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	Targets
	What I have done in this assignment...

	Target 1
	Proofread your work to ensure accuracy of spelling, clarity of expression and to avoid careless typos.
	I have proof-read my work to ensure accuracy.



	Target 2
	Further develop your critical thinking and synthesise your ideas.
	I have tried to show further critical thinking with a limited word count.


	Target 3
	Reference all sources

	I have tried to ensure all sources have been referenced.
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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
In this essay I will look at one single action point taken from the strategic targets within the School Development Plan of my placement school for third year. I will demonstrate how this target is addressed, and how impact is measured within an evidence-based framework. I will conduct a literature review based on evidence supporting my chosen action point, and further discuss the processes involved in a School Development plan such as self-evaluation, data analysis, strategic planning and how the impact of strategic targets is measured. Following this process, I will reflect and evaluate what the school has done and how effective it has been, along with looking for practicable solutions for how things can be done differently, based on my own practice and knowledge of theory. The school in question, which shall we referred to throughout this document as School X to protect its anonymity, is a semi-rural school situated at the foot of a valley in South Wales. Due to school closures in recent years, the school is fed from 4 separate villages and has around four hundred students on roll from Nursery to Year 6. According to the 2018 Estyn inspection, around 28% of pupils are eligible for free school meals which is above the national average of 18%. The school identifies around 15% of pupils with additional learning needs. This is below the national average of 21%. Very few pupils speak Welsh at home and nearly all pupils are of white British ethnicity. (Estyn, 2018).
The School Development Plan’s strategic target I am going to focus on is “Pupil voice – Pupil Choice – To further develop opportunities for pupils to work independently both individually and in collaboration with others (including feedback)” (Cwmafan Primary School, 2020)
A School development plan is a strategic plan aimed at school-wide improvement, detailing the actions a school will take to raise attainment and improve student outcomes. School Development Plans are informed by self-evaluation carried out by the school regularly to review their own performance so far. SDP’s contain the school’s priority targets on how and where the school needs to improve, together with its short and long term targets. Guidance from Welsh Government says that all SDP’s must include “how the school is addressing the national priorities of: 
· raising the standards of education in relation to literacy 
· Raising the standards of education in relation to numeracy 
· Reducing the impact of poverty on educational attainment” (Welsh Government, 2014).
Within the SDP, the school will set out how they will achieve its targets, giving each target a priority ranking and give details as to how funding and resources will be allocated and used to reach each target. Within these targets the SDP must also detail how staff development will progress and continue to ensure the school meets it’s identified priorities and targets.
A report published by the School Management Task Force claimed that School Development Plans incorporating a management and staff development policy were viewed as a major characteristic of successful schools (DES, 1989).
Within the SDP of School X, “Pupil voice – Pupil choice” is their priority two target, with a focus “To further develop opportunities for pupils to work independently both individually and in collaboration with others”. (Cwmafan Primary School, 2020). This priority target links strongly to the four purposes of the curriculum for Wales 2022 (Welsh Government, 2020), in particular creating “ambitious, capable learners ready to learn throughout their lives”, and creating “Enterprising, creative contributors, ready to play a full part in life and work” (Donaldson, 2015) In ensuring learners are able to work independently from teacher instruction, both as an individual and through collaboration with others, pupil confidence and adaptability are increased, resulting in learners being able to think independently using skills they have learned previously, and new skills they learn by working with partners. This target will also help prepare the pupils, staff, and the school for the approaching integration of the new Curriculum for Wales 2022 (Welsh Government, 2020) where there is major importance put on independent work by pupils.
It’s important to note what Pupil Voice means, for it isn’t just about hearing pupils speak in the classroom during lessons. Rather, pupil voice refers to pupils’ participation, contribution, and influence in a school context (MacBeath, 2006). Listening to the views, opinions, and thoughts of learners about their learning environment and education as a whole. Pupils are the ones with most to gain from their education, so it is important to hear about what and how they would like best to learn.
The importance of pupil voice in schools should not be understated. There are a variety of important drivers behind the recent surge in interest in the voice of learners, from academic drivers, to legal, social and political drivers. The United Nations Convention on the Rights of the Child (UNCRC) says that the voices of children need to be heard, they should be encouraged to express their opinions freely (UNCRC, 1989). The convention aims to protect the rights of all children both in, and out, of school. In 2001, Crane wrote that “Schools cannot learn how to become better places for learning without asking the students” (Crane, 2001). This promotes the idea that the voice of pupils is crucial in schools reaching their full learning potential.
In 2002, the Department for Education published their “Listening to Learn” action plan. (Department for Education, 2002), this action plan was then followed by “Every Child Matters” (Department for Education, 2003) and Youth Matter in 2005 (Department for Education, 2005). It was highlighted in these policy documents that there is an explicit need for learners voices to be heard when looking at policies that affected their education.
There are many countries around the world currently facing educational reforms, with a strong aim on improving the quality of education for learners, and several countries have created legislation monitoring the field of School Self Evaluation (SSE), which indicates the importance of the schools’ own responsibility for quality (Hofman, et al., 2010). Barber (1996) argues that for an organisation to be successful, they must search for improvement, and says that self evaluation must be carried out effectively. Self evaluation is a critical component in both the creation of a School Development Plan, and in ensuring the document is effective at promoting development, and not a document that is created simply as a tickbox exercise that has to be done. SDP’s should be continuously monitored to track progress of pupils, staff and other relevant stake-holders through each strategic target. School Development Plans require ongoing formative assessment. If progress is not monitored, then at the end of the each SDP process, which in the case of School X is 3 years, if a target has not been met to a satisfactory level it may be too late to rectify at short notice, as targets are generally long term as opposed to short term.
