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Section 1 – As we plan for the New Curriculum, what can we learn from the Foundation Phase and other countries to ensure there is better provision for children. 
Play is an essential way of learning for young children as it enables them to engage in exciting and enjoyable activities that can help children build resilience and develop skills that are needed for the future.  Also, play enables children to learn as they experiment with toys or with their bodies as they learn to walk, jump or run (NHS, 2018).  Therefore, providing a curriculum that enables children to learn through play can expand on these skills in a playful manner.  As children are engrossed in play, they do not understand they are learning, so implementing a curriculum that provides play as a form of learning can encourage children to learn from their surrounding environment (UNICEF, 2018, p. 8).  However, play should not be confined to the indoor environment, children should have opportunities to explore their wider environment as some researchers believe certain skills can be developed within the outdoors.  The outdoors provides multi-sensory opportunities whilst developing gross motor skills (Family lives, 2018).  Many theorists believed that the outdoors was an essential tool for learning amongst children however, Froebel as cited in Dolan (2015) p.2 was the first to discover the benefits of learning in the outdoor environment.  Furthermore, Dolan explains how play is gravitating towards the indoors as technology is expanding and is grasping children’s interests thus raising concerns that children will not develop vital skills in their natural environments (Dolan, 2015, p. 50).  Going forward to the new curriculum by Donaldson can address these concerns as the curriculum encourages the use of outdoors as he wants children to become Ethical informed citizens that can take care of their environment.  Donaldson also wants children to become ambitious and capable learners which highlights the use of technology (Welsh Government, 2015).
Donaldson has recognised many benefits to the Early Years Foundation Phase although he has highlighted areas that need to be improved upon within the new curriculum for Wales 2022.  However, the Successful Futures Report emphasised that the Foundation Phase (FP) was one of the ‘best things’ of Welsh Education with this considered, Donaldson believed this provides a strong platform that can be built upon for the new curriculum (Donaldson, 2015, p. 15-19).  In order to implement the new curriculum, it is important to understand and identify what we can learn from the Foundation Phase or other countries.   The independent Stocktake of the Foundation Phase focuses on the implementation of the FP whilst making recommendations for improvement, thus this document will prove helpful as we plan the new curriculum.  They found that pedagogy had been in place since nursery and by year one children were more independent especially boys as they were engaging more in their learning.  The report highlighted how inspectorates differ between maintained and non-maintained settings thus comparing the FP can be difficult.  Despite this, a recommendation was made to the Case and Social Services Inspectorate Wales (CSSIW) and Estyn to work collaboratively as it could be beneficial going forward to ensure there is consistency (Welsh Government, 2014, p. 18-19.)  With the curriculum changing it seems inspections will need to also, this suggestion made in the Independent Stocktake could be a possibility.  Estyn will terminate inspections from September 2020 for a year to provide opportunities for schools to form a new curriculum although there will be engagement visits.  Estyn (2019) states “During our visits, we will encourage, reassure, probe and provide a fresh perspective to staff on their journey to fulfilling the aims of the new curriculum.”  Although, Donaldson carried out an independent review of Estyn and how inspections could change with the new curriculum.  Donaldson suggested that schools complete a self-evaluative form to be submitted to Estyn which will enable them to work collaboratively and provide specialist knowledge on how to progress further or to give advice.  Also, they will have less formal engagement with schools.  Inspections will be carried out based on the self-evaluative form as schools will identify strengths, areas of development and in need of improvement that will be considered when talking to members of staff that will lead the school to provide higher achievement for pupils (Donaldson, 2018, p. 40-44).  
	Within the independent stocktake as well as the Estyn’s report for implementation of the Foundation Phase both have spoken to practitioners and they have shared their concerns for the FP as it has not been fully implemented into practice yet.  Some professionals do not fully understand their role or what is expected from the FP therefore, it is not implemented fully which also leads to practitioners believe it has no educational value (Welsh Government, 2014, p. 20, Estyn, 2011, p.19).  To address this, the new curriculum will provide accessible support for practitioners which will help with planning to ensure all professionals are aware of what is expected of them to provide an efficient curriculum for children (Donaldson, 2015, p. 96).  The new curriculum also gives control back to schools as they can tailor the curriculum to individual needs of their pupils unlike the FP that has a set curriculum that is implemented in every school and leaves little room to tailor to the needs of individual children (Donaldson, 2015, p. 21 -29).
