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STATEMENT OF INTENT 

My aim is to explore the positive aspects of the arts on a child’s mental and emotional well-

being. Discussing topics such as art used as a form of therapy, its state in education and how 

it is utilised, and how society views it as a platform of personal expression. I will also discuss 

my personal experiences with art in education and how it has affected my mental 

development. 
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INTRODUCTION 

In this body of work, I will explore an abundance of books, articles, journals, newspapers and 

websites surrounding the issues and positive aspects of the arts on an adolescent's 

development. I have chosen this topic due to my personal interest of an individual's 

education, e.g. why someone studied art, how they studied, how it has affected their learning 

capabilities in their adult life, and when they discovered art in their life. I personally did not 

explore art as a child, and I feel as though it has affected my long-term motor abilities, 

communication skills, and self-confidence. While learning art as a child might not have 

improved my skills as an adult, I feel that it would have influenced my motivation to create 

and learn. To start, chapter one will explore the positive influences that art in education and 

therapy has on a child’s mental development. In chapter two, I will discuss how it has been 

funded, explored and taught in education alone; and chapter three will be dedicated my 

research on societies expectations and outlook on the arts in the working world, as well as 

looking at current practitioners. I hope to find more up-to-date studies, as the arts are 

constantly evolving alongside societies progression, but I will look at past studies to determine 

how far we have come as a whole, what we could possibly change, or whether or not we need 

to change how we study, teach or approach art at all. 
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CHAPTER ONE 

MENTAL DEVELOPMENT 

The whole foundation of organisation upon which art teachers have worked – 
freedom for children to develop their own ideas, opportunities for choices, 
encouragement of originality and unconventional thinking (however much modified 
and weakened in action) -- is one conducive to the exercise of creative abilities. (Field, 
D. 1970, p.7)  

It has been studied and shown that an education enlightened by art is that of a successful 

one. The child in question leaves their studies with a knowledge and confidence unparalleled 

to that of an education in the sciences alone. Their original and conceptual thought process 

continues to develop throughout their lifetime, with their brain acting like a sponge – 

constantly taking in new information and keen to do so. A child lacking practical artistic skills 

will always take something from this type of education, as they are still able to think the way 

that an artist does; solving difficult issues with experimental thoughts and ideas. Children 

would be led towards the understanding that they might use art as a way of influencing their 

capacity to learn in their later years. 

From personal experience, I have struggled through higher education because I was not 

encouraged to pursue art at a young age. I have felt as though I was not intelligent or able to 

articulate my thoughts correctly during a discussion in class, struggling to understand words 

over a nine-letter count. I feel as though my confidence was knocked when I attempted to 

make a comment in class, knowing that other students might have known better because 

they had been introduced to these topics at a young age. I believe it is imperative that children 

be encouraged to study the arts at a steady pace to avoid these situations, as such blows to a 

child’s confidence could possibly influence significant mental health issues such as anxiety 

and/or depression as they grow up. Not to say that it would almost certainly influence such 
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an outcome, but the chances are likely to be higher if someone has not had the same type of 

education as their peers. 

“We must observe that the young adolescent, in becoming more self-aware, becomes more 

consciously critical of himself and of his creative work.” (Field, D. 1970, p.26) Whist becoming 

critical of one’s creative work is essential, not every student needs to practice art to benefit 

from this mindset. From this teaching, the student might develop positive traits such as 

attention to detail, the ability to dissect information, and the ability to both apply and extract 

context from things such as movies, games, books, and conversations with other people. 

Obviously, at this time and age one must be aware that too much influence is a hindrance to 

the child’s psychological development. The child must experience a sense of independence to 

fully take advantage of this teaching; if they are too directly influenced, they might imitate 

work that is shown to them, rather than creating an identity for themselves. 