The chosen aspect of the School Development Plan for this essay is second priority target of four contained within the plan. The first is to increase literacy skills in reading, spelling and ability to write at length. The third priority target is to improve standards of Welsh second language throughout the school with a focus on reading, and the fourth is to improve standards in mathematics throughout the whole school. When looking at why “Pupil voice – Pupil Choice – To further develop opportunities for pupils to work independently both individually and in collaboration with others (including feedback)” (Cwmafan Primary School, 2020) is a strategic target, the school uses data from a school monitoring report from the 3rd June 2019 – “attitudes to learning – independence and collaboration” (Cwmafan Primary School, 2019) and goes on to state that after self-evaluation, School X has been successful in its stated objective to develop a greater level of independence in its learners during this academic year. The evaluation goes on to detail that although the school offers many opportunities for pupils to contribute ideas in class and to work independently, it needs to be developed further, and pupils need to understand that independent working skills can be developed through partner, group, and individual work, and isn’t limited to working as an individual. (Cwmafan Primary School, 2020). The evaluation of the progress within targets is conducted through Pupil Attitudes to Self and School (PASS) reports as well as the pupil voice report evidence.
The SDP lists various year groups and details how each year group is developing so far ,and uses this to form the basis of why the priority target was chosen. In this target the plan looks at Year 2, year 4, and year 5, as well as  a general review of the school. In year 2, pupils are developing well as independent learners and many learners perservere when faced with difficulties, successfully completing independent challenges. In year 4, most pupils were able to describe a range of independent activities but could not describe collaborative activities. There are also limited opportunities to choose who they work with. In year 5, most pupils welcome opportunities to work collaboratively with peers in various groups and pairs, but all pupils feel that group work compromises their ability to work independently. This highlights the point raised within the evaluation that there is a lack of understanding that independent work can include working with peers. Having the opportunity to regularly work with peers feeds into the sociocultural theory of Vygotsky (1978) in that childrens learning is affected by those around them, and in some cases of collaboration between mixed ability children, there can be benefits from working with a more knowledgable other (Vygotsky, 1978). The plan then goes on to highlight that pupils in year 5 can see the benefits of working together on peer assessments, and understand the benefits of this.
As a general summary of why this target is a priority in School X, the SDP states that since the introduction of this SDP, pupils are now provided with regular opportunities to use their own ideas and to develop independence.
It is important that the SDP has input from a number of stakeholders within the school community. “Major stakeholders and partners are those who have the most to gain or lose by a particular school’s performance” (Brighouse & Woods, 1999 p.5/10). Brighouse goes on to say that stakeholders may often work in partnership with other stakeholders, either as individuals or institutions who improve the likelihood of their success by combining their skills. Bridghouse also proposes what he calls a ‘pecking order’ of stakeholders, ranking them by how much or little they have to gain or lose by the school’s success. At the very top of the list are the pupils, continueing through parents, support staff, the head teacher, teaching staff, governors, neighbours of the school, local MPs and councillors, the Local Education Authority, ministers and finally the government. Of course this is not an official listing and must be looked at critically, as there could be any number of changes to that order depending on whom is asked, but the more major stakeholders that can be involved in the creation of the School Development Plan, the greater the chances of success.
In a good practice report, Estyn reports that “Llansannor C.I.W. Primary School’s processes for self-evaluation, monitoring and planning for improvement have led to progress in reading, writing and mathematics across the school”. (Estyn, 2017). The report goes on to say that strong leadership distributed throughout the school ensures all staff make a considerable contribution to this process. The School development plan is completed by subject leaders, which they populate from their self evaluations and analysis of performance data. Pupils also contribute to the process through ‘immersion’ planning days, where they are able to partake in decision making and how and what they will learn the following term (Estyn, 2017). This method would work particularly well for the Pupil Voice priority target in School X, as it puts pupils in a strong position to lead and influence their learning within their school.
School X have split each strategic target into actionable milestones to ensure effective monitoring is completed as easily and openly as possible, with each milestone having it’s own end-date. This will allow stakeholders to review progress and understand where the school should be within the strategic target at any point during the 3 years of the School Development Plan. Furthermore, each actionable milestone has a designated lead person responsible for ensuring progress through self-evaluation. The School Development Plan is kept as a working document, allowing stakeholders to monitor progress and update targets as progress is made on each target. This also allows shortcomings to be identofied and rectified quickly and effectively, reducing the possibility of targets being missed until the end of the SDP period. Formative assessment, usually credited to British researchers Paul Black and Dylan Wiliam for their work in their book Assessment and classroom learning (Black & William, 1998) can play an important role in ensuring an SDP reaches it’s full potential for improving outcomes in a school. If assessment of progress of the SDP is left to the end (summative assessment) then countless opportunities for improvement could be missed.
In conclusion, the purpose of this paper was to look at one action point taken from the strategic targets within the School Development Plan of my placement school and critically reflect upon the actions, impacts and evidence base by using theory and my own knowledge of practice. From completing this paper, I have solidified my own understanding of the workings of a School Development Plan, how it is created, who is involved and how progress is monitored through effective self-evaluation and monitoring from designated stakeholders including, but not limited, to pupils, staff, senior leadership, and governors. This knowledge will play a vital role in my future practice as I enter into my teaching career and will greatly benefit my ability to effectively input into a School Development Plan when the time comes. Additionally, this assignment has improved my understanding of how to progress through a School Development Plan and ensure actions are being completed and monitored to ensure effective practice is taking place through self-assessment. This has increased my knowledge further and will allow me to understand the progress needed from my class, subject specialty, and any other areas of responsibility I have during my teaching career.
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