Concepts of teaching and learning
M7X02281
By; Marlene Roderick 
Academic critique 

Introduction
Adult education is not a new concept and has roots which can be traced back over 100 years.  In 1921, the British Institute of Adult Education was established to focus on promoting learning for the unemployed.  This was further expanded in 1945 to focus on vocational training for young people (Jones, 2011).  In 1957, Richard Hoggart’s semiautobiographical book The Uses of literacy was significantly influential in nurturing people’s aspirations to learn (Hoggart, 1957).  Throughout the following decades through the creation of Open University, Polytechnics and universities emerged courses being designed to reflect adult learners wants and needs against the backdrop of an ever-morphing work landscape (Jones, 2011).  As the modern workplace is changing at a rate never experienced before there is a growing need to continuously learn and adapt.  The challenges that is faced today are how to ensure that the teaching, learning and assessment strategies used are optimizing the learner’s experience for the most efficient impact.  
Main
To be able to achieve the aforementioned, great detail is needed in the planning, execution and reflection of course material, imparting of information, strategies and assessments (Cramer & Wasiak, 2006).  When dealing with adults there is a need to understand that as people grow their learning shifts from being pedagogy to andragogy.  The first has a dependency on the acquisition of subject matter, with experience having little worth and following a rigid format.  As the learners mature their learning becomes self-directed with the individual learning from experience and absorbing what is relevant to their desired direction.  As Knowles (1973) first suggests that there are four principles that are applied to adult learners (Knowles, et al., 2015).  The adults need to be involved in the planning and evaluating.  Experience (both good and bad) provides the basis for learning activities, the information needs to be relevant to personal life or job and needs to be problem-centered (Knowles, et al., 2015).
The learning and teaching strategies that were chosen are; formal lectures, workshops, research, use of statistical data, discussion and debates.  These have been blended over the duration of the course in line with Gardner’s Multiple Intelligence Theory which states that human intelligence splits into modalities rather than seeing intelligence as dominated by a single general ability (Gardner, 2011).   Blended learning is being used in both the academic and corporate landscape as the emergence of novel ways to enhance the learning experience are being discovered (Graham, 2004).  With the use of Blooms taxonomy, this will further help the information to be learnt as well as support teachers to impart knowledge by following a hierarchical ordering of cognitive skills (Bloom, 1981).  
The theories that are used are behaviourism, humanism and constructivist.   Behaviourism is a theory that humans learn by a process of conditioning.  As Watson stated that we enter the world as a blank slate and our behaviour is a result of the experiences and environment (Watson, 1919).  This can be beneficial to shape attitude and behaviour towards the learning process  (Maron & Booth, 1997).  If used solely though it lacks the mental processes that are used in learning and has its fundamental research based on animals or children, both of which do not have the complex intelligence of adults.  There is also an issue around the neglect of biological factors which is found in human behaviour.  Humanism is the theory that learning is a personal act to achieving one’s potential through the study of self, goals and motivations.  Carl Rogers and Abraham Maslow state that humanism is the development of self-actualization and/or autonomous people and that the learning should be self-centred, personalised and the educators role would be that of a facilitator ensuring the environment is optimized for learning (Rogers, 1951) (Maslow, 1943).   Humanism is the only approach in psychology that places the individuals experience in the centre and by placing the person as the active ingredient humanism promotes the idea of personal responsibility.   The humanism approach on its own though has several disadvantages.  It relies on human behaviour moving in a positive direction, which can be harboured by free will and choice.  Individuals need to have experience before they can act upon it.  There is a propensity to lack scientific merit due to the absenteeism of rigor on methods and the predictions being difficult to disprove/prove.  This has led to a lack of empirical support.  In constructivism, an individual encounters an idea or new experience with some pre-existing experience and/or idea (Bruning, et al., 2010).  The result leads to either a change of the original belief or is disregarded.  This enables individuals to construct our own knowledge through questioning, exploring and assessing out pre-existing beliefs (Bruner, et al., 2009).  This encourages engagement instead of passive learning through lectures.  Constructivism imparts knowledge through guided discovery, discussions and activities.  It is beneficial to individuals who learn through a hands-on approach.   This approach though may harbour students who require a highly structured environment in order to be able to learn.  The need for some experience to reflect upon may put some learners at a disadvantage and could lead to students struggling to learn.  Lectures may find, by only using this method, a lack of visibility to recognise which students are falling behind, confused or struggling.  

Conclusion
The general consensus on adult learning is that there is not and will probably never will be one unified general theory, model or set of principles, that will encompass all of adult learning.  This is due to the complexities involved with learning, learners and the tools available to stimulate learning.   To utilize only one would mean that the weaknesses of the chosen theory could impede the learner’s ability to develop.  The goal of any teacher is to utilize the right theory to the given task to maximise its potential impact for students.  For this reason, it is the responsibility of the lecturer to chose an integrational approach, blending several methods together throughout the course to maximise the possibility for the students to learn.