In my research I came across Miluše Hutyrová's writing, wherein she speaks about using art 

therapy to communicate and explore the issues of a child’s psyche. Her research areas are 

based around children and adults with specific behavioural and emotional disorders, ADHD, 

and those with socio-culturally disadvantaged backgrounds (original information translated 

from Czech). She wrote in ‘Utilization of Narrative Approach in Art Therapy in Children with 

Behavioural Problems’ (2016. p284-7), that a child’s reflection on their behavioural 

manifestations is essential in their personal development. If the child needs to change, or at 

least improve their attitude in the learning place, it is imperative that they form a mutually 

positive relationship with those around them e.g. their peers, teachers, siblings, and parents. 

The attitude of these people must be positive for the growth of the child. If they were to use 

https://content.sciendo.com/search?f_0=author&q_0=Milu%C5%A1e+Hutyrov%C3%A1
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art as a form of communication, between themselves and the child, they would hopefully 

improve the child’s social, emotional or development issues. 

Realistically, one can only do so much to help the child with their art, as it is an expression of 

the child’s own emotions. Nevertheless, leaving them to create their own work in a calm, 

therapeutic environment, might also influence their ability to engage in conversation without 

issue, enabling a fluidity in their language and a confident persona. It is a great tool to express 

ideas and creativity. 

Fig. 1: Bobo Doll Experiment 

Exploring the influence that adults can have on children, I found the work of Albert Bandura 

and his colleagues. Bandura is a Canadian innovative scholar whose work in social cognitive 

therapy served as a powerful source of information for academics alike. If we look at 

Bandura’s work with the ‘Bobo Doll experiment’ (1961), wherein Bandura and his colleagues 

Sheila A. Ross, and Dorothea Ross tested 36 boys and 36 girls from a Stanford nursery school, 

exposing different temperaments to the children over 3 groups. 1 group observed aggressive 
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behaviour from the adult model, another group observed non-aggressive behaviour, and the 

last group was not exposed to any behaviour models. The behaviour from the adult models 

was directed at an inflatable “bobo doll”, to see what the children observing would learn from 

adult behaviour. With this experiment, they found that what a child is exposed to can 

ultimately influence how they behave in a modern society. In my opinion, if they were to be 

exposed to a healthy education and a daily creative output, the likelihood of a child showing 

aggressive behaviour is very slim, as art has been proven to be a very useful type of therapy 

when dealing with troubling emotions. This shows that an adult’s influence is a major factor 

in a child’s upbringing, whether it be a teacher, parent or guardian. 

 

Fig. 2: Secret Map and Secret Letter 

To approach the world of art therapy I wanted look at different scenarios experienced by 

different practitioners. Carol Sagar was a senior art therapist in child and adult psychiatry at 

the Bethel Child and Family Centre, and currently works part-time giving supervision to 

members of the Creative Arts Team for the Norfolk Mental Health Care NHS Trust. In ’Working 
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with Children in Art Therapy’ (1990, p89-95) Sagar speaks about working with cases of child 

sexual abuse; in the 1980s there was a rapid increase in this type of abuse which observed 

through child and family psychiatry, social services and other agencies monitoring children’s 

welfare. Using art as a therapy to deal with the trauma, she works with a girl of 6 years old 

and documents the progress and patterns. In the fifteenth session with the young girl, she 

produced a drawing showing a “secret map and secret letter” (shown above). Sagar states 

that a pattern arising from child sexual abuse is that of becoming an adult abuser. Art and 

play therapy, in a sense, interrupts the process and pattern by giving the children involved an 

opportunity to draw and talk about what happened, without the problem becoming a fixed 

issue too fast. Without the intervention of therapy, the patterns sit and become automated 

responses. Abuse is almost certainly likely to breed more abuse. Art therapy has shown that 

one can improve the patient’s relationship with the psychologist and family after such trauma, 

and that the child is able to speak about their case of abuse after working through so many 

sessions. It is not the easiest task to persuade children to talk about such things, as the abuser 

might still hold some influence over them, but with the help of art therapy it makes it just a 

little bit easier for the psychologist to help them heal. 