Jeannie Fulbright as cited by Haiku Deck (2016) states “Every child is unique, therefore their education should be also.”  Thus, having a curriculum that enables professionals to tailor to the needs and of individual children will ensure practitioners can follow the child’s interests instead of conforming to a strict curriculum such as the FP.  Currently the new curriculum proposes the use of an integrated approach children’s learning which allows professionals to plan the six areas of learning to help children build connections across their learning.  This also provides opportunities for children to use skills and apply knowledge to each area through appropriate activities that enables children to explore their own capabilities.  Although the new curriculum allows more flexibility to schools to construct their own curriculum based on the needs of their children within the setting there is twenty-seven statements to the framework that schools must implement.  This framework certifies there is consistency amongst schools but learners should understand these statements also and revisit them when appropriate to ensure they have a deeper understanding of their learning.  As schools design their curriculum there is not a set structure and teachers do not have to make a timetable for the areas of learning.  Instead, provide experiences for children to develop an understanding of the four purposes through creative activities that will equip them with skills and knowledge (Welsh Government, 2020).  It is apparent that the new curriculum will provide opportunities for a unique child approach as the curriculum will form around the needs of the child therefore, they can become resilient and capable learners as highlighted within the four purposes by Donaldson (Welsh Government, 2015, Early Education, 2012, p. 2).  Although we want children to become capable learners the unique child was highlighted within the Early Years Foundation Stage as they believe this is how children should grow and learn and good practice such as this will continue into the new curriculum.
Understanding other countries curriculums as we plan for the new curriculum could be useful as we look at results in the Programme for International Student Assessment (PISA) tests.  As the PISA tests are gathered on a three-year cycle to which students of fifteen-years-old will complete we should assess how we can support and instil in children that will enable them to achieve better results.  PISA assesses children in three main areas of learning which includes reading, mathematics and science.  Although, PISA tests real life experiences and the ability to problem solve unlike a test such as GCSE’s.  We can gather information on other countries as we look at their curriculums and compare it with the proposed curriculum to identify areas that can be improved on to give children results in these areas.  However, the new curriculum concentrates on the ability to problem-solve and to instil life-long skills that children can later apply within their careers therefore, the PISA results for the United Kingdom (Welsh Government, 2019, p. 20-25, Donaldson, 2015, p. 22).  It should be considered that as PISA tests are completed in many different languages, each country was responsible for translating before PISA verified to ensure consistency.  Depending on the people translating the document the outcomes could possibly be different as there is possibility for some countries to translate the language word for word or using their own dialect to which some people do not understand.  For example, North Wales has certain words for things that are not used in South Wales thus children not understanding the use of language which could hinder their outcomes.  If children do not understand the question because of these reasons it can affect the outcomes of the country (Welsh Government, 2019, p. 25, Brown et al., 2015, Nes et al., 2010).
	Although the Foundation Phase was formed based on positive evidence found in countries such as Scandinavia, Reggio Emilia and New Zealand, it could be questioned if the FP implementing them effectively as they are in there.  The FP recognised that these countries all focused on the child learning through play both in the indoor and outdoor environment to which the FP adopted into the curriculum.  As well as opportunities for child-led and practitioner-led activities within their settings (Welsh Government, 2015, p. 10, Taylor, Rhys and Waldron, 2016, p. 301).  It has been criticized that the FP does not focus on children’s interests and instead focusing on outcomes for every activity.  Also, practitioners are not involved in playing alongside the children which enables children to model behaviour and interact with the adult (Welsh Government, 2013, p. 41-42).  As we look at other countries’ curriculum, we could contemplate whether this could be implemented into the new curriculum.  Scandinavia focuses on creative play until the age of seven when children start school unlike the FP.  Finland focuses on the child developing creative skills and child-care settings do not focus on teaching children instead they help them develop good social habits.  These settings do not prepare children for the next step of school in its place they want children to be happy and responsible individuals (Butler, 2016).  Additionally, Scandinavia is the leader for outdoor learning as they encourage children to explore their natural environment from a young age.  As children grow, they can learn subjects such as mathematics and science in the outdoors also in a practical way instead of sitting by a desk inside the classroom.  Also, by being in the natural environment children learn how to respect and look after it (McGurk, 2015).  Adopting this into the new curriculum could help achieve one of the four purposes which is becoming Ethical and informed citizens as we want children to take responsibility for the environment and to look after it (Donaldson, 2015).  We should also consider if this would be effective in Wales as there are some cultural differences that can hinder the same outcomes.  Despite this, there are aspects we can take from Scandinavia and tailor to our culture whilst also respecting the cultural diversity.
