ECPT6004
Student Number 1909238
Learning Support Report


[bookmark: _Hlk124690384]This Learning Support Report will discuss the Additional Learning Needs (ALN) that are currently faced by a number of students in education today. The assignment will define the key terms when discussing Additional Learning Needs (ALN) and give a definition of the term Disability. The first part will explore and consider the policy and legislation that surrounds Additional Learning Needs (ALN) provision. This report will then lead onto part two, where it will use the given scenarios to identify and evaluate strategies to meet the requirements of learners with Additional Learning Needs within the PCET learning setting.  
PART 1
ALN is the acronym for Additional Learning Needs, and to define ALN, the Welsh Government state ‘a person has additional learning needs if he/she has a learning difficulty or disability which calls for additional learning provision’ (Gov.Wales, 2022). Swansea Council (2020), declare that ‘if a child or young person has additional learning needs, it could mean that they need more support to learn than the majority of children and young people of the same age’. This statement alone, demonstrates that individuals with ALN need extra assistance in the classroom in order to gain equity with their peers, therefore, professional educators should  understand the requirements that are necessary to accommodate the individuals’ needs and promote inclusivity (Knight and Crick, 2022). This aligns with the professional standard of ‘valuing and promoting diversity, equality of opportunity and inclusion’ (Gov.Wales, 2017). There are a number of conditions that are considered under ALN policy, these include, Dyslexia, Autism, and Mental Health Conditions. Knight and Crick (2022, p.258) affirm there are systems in place to assist young learners and currently the Welsh Government are undergoing a ‘major system reform’ (Gov.Wales, 2022). This is due to the newly formed Additional Learning Needs Code for Wales (2021), ‘key to these changes is the new curriculum for Wales and the ALN regulations’ (Gov.Wales, 2021).
[bookmark: _Hlk124703745]The Welsh Government are replacing the former Special Educational Learning Needs (SEN) system into the new ALN system. This new system supports children and young people aged 0-25 with ALN in Wales (Gov.Wales, 2022).
The Welsh Government have declared that ‘all children and young people with ALN will be entitled to a statutory support plan called an ‘Individual Development Plan’ (IDP) (Gov.Wales, 2022). This however does not cover anyone older than 25 years old, and consequently does not apply to all students who are taught in a PCET setting. The assignment will now move to the definition of Disability.
The Equality Act (2010) declares that you are disabled if you have ‘a physical or mental impairment that has a ‘substantial’ and ‘long term’ negative effect on your ability to do normal daily activities’ (Gov.UK, 2010). This is an umbrella term that can cover many conditions such as Cancer and Multiple Sclerosis to Asthma and hearing or sight impediments.  
[bookmark: _Hlk124696820]Western society typically follows the ‘Medical Model of Disability, which defines disability in a fundamentally negative way’ (Retief and Letsosa, 2018, p.3). It is this model that claims, ‘people with disabilities deviate from what is normal’, and so some ‘medical professionals tend to treat people as problems to be solved’, unfortunately this creates a belief that the person needs to be fixed (Retief and Letsosa, 2018, p.3). In opposition to the Medical Model, is the Social Model of Disability, this model:
is an important way of perceiving inequality because it views disability as stemming from communities, services and spaces that are not accessible or inclusive. It is society that places limits on a person, not their disability (Vic.Gov, 2022, p.7).
[bookmark: _Hlk124764522]This paradigm argues that it is society that disables people and builds the barriers that restrict the lives of People With Disabilities (PWD). The Disability Information Bureau (2023) give examples of these barriers, badly designed buildings for people with mobility problems, inaccessible transport, or limited sign language interpreters. It is these challenges that  put these individuals on an uneven footing with the rest of society. The Social Model makes recommendations, that for inclusion and equity, it is society that needs to change for the person with a disability. (Vic.Gov, 2022).   
Retief and Letsosa (2018, p.1) argue, the ‘Medical Model of Disability’ can be regarded as a paradigm that ‘creates prejudice and discrimination to those people with disabilities or additional learning needs’. Tutors should be mindful that ‘demonstrating dignity, courtesy, and respect towards others’ (Gov.Wales, 2017) is a valuable standard to follow so that others emulate this behaviour. It is important to remember that all people have rights which must be upheld and protected by law, and so this assignment will now explore the National and Institutional legal requirements that endeavour to make PWD or ALN more equitable in society. 
[bookmark: _Hlk124941183]There are a number of National and Institutional legal requirements for society to follow, the first of these is the Human Rights Act (1998), this act describes the fundamental human rights which includes ‘the right to life and the right to freedom’ (Gov.UK, 1998). Article 14 of this act, protection from discrimination, states that ‘people with learning disabilities should not be stopped from enjoying any of the other rights in the act because of disability’ (Gov.UK, 1998). Following this, came the United Nations Convention of the Rights of Persons with Disability Act (2006).  Article 24 ‘is a human rights instrument with a view to changing society’s attitudes and approaches to PWD’ (UNCRPD, 2006). This, like the Equality Act (2010) strives for the protection of rights for PWD and the chance for individuals to live a life enjoying all ‘human rights and fundamental freedoms’ (UNCRPD, 2006).  The Equality Act came into force in 2010 and has 9 protected characteristics, within these characteristics, section 6 of the act discusses Disability. It states that ‘it is unlawful to discriminate against someone with a disability under this act, it protects people in the workplace and in wider society’ (Gov.UK, 2010). The Equality Act (2010) works on a national level, whereas Wales also has the Wellbeing of Future Generations (Wales) Act 2015, this act ‘aims to improve the social economic and cultural wellbeing of Wales’, one of its seven wellbeing goals is listed as creating ‘a more equal Wales’ (Gov.Wales, 2015). 
