How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base. 

The school that shapes this essay strives to ensure that learners receive an ambitious curriculum driven by the four purposes, to do this they often employ strategic plans, among which the School Development Plan (SDP) stands as a guiding framework. This report critically examines the initiatives undertaken by my placement school to enhance a specific section of their SDP: the improvement of writing skills. With a focus on actions taken, the impact they have, and the evidence supporting these endeavours, the report will examine how the school can achieve effective writing abilities among learners. This report will navigate through the school's dedicated efforts, with a consideration of the underlying pedagogical and theoretical foundations that have shaped the school's journey to achieving its SDP's goals. 

To begin, we must first understand the school's context. The school is a Roman Catholic faith-based school with 226 pupils on roll. The school is situated in a catchment area that has a mix of working and middle-class families with only 14% of pupils eligible for free school meals. 5.7% of pupils have been identified as having additional learning needs and only 6.3% of pupils have English as an additional language. The school has an informative and reflective SDP which plays a crucial role in advancing the overall educational experience for learners. One particular focus area that has gained prominence in the school is the enhancement of learner’s writing skills. This literature review explores the theoretical underpinnings of the school’s development plan aimed at improving skills in learners.
 In her review of "The Writing Learning Journey" by Services for Education, Mudge (2023) shares insights on how to improve writing skills in schools. Mudge highlights the importance of having a clear plan for teaching writing, from basic skills to more advanced techniques. This structured approach helps learners develop their writing abilities over time. Mudge also suggests using a variety of resources and methods, such as interactive activities and multimedia materials, to engage learners and meet their individual needs. For example, teachers can incorporate online writing games or short videos on different writing styles to make lessons more interesting and effective. Furthermore, Mudge emphasises the value of collaboration and feedback in the writing process. By encouraging peer review and providing constructive feedback, learners can learn from each other and improve their writing skills together. Lastly, Mudge points out the importance of aligning writing lessons with curriculum standards. This ensures that learners learn the skills and concepts required by the curriculum.
In practice, teachers can use Mudge's ideas by planning structured writing lessons that include a mix of activities and resources, incorporating peer review and feedback sessions, and ensuring that lessons align with curriculum standards. For example, a teacher might start a writing unit by introducing basic grammar and sentence structure concepts, then gradually move on to more complex topics like narrative techniques or persuasive writing. Throughout the unit, learners could work in pairs or small groups to review each other's writing and provide feedback, helping them improve their skills collaboratively. By following Mudge's suggestions, teachers can create engaging and effective writing lessons that support learners' development as writers.
The research article "Reading Between the Lines: Welsh Children's Literacy Skills" (2021) provides useful advice for teachers aiming to improve learners' writing abilities in schools. It suggests a well-rounded approach that includes classroom teaching, a positive learning environment, and assessment methods. The study identifies key factors influencing literacy skills. It stresses the importance of exposing learners to a variety of reading materials, from books to digital texts, to help develop writing skills. Teachers can encourage reading by including different types of texts in lessons and allowing learners to read independently.

Additionally, the research highlights the effectiveness of direct teaching in literacy. Teachers can use methods like showing examples, guiding practice, and giving feedback to help learners improve their writing. Breaking down writing tasks into smaller steps and offering clear explanations can aid in understanding concepts like sentence structure and vocabulary use. Creating a supportive learning environment is also crucial. Teachers should foster a classroom culture where writing is valued, and learners feel confident expressing themselves. Activities like peer review, writing workshops, and group projects can encourage learners to engage with writing and develop critical thinking skills. To assess the impact of these strategies, the school can incorporate them into their development plans. This might involve tracking learners' progress through assessments before and after implementing the strategy. Schools can also use tools like writing portfolios or rubrics to evaluate writing skills and provide feedback for improvement.
Furthermore, the school can support teachers' professional development in writing instruction. Offering training and resources ensures that educators have the skills and knowledge to use effective writing strategies in the classroom. Supporting teachers' professional development in writing instruction is essential for ensuring that learners receive effective writing instruction. Schools can offer workshops and seminars focused on teaching writing, led by experienced educators or literacy specialists. Peer collaboration is also valuable, as teachers can learn from each other by sharing ideas and discussing challenges. Schools can assign mentors or coaches to provide individualised support and feedback to teachers who may need additional assistance. Providing access to resources such as books, online articles, and lesson plans can further enhance teachers' teaching strategies. Additionally, schools should allocate time and resources for teachers to participate in professional development activities related to writing instruction, such as attending conferences or enrolling in courses. Observing classrooms and providing constructive feedback helps teachers reflect on their practice and make improvements. By investing in teachers' professional development in writing instruction, schools can ultimately improve learners' writing skills and academic success.
"Reading Between the Lines: Welsh Children's Literacy Skills" offers valuable guidance for improving learners' writing skills. By following the suggested strategies and integrating them into school development plans, educators can help learners become confident and proficient writers, setting them up for success academically and beyond.