	Vygotsky’s theory as cited in Mooney (2000) p. 83-87 demonstrates the importance of children learning and interacting through play as this is where knowledge is built.  As it has been acknowledged amongst many professionals as a crucial way of learning not only in the FP but also in other countries ensuring this is implemented within the new curriculum and educating professionals on their role during this is important.  Vygotsky’s theory is still implemented into practice and is important to recognise this as a way of teaching and learning.  Ensuring there are opportunities for practitioners to scaffold a child as they grasp a new skill whilst also providing opportunities for children’s peers to do this also.  Additionally, Vygotsky believed the curriculum should be planned to enable children to be scaffolded through providing experiences to stretch their competences (Mooney, 2000, p. 83-87).  Piaget agreed with this as cited in Mooney (2000) p. 62 as he believed the curriculum should extend children’s knowledge by providing experiences that enables them to develop skills.  Skills such as problem-solving and curiosity which requires children to think independently and to form their own judgement.  Going forward to the new curriculum incorporating this can help children’s cognitive skills in order to become ambitious and capable learners as highlighted in the four purposes of Donaldson (Donaldson, 2015)

	


















Section 2 – How the Foundation Phase uses assessment compared to the proposed assessments by the new curriculum whilst also considering what we can learn from other countries. 
The Early Years Foundation Phase curriculum aims to make learning fun by providing practical experiences that enable them to explore their world whilst encouraging them to be creative.  Play enables children to understand their world as well as developing cognitive skills therefore, providing playful experiences that stimulate children’s learning within settings is essential (UNICEF, 2018, p.6).  Children can also be challenged to develop their thinking skills by using open questions which enables them to problem solve and explore concepts amongst peers or alongside an adult.  The Foundation Phase (FP) has recognised that learning through play is essential part of the curriculum as it is key for development as they have opportunities to develop knowledge whilst also developing personal and social skills (Welsh Government, 2018, p. 3-5).  Children are continuously being assessed on outcomes based on the seven areas of learning.  The Foundation Phase Profile observes children through child-led or practitioner-led activities to gather a holistic image of children’s abilities and gather interests (Welsh Government, 2017, p.10).  Some activities that are used to assess children will be perceived as play-based which complies with the learning through play curriculum although, some activities are not perceived to be and can disinterest children which does not comply with the FP ethos.  Children will be assessed to ensure they are meeting outcomes set by the Foundation Phase Framework and skills and abilities highlighted within ‘incerts’ (Welsh Government, 2015, p. 3, Assessment Baseline, n.d).  By observing children, it enables the adult to identify where the child is currently at with their learning and how they can support their learning further.   As well as this, the adult can identify areas that the child needs additional support with to ensure they can achieve alike their peers.  Using this method of assessment can also give a greater understanding of the unique child and understand the child’s needs in more depth.  It should also be considered that engaging with parents or caregivers of the child can inform the teacher of their child’s abilities and enable both the teacher and parents to engage and share information to support their child throughout their education (Welsh Government, 2017, p.10).
Although the Foundation Phase promotes learning through play it also required adults to observe within six weeks of the children entering the reception class to form a baseline assessment (Welsh Government, 2017, p.5).  Thus when assessing children, adults should perform spontaneous assessments and observe children characteristics and behaviours which can be done as they play alongside their peers.  When assessing children, the adult should perform the activity in a play-based manner which coincides with their interests.  In contrast, the adult should not award a child with the outcome if they are unsure whether the outcome was fully met.  In circumstances such as these it could be effective to discuss with another member of staff or to attach a note to the activity and to reflect on this later.  (Welsh Assembly Government, 2011, p.3).  The independent stocktake of the Foundation Phase as published by the Welsh Government (2014) p.53 agrees with this as they believe that the baseline assessment would be most effective at age five instead of the age of three years old.  Assessments should still take place for children under the age of five by teachers and practitioners.  BBC News reported that headteachers believe that the baseline assessments are removing teachers and support staff from providing emotional support to children which is needed within the first few weeks of starting school as the focus will be on assessing children instead (BBC News, 2011).  Therefore, conducting the baseline assessment at aged five will enable professionals to provide emotional support to children and to establish a positive relationship.