“Fortunately, most human behaviour is learned observationally through modelling from 

others.” (Bandura, A. 1977, p.22) 

Moving on, I have read through Viktor Lowenfeld’s theories and accounts of assisting children 

with their exploration in art. To explain briefly, Lowenfeld was a professor of art at 

Pennsylvania State University, he helped define and develop art education in the United 

States and was more seriously involved in his research as a scientific venture after a personal 

visit from Sigmund Freud. His work and writing influenced many students to study at Penn 
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State, and its graduate programme became one of the largest in art education in the United 

State by 1960. In ‘Your Child and his Art’ (1954), he briefly explores the damages of “helping” 

the child with their work. While one might be tempted to help them create, imposing their 

idea of “art” into the child’s mind might make what they are creating completely meaningless 

to them, e.g. they might ask for assistance with a painting of flowers, the adult’s idea might 

be to paint the flowers realistically, whilst the child’s might be to paint them taller, brighter, 

with an array of colours; a child only wants to draw and paint what is important and 

interesting to them. When we assist, they assume they can come to us any time they hit a 

block, which in turn takes away that individual creative expression that we are so desperately 

trying to instil. The work we have created in the child’s drawing becomes a foreign body per 

se, serving as a standard to which they cannot uphold, and eventually creating a lack of 

confidence and motivational attitude. This attitude is a major factor in the psychological 

development of the child, influencing the way they work for the rest of their lives. 

“Undue criticism is more harmful than undue praise. Since our criticism is based on our adult 

taste, it will not fit the child’s needs.” (Lowenfeld, V. 1954, p.20) Whilst constructive criticism 

is desperately needed for the growth of a child’s motor and mental skills, it is only used to a 

certain extent. Criticising how a child creates is counterproductive, as is criticising their ability 

to express themselves on the subject matter. To yield better results, one would want to 

challenge the child’s perception of their work, asking them questions about it and how it came 

to be. We do not want to question the reality of their work, as their reality is much different 

to that of an adult. It is wholly based on feeling and emotion, rather than the objective views 

adults adhere to. If we were to ask the child to adjust their art to please our eyes, we would 

warp or distort their sensitive connection to their experiences rendering the whole process 
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completely void. This is another dangerous factor we must consider avoiding, as a child’s 

emotional experiences are fundamental to their growth and development. 

To successfully criticise a child’s work, one must do so during the process of creating, rather 

than after it has been completed. The child’s interest will only truly peak during their time 

working and will quickly vanish after they have finished. They must be able to grow from the 

creation rather than the completion, as too much definition on the final piece stresses it 

beyond its subliminal significance. We must also realise that we are not encouraging the child 

to become an artist; rather, we are encouraging them to create a sense of self that they are 

lacking in their youth, and reinforcing positive behaviour, I.e. child completes task given to 

them, reward is given for completion, child wants to create more to work for more rewards. 

We must enforce that doing and completing is important – regardless of whether we deem 

the outcome “beautiful” or “lovely” – and we do not encourage a lack of trying. 

 

CHAPTER TWO 

EDUCATION 

Self-discipline, the discipline which grows out of the child’s own desire for expression, 
is much more vital for growth than the restricting, imposed discipline of colouring 
books which is derived from outside forces. (Lowenfeld, V. 1954, p.66) 

When speaking about self-discipline, we instil the idea that we must create each day from our 

own creativity as adults. So why would we push a different ideal onto that of a child’s work 

ethic. We want the child to grow from their own creations and not create a persona where 

they must finish something that is already halfway done. So rather than giving a child a 

colouring book, where an adult has most likely created the art given to them, instead give 

them blank pieces of paper, or a sketchbook, where they can create to their hearts content. 

It is important that one keeps what they have made, so they might see where they have 
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improved or can improve in the future, as a practicing artist might do. Not to say that they 

might become an artist in the future, but with the idea instilled that anyone can improve on 

something so long as they see their previous work, they are bound to become a much more 

confident person. 

Children must take risks to learn from these experiences and develop personal skills, and art 

is an excellent platform for them to take said risks. This goes to show that what the child feels 

about their work, how they create it, how they communicate it with others, are all factors of 

their happiness. It is undoubtedly up to the adult – whether they be the teacher, parent, or 

guardian – how the child reacts to the practice of art in their education. 