[bookmark: _GoBack]Investigate the curriculum
In education, a curriculum is, in the most part, defined as the whole of students’ experiences that occur throughout the educational process (Kelly, 2009).  The curriculum refers to a planned sequence of events or instructions that a student shall experience for a fixed outcome of varying levels (Wiles, 2008).  How a curriculum is designed depends on what the view of its purpose or required outcome.  This assignment aims to present a critique of the design of the curriculum for Health and Social Care students, who are working towards the attainment of a level 5 grade at the University of Wales, Trinity Saint David, Swansea.  The course aims to increase the learner’s awareness of health issues faced and the actions taken to mitigate the issues faced.  The course forms part of the Health and Social care course that is designed to work towards gaining a degree to work in the health and social care area to support people in society and communities.   The course shall be delivered in a two-hour session, over a ten-week period equating to twenty hours.  The teaching strategies chosen for the delivery of the course are formal lectures, discussions, debates and workshops.  Upon the successful completion of this module, the student should be able to demonstrate the ability to analyse the use of research activity in the approaches and strategies used to measure, monitor and control the incidence of disease in communities.  Enabling the students to examine the wider bio-psycho-social impact upon illness, health and well-being in communities and health responses.  Evaluate the role of Public Health Wales within contemporary health concerns.  This shall be measured by two assignments, where assignment one will be a presentation and assignment two will be a critique on the approach rationale and validity of initiatives offered by Public Health Wales to combat their chosen issue on health and well-being.  The relevance of the curriculum is that currently the landscape of care sector is fast-changing.  There is a need for prospective workers moving into this arena to have a sound and critical understanding of health and social care policy.  The employees need to know the theory and the skills for working in such a diverse and multidisciplinary environment.  As such this assignment investigates and critiques the curriculum at the University of Wales Trinity Saint David’s by viewing through the range of models described in the literature.
Firstly, the product model by Ralph Tyler (1949) which states that curriculum planning should follow four key elements, which are purpose, content, procedures and evaluation (Tyler, 1949).    Tyler recognised that the student was centric to their learning and not the teacher (Tyler, 1949).  This was further built upon by Benjamin Bloom’s (1956), Bloom’s Taxonomy which consists of six major categories defines a hierarchy of cognitive-learning levels; knowledge, comprehension, application, analysis, synthesis and evaluation (Bloom, et al., 1956).  In the United Kingdom, Paul Hirst (1969) complemented their theories with the addition of stating that we should begin with aims and objectives.  This was rebuked at the time though as courses were focussed on the content, with the imparter of knowledge at the centre and not the learner.  The notion that the learner should be at the centre was viewed as romantic or a progressive movement (Kelly, 2009).  Today, aims and objectives form the cornerstone of the planning as have several advantages.  The Product Model avoids vagueness as clear statements of intent are stated.  Enables assessments to be precise.  Helps to select and structure content.  Focusses the teacher to be aware of different types and levels of learning involved in particular subjects.  Gives guidance to teachers and learners to achieve their goal.  There are some disadvantages though as this is viewed to be firmly following a behavioural model and is seen as linear, instrumental and leads to a loss of freedom for both the learner and the teacher (Kelly, 2009).   This discourages creativity for all parties and makes the curriculum too subject and exam bound.  
The process curriculum differs from the product model as the product model is focussed on results, whereas the process model investigates how things happen in the learning.  Process model emphasizes on student’s rationale and how this will impact them in the future through the student and learner activities to shift from human animals to becoming human beings (Edwards & Kelly, 1998).   Lawrence Stenhouse (1975), stated that the process model was the merging of an ideological, socio-anthropological, epistemological, pedagogical and psychological concepts with emphasis on the journey and not the destination (Stenhouse, 1975).  Stenhouse's strategy is to give the right to play a part in the criticism and construction of professional knowledge to the teacher and the students are persuaded to accept some responsibility for the authority of their knowing and their right to know (Rudduck, 1988).  The advantages of the process model are that the emphasis is on learning skills through active roles for learners and teachers.  The activities are viewed as important to not only the course itself but for the learners’ future life (Stenhouse, 1975).   There are some issues though with utilizing the process model.  The application of a process model can be expensive as the process needs to cater for individual planning (James, 2012).  There is a neglect of planning around the appropriate content and can lead to a difficulty in applying an approach in some areas (Neary, 2002).  
Further understanding can be garnered if the following concepts of curriculum are considered.  The concepts are academic (content driven), utilitarian (Objectives driven) and progressive (process driven).  Although each concept stands alone there are some facets that bridge over to connect each concept together.  With the utilitarian technocratic vocational model, the students are guided to what is needed to be studied and which commodity to choose.  The competencies are broken down into many elements, where the students exercise choice over course or modules in market.  The Progressive Developmental Pedagogy Model focusses on self-directed learning.  Students collaborate with teachers to plan and be accountable for their own learning.  This is assessed by formative personal course-work based on an open-ended structure.   The utilitarian and progressive concepts share the students’ ownership and responsibility for learning and have a broad democratic approach to education (Ross, 2000).  As the course is designed for the learners to ultimately plan their culture, this blending of both ensures the learners have the maximum chance of developing and learning. 
Within this construct, there are four different conceptions of curriculum; the official curriculum, the hidden curriculum, observed curriculum and the curriculum-as-experienced (Pollard & Triggs, 1997).  The official curriculum is a planned course of study that explicitly sets up the programme of learning.  It sequentially structures the sequence and progression of framing content and course activities.   The hidden curriculum is not part of the official curriculum and is more around the holistic learning such as attitude, grammar, status, values and perspectives experienced during the learning environment.  The observed curriculum is what is viewed taking place in the classroom and may be the same or differ from intended curriculum.  The curriculum-as-experienced is what aspects of the curriculum that connects meaningfully with the students and has the greatest impact on their learning.
To conclude, it is evident that the models and concepts have many merits and deficiencies.  To choose just one would be at the detriment of the learners’ experience.  To try to use all, for every teaching would also convolute the path for the learners to grow and learn.  What is the approach that is deemed to be the best is to utilise the right model and/or concept to the given circumstance.  This blended approach shall be demonstrated throughout this assessment.  Utilizing the right model and concept to suit the given task. 
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