It could be argued that without assessment, professionals will not have the insight of a child’s individual needs and how practitioners can meet them.  By assessing children, professionals can gather their interests and plan efficiently to ensure engagement and continuous development (Learning Through Play, n.d, p.8-10).  Furthermore, the FP Profile recognised for children to master a new skill the practitioner must plan efficiently and to supported as the child grasps a new skill.  The FP profile has recognised Vygotsky’s scaffolding theory as cited in Mooney (2000) as Vygotsky believed practitioners need to be keen observers to ensure they can scaffold children effectively.  By using this method professionals can ensure they are supporting children’s learning thus, Vygotsky also believed children’s peers can scaffold so providing activities for children that enables peer learning is beneficial (Mooney, 2000, p.84).  This demonstrates the importance of watching and listening children as you observe as this gives a greater understanding to where children are currently at in their development (Welsh Assembly Government, 2008, p. 6-7).
Although the FP assessment has benefits, as we prepare for the New Curriculum for Wales there is a possibility that assessment criteria will change.  There is currently limited information on assessments in the new curriculum as it will be published in the draft curriculum for Wales 2020 on the 30th of April 2020.  Subsequently, the Welsh Government have highlighted changes to assessment as they no longer have age and stage outcomes instead there are progression steps that children can reach at any age or stage within their individual development (Welsh Government, 2019).  Progression steps promote positivity within learning as it focuses on children’s abilities using child friendly language such as “I have” for experiences and “I can” for outcomes.  The progression steps are set on the four purposes of the curriculum which covers a range of experiences and skills that the FP does not focus upon such.  Having progression steps enables children to develop skills at their own pace and enables the practitioner to focus on where the child is currently at instead of pushing them along to reach targets related to the FP because of their age (Donaldson, 2015, p.54-55).  
As the new curriculum stands currently assessments will be conducted on the four purposes of the curriculum however, there are six segments on how to assess these areas although this will be open to feedback on the 19th of July therefore this is subject to change (Welsh Government, 2019).  Donaldson designed this method of assessing as teachers informed him that the current assessments were not effective in supporting learning.  As well as this, children voiced they wanted lessons to be interesting instead of something that is only taught to pass assessments or gain a qualification (Donaldson, 2015, p. 3).  Within the Successful Futures report Donaldson recognised assessments within the FP was ‘best-fit’ and was a general approach.  This approach has limited information regarding the achievement and can also overshadow a weaker area within the same subject which can be disregarded otherwise (Donaldson, 2015, p. 75).  For this reason, Donaldson believes by having progression steps identifying each area of learning as it provides a ‘road map’ for the child’s learning journey that reflect the four purposes (Assessment Foundation, 2017).  The new curriculum will promote continuous assessment as children should not be judged on an age by stage basis.  Instead to gather a better understanding of the holistic child whilst focusing on their abilities, how they learn and areas of their development.  By doing this the teacher can plan and provide experiences that are tailored to individual needs.  However, to ensure this is effective learning method, professionals should discuss the role of each assessment whilst also reflecting on their own practice to ensure they can provide continuous learning for children (Welsh Government, 2020). 
 Although assessments are key to understanding children’s holistic needs and how to plan effectively to meet their needs the new curriculum could also adopt the use of sustained shared thinking, peer learning (Vygotsky).  Siraj-Blatchford (2009) p.3 discovered a higher level of cognitive outcomes as a result of sustained shared thinking amongst adult and children through verbal interaction.  Furthermore, implementing this in practice will both improve language and develop children’s problem-solving skills which are required for future development.  However, assessing children is important it should also focus on equipping children with skills that are beneficial through the new curriculum.  As already mentioned, Vygotsky as cited in Mooney (2000) believed peer learning is valuable as children can scaffold each other to which should be promoted in the new curriculum.  Opportunities for children to learn from their peers should be promoted as some children may feel uncomfortable or become withdrawn if an adult intervenes their play which can lead to a child not grasping the skill.  