If the child is unable to express themselves in their work, it is highly likely that there is an 

external issue interfering with their motivation. It is imperative that these issues either be 

incorporated into the work or talked through before the work is officially started. One main 

function of the arts is a means to communicate. If a child is unable to communicate something 

through a drawing they have made, a lot of psychological issues may go unresolved. 

Therefore, it is important that after something is created, it is to be spoken about in a 

constructive context, rather than critically analysing a brushstroke gone wrong, or 

questioning why they have scribbled in the corner and called it the sun. If no feedback has 

been given, the child will ultimately deem the drawing exercise pointless, and nothing will 

have been achieved. 

Very few of us realise how many of our most fundamental ideas about life are drawn 
from artistic experiences—from literature, the drama, movies, music, painting, and 
the allied arts. (Mendelowitz, D. 1963, p.2) 

In life, we tend to forget that the basis of our knowledge comes from the studies we thought 

we did not need when we were children; everyone must start somewhere. If we were to 
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incorporate more funding into the arts, it is highly probable that we would see a rise of 

intelligent and confident youths, ready and eager to learn more. Such youths might be more 

interested in involving themselves with communities, hold more positive ideals for their adult 

lives, and they might want to pursue careers that their parents might not have even 

considered. 

All these possibilities stem from a well-balanced curriculum, including not only subjects based 

around literacy, mathematics and the sciences, but the rich education that only creative 

subjects can bring to each individual child. We must uphold these types of curricula as a 

society if we want the absolute best for the children of the future. To achieve this ideal we 

would need a massive surge in funding; teachers are grossly underpaid, and despite their 

motivation to teach, they cannot do so without the proper supplies (some might pay for 

supplies directly out of pocket); some might feel that they are not being properly paid for the 

hours that they work, which in turn creates an overall sense that they are underappreciated 

by society; they might need extra funding to work with more difficult children, or children 

from impoverished families. 

Considering these factors, we may underestimate how much one individual can cope without 

proper assistance and must learn to adapt to meet their needs at a steady rate. If we, as a 

society, do not learn, we cannot expect children and young adults to come out of education 

ready to take on the aspects of a working adult’s life, as no one has been able to teach them 

to think and create for themselves when we have the capacity to do exactly that. 
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Fig. 3: Letter to Michael Gove 

Over the past decade, we have seen an abundance of school’s curriculums being shrunk down 

to include more socially accepted subjects based around the sciences, literature and 

mathematics. The main points being that there is a lack of interest in artistic subjects, or that 

there is less of a chance of finding a career after finishing school/university. While this might 

be understandable for some schools who lack the funding, it does not do the children 

attending the school’s justice to completely cut the arts out of the curriculum; as Bob and 

Roberta Smith said in ‘Letter to Michael Gove’ (2015):  “Where are our future designers, 
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architects, craftsmen/women, engineers, technicians, software designers and 

mathematicians going to come from if no one can draw?” 

Patrick Brill, or better known by his pseudonym Bob and Roberta Smith, is a British 

contemporary artist, writer, musician, author, art education advocate and keynote speaker. 

Most of his artwork is purely word based, focusing on the dire political situation in Britain. He 

has written “letters” to David Williams, Michael Gove, Nigel Farage and Nicky Morgan, 

encouraging those who follow his work to forward the letters to those named above. In ‘I 

Should Be in Charge’ (2011, p194-5), the artist writes about the drastic rise in fees of higher 

education, despite protest from the creative public. They spoke about an increase in wealthy, 

well-connected ‘kids’ becoming an empty decoration of the art world, instead of encouraging 

real cultural innovation. They speak about cuts to the Arts Council, and how the government 

essentially calls war on British culture, despite many famous creators coming from their 

homeland. Why would the British government not want children and young adults to learn 

about these creators? In the arts, Britain will always be at the top of the food chain, with 

millions flocking to the Tate, The National Gallery, and the V&A every year. The Tate published 

its official annual report back in 2016/17 with a record of 6.4 million visitors that year alone, 

along with the annual report for 2018/19 showing numbers of over 8.1 million visitors (Tate, 