Moreover, as educational stakeholders work towards addressing social injustice, it is essential to integrate the principles of the new Welsh curriculum into the development plan. The Curriculum for Wales (GOV.WALES,2023), introduced to revolutionise the education system, places a strong emphasis on developing learners as ambitious, capable learners, ready to contribute to a better Wales and the wider world. Within the context of social injustice in schools, the new curriculum serves as a guiding framework to explicitly address issues of equity and access. The Curriculum for Wales promotes a more inclusive learning environment by fostering an understanding of diversity and encouraging educators to tailor their teaching approaches to individual learners' needs. This inclusivity aligns with the broader goal of addressing social injustice by highlighting and dismantling systemic barriers that disproportionately affect marginalised learners.  This aligns with research indicating that inclusive education benefits all learners by creating environments where diversity is valued and supported. For instance, a study by UNESCO (2020) highlighted that inclusive education leads to improved academic outcomes, increased social interactions and enhanced self-esteem for all learners, regardless of their background or abilities. By embracing the principles of the Welsh curriculum, the SDP can aim to create an educational system that is responsive to the unique backgrounds and experiences of all learners. Access and equity in education ensure that learners, regardless of background, have equal opportunities to succeed academically. This encompasses not only access to quality education but also a fair and inclusive learning environment. When social injustice is prevalent in schools, it hinders the development of a fair-for-all attitude, affecting their overall educational experience and prospects. 
Research shows that this inequality harms the creation of a fair educational environment. Many studies emphasise that when social injustice exists in schools, it makes it harder for learners to have an equal chance, affecting their overall learning experience and future possibilities. For example, Hart (2018) further explains how policies and practices that marginalize specific groups of learners worsen these disparities. Ultimately, the existence of social injustice in schools goes against the principles of fairness and equality, leading to systemic inequalities that harm learners' educational paths and future opportunities.

Vygotsky's emphasis on cultural tools, particularly language, is highly relevant in the context of addressing social injustice in schools. Language serves as a means of expression and a powerful tool for thinking and learning. In a socially unjust educational environment, certain groups may face linguistic barriers or biases that hinder their cognitive development. Recognizing language as a crucial mediator of cognitive processes, educators can work towards creating an inclusive and supportive atmosphere. In the context of learners with English as a second language in Wales, relevant literature could include studies focusing on language acquisition, bilingual education, and cultural diversity. For instance, research by Cummins (2000) highlights the importance of supporting learners' linguistic and academic development in both their first and second languages. Cummins argues that proficiency in the first language can facilitate the acquisition of a second language and enhance overall academic achievement. Furthermore, studies on bilingualism and language development, such as those by Marian (2021), emphasize the cognitive benefits of being bilingual and the importance of valuing and maintaining learners' linguistic diversity. Baker's work supports that bilingualism is an asset rather than a deficit, and schools should adopt inclusive approaches that celebrate learners' linguistic backgrounds.
Incorporating these perspectives into the discussion on Vygotsky's cultural tools and the new curriculum's emphasis on ethical citizenship in Wales enhances our understanding of how to address social injustice in schools, particularly for learners with English as a second language. By recognising the importance of language as a cultural tool and promoting inclusive practices that value linguistic diversity, educators can create supportive learning environments that empower all learners to thrive academically and socially.
In the context of improving writing skills in Wales, adopting specific writing pedagogies like the Writing Process Approach can be highly beneficial. This approach, championed by Britton (1970) views writing as a step-by-step process involving stages like prewriting, drafting, revising, editing, and publishing. By integrating these stages into the development plan, educators can emphasise the importance of multiple drafts and revisions in honing polished writing skills. Furthermore, the Writing Process Approach aligns with the concept of metacognition, which is the awareness of one's thought processes. Learners are encouraged to reflect on their writing journey, making conscious decisions about their language use, structure, and style. This metacognitive aspect can be woven into the School Development Plan (SDP) through activities such as reflective writing exercises, journals, or peer feedback sessions. These activities prompt learners to analyse and express their writing choices, fostering a deeper understanding of the writing process and enhancing their writing skills effectively.