As the assessment framework has not been confirmed as the final framework and is still being adapted, we could look at how other countries assess children and if this could work for the new curriculum for Wales.  The Reggio Emilia approach documents children’s progress in many forms this can be through pictures, children’s words and children’s work.  Taking pictures of children as they play and learn can help practitioners reflect and understand where they can go next to ensure engagement and continuous learning.  Furthermore, pictures enable the practitioners to identify children’s progress and outcomes as they are can collect information and reflect upon these (Seitz, 2008, p. 88-89).  However, the Foundation Phase has adopted this as a form of documenting children to track children’s progress and to use as evidence within the Foundation Phase Profile (Welsh Government, 2017, p. 101).  The Foundation Phase enables practitioners to record their assessments as they deem appropriate therefore, many professionals are aware of this method of recording so going forward to the new curriculum this could be an effective way of gathering evidence (Welsh Government, 2017, p. 8).  Although, Reggio Emilia records children’s words/comments also by listening to the children as they engage with others or with the teacher.  Practitioners can document their comments through photographs, notes or video which can be reflected upon later to ensure they understand where children are and how to develop their understanding further.  As well as this, it allows professionals to build a holistic picture of the child and where they are currently at in their learning journey (Seitz, 2008, p. 88-91).  Subsequently, one assessment technique that Reggio use to assess that could be beneficial is displaying children’s work at different stages of completion.  As children all progress and learn at their own pace, displaying and celebrating their work at all levels of completion can promote self-esteem. Although, some support should be provided to children if needed to ensure they can succeed and to promote a higher self-esteem within them also (Family lives, n.d).  By showing the process of children’s work it demonstrates the inclusion of all children instead of the “best” to which some schools display.  It also shows children that mistakes and untidy work is a part of the learning process which children can reflect upon and is part of their learning journey (Clayton, 2010, Kuhnert, 2014, p. 3).  Going forward, adopting this into the new curriculum may become a valuable way of learning for children.  Despite this Estyn (2011) p. 49 seem to be more concerned with displays that vibrant and attractive as there is no mention to the content of the work displayed therefore, this should be addressed if the new curriculum adopts the Reggio Emilia approach in displaying children’s progress.  
Another form of effective assessment comes from Te Whariki as they use learning stories to track learning.  Learning stories do not have to be long it can be as short as a sentence long which also demonstrates it is not time consuming and can be easily tracked and recoded by the adult.  Unlike the FP that tracks children’s abilities whilst also demonstrates what they cannot do by a certain time frame given the learning stories only highlights what the child can do.  However, alike the FP and Reggio Emilia almost ever time take photos or videos alongside these write the story.  Not only does this gather evidence of the child’s capabilities it also helps practitioners plan experiences that will help develop these skills whilst also using their problem-solving skills to encourage development of skills that are not as strong.  In contrast, practitioners need to have a good memory as they are unable to write the story at the time as assumptions can be made that are not accurate to which will not be an accurate learning story of the child.  Whether a learning story is effective is based on the views or feelings of the practitioner who is recording it to which can hinder the outcome for the child if not correctly used (Alexander, 2013-2020, The education hub, 2019).
	Although these curriculums and approaches could be used as we plan for the new curriculum we should also reflect if these would have the same effect in our country as we all have cultural differences.  Therefore, what is currently effective in their countries may not coincide with ours as we have different values and characteristics which could hinder the implementation within our new curriculum.  If we were to implement these assessment methods it should be considered whether children would benefit from these or if we could adapt this to ensure it meets the needs of the children within our settings (Offorma, 2016, p. 1-7, Intercultural English, 2018).













Section 3 –   What can we learn from the Foundation Phase regarding using the outdoors, and what we can learn from other countries as we plan for the new curriculum?
The new curriculum by Donaldson enables children to thrive and learn through positive experiences as it is paramount to their learning development.  Therefore, to ensure the curriculum can support children’s holistic development and learning, analysing the current Early Years Foundation Phase curriculum and how it’s being implemented will be beneficial going forward as we plan for the new curriculum.  Furthermore, discovering what we can learn from other countries curriculums and approaches that will assist our learners.