2019). What the British government does not realise is how incredibly lucky they are to have 

such innovation in their culture—they will need to stop cutting funding to the arts, or they 

will ensure a dangerous amount of backlash from the public. When art in the curriculum is 

taken away, one takes away a child’s control of their image. This could make them feel 

insignificant in a system created with control over every element of life, of which they might 

never play an important role in. They speak of art not being a choice one makes in secondary 

school, as humans we are all cultural and thrive from creating. 
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Fig. 4: Biennale Educational 

Speaking from personal experience, I have seen first-hand the influence that art and culture 

has on a child’s mind as I visited the bi-annual Venice Biennale with my university. I saw 

hundreds of school children roaming the halls of the Venetian Arsenal and the Giardini in awe 

of every piece they were shown. The adults with them explained in depth of what each piece 

meant and how it came to be, speaking of the artists lives and what they were inspired by. 

The children had the freedom to ask and enquire, and I was astounded that I had never 

received such an education, feeling envious that these children are exploring the world’s 

culture and politics at such a young age, and are wholly encouraged to do so. With the Venice 

Biennale as a general example, the outreach programme they have with schools fosters a 

growth in interest with children and art in education. They have workshop opportunities and 

guided tours for each school interested in the programme. The organisers want to encourage 

visiting as a chance for personal growth and interests for the families and children living in 

Venice as well as those living outside of the city. The Biennale’s very existence thrives from 



   
 

 16  
 

the experimentation and life brought by the countless educational visitors, so its goal is to 

encourage the growth of this livelihood in others. 

If those in charge of state education around the world took some influence from the 

Biennale's programmes, or at least the interest coming from the schools attending every two 

years, I truly believe society could be less divided on so many aspects of life. The teachings 

that come from these types of visits, or at least the teachings one would learn from each piece 

they might see, truly do stick with you. They allow you to perceive other people’s way of life 

without living it, giving you the opportunity to adjust your ways of thinking to consider other’s 

feelings. 

Exposure to skills and processes through the arts has been found to evoke positive emotional 

cognition, allowing the learner to recall the knowledge learned at any point in their life. Arts 

integration can be effectively used amongst learners to transfer knowledge across different 

disciplines, I.e. using music to remember information that one would struggle to retain 

initially, using the human body to create a particular letter to help adolescents enhance their 

literary skills through dance, or painting/drawing locations or maps to create a visual 

association. It is also beneficial to the enhancement of self-efficiency, critical thinking skills, 

cooperation with other learners, and motivational skills. While it has been researched that 

integration of the arts in a learner’s academic studies can improve their cognition, it’s unfair 

to say that the positive results are wholly based off the integration itself, other likely reasons 

are exposure to the arts in general, strong beliefs and instruction from those who teach the 

learners, or a combination of all. 

In an article for the New York Times (Klass, 2019), Mariale Hardiman – a professor at the John 

Hopkins School of Education – states that, “Arts allow for elaboration, allow for repetition. 
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Memory is certainly enhanced through repetition, the more you revisit something, the more 

you remember it.” 

While believing that arts integration is key in studying other subjects, it should not replace 

arts education; those who wish to specialise in arts should have the choice, as culture and 

society thrive off what the arts has to offer. It can still offer the creative ability of solving one’s 

own problems, which every child should be able to do without the assistance of an adult. 

Adults sometimes overcomplicate their thought processes, which can be too much for a child 

to handle, so the freedom of being able to problem solve by themselves can also help adults 

alongside the development of the child. 

 

CHAPTER THREE 

SOCIETY  

An argument that has been circling the modern art world over the last decade is that modern 

artists exhibiting their work in galleries are not skilled enough, or their work is not in depth 

enough to even be considered art. The phrase, “my child could do that” comes into play quite 

frequently. Susie Hodge explores this theme in her book ‘Why your five-year-old could not 

have done that’ (2012), with a wide variety of artist’s works shown alongside notes and 

comments on exactly why a child could not have created that specific piece of modern art. 

