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In this essay the writer will be focusing on critically analysing how parental engagement can help to overcome barriers of inclusion for children from diverse backgrounds. 
The writer will be focusing on two different categories of children with additional learning needs and including both the barriers that are caused when there is little parental engagement and the support offered to overcome these barriers to increased parental engagement with the school. 

Mbabazi (2019) said “Parental involvement is parental participation in the educational processes of their children.” 
It is essential in any child’s education as it is a way of raising standards of the school and the children inside it, schools that are high achieving generally are linked to good home – school relationships.” (P. A. Goodall, n.d.)
[bookmark: _GoBack]It also reduces the disadvantages the individual may face and helps raise their achievements in school by allowing the parents to give the school individual advice for their child’s needs and supporting them to achieve at home. (P. A. Goodall, n.d.)
“Research shows that at the age of 7, the degree to which a family engages has six times more influence on their children attainment.” (Welsh Government 2016, p.5)
 
In 1967 Bridget Plowden was asked to write a report, which considered primary education and all its aspects. The report was widely known for stressing “at the heart of the educational processes lies the child.” Part of her child centred approach was emphasising the importance of parental involvement. 
She said “there is little evidence of dissatisfaction among parents with the schools but half said they would like to be told more about how their children were getting on with school.” (Bridges, 2010, p. 301)
She also stated, “a strengthening of parental encouragement may produce better performance in school.” (Bridges, 2010, p. 303)

      The first additional learning need the writer will be focusing on is families from poverty and poverty backgrounds. Families from poverty and deprived backgrounds are most likely to not get involved in their child’s education for a variety of reasons. They may have a negative personal perception of school and choose not to engage at all as they do not agree with the importance of school, they may feel intimidated, this could be down to having low education levels themselves so may feel embarrassed or undermined and even lack of finances to access transport to school to be able to engage with them. (Welsh Government, 2016, p. 26)

These additional learning needs can cause a variety of barriers for these parents and their children’s inclusion in school.
Being from a deprived area or background can cause barriers to parent’s involvement in their child’s education. Aspects such as their own low academic levels may cause a barrier as they may not have the confidence to interact with the teachers or school, they could have low literacy levels, making communication with the school through letter difficult or they may not have a clear understanding of the different aspects of education to be able to communicate effectively with their child’s teachers. (Murray, 2014)
Their own negative experiences with education can cloud their judgement of school when it comes to their children’s education, causing them to not want to get involved. Financial troubles can also become a barrier to engagement with the school, if a face to face meeting to discuss the child is essential, with financial barriers they may not be able to access transport to get to the school at all. (Page, 2009)
They also could be working multiple jobs, and various hours to help them become financially stable, this could stop them being able to attend meetings at school. (Creative Education, 2017)

Poverty, which can be a big barrier to the involvement of parents in their children’s education or engagement with the school, then can cause barriers to inclusion for their children. 
Children can experience barriers to their parents not engaging with the school such as having less opportunities to culturally appropriate education, which initially puts them at a disadvantage at school (Horgan, n.d) as Currie and Moretti (2003) state, maternal education can effect a child’s ability to learn. They experience barriers such as minimal guidance with education at home, this could be in regards to what subjects to focus on, up to what subjects to take when they get older. (Lyman, 2014, pp. 3-4)
(Lyman, 2014, pp. 6-7) said “Poverty itself negatively influences achievement” so no engagement from parents allows them to continue down a negative path to education.
(Lyman, 2014, pp. 7) found that parents with lower socioeconomic status tend to have less involvement in their child’s education, resulting in less support in their child’s homework and weaker parents-school relationships, this effects the child’s achievement in their education. 
A study conducted by (Lyman, 2014, p. 19) concluded that parents involvement in homework and communication with teachers enhances academic achievement significantly, and when parents just know the teachers name and asking how they’re doing every so often will not be effective, this is why these pupils experience barriers to their education. 
(Sirin, 2005) also suggested that families that have lower socioeconomic status are not so likely to be able to provide basic psychological needs for their children and provide them with social capital, which is supportive relationships that promote the sharing of values and societal norms which are essential to achieve in school. (Lyman, 2014, pp. 7-8)
If a parent has negative feelings toward education, that attitude is going to transfer to their child, therefore affecting their educational achievement. 

