Presentation.
My name is Toniann Phillips my student number is 2112424 and today I am going to discuss with you what a professional practitioner is.
So what is a professional practitioner? According to Gasper (2015) Within the early years sector the term professional is a complex term with its definition hard to determine. In other roles a professional is considered someone who is knowledgeable in their specific expertise, experienced and hold a qualification to accompany this. Within early years there is a greater understanding of the importance of an individual’s qualities demonstrated through practise, where values and ethics recognising the needs of children and care givers as a central priority. To develop these qualities a knowledge of theories and understanding children’s physical, social, emotional and intellectual development make for an optimum professional practitioner. 
Dyer (2018) discusses that there has been international research into what being an early years practitioner entails, their status and purpose within the workforce and how they can be supported to develop their knowledge. This research has been similarly been undertaken in England resulting in the government introducing the National Childcare Strategy of 1988. This strategy is an initiative setting out according to Evans (2001) childcare that is affordable, accessible and good quality. With these changes come expectations of qualification and entry requirements of practitioners to ensure an improvement on children’s learning outcomes and school readiness.
 Dyer (2018) suggest that professions such as law and medicine depict a model of professionalism by managing their own leadership and defining their own practises, however in early years the government control the funding who then impose their ideas of professionalism within the workforce. There are opportunities for practitioners to develop their knowledge in the form of degree level education and gaining an early years teaching status which can enable practitioners to claim a professional status. Despite these opportunities, due to the wide range and variety of provisions there is no clear career progression that is nationally agreed to, resulting in no name being given for the individuals working within the sector without qualification. When you consider that the term professional gives actions a name, yet those working in early years settings and teaching support have yet to be identified with such title despite the vast amount of knowledge and experience they possess. As Hallet (2013) points out for many years those working in the early years sector’s role was primarily care, this has since evolved, and the roles and responsibilities of early years practitioners has widened. One term that has been used is ‘nursery’ such as nursery nurse, nursery assistant and would describe those who are working in early years but are not teachers. This term derives from Victorian times where the main emphasis was on children’s health and wellbeing something this is still a key part of early year but with a more driven focused purpose. It has been identified that there is a connection between the qualifications of the workforce in early years and the outcomes for children. This connection is according to Hallet (2013) is that those children in settings ran by qualified practitioners achieved higher outcomes than those without. According to Chalke (2013) those with accreditation such as a degree or practitioner status are more capable and skilful compared to those without and are considered as a professional practitioner within in the early years where they would be seen to be taking on roles to enhance the provisions provided ensuring that readiness for school and a high standard of learning out comes. 
An essential part of ensuring the high standards of professional practice is being an active practitioner in understanding and implementing the united nations convention on the rights of the child otherwise known as the UNCRC. According to Unicef (no date) this is a legally binding agreement that set out the civil, political, economic, social and cultural rights of a child across the world regardless of the child’s race, religion or ability. All children are entitled for their rights to be upheld and are not expected to have earned these rights. They fall inline with human rights but taking into consideration that due their youth and vulnerability there are additional rights set out to protect children and keep them from being discriminated against. In wales this agreement forms the bases for all policies created with regards to anyone age 0-25. There are 54 articles 41 of which outline the rights children have, the remainder are legislation on how the government and all adults should work together to uphold these rights. There is a special emphasis of four articles in particular:
·  Article 2: where children have rights and should not be discriminated against with regards to accessing their rights.
· Article 3: the best interests of the child should be considered when adults make decisions.
· Article 6: the right to life, survival and development.
· Article 12: the right to an opinion and to be listened to and taken seriously. 
With these rights in mind as a professional practitioner it is essential that we incorporate them into the everyday learning environment of the child to achieve the best possible outcomes. Within wales the emphasis on these rights are being incorporated into the New curriculum that is being designed, according to the welsh government (2021) needs to meet the four purposes of becoming healthy and confident, ambitious and capable, creative and enterprising and ethically informed. These four purposes should be used to provide a learning experience suitable for all ages, abilities and allows the child to progress at their own pace. There is guidance provided on how a child should progress within a continuum of learning and a guide of a pace of progression but not an expectation of progression. These steps are from a child’ perspective and the pace at which the child progresses may differ. The guidelines are in keeping with the rights of child having their best interests in mind, and the right to a development, one of which will be tailored to their own individual learning pace. 