Hodge is a British artist, author, journalist and art historian with a specialty in writing about 

the history of art and design. Her book explores the term used, examining 100 works of 

contemporary art that critiques have unjustly mistaken for the works of an inexperienced 

child. While the pieces may lack technique, they do not lack expression and thought-

provoking ideas that could only come from the logic of artists in their own time. The term 
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comes across as derogatory when they are talking about artists who have completed 

dedicated their lives to their practice; saying a child could have done something that might 

have taken someone months, or even years to complete might also give someone the 

impression that they do not think much of the creative work the child produces. They would 

not do well to incorrectly criticise a child’s work if they are to become an exceptional member 

of society—if one truly wants to create a positive relationship with the child and what they 

create, it is a phrase they will want to avoid when visiting any art gallery. 

 

Fig. 5: Improvisation 21a 

Hodge looks at Kandinsky’s work ’Improvisation 21a’ (1911) and discusses how Kandinsky was 

probably one of many artists who might have been pleased by the assumption that his work 

was created by a child. Kandinsky was a pioneer of abstract art, his work with colour and 

composition is admired by many active artists across the world; he was one of the first artists 

to consciously create an impression of movement without showing an object in motion, and 
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he believed that art should not be restrained to a representation of life around us, so he 

explored its connection to music. His work was created in the hopes that it would 

demonstrate the feelings of wonder and discovery that a child would experience. However, 

every piece was intricately thought out with many complex ideas and emotions behind every 

colour and stroke. Arguing that a child could make this piece of work with the intensity of an 

adult’s emotions would be an insult to both the artist and the child. Kandinsky experienced 

synaesthesia (Hodge, 2012, p.57), which means that he saw colour when he read words or 

heard sounds. He created a concept within his work in which he would represent the 

experience with colour, line and form. In the same year of creating ’Improvisation 21a’, he 

wrote his first major theoretical text ’On Spiritual in Art, and Painting in Particular’, which 

explored his theosophical thought process. While a child might understand that there are 

different religions or spiritualities in the world, they probably could not comprehend what 

Kandinsky was exploring with his works. It takes years of exploration and thought to achieve 

a certain level of artistic expression, and while children have the freedom of creative and 

emotional expression, it is completely unfair to assume they could achieve something of this 

magnitude at such a young age.  
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Fig. 6: Hirondelle Amour 

Hodge also explores Joan Miró’s ‘Hirondelle Amour’ very briefly. Miró’s work sought to 

liberate the functioning mind through that of a pure psychic automatism. His innovative use 

of line, colour and organic shapes was a major contribution to the Surrealism movement, and 

influenced many American painters including Mark Rothko and Arshile Gorky. While much of 

his line work and shading resembles that of a child’s attempt at drawing, every stroke is 

completely deliberate, unlike the momentary scribble that a child would achieve. These 

strange occurrences in each piece represented Miró’s feelings, which he then called the 

‘sparks of the soul’. He flicked and poured paint onto his canvases, painting lines and forms 

that he had planned prior in his studies. He created his works subconsciously, painting freely 

first, and calculated later. Miró commented that at one point his automatism was purely led 

by hunger-fuelled hallucinations. ‘Hirondelle Amour’ clearly illustrates his “peinture-poésie”, 

or painting-poetry, in which organic form and words seem to float over a blue space 

indefinitely. He created a new language of painting and paved the way for Surrealism and 

Dadaism. His work could initially be compared to that of a child’s drawing, but after some 
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research one will find that a child could probably not achieve the same result as Miró, with 

every bit of context and feeling behind his creations, anyone could have trouble trying to 

imitate them. 

 

Fig. 7: The Poet 

Adults might feel that a child will not work hard to create a painting or drawing, which is 

where I assume the saying “my child could draw that” came from. They might take a visit to 

Peggy Guggenheim’s collection and view Pablo Picasso’s ‘The Poet’ (1911); and while it might 

not be to everyone’s taste, and some might truly believe that their child could recreate it, I 

do not believe anyone should consider contemporary art to be childish or lacking skill. 