The SDP is a crucial document that guides the school's improvement efforts, and its development is influenced and supported by the school’s self-evaluation, data analysis, stakeholders, strategic planning, and impact measurement. The SDP in question chose to focus on the improvement of writing skills. Little (1987) demonstrated how important the SDP is in guiding school improvement efforts. Her handbook offers practical guidance and activities for educators to effectively develop and implement SDPs to drive school improvement initiatives. This focus followed a recommendation from Estyn (Estyn, 2023). The school began by conducting a thorough self-evaluation to identify their existing strengths and weaknesses. To support the implementation of the recommendations Estyn suggested, the school must consider the stakeholders involved. 
 
The school, alongside internal support, need to expand to external bodies to help them meet this recommendation well. For example, the school are collaborating closely with governors and the archdiocesan education team. Governors have a crucial role in book scrutiny. The school will take three books from each year group (Lower ability, middle ability, and higher ability) to look through and analyse. This allows the school to track progression, offering teachers a guide to individual and class-wide understanding of the material. Regular book scrutiny promotes consistency in teaching practices across different classrooms or subjects within a school. Consistency is important for maintaining high educational standards. It provides a means to monitor how well the curriculum is being implemented in the classroom. This ensures that the intended learning outcomes are being achieved and that teachers are following established guidelines along with the new curriculum. The new curriculum for Wales is based on the four purposes: Ambitious and capable learners, Enterprising and creative learners, Ethical and informed citizens, and Healthy and confident learners (Donaldson, 2015).

The plan starts with an emphasis on teacher professional development in writing instruction. While the initiative is commendable, questions arise regarding the alignment of the training with best practices in writing instruction and the sustainability of ongoing opportunities for teacher growth. Furthermore, collaboration among educators is a central pillar of the development plan, aiming to foster a culture of shared ability. However, is there sufficient time and resources distributed to ensure meaningful collaboration, and what evidence exists regarding the impact of these discussions on teaching practices? The SDP shows that one of their stakeholders, Helen Bowen (2018), has been invited on inset days to discuss how to collaborate with teachers and school leaders to establish effective methods that actively engage learners and equip teachers with the resources to do this. Helen Bowen collaborates closely with the school to ensure they are following their actions and ensuring that there is growth in their recommendations. The involvement of Helen Bowen, a stakeholder specialising in effective teaching methods, in Inset Days, signals a deliberate focus on enhancing writing instruction. These sessions likely provide the school with targeted training and guidance specifically geared towards improving writing skills among learners. Moreover, the collaborative nature of the endeavour, involving both teachers and school leaders, suggests a shared commitment to addressing the challenge of developing writing proficiency. By pooling expertise and resources, stakeholders can work together to implement evidence-based strategies that effectively support learners' writing development. The emphasis on establishing effective methods further reinforces this dedication to quality instruction, ensuring that teachers are equipped with the most appropriate techniques to nurture learners' writing abilities. Additionally, the mention of actively engaging learners highlights the importance of learner participation and involvement in the writing process, which is essential for fostering meaningful skill acquisition.

