device and the HWB website. I made two animations using the JIT5 tool on J2e. The children are familiar with J2e as this is where their home learning tasks are located and many have been logging on and completing their tasks. The animation of the Stone Age scene includes stone age people saying hello to each other, I took a photo of the screen to upload to this PLP however when I uploaded it the words were backwards so my son showed me how to take a screenshot of the animation and upload the screenshot to the PLP rather than a photo as it looks better. I have also written instructions how to make the animation if the children need some guidance. I had not used many functions on J2e so had to teach myself how to make the animation before I could set the task for the children thereby learning myself how to search for the pictures I needed and drag and drop them into the right positions, draw a cave in the background and colour in the sky and so forth. 

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a

Interfaith week and Buddha lessons
During my time in the reception class in PTE 1 I taught two RE sessions to the pupils, one was about Buddha and Buddhism in general and the other was celebrating Interfaith week and looked at several world religions for example Christianity, Buddhism, Islam, Hinduism, Sikhism and Judaism. As I am only familiar with Christianity and I had to present some PowerPoints to the children on these religions I had to do some research beforehand. I used two PowerPoints from Twinkl in my lessons however I had to adapt both of them to suit the class so took some slides out and added some new slides with different information into the presentations. I found out that there are some similarities between the world religions and many differences. For example, Sikhs, Muslims and Christians all believe they should give money to charity to help people but on the other hand the different religions follow and worship different people. In addition, a lot of the religious leaders left rules for their followers to follow for example Buddhists have the 5 morals which are quite similar to the ten Commandments in Christianity and also similar to the 5 pillars of Islam. As I didn't know much about the other religions apart from Christianity I found the PowerPoints very useful in learning about the other religions and then I adapted them to include facts I thought the pupils would be able to understand and talk about to each other for example Buddhists believe that you shouldn't hurt living things so what does that mean for us? It means that we should be kind to each other in class and try not to hurt each other physically or with our words.

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? ☐
 


Safonau/ Standards

Professional Experience Template 1: Senses Scavenger Hunt
Pedagogy Standard: Advancing: Blended learning
What did you do and why?

During this task I firstly showed the pupils a PowerPoint presentation (which I had taken form Twinkl and adapted to suit the class) about all the senses. The pupils had done work previously about their senses and I chose five pupils with the lollypop sticks to come out to the front and match up laminated pictures of hands, eyes, nose, ears, and the mouth to the senses. The pupils were getting confident with which body parts match up with which sense and are confident using both the names of the body parts and the senses. I then went on the ask the pupils to think of something they could smell, taste, touch, hear or see and tell it to the person sitting next to them. I then chose some pupils to tell the whole class what they could think of. To keep the pupils' attention, I then asked the pupils to close their eyes and imagine they were tasting something, and I chose pupils to tell me what they could taste. After this I took the class outside in small groups to find different things with their senses. This allowed the pupils to fully use their senses to find things to draw on their worksheets rather than just watching a PowerPoint about what they may be able to find or just imaging what they could find.
What have you learned?

By teaching this session I have learned that pupils engage well in blended learning as they can learn about their senses in different ways for example, me telling them information, watching a PowerPoint, and doing a matching task, imagining things they could find with their senses and then physically going outside onto the yard to find things using their senses. This experience allowed the children to consolidate their learning in many ways at the end of the topic.
What next?
In the future I will always try to find more than one way of delivering the learning to the pupils. The pupils in my class are very young and always engage better when there are some interactive tasks to do which are connected to the learning such as the matching games and then they especially enjoyed going outdoors. If there are further opportunities of taking the learning outdoors in the future (and the weather and outdoor environment are okay) then I will look for and use these opportunities.



Professional Experience Template 2: The Colour Monster- What makes you happy?
Pedagogy Standard: Refining: Differentiation
What did you do and why?
In the lesson plan I had differentiated the writing task so that the higher ability groups would write the full sentence, the middle ability groups would just write the word and the lower ability groups would draw a picture and tell me what words to write on their page.
What have you learned?
Whilst doing the writing section of the task I found that the higher groups just wanted to write the words of what made them happy and also draw pictures to go with the words. I found that the children didn't want to write out lots of full sentences '.... makes me happy.' I found out that by just getting one full sentence and then a list of other words was the right level for the higher groups as they also wanted to draw a picture. I found I had to give most children support in their letter formation even the higher groups but once they had written a few words this was enough. I learnt that the level for the higher ability groups was a bit too hard so I will have to consider this in the future. Perhaps have the higher ability write three words and one full sentence, the middle groups write three of four words in a list and the lower groups draw a picture however all the children wanted to draw a picture to represent what makes them happy. 
What next?
I will be mindful when differentiating tasks in the future to allow some flexibility in the groups as if the task is too hard the pupils will not always engage fully in the task. I could seek advice from the class teacher or classroom assistants and adapt the lesson plans accordingly as I did on this occasion. 



