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The aim of this essay is for the writer to identify how traditional storytelling and storytelling using digital technology can support language and literacy development in the early years. The writer will compare a traditional storytelling to a digital storytelling session, highlighting similarities and differences, and relate these observations to research and theory. The National Literacy Trust (2017) states that literacy skills are the ability to successfully communicate through speaking, reading, and writing, and that low literacy skills as a child can have a significant life-long negative impact.   Bhamani (2017) proposes that a baby’s cognitive development even in the womb can be stimulated when able to regularly hear their mother repeating stories and familiar words, and this is supported by Kuhl (2010) who authored that scientific studies indicate that infants have phonetic perception from new born. According to Grenier (2020) quality storytelling listening experiences are vital in promoting children’s vocabulary, and McCormack (2019) argues that literature rich environments can make all the difference in the vocabulary gap between children.  MacBlain (2018) highlights that in modern society there is a digital presence at home and at school which must be considered, and the National Literacy Trust (2017) advocates that if technology is used as a tool (rather than an adult substitute) it can play a key role in promoting literacy skills.
Chomsky (1972, cited in Johnston and Nahmad-Williams, 2009) declared a behaviourist approach that children have an innate ability to learn language (the Language Acquisition Device), stating that babies will learn to speak the language that they hear, meaning that even young babies have a need to be surrounded by rich language.  According to Pascal, Bertram and Peckham (2018), the development of literacy skills is highly dependent upon a child’s understanding of the oral language, their vocabulary and listening comprehension ability, Tassoni (2020) declares that research evidence that progress in language and communication, and literacy skills is linked to valuable storytelling interactions between adults and children. 
The National Literacy Trust (2020) reports that just before the Covid-19 pandemic lockdown, research indicated that children’s enjoyment of reading was at its lowest, with just 47.8% saying they enjoyed it, however, further research reveals that this number has now increased post lockdown to 55.9%.  This suggests that time and opportunity to focus on read without distractions has provided children with a new experience and engagement with reading. It is important to note however that some children in the study reported that the lockdown had a negative impact upon their ability and opportunity to read either because they did not have access to reading materials or because they did not receive encouragement and guidance from an adult.  
Unicef (2019) informs that it is imperative that children are supported to become digitally literate in an increased technologic age. Similarly, Welsh Government (2018) highlights that all children in Wales must become competent in their digital literacy skills to thrive to their potential in society, in addition Welsh Government (2020) declares that digital competency is embedded cross curricular as in accordance with the Digital Competency Framework and the New Curriculum for Wales, therefore it is important that children are provided with sufficient opportunity to use digital technology at their educational settings.  However, a study by Heuval et al (2018) found that increased mobile screen time of young children resulted in a 2.3 times higher chance of speech delay indicating that digital technology use can have a negative effect upon emerging literacy skills.    Furthermore, Kartushina et al (2021) identified in a recent study that how parents interacted with children during lockdown influenced their oral language ability and noted that children who had less screentime, but more adult-child interaction demonstrated better vocabulary skills, and similar results were found across 13 countries. 
According to Armstrong (2021) practitioners have a vital role in promoting the enjoyment of reading, as this is the key to promoting literacy skills, and therefore demonstrating a love of books and stories can inspire a love of reading for the children.  The practitioner reading in traditional storytelling video and also the digital storytelling video demonstrates enthusiasm through facial expressions, tone of voice and the use of gestures.  The writer observes that the practitioner appears to be show more of a performance in the traditional video for the children, indicating that the practitioner feels more at easy using traditional reading materials.  According to Hedemark and Lindberg (2018), the storyteller’s body language and enthusiasm is key to promoting enjoyment and engagement for babies and young children and Grenier (2020) agrees, stating that practitioners need enthusiasm and confidence to foster learning and gain the children’s interest.  
In contrast, the practitioner appears to be less confident in the digital storytelling video, still portraying enjoyment for the story but less at ease with the technology being used. The practitioner attempts to engage the children by requesting help to change the screen when ready for the next page of the book, meaning that the child is engaging with using the device rather than the story itself. According to Rawstrone (2019) often practitioners can lack confidence in using digital technology within their practice, however Kay (2019, cited in Rawstrone, 2019) suggests that practitioners must embrace with technology and used carefully within balanced provision can be a highly effective tool for learning. Furthermore, Bowcutt (2013) states that a lack of confidence of the adult when using electronic devices for storytelling can have a negative impact on the overall experience for the child, the practitioner therefore has a responsibility to become acquainted with the technology beforehand. Strouse and Ganea (no date, cited in McCormack, 2020) implies that adult attitude towards digital readers can hinder their perceptions of how children benefit, therefore training in this area is important, as well as practitioners recognising their role still in supporting children’s early literacy skills through enriching the storytelling experience with good role modelling, questioning and promoting techniques for shared engagement. 