Chapter 3 focusses on how key challenges affects certain groups (listed in the Equality Act 2010) but also recognises intersectionality which is understanding the way in which characteristics such as gender, race or disability can interact and increase disadvantage in specific situations (Gov.Wales, 2015, Chapter.3.p.2).  
[bookmark: _Hlk124781269]Each of these policies and regulations have the same aims and objectives, to uphold equity and inclusion for all. 
This assignment will now list the educational guidelines for educators. The Additional Learning Needs Code for Wales (2021), has guidance for schools and further education institutions on what constitutes best practice in an educational setting for ALN. There are standards set for all educators to follow, and Chapter 16 details the protocol for further education institutes (FEI) (Gov.UK, 2021). Many education settings have their own policies, but for the purpose of this assignment it will discuss the UWTSD Strategic Equality Plan (2020-2024). This plan employs the ‘7 wellbeing goals’ of the Wellbeing of Future Generations (Wales) Act 2015 in its planning (Gov.Wales, 2015). Reducing inequalities and understanding the barriers some of the students encounter, could help to ‘remove or minimise the disadvantages faced’ (UWTSD, 2020). These policies, along with the professional standards that all professional educators must adhere to form the basis of being an inclusive and supportive practitioner.  

PART 2           
I am a PCET student lecturer currently on placement in UWTSD Trinity Carmarthen campus. The subjects I will be teaching are Sociology, Advocacy and Study skills. The following scenarios describe different student needs that I may encounter in my teaching experience. I will explain how I would face each of these situations and the support I would offer each one. 
Megan 
Is a new starter with mental health support needs, although she has no official diagnosis.  Megan feels anxious when meeting new people, or having to speak in class, she also finds it hard to concentrate in class and cannot always retain information. Previous tutors revealed she may have Dyslexia. 
[bookmark: _Hlk124504961]To begin, I would ensure that Megan is screened for any learning difficulties following her previous tutors concerns. This action would be in line with the UWTSD (2023, p.3) Needs Assessment Protocol, where ‘all students are offered screening for indicators of specific learning disabilities (SpLD)’, if any SpLD are identified, the student would be put in touch with the ‘Learning Support Team in Student Services’ UWTSD (2023, p.3). The Learning Support Team would assess Megan to see ‘what reasonable adjustments are required’ and could also ‘arrange interim support if needed’ (UWTSD, 2023, p.4). By signposting Megan to Student Services, I would be following the professional standard of ‘demonstrating commitment to learners, their learning, safety, and wellbeing’ (Gov.Wales, 2017). This would support her by identifying her needs. 
Megan has discussed her anxiety at speaking in front of the class and of mixing with new people. I would tailor my teaching strategies to help her deal with her anxiousness in class. Firstly, I would incorporate icebreaker activities into my lecture to allow the students to get to know each other a little better. This would support the professional standard of ‘building positive and collaborative relationships’ (Gov.Wales, 2017). I would ask students to pair up, and then give them questions to ask each other, they can then introduce the class to the person next to them. This should help to take the pressure off talking about themselves. Reece and Walker (2007, p.129) assert that ‘used with care and in a non-threatening way, icebreakers can help establish a group identity in an hour rather than weeks or months’.
By following the professional standard to ‘demonstrate dignity, courtesy, and respect towards others’ (Gov.Wales, 2017) and listening to Megan and respecting her views, I would use the strategy of working in smaller groups, this approach could help those students who are worried about talking in front of the whole class to become more relaxed (Webb, 1982). Providing my teaching material in plenty of time (1 week before) for the next lecture would allow Megan the time to read through the PowerPoint to be aware of any question-and-answer sessions that may be asked in class. Cottrell (2019, p.35) states ‘advance preparation adds value to your study’,  planning and uploading my material onto Moodle in a timely fashion would aid Megan in forward planning for the lectures. This would align with the following professional standard, ‘plan and deliver effective learning, teaching, and assessment’ (Gov.Wales, 2017).  Recording the lecture would give Megan an opportunity to revisit the information given in class if she had been losing focus that day. This would align with the professional standard to ‘enable learners to share responsibility for their own learning and assessment’ (Gov.Wales, 2017).  Finally, I would signpost Megan to the UWTSD Student Support Wellbeing Service, who can offer a counselling service, or specialist mental health mentoring (UWTSD, 2023). These services can be found online with the HWB App. 