Professional Experience Template 3: The Colour Monster class poem book
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
This lesson took place roughly halfway through reading the class book called The Colour Monster book to the children, I read up to the pages about the Colour Monster is multicoloured because he is feeling all mixed up and confused. I talked to the class about how some colours were connected with our feelings but didn't tell the children which feelings match up with each colour in the book yet. I asked the children for example which feeling would go with the colour yellow and there were many different replies not just happy (the emotion the book connects with yellow).
Once we had talked about this I explained to the class we were going to make a class poem book about what each colour makes us think of and feel. I had the children come to sit with me in their focus groups and I assigned a colour to each group. Then we talked a lot about the specific colour for that group and ensured that all the children in the group thought of one or two sentences about the colour either individually, in pairs or with support from myself. I made sure that the children knew that as this was a class poem book they all needed to think of some sentences about what the colour made them think about or how the colour made them feel. An example from the book was 'blue is hungry, blue is like Chelsea Football club'. 

What have you learned?
By doing this task with the children I have learned that having appropriate expectations of the children and challenging them to make sentences either individually, in pairs or with help from myself can be motivating to the children to succeed in the task. For the children who struggled to think of sentences about the colour given to them talking in pairs or as a small group helped greatly. Additionally, the fact that the end product of the task was a class poem book which they all wanted to be part of and contribute to motivated the children to create sentences for me to include in the book. I have learned that by having a clear, concrete goal to which most or all the children want to achieve (the class book) and strong expectations then the children will engage and complete the task.  
What next?
I feel very proud of this piece of work (along with the other class book made The Colour Monster What makes you happy?) so I will definitely try to repeat this experience with future classes if possible. By the class having a concrete goal to work towards and me having clear, high expectations of the children (although providing appropriate support to some children if needed) means the class set themselves high standards and also more importantly achieve them. 


Part 2: Critical Reflection
Differentiation in the classroom.
Introduction
Following on from Part One of this assignment, I have decided to investigate the area of differentiation further. I feel that it is an area which I need to develop between completing Placement one and starting Placement two, so I have more knowledge and more confidence in using differentiation to meet the needs of the children in my class.
Both the Successful Futures document and the Great Teaching Toolkit Evidence Review discuss meeting the needs of the students in the class but also having high expectations and providing work that challenges the children to think about what they are learning therefore building on their prior knowledge. For example, the activities and curriculum offered to children should “best meet their present needs and equip them for their future lives” (Donaldson, 2015, p5). In addition, activities should be “hard enough to move them forward, but not so hard they cannot cope” (Great Teaching Toolkit, 2020, p32). 
By focusing on the area of differentiation I would like to explore how best to meet the needs of my future classes for their learning to progress whether they have additional learning needs, well-being needs or are learning English or Welsh as an additional language. It seems using differentiation strategies to meet the needs of the children is necessary in providing motivation for the children to engage in the learning process (GTT, 2020). 