      Schools in the UK encourage a variety of different ways to prompt low income parents to get involved in their child’s education despite their barriers. 

Schools now offer a digital communication application for teacher-parent communication, this allows parents to still be kept up to date with how their children are doing and how they can help at home, even ones who avoid coming into schools themselves or simply cannot make it in. (Moles, n.d, p. 33)
Teachers are encouraged to communicate frequently with parents and provide ideas for them to help with their childs education from home. As stated in Enotes (n.d) teachers should provide information and ideas about how parents can translate learning activities in the home, so parents can understand what their child should be doing and then they can learn at home effectively. 
Flaschools (n.d) stated in Epstein’s her fifth pillar of decision making, that schools need to include parents more, so that by giving them an active role, they may support the school reform and improvement of their child’s education more.
So schools now encourage all teachers to involve parents more in the decision making of their child’s education. By doing this it allows the parents to feel more valued and confident in communicating with the school, which then will open doors to the parents then communicating with the school more on their own terms. 
In Clarke Elementary School they found that encouraging parents more through different implemented programmes such as family conferences and the Family Resource Centre had a positive impact in parental involvement. The family liaison officer said “ I think I am seeing more parents trying to be more involved or at least coming into the building more.” (Smith, n.d)

To overcome barriers to parental involvement due to parental lack of confidence or time/resource constraints, schools now set aside time for teachers in severe cases to conduct home visits to parents who cannot or will not come into school. This allows the face to face communication that parents and teachers need for 100% effective communication regarding the needs and best interests of the child. (Moles n.d)
This is supported by research conducted by (Bergman, 2018, pp. 92-103) where they trialled over a period of a year, the impact on pupils education of receiving detailed text messages from teachers and parents receiving home visits from teachers. They found that both interventions were effective in boosting the learning of pupils in low-income schools and reduced their likeliness of dropping out of school due to the additional support they received at home as well as in school. (Heller-Sahlgren, 2019)

Some schools, including Clarke Elementary School created a Family Resource Centre for all families but mainly to benefit their lower income families. In this centre resources were provided by government agencies and the community to be able to meet the needs of the parents, it helps them to interact with teachers and other parents, getting to know what’s going on in the school without the added pressure of one to one meetings. The Family Resource Centre is also a window of opportunity for their own learning, in this they can take part in academic activities such as the use of computers to help aid their children and to learn how to use the digital communication tool schools introduced and even literacy classes to improve their English proficiency. (Smith, n.d, p. 52)
One teacher stated “When parents had a sense of ownership in the process, the community representatives offered assistance without continued prodding.” (Smith, n.d, p. 52)
This supports the idea that if schools make the first step to reach out to parents, that eventually their confidence will rise within the school and they will then become more involved in their child’s education independently. 
The family Resource Centre also helps negative feelings of school reduce for the parents and then does not affect the child’s education so much. (Smith, n.d, p. 49)
Family services coordinator stated “If you have positive feelings about this school, it will rub off on the way that they story this place for their child.” 
If parents are enthusiastic about their childs education, it is highly likely their child will feel the same way. 
She continued, “the more positive involvement that parents can have here, in my opinion, the better opportunity for their child.” (Smith, n.d, p. 49)

      Another additional learning need that may stop parental engagement is families who have English as an additional language. These families may not communicate with the school because there are many factors that cause barriers to being able to communicate effectively with the school.

These additional learning needs can also cause a variety of barriers for these parents and their children’s inclusion in school. Barriers to parents who have English as an additional language engaging with the school can be caused by factors such as lack of understanding, for example, with regards to the curriculum, interventions and policies. (Walker, 2014)
Due to their English not being strong enough, may cause them to not want to communicate in English or make them feel they can’t contribute because their experiences are different in their culture, communication between parents and the school could get lost in translation (Vatis, 2016) and the attitudes of the school and society toward their culture, this could be aspects such as not acknowledging their culture or beliefs. (Schoolsessex.org, n.d)