Dafydd
Is a new starter, he has Cerebral Palsy and is partially sighted. Dafydd mobilises with crutches. He can use a computer, but one arm gets tired. Dafydd is moving away from home to attend the course and wishes to maintain his independence and wants to know the options available to him.
[bookmark: _Hlk124771773]I would hope to ‘build positive and collaborative relationships’ (Gov.Wales, 2017) with all my students, and this would begin by discussing with Dafydd what he believes his needs are. I would then refer him to Student Services for Disabled Students, they have a dedicated team of ‘disability advisers and learning support managers who can discuss individual needs and any specific arrangements needed for access, learning support and study skills etc’ (UWTSD, 2023). 
By utilising the professional standard of ‘planning and delivering effective learning, teaching, and assessment’ (Gov.Wales, 2017), I would endeavour to introduce assistive technologies into my teaching strategies, which could support Dafydd with his learning and promote his independence. Karlsson, Johnston and Barker (2017, p.598) describe assistive technologies as ‘an umbrella term for any device or system that enables a person to perform a task that would otherwise be too hard to execute’. Tools such as Read Aloud, or Dictate on Microsoft Word (Microsoft, 2023) could be helpful with assignment writing. I would need to have an awareness of how to use these technologies, as well as understanding and keeping up to date with the ALN policies of my institution and nationally, as this would be part of the professional standard to  ‘know how to use evidence and research to improve my practice’ (Gov.Wales, 2017). 
Before lectures begin, I would liaise with Dafydd’s disability adviser and fellow lecturers to ensure I had an accessible lecture room on campus. The professional standard to ‘value and promote diversity, equality of opportunity and inclusion’ (Gov.Wales, 2017) discusses catering to each student’s needs, and I would ensure that all the class activities I planned were inclusive. 
Finally, I would signpost Dafydd to the Student Union (UWTSD, 2023), as he is moving away from home it may help his wellbeing to make new friends and take part in leisure activities, this covers the professional standard of ‘demonstrating commitment to learners, their learning, safety, and wellbeing’ (Gov.Wales, 2017).
Alys 
Is a second-year student who has become pregnant, she wants to continue with her studies and wants to know what options are available to her during her pregnancy, and after giving birth. 
[bookmark: _Hlk124345979][bookmark: _Hlk124497475]For this scenario I would refer to the guidance for staff in the UWTSD Student Maternity, Paternity and Adoption Leave Policy (UWTSD, 2023). The Maternity Policy states that ‘flexibility should be shown to ensure continued learning is facilitated’ (UWTSD, 2023, p.7).   This refers to a number of actions that can be undertaken to allow the students to continue on their educational path. These actions include, ‘allowing time out of study for the birth and a period of time after’, and ‘giving permission for periods of absence to attend medical appointments’ (UWTSD, 2023, p.7). I would explain to Alys that she has the opportunity to ‘apply for extenuating circumstances if she faces any difficulties in meeting deadlines due to the pregnancy or birth’ (UWTSD, 2023. p.8).
[bookmark: _Hlk124689248]Being supportive and caring towards all students would align with the professional standard of ‘demonstrating dignity, courtesy, and respect towards others’ (Gov.Wales, 2017). I would talk to Alys to ask her what course of action was best for her, in her opinion, bearing in mind that any information given by the student must be treated as confidential and in a sensitive manner (UWTSD, 2023, p.7). The UWTSD Student Maternity Policy (UWTSD, 2023, p.8) also states staff should always:
provide impartial advice to students and never try to influence a students decision about their education; however, you may discuss transferring to the course on a part time capacity as long as you explain the financial implications of doing so (UWTSD, 2023, p.8). 
The Policy states that I could also ‘offer support to help my student reintegrate after a period of prolonged absence’ (UWTSD, 2023, p.8). 
Signposting Alys to the student services could be beneficial for her, as the UWTSD (2023) student HWB has a section on childcare provision and a counselling service. The National Union of Students (NUS, 2023) have additional information for student parents which may be beneficial.  Applying the professional standard of ‘knowing how to use evidence and research to improve my practice’ (Gov.Wales, 2017) would be useful because understanding and keeping up to date with the maternity policies of my institution would help me to be a more inclusive and well-informed lecturer. Henard and Roseveare (OECD, 2012, p.9) argue that ‘reviewing policies regularly and systematically to detect inconsistencies’ would ‘foster quality teaching’. 
I would want my students to receive holistic support, and so ‘critically reflecting on my own values, knowledge, and skills to improve learning’ (Gov.Wales, 2017) would be an important professional standard to act on when considering each of the students in these scenarios. Using a reflective practice to understand my experiences, whilst also discussing events with my colleagues for their feedback could help my teaching practice (Tarrant, 2013). Additionally, the professional teaching standard of  ‘demonstrating commitment to learners, their learning, safety, and wellbeing’ (Gov.Wales, 2017) would be significant. I would be empathetic and understanding towards my students at all times, and not be discriminatory towards anyone. By being aware of sensitive issues and using respectful language and being positive and enthusiastic about my subject, this would help to promote positive attitudes to learning and create a safe environment for all of my students. 
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