Critical Discussion of Chosen Aspect
References to differentiation can be found in many key documents alongside many books and articles. Differentiation is seemingly used in a variety of ways for multiple reasons including to promote thinking, learning and progression as well as to reduce anxiety and to build levels of emotional well-being in children (Sobel and Alston, 2021).
Differentiation can be defined as “using different approaches with our learners, so that they can all make the maximum progress in their learning” (Cowley, 2018, p.ix). Furthermore, others offer the definition of using “small tweaks and adaptions that make the difference” (Sobel and Alston, 2021, p.ix). Differentiation can also be thought about in three different ways, through adapting tasks, having differing outcomes and offering different levels of support, meaning differentiation can vary from class to class as classrooms and the children who occupy them vary greatly.
Much literature describes the process of differentiation as scaffolding. For example, using a more generalized start to the lesson or ensuring some children are supported in tasks “but the destination remains the same” (GTT, 2020, p.32). In addition, teachers can show the children models of the finished activity they are aiming to achieve, use a variety of questioning techniques with certain students and keep revisiting learning support the children to ensure their knowledge is “fluent, automatic and secure” (GTT, 2020, p.37).
Rosenshine encourages teachers to “provide scaffolding for difficult tasks” as one of his ten principles of instruction along with “presenting material in small steps” and “providing models.” This leads teachers to believe that differentiation plays an important role in ensuring new learning is embedded in children’s brains. However, there are “reservations” (GTT, 2020, p. 46) about these principles in that they are potentially less based on evidence than other pedagogical standards or conventions. 
Continuing the principle of meeting the children’s needs in the classroom, another definition includes the idea of “including those with SEND but also including those who may be gifted in the subject area” (www.nasen.org.uk). This is elaborated further in the article with the idea of having a positive teacher-and-student relationship, looking at “things he does well” and assisting with more demanding tasks (www.nasen.org.uk). This is somewhat echoed in the idea of using our “awareness of children’s strengths and use them in the support we offer” (Sobel and Alston, 2021, p.20) instead of relying on the areas they already find difficult (Sobel and Alston, 2021) leading to the idea of allowing children to find alternatives to present their thinking and knowledge in a way that plays to their strengths. 
Another definition would seem to include the idea of teachers providing “appropriately challenging goals” (Hattie, 2012, p.15) for their students therefore ensuring the children are given tasks which build on their existing knowledge (whatever level that may be) in order to progress “using a multiplicity of unique learning strategies” (Hattie, 2012, p.15). 
Mike Gershon identifies many differentiation strategies including offering smaller steps during the tasks set which can be ticked off on a checklist as the pupils move through the task, giving pupils the choice of how they complete a task and present their learning for example, as a poem, speech, or story. In addition, teachers can use questions in various ways such as for clarification, involving the whole class in the learning process and promoting thinking by the child having to justify or provide reasoning for their answer (Gershon, 2013). By teachers being aware of these strategies and many more which fall under the heading of differentiation they can hopefully “develop an inclusive and effectively differentiated classroom” (Sobel and Alston, 2021, p.25), move their students forwards in their learning and prepare them for the future. 
Other authors would refer to the ability of teachers to “customize their teaching … and recognize and acknowledge the potential of every child” (Vantieghem et al, 2020, p.2) and define differentiation as “proactively adjusting” (Vantieghem, 2020, p.3) their lessons and methods to meet the ever-growing requirements of their students. 
This is mirrored in a study from the Netherlands which found that children are not always taught together in the classroom. For example, a group of lower ability students may be taken to a different room with another teacher while another higher ability group may work in another area “individually and independently” (Eysink, 2017, p.107). This type of separation according to ability, however, may impact negatively on the children’s social and emotional development and well-being (Eysink, 2017). Therefore, it might also suggest that teachers may not feel confident using differentiation in their classrooms possibly due to not having the experience or skills required to use differentiation for various reasons such as lack of time to prepare resources (Eysink, 2017). 
An attempt to remedy this was using ‘Collaboration during differentiation in task, content and process’ or STIP in Dutch. This involved “all children … working together in a group on a theme” (Eysink, 2017, p.108). In this way the children all had a specific role and task to contribute to the finished piece of work and then shared their findings with the rest of the group proving an “effective method to increase academic achievement in comparison to traditional instruction” (Eysink, 2017, p.108). This method of learning will allow the individual children to complete their part of the task and subsequently acquire the knowledge needed in their own way for example, the student may present their learning in their own preferred manner such as a speech or piece of artwork therefore using one of their strengths rather than only being given the option of a long writing task which may not be one of their strengths or preferred methods of learning. The study found overall that Dutch teachers needed support themselves in order to use differentiation in the classroom but with support they used many methods for example, through “smaller steps and using more examples and concrete analogies” (Eysink, 2017, p.114). 
The concept of using examples and real-life resources to illustrate to the children who may need some further support appears many times in the literature for example, using maths resources such as numicon or using ice cubes to demonstrate adding and subtracting negative numbers. Also, checking understanding by working through questions on mini whiteboards (Cowley, 2018) or even just visual and picture resources (especially in the case of EAL learners). These resources can begin to remove any potential barriers to learning the children may be facing for whatever reason. By using these real-life resources children can learn start to build on their existing knowledge and lead to positive outcomes as “more inclusive teaching contributes to improved outcomes for all pupils” (www.nasen.org.uk).
Another theme running through the literature is that the curriculum should be “ambitious … embodying high expectations and setting no artificial limits on achievement” (Donaldson, 2015, p.14) for all the children in the classroom regardless of their ability.  
One benefit of differentiation can be put forward is that pupils learn and develop more than just “academically” (Mitchell, 2013, p. 299), they also develop their ideas about diversity, social justice, and equality (Mitchell, 2013) working towards becoming ethical, informed citizens who respect the needs and rights of others as a member of a diverse society in which they live. Research of adjustments to the curriculum in South Africa show how differentiation can be used in the classroom effectively. These include the ‘curriculum ladder’ with “adapted expectations” (Mitchell, 2013, p.303) such as writing fewer words or sentences, matching words to pictures, carrying out parallel activities and using other resources like flashcards. In addition, these strategies go further than supporting and improving the students who need extra support, in fact there seems there are several studies identifying “inclusive education strategies used actually contributed to improved overall educational achievement” (Mitchell, 2013, p.309). 
Mitchell also describes how children working in groups can often “achieve a result that is greater than the sum of their individual efforts and capabilities” (Mitchell, 2013, p.36) signifying students can learn from working with their fellow students contributing to the “jigsaw puzzle” (Mitchell, 2013, p.36) of the group task where all the individual elements fit together to complete the whole task. 
Despite its many benefits, differentiation is not always incorporated into lessons. This may be because as well as using differentiation as a tool to advance learning by meeting the intellectual needs of the children, it can be argued that the social and emotional needs of the learners also need to be met to ensure learning progresses along with the influence of “non-school factors” (Taylor, 2017, p.55) such as the child’s background and home life. 
In addition, many authors allude to lack of ability to meet the “diverse learning needs” (Vantieghem, 2020, p.1), lack of direction from senior leaders in schools and contributing to an “excessive workload” (Taylor, 2017, p.63) thereby possibly naming reasons why differentiation is not utilized as a tool so regularly in the classroom.  
Overall, there seems to be many examples of differentiation being used in classrooms to provide inclusive learning environments for pupils thereby meeting their diverse needs and promoting learning. By researching literature on the vast topic of differentiation I have found that although some teachers may possibly find this teaching method time-consuming, most use “subtle, flexible and responsive approaches” (Cowley, 2018, p.ix) to support and meet a large variety of children’s needs which may change over time. These differentiation processes although mainly are related to the child’s learning needs, may also be associated with the children’s home lives or other factors beyond teachers and the child’s control (Taylor, 2017).  