The establishment of clear writing expectations using Skills Progression Ladders represents a pivotal aspect of the SDP aimed at improving pupils' writing skills. This strategic inclusion is rooted in the recognition that explicit guidelines can provide a structured framework for both teachers and learners, fostering a cohesive and developmental approach to writing instruction. It is essential to evaluate how well the expectations are relayed to teachers and learners. Clear and transparent communication is essential for the successful implementation of any instructional framework. The analysis should delve into the methods employed to bring awareness to these expectations, exploring whether there are professional development sessions, written guidelines, or collaborative discussions that ensure a shared understanding among educators. Also, examining the feedback loop from teachers and learners can provide insights into the communication process's clarity and effectiveness. Examining feedback from teachers and learners directly impacts learners' development by providing insights into communication clarity and effectiveness. Feedback informs learners about their strengths and areas for improvement, empowers them to express their needs, and fosters a culture of continuous improvement, leading to enhanced communication skills over time.
According to Amanda Spielman, Chief Inspector of Ofsted, “Clear, structured guidelines and consistent expectations are crucial in helping students understand what is required of them and in raising overall educational standards.” In line with the National Curriculum for England and the Standards & Testing Agency's guidelines, the SDP's use of Skills Progression Ladders aligns with national standards for writing proficiency. These ladders provide a structured approach that complements the broader educational framework, ensuring that pupils develop their writing skills in a manner consistent with national expectations. Evaluating the effectiveness of these ladders through feedback and professional development sessions will help ensure that all stakeholders are well-informed and capable of meeting these standards.
The incorporation of models and examples in teaching is a positive feature of the plan. It offers a visual representation of well-structured and effective writing. Learners can benefit significantly from seeing concrete examples of what is expected. Moving forward, learners gain a clear understanding of the standards and criteria against which their work will be assessed. Clarifying this helps to demystify the writing process and empowers learners to strive for specific goals. 

The SDP positively impacted learners’ academic outcomes by improving writing proficiency and enhancing engagement. For instance, assessments revealed across-the-board advancements in learners' ability to structure coherent paragraphs and utilize diverse vocabulary. Collaborative writing projects fostered greater student engagement and motivation, leading to increased ownership of their work and a willingness to revise based on peer feedback. However, challenges arose during implementation, notably resource constraints and increased teacher workload. Limited access to technology and instructional materials hindered certain writing activities, such as composing emails or creating multimedia presentations, which are increasingly important skills in today’s digital world. Additionally, the demand for planning and assessing differentiated tasks added pressure on teachers' time. Despite these challenges, the SDP's overall impact on learner outcomes reflected the school's commitment to enhancing writing skills and fostering a supportive learning environment.

Moreover, the integration of the new Welsh curriculum principles into the development plan underscores the SDP's aims to create an inclusive and fair learning environment. The integration of the new curriculum principles into the SDP highlights a commitment to addressing educational inequalities and closing the attainment gap. By prioritising principles such as equity, well-being, and progression, the school aims to provide every learner with the support and opportunities they need to succeed, regardless of their background or circumstances. This may involve implementing targeted interventions, providing additional support for disadvantaged learners, or adapting teaching approaches to meet diverse learning needs.
 The curriculum's emphasis on diversity, inclusivity, and social responsibility aligns seamlessly intending to address social injustice in schools. By recognizing and dismantling systemic barriers, the SDP contributes to fostering ambitious, capable, ethical, and informed learners. 

The analysis further delved into the SDP processes, including self-evaluation, stakeholder involvement, and strategic planning. Notably, external support from governors and the archdiocesan education team, along with collaboration with Helen Bowen, shows a comprehensive approach to improvement. The engagement in book scrutiny, aligned with the new curriculum's aims, ensures consistency and high educational standards. The critical analysis of the SDP’s key elements, such as teacher professional development, collaboration, writing expectations, and the use of models, provides insights into the effectiveness and alignment with contemporary best practices. It highlights the importance of clear communication, feedback loops, and visual aids in fostering a structured and developmental approach to writing instruction. 

In conclusion, the SDP not only reflects the commitment to improving writing skills but also aligns cohesively with the principles and aims of the new Welsh curriculum. The SDP aligns with the broader aims of fostering holistic development among learners, aiming not only for academic achievement but also for social responsibility, creativity, and confidence. 
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Targets:
1. Consult with the Harvard referencing guidance, available from the UWTSD here: Referencing Handbooks | University of Wales Trinity Saint David (used.ac.uk)
2. You should ensure that you engage with a wider range of literature and use this to reinforce what you are trying to say - you need to avoid writing long sections that are not supported with useful literature.  

Targets – From failed attempt:
1.  Ensure you stick to the assignment brief.
2. Utilise the recommended reading to develop your knowledge of the topic.
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