 A professional practitioner will consider all these aspects when planning and carrying out observations. Observations play a key role when working with children. Smidt (2015) informs us that this is done for many reasons and for various audiences. Firstly care givers will want know how their child is doing within the setting, but also for the practitioners to gauge what the child can do and how to develop them further. Barber and Paul-Smith suggest that as practitioners there is the need to observe so that you can get to know the child, with this knowledge you can guide the child and the provision provided effectively. As an early years practitioner to achieve an outstanding practice in observation you need to respond to the interests of all the children, communicate with caregivers to get to know the child and their interests, dislikes culture and family background. Observation should be an everyday practise and practitioners should gather information on the childs development and achievements. Relaying this observation to other colleagues to inform them and to ensure appropriate future planning and assessment is organised. 
	With observation comes planning and as a professional practitioner you need this to be flexible and interchangeable to fit with the children as individuals. This approach according to Barber and Paul-Smith will bring a more meaningful experience where the learning is appropriate and of interest to the child. Planning may be time consuming but holds an essential purpose. As a professional practitioner the planning will be exciting, effective and progressive. Children who are interested and stimulated are children who are learning. Flexible planning allows for learning experiences to change direction. For example one day a pupil brought in bag of conkers some of which were still encased in its shell. The other children were fascinated at the spikey ball and wondered what was inside. A practitioner produced some tools and placed them around the outside tray along with the conkers and the children spent the afternoon trying to break into them to reveal what was inside. Another child took some conkers and shells and drew them independently. The next session a discussion about the life cycle of conkers took place which led to children recreating this with their drawings. It was fascinating to see that a bag of conkers could create such curiosity. The next day other children brought conkers they had found and used them in many areas across the classroom including identifying how many in the number area. 	
	Long term planning is a guide for practise and ensures there is a balance of experiences for the children, supporting the key areas of learning, allowing to plan for resources needed, plan the support of the adult in the setting and to aid with organisation. This includes resources and making them readily accessible to children to allow them independent access without the need to ask. The environment you plan needs to be a rich learning environment with organisation to allow for children to make their own choices, whilst teaching can also happen alongside this. There will be some children that you need to plan for separately to ensure their needs are met. These plans are usually done to allow you to look at a child closely to identify or monitor an issue or specific need. To help with planning there is the planning cycle. Barber and Paul-Smith state that this cycle is a process used to describe the link between observation and planning. The complete cycle needs to be in place to adhere to the statutory requirements of the Early Years Foundation Stage. This format has been used for many years and involves a practitioner who is vigilant, who notices a particular interest a child has and that it has the potential to be enhanced with some additional resources. The practitioner then adds these resources to the learning environment and the child develops their interest further. A professional practitioner will lead their workforce to implement this cycle, encouraging a spontaneous response to children and their activities. Barber and Paul-Smith pay particular interest into the traffic light approach to the planning cycle. Red: stop Amber: observe the childs actions Green: respond to what they need by adding resources. These steps allow the child to engage with the setting, the practitioner observes and records this interaction and identifies what the child has learnt and the next steps to take to further this learning. 
	What a child learns and how they are developing will be communicated within the setting to other practitioners and to care givers and other agencies where needed. Good communication is key with working with young children and their families. Dunhill, Elliot and Shaw inform us that communication involves listening, questioning, understanding and responding to what children and their carers are communication with us. Being a professional practitioner there will be many opportunities where you will need to ensure effective communication, which is a two way process that can only be truly effective when all involved is comfortable with the process. As a professional when consulting with children and caregivers their opinions and perspectives are considered from the start. This makes sure their views, opinions and experiences are heard and considered. Cheminais, (2009) informs us that communication skills are not just spoken skills but also non-verbal in the form of body language, facial expressions and tone of communication. Whilst working in early years there will be times where multi-agency communication will need to take place between practitioners, health and or social services and caregivers. These communications are usually to discuss the needs of a looked after child (LAC), those with additional learning needs, or disabilities. The purpose of this is to jointly plan and deliver services for the child in a responsive way changing to suit their individual needs. Multi-agency work requires people to communicate regularly and understand each other’s roles working together towards agreed targets. As a professional practitioner you will work with all of these partners to support the child and their family. Consideration of the child and their family’s needs, culture, opinions and wishes are essential to maintain strong links and communicate effectively. At time this may be hard if there are differences of opinion on the best way forward but as a professional the child’s rights and needs must be the focus for improvements. Good cooperation and collaboration will produce efficient mutli-agency working adding value to the setting and meeting the childs needs.   
Thank you for listening.
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To be a professional practitioner in Early Years there will be professional values that all workforce must instil in their daily activities. The principles and values that underpin practice in young peoples learning, development and care according to 