Cambourne (1988, cited in Crouch and Cambourne, 2017) proposed eight conditions of learning in his model of literacy development and the most important factor of this is engagement; recognising that children need to feel immersed in their learning experience and provided with effective demonstration that requires some response. Cambourne also suggests that children need teaching adults to be likeable, who they feel secure with and feel trusted and encouraged by the adult to participate. The practitioner attempts in both storytelling videos to interact with the children, emphasizing words with tone of voice and facial expression.  In the traditional storytelling session, the practitioner asks questions and engages interest by using story sack props. According to Griffiths (2015) engaging playful storytelling using additional resources and opportunities for questioning, aiding interaction and participation can fill the child’s mind with language.  Similarly, Grenier (2020) states that young children require lots of opportunities to listen to stories and the practitioner has a responsibility to make it as engaging as possible suggesting even dressing up to help begin the characters of the story alive in the children’s imagination, to support this the practitioner in the videos dresses up in pyjamas and a towel which links with the story read. 
Research by Bowcutt (2013) proposed that the experience of being read aloud to, with an adult who interacts well with the child, engaging their interest, is the most important factor, whether this is storytelling from a traditional book or an electronic device. Furthermore, a study by Bowcutt (2013) found that responses of babies when read to by an adult using a traditional book and an electronic device were in fact similar.  Supporting this, Nursery World (2019) drew attention to research published by Newcastle University which found that being read to regularly by their parents, using both traditional books and electronic readers boosted the children’s language skills in assessments by eight months.  The National Literacy Trust (2017) states that digital technology can not replace a teaching adult, however it can be an effective scaffolding tool which can enrich children’s literacy experiences thus benefiting literacy development. 
The Ministry of Education New Zealand (2009) promotes that literacy skills in the Te Whariki curriculum are much wider than reading and writing, highlighting those comprehensive oral skills developed through conversation and storytelling are vital for literal progression and that in modern practice society, economy and technology all influence learning.  Jones and Rowland (2017, cited in McCormack, 2019) found in their research that the diverse vocabulary children are surrounded by, is essential in promoting their own language and communication skills and that books and storytelling are an integral part of this. The practitioner in both videos emphasizes repetitive onomatopoeia enhanced with repetitive gestures throughout both storytelling activities recorded. According to Laing (2018) this can support children’s understanding of the meaning of the vocabulary they hear.  Welsh Government (2019) states that in relation to language development at age 3-4 children should be able to enjoy listening to stories, and by age 5 they should be able to enjoy listening to stories without pictures, it is vital therefore that children have a sound understanding of the words that they are surrounded by.   
Whitehurst (2019) identifies that over a third of children who enter school lack basic vocabulary skills needed for learning and has subsequently developed the dialogical reading programme in America.  Dialogical reading encourages the child to become the storyteller, with the adult becoming the listener and questioner, enabling the child to become fully engaged and learn literacy skills from first-hand experience. According to O’Sullivan (2019), dialogical reading is now becoming popular in the UK, identifying that many early years educators are finding this a beneficial approach which allows the children to develop their language and literacy skills more effectively. According to Grenier (2020) dialogical reading, using a PEER approach (Prompt, Evaluate, Expand and Rephrase) can provide evidence for the practitioner in recognising children’s language development stages and plan for the next steps in learning.   O’Sullivan (2019) suggests that this approach supports the Vygotskian idea that the child learns as the adult’s apprentice, with the practitioner scaffolding and extending learning to reach the zone of proximal development. Review of both storytelling videos highlights this to be an area that the practitioner can expand upon in future activities, particularly allowing the child to engage physically and take a lead with the story materials. Brunsmeir and Kolb (no date, cited in McCormack (2020) puts forward that adult collaboration during traditional and digital storytelling activities that enriches language, thinking and understanding is most important but notes that often digital technology may offer expansion of learning through on screen games and activities enhancing the story discovered.  Crystal (2013) informs that new technology will always have an impact upon language in a permanent way, and therefore adults will always have a responsibility to comprehend the changes and support children in assimilating the information, but actually dialogic reading then as Whitehurst (2019) suggests, may allow learning to take place in partnership, in a sustained shared thinking approach.  This is evident slightly in the digital storytelling video where the practitioner worked with the child to discover how to change the screen when ready to move on to the next part.  Crouch and Cambourne (2017) refers to this inferring as metacognition and encourage the children to gain a deeper understanding of the language used in the story, as well as sparking their imagination; both needed for emerging literacy skills. 
The writer concludes that storytelling in the traditional and digital format can introduce children to a wide range of vocabulary in an enjoyable, engaging manner, and this is essential for building upon early literacy skills.  The writer recognises that the practitioner has a responsibility to confidently engross children into the experience through ensuring a positive interactive approach, which encourages the children to participate and build their desire to engage in the learning process, and that the use of a wide range of traditional and digital resources can enhance this.  
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