Children can still show skill when creating, but it is a different type of skill at their age. They 

might be able to paint or draw something that their classmates cannot—this is their way of 
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showing the development of their manipulative skills. When they grow up, they might 

consider continue practicing art, or they might decide to study a more academic subject, but 

it is important that they make that choice themselves. Removing art in education is 

eliminating the choices they have. Art has been considered the easy way out as anyone is able 

to practice it, but if those who assumed this considered the amount of time that went into 

every individual piece of art made by someone, or even their thought process before creating 

something, I sincerely hope they would reconsider their stance. 

Before the 21st century, art in education was considered a privilege. Before it became 

accessible to those of a lower class, and women, only wealthy families had access to good 

schooling and tutoring which emphasized on cultural values and the arts. For other families, 

they were lucky if they received any schooling in the arts; crafts were only taught to young 

children for future work in small factories in 18th century Britain, and drawing was taught as 

a manipulative motor skill (Paine, 2000, p.9-10). Drawing being taught as a developing skill 

might still be handy to parents and teachers, as some children might have difficulty adjusting 

to using certain objects, especially those with physical or mental disabilities. We, as a society, 

must consider every possible way of teaching the young mind how to create with a complete 

sense of freedom and self-control. We cannot forget that the children we teach will lead the 

world in their adulthood, and we cannot blame them if they do not understand certain issues 

if we have not educated them properly. Older generations have assumed the youth of the 

world do not like to work hard, have radical thoughts and ideas, and create politically correct 

ideals just to anger those who do not understand, because they were taught a different way 

(Ruggeri, 2017). These are probably the people who would not support the decision to fund 

the arts in a standard curriculum, which would wholeheartedly encourage the youth to think, 

speak and act as individuals out of their own free will. It is these people we must convince or 
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encourage to change their minds; else society will continue to grow around them, and they 

will eventually be isolated. 

Now we look at this year’s Turner Prize—wherein 4 artists who were 2 shortlisted for the prize 

came to meet for the first time in a white walled meeting room. They discussed with each 

other of how they would approach the judges and ask to be considered as a collective. The 

idea came as a way of “hijacking” the prize, so there would be no singular winner. The 

winners; Lawrence Abu Hamdan, an artist dealing with sound and its intersection with 

politics; Helen Cammock, a photographer exploring the relationships of the individual and 

collective as a lived experience; Oscar Murillo, a contemporary painter and installation artist 

whose work is noted for its use of text and recycled materials collected from his studio; and 

Tai Shani, whose practice includes film, photography, performance and sculptural 

installations quite frequently structured around experimental texts. Their work as individuals 

could be quite similar, despite exploring their topics with different medias. They personally 

believed that pitting them against each other for one individual prize would have defeated 

the purpose of their work: “to show a world entangled” (Joint statement for the Guardian, 

2019). The proposal was an act of resistance and solidarity, and they did not expect anything 

to come of it when they brought it to Tate Britain. Eventually they were told by the jurors that 

the prize would be offered to all of them as a collective, splitting the prize equally among 

them at £10,000 each. The act of symbolism is one of an artist's greatest tools, and they have 

utilized it to its fullest. Shani commented that she lives in fear of having to give up being an 

artist just to make ends meet, with Cammock stating that people have asked him how the 

arts can become more accessible for those from poorer backgrounds—but art is not isolated 

from society, it accommodates anyone who wishes to practice. The only issue is that artists 

are not being funded for their work, and if people are not being paid properly; they will lack 
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motivation to create. Everything in the art world is connected, and every artist relies on 

support from their government if they wish to succeed. 

 

CONCLUSION 

To conclude, through exploring the benefits of the arts on a child’s mental development; arts 

in education and how it is being funded; and societies expectations of artists in the working 

world, I have found that the study and practice of art is fundamental for our learning 

capabilities, creative thinking that leads to the development of problem-solving skills, ways 

of communication, and our individual and original thought processes. Through my research, I 

have highlighted the positive influences that a funded arts programme can have on one's 

development from adolescence to adulthood, as well as negative impacts that an un-creative 

society can have on the possibilities and choices a child should have when growing up. I 

personally believe the arts within education and society is of the utmost importance, as 

without, civilisation has no means for expression or culture. Humanity needs creative thinking 

for innovation, progression and further development. 
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