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Write a report on one way in which an advocate can communicate with the client to assure themselves that they understand their needs.

REPORT:
Define the client's needs:
Client A is five years old and has special learning needs. He becomes frustrated and confused and can become violent when he does not understand something he has been told. He needs an advocate from National Youth Advocacy Services (NYAS) to represent him at a social service meeting; as the meeting with Social Services is an active offer, and due to his age and medical condition, he cannot make informed choices (Special Educational Needs and Disability Regulations, 2014; NYAS, 2025). The client has an equal entitlement to education (Warnock, Norwich and Terzi, 2010, np). Under The Special Educational Needs and Disability Regulations (2014), the local authority must determine whether a child needs an Education, Health and Care Plan (EHC) needs assessment, which Client A is waiting for.
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Learning disabilities from identification to intervention (Fletcher, et al., 2019, p.4).
The chosen device and activity:

[bookmark: _Hlk186457225][bookmark: _Hlk186458748][bookmark: _Hlk186457558][bookmark: _Hlk187316800]To help the client communicate, the advocate uses a kit bag containing soft and hard toys, mood cards, and colouring pages with crayons. These have been assembled to help the client communicate directly with the advocate through play (Hoxter, 1977, np; Curtis, 1982, pp. 27-30; Ayling, 2012, pp. 764-77). The Advocate follows the Advocacy Charter (2014), which gives the client a voice (Advocacy QPM, 2014; Social Services and Wellbeing (Wales) Act 2014). 

Strengths and Weaknesses of the activity/ tool:
Mood cards:
Mood cards will be used first to assess Client A’s temperament before engaging with him (Hoxter, 1977, np; Curtis, 1982, pp. 27-30; Kellett, 2011, p.1).  Once temperament has been evaluated, the advocate can decide whether toys or colouring should be used. 
Health and Safety: 
A range of age-specific/appropriate toys will be required for the child/client, so the kit bag must be prepared before attending any meeting (Richards, et al. 2020, np). Crayons will be used instead of pencils for the safety of the client and advocate (The Deregulation Act 2015). The kit bag must be replenished often due to wear and tear or to change the combination of items (The Deregulation Act 2015). 
Toys:
[bookmark: _Hlk186462307]Client A might want to play alone if he is withdrawn; the advocate can then watch, listen, and ask non-direct questions to understand their needs better (Hoxer, 1977, np; Curtis, 1982, pp. 27-30; Ayling, 2012, pp. 764-777; Advocacy QPM, 2014, np; Social Services and Wellbeing (Wales) Act 2014, np). The advocate will be able to engage through play with the client (Curtis, 1982, pp. 27-30; Kellett, 2011, p.1; Ayling, 2012, pp.764-777; Advocacy QPM, 2014, np; Social Services and Wellbeing (Wales) Act 2014, np). However, using too many toys, colouring, and mood cards in the same session could overwhelm the client, and they might lose their temper and become confused (Advocacy QPM, 2014, np; Social Services and Wellbeing (Wales) Act 2014, np; Grimmer and Grimmer, 2021, np). 
The kit bag:
[bookmark: _Hlk186459489]The strength of the kitbag is that it aids communication by engaging client A’s thoughts and feelings through play (Hoxter, 1977, np; Curtis, 1982, pp. 27-30; Kellett, 2011, p.1; Ayling, 2012, np; Pinkney, 2013, pp. 93-94; Advocacy QPM, 2014, np; Social Services and Wellbeing (Wales) Act 2014, np; Grimmer and Grimmer, 2021, np). Its weakness may be that the client will want to play and not communicate (Kellett, 2011, p.1). 
[bookmark: _Hlk186484473]Alternatively, there is the bagless intervention, where the advocate does not use the kit bag but items from the client’s home (Williams and Ostrosky, 2020, pp. 76-86). This intervention could be a strength as the client would be familiar with items from home and might engage quicker than with items from the kit bag (Williams and Ostrosky, 2020, pp. 76-86). However, due to client confidentiality, requesting items from the client’s caregivers might not be feasible if they are unaware their child is being assessed (Williams and Ostrosky, 2020, pp.76-86). Additionally, Goldstein (2018, pp. 3-13) noted that absent caregivers would not see how to support their child’s development when the advocate takes away their kitbag after the session.

Advocate’s training needs and costs:
[bookmark: _Hlk186375307]The kit bag will contain soft and hard toys, mood cards, a colouring book, and crayons; everything is purchased from Amazon (2024). The two soft toys are a dinosaur at £12.34, a giraffe at £9.99, and the two hard toys are monster tracks at £11.99. Mood cards are £9.99, colouring paper is a sketchbook at £6.29, and the crayons cost £4.25. A rucksack costs £18.98, and the total cost for the kitbag is £73.83 (Amazon, 2024). 
The advocate can take a free online course on understanding child development and disabilities with Alison (2024). The NSPCC (2024) also offers an online safeguarding course for SEND training, which costs £30 per course. All NYAS advocates complete e-learning, which includes safeguarding themselves and all their clients, at no cost to the advocate (NYAS, 2024). 
How the client’s needs are supported: 
Due to the Client's needs, having a calm place to play is essential so there is no distraction. Client A will be able to express himself through play alongside the direction of the advocate (Curtis, 1982, pp. 27-30; Kellett, 2011, p.1; Ayling, 2012, pp. 764-777). Using the toys, the advocate could also play with client A, and this engagement will build trust, which is necessary for the client to engage (Cossar, et al., 2013, np; Pinkney, 2013, pp. 93-94). With paper and crayons, the client, without the advocate's direction, can communicate through their drawings (Papandreou, 2012, pp. 85-100). The most important part of the kitbag is the mood cards because the advocate will better understand the client’s thoughts, emotions and needs (Barbalet, 1996, pp. 75-96). The kit bag is used by all advocates employed by the NYAS (NYAS, 2024, np).
Supporting evidence to show that it works within the scenario:
NYAS (2024) has been using the kitbag since it was formed in 1998 to help children and young people communicate and help the charity continue to help others. Children's play is ‘directly related to language and communication skills’ (Social Services and Wellbeing (Wales) Act 2014; Goldstein, 2018, pp. 3-13). Children vocalised less when playing with electronic toys than traditional toys; hence, the kitbag helps the client communicate (Sosa, 2016, pp. 132-137). Toys are essential in early development to facilitate cognitive development, language interactions, and pretend play (Healey, et al., 2019, p.2). Toys can also help children develop their social interactions and fine and gross motor skills, along with the development of words (Healey et al., 2019, p.2). Colouring gave insight into the client’s perspective and provided the structure to focus on the meeting (Yuen, 2017, pp.461-482).
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Description automatically generated]‘It takes a lot to build trust’. Recognition and telling: developing earlier routes to help children and young people (Cossar et al., 2013).
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FRAMEWORK FOR UNDERSTANDING RECOGNITION, TELLING AND HELP
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