Families that have English as an additional language will not only experience barriers for the parents to involvement in their child’s education but the children will then experience barriers to inclusion due to this. Without parental involvement in their education children may not receive support and guidance with their homework or projects due to their parents language barrier, this also causes a barrier to identifying if the child has a special educational need causing huge barriers to their education which may go untreated for a large period of time. Parents not fully engaging in the school will not understand what is happening in the school, and what their child is doing, so will not able to support them in any of their work, they may rely on their children to pass this information to them, but children being children this information may have been confused in translation, given it even got to the parents at all. (Henshaw, 2018)
2/3 of teachers in a survey conducted by (Henshaw, 2018) said this is the approach they had to take to talk to an EAL parent, which isn’t not very reliable for parental involvement. Barriers are also caused to their educational achievement as no parental involvement with the school means that parents can not communicate their child’s best interests/needs to the school and vice versa, meaning the child’s needs may not be met promptly.
Although theorist (Crozier, 2001) argues that it is not the parents and their child’s EAL that cause barrier to inclusion for them, but it is British policies that are out-dated and incorrect when it comes to recognising the ethnic diversity of parents, so parents are being missupported in their child’s education and therefore their education is being affected. 
She states that deracialised parental involvement may be more harm than good and may contribute to widening the gap between involved and uninvolved and achievers and underachievers. 

      Schools support the involvement of EAL parents through a range of different strategies, such as again, the Family Resource Centre which not only provides resources for low income families but provides resources to aid their acquisition of the English language to be able to better support their children at home, they are also able to speak to other parents again aiding their second language acquisition.  (Smith, n.d, p. 52)
As Cummins (1999, pg. 192) theory of second language acquisition supports in his basic interpersonal communication skills aspect of the theory, natural communication in social situations is encouraged to be able to effectively learn a second language. 

Schools have introduced many strategies linked to communication with EAL parents. Firstly, they encourage more face to face meetings, as it is a more personal approach where parents and teachers can build trust between each other, schools will supply a translator if needed, but face to face meetings are not always possible, so schools are then encouraged to write letters home to parents in their native language. 
This is again supported by Jim Cummins theory, but this time in his Common Underlying Proficiency aspect of the theory where he believes that if a learner is proficient in their native tongue, this knowledge supports understanding of basic skills related to that language and their ability to learn another promptly. (Cummins, 1999, pg. 192)
Although, Author (2017) stated that they send letters home to parents in both English and their native language which they found was more effective in helping the parents to learn English. 

Another strategy to encourage EAL parents in their child’s education was simply acquiring more bilingual staff. Having bilingual staff in school will make EAL parents feel more comfortable with liaising with the school, as they can use their English where they feel comfortable but can also speak to someone in their language if they are limited in English language. (Nunez, 2017)
(Renaisi, 2015) said that in the Ofsted Framework (2014) it states that “schools must show they have in place highly successful strategies for engaging with parents” and making the effort to speak their language, whilst asking them to learn English is top of the list. It allows them to still communicate with the school effectively whilst they do not have proficiency in English. 

      Parental involvement in the education of ALN children has a huge impact in their achievement. Engagement between parents and the school is essential in narrowing the gap between rich and poor children bringing them to a more level footing, facilitating inclusion. 
Goodall (2007, pg. 70) stated, “parental engagement in children’s learning makes a difference – it is the most powerful school improvement lever we have.” 
Agreeing with this is Vygosktys theory on childhood development, where his research emphasises the role that parents play in a child’s learning. He states “everything a child learns is through interactions with ‘knowledgable partners’ like parents.” 
He emphasises the importance of modelling for the child’s education, stating in his zone of proximal development theory how parents can aid what a child already knows and help them to learn more about the world around them. (Kozulin, 2003, p.19)
In research conducted by Research Gate (2015) they found evidence of the effectiveness of parental involvement in education. In the chosen schools they found those who had increased parental involvement also had indicators of success such as higher grades, lower drop out rates, higher graduation rates and higher achievement overall at school. 
Although, a meta-analysis disagrees that parental involvement is so effective, stating that parental involvement only averagely provides 2-3 months of positive impact on education. (Education Endowment Foundation, 2018)

In conclusion the writer states that parental involvement is not just about helping with homework, it is school based involvement too. Parental involvement greatly influences the educational achievement of a pupil through encouragement and modelling. Research is fairly limited on the effects of parental engagement and the writer believes that more monitoring and evaluation is needed to gain a full insight of the effects on achievement, but with regards to the evidence gathered in this essay, the writer believes parental involvement is essential, the effects it will have on pupils will vary depending on the diversities but with a growing body of strategies to help overcome these barriers, higher educational achievement is achievable. 
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