Conclusion
I would like to put into practice the many differentiation strategies I have read about in the literature especially those relating to giving the children a choice in how they present their learning and using questioning to promote further thinking and reasoning (Gershon, 2013) as I feel these two strategies in particular will enable pupils to engage in learning new knowledge in ways suited to their abilities and needs. For example, Gershon writes about the children investigating a topic such as Buddhism and allowing them to choose how they present their learning in a way that celebrates their strengths rather then their weaknesses for example, creating a comic strip, retelling the story, or comparing Buddhism to another religion. In my placement class in Reception, I taught a session about Buddhism, I could have found some images for the children to decorate along with some key words to copy which they could keep to look back on in the future as well as showing them a PowerPoint. If I am teaching similar lessons in the future, I would include a task such as the comic strip to consolidate children’s knowledge or as a choice to those children who prefer this method to writing long paragraphs. I would also use some of the work and related keywords as a display for the children to look back at if needed. I would like to trial this strategy during my next placement as I would like to find out how the pupils respond to being given a choice and what choices they would make hopefully to show what they have discovered in their learning on a particular topic.
[bookmark: _Hlk65952112]In addition, I would like to also trial using questioning to promote the children’s reasoning skills due to what I have had discovered from the literature, that is the benefits of developing children’s thinking skills and the impact of this on their future learning. (Furthermore, in my placement in Year 3 several children were identified needing to develop the skill of reasoning). By increasing the children’s reasoning skills by asking extra questions such as “what reasons do you have to support what you have just said?” (Gershon, 2013, p. 59), which will benefit them greatly as this encourages them to think about their answers and views. This will help them in the future to be able to think creatively, problem solve, ask questions, and continue learning throughout their lives. 
My Professional Learning Passport has led me to identify differentiation as an area to develop, which I have found is a very broad area to investigate. I look forward to using differentiation techniques in my next placement and reflecting on their outcomes therefore addressing the variety of needs of the pupils I encounter in my future career. 
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