The outdoor classroom can be essential in promoting cross-curricular skills as natural resources can enable children to think creatively, expand on their understanding of their natural world and aids exploration.  The Foundation Phase has recognised the importance of outdoor play and how it is closely linked with health and development thus going forward, this should be adopted into the new curriculum (Welsh Government, 2008, p. 34).  Children naturally explore their environment and providing tools that encourage them to do this will enhance their understanding whilst also developing key skills.  However, Estyn (2011) uncovered in some schools, outdoor learning is mostly being supported by support staff.  Some staff do not have confidence in leading activities outdoors therefore, children may have missed opportunities to develop their skills.  Furthermore, adults are weary of the outdoor environment as they are worried about the risks the environment imposes and it can outweigh the positives children will gain from these activities (Council for learning Outside the Classroom, 2009).  Some local authorities have begun to overcome this as they have outside agencies which are invited into settings to educate and promote moral in using such spaces and how they can implement this to ensure children can benefit and learn (Estyn, 2011, p. 8-10).  Going forward, educating and providing training to practitioners who are less confident in this area will ensure children have the best provision.  
	The Reggio Emilia approach perceives the child as competent and that children learn through doing (Biermeier,2015, p.72).  Their approach focuses on the child’s interests and follows that interest fully which can be for a few minutes of engagement to however long they show interest.  Setting aside all other activities that the practitioners would like the children to engage in and concentrating on the children’s interest to promote curiosity and knowledge that otherwise would be pushed aside.  However, practitioners must be flexible and be equipped with creativity to understand how to further children’s knowledge (Biermeier, 2015).  Providing an emergent curriculum such as this enables children to fully engage in their learning which leads to a child-led experiences to which the adult follows and can learn with the children.  Incorporating this approach could be useful going forward as we plan for the new curriculum as it promotes child-centred learning with an adult to encourage and engage in their interests (Donaldson, 2015, p. 8-69).  However, in order to merge this into the new curriculum, staff must understand their role and engage with children as they develop their knowledge further in the area of interest.  As it has been mentioned in the Foundation Phase, educating and training practitioners to be more confident to respond to educational momentums alike this will enhance children’s knowledge as the adult provides time for them to explore and discuss.  Furthermore, this was highlighted within the independent stocktake of the Foundation Phase as an area for professionals to improve upon (Welsh Government, 2014, p.2-4)
	Furthermore, Reggio Emilia encourages the use of the natural environment, this can be through using woven baskets instead of plastic ones as children can acknowledge the beauty in the natural world.  Having natural resources and environments for children to explore will enable them to become environmentally responsible for their world and to appreciate the beauty within these materials (Australian Children’s Education & Care Quality Authority, 2018).  Donaldson’s new curriculum would benefit from experiences such as these as it links with the four purposes as he wants children to become Ethical informed citizens (Welsh Government, 2015).  In agreeance with this is Montessori, she believed that children developed gross motor skills that are essential before mastering their fine motor skills as cited in Montessori Group.  Montessori settings encourage the use of outdoor learning as children should be enabled to explore and engage with their wider environment.  Furthermore, Montessori believes children should use natural resources to aid learning and providing such materials that would increase their interests (Montessori Group, n.d).  
In alignment with Reggio Emilia and Montessori we have Forest schools which is heavily based in natural outdoors and provides opportunities for children to explore and develop crucial life skills.  As children participate in Forest Schools, they use social skills, physical skills and communication skills which are vital and lifelong skills for children.  Forest schools provides opportunities for children to develop their understanding of their world using natural materials that encourages exploration whilst also reducing the number of children with low literacy and numeracy levels (Forest Research, 2020, Forest School Wales, 2020).  Additionally, there are also opportunities for children to develop mathematics and science within the outdoors as they experiment within the mud kitchen or create patterns, problem solving and thinking creatively as they complete this.  Enabling children to participate in experiential learning such as these extends children’s learning further as some aspects cannot be promoted in the indoor classroom.  
	
The new curriculum by Donaldson encourages the implementation of cross-curricular experiences which underpins the four purposes.  Supporting children’s health and well-being in the outdoors can improve mental and emotional well-being.  Therefore, providing experiences for children to assess risk and to problem-solve will build on children’s mental health and well-being as they grasp a new skill (Welsh Government, 2020).  Not only will children develop vital skills that can support them in the outdoor environment it also enables children to implement cross-curricular learning as they discover loose parts in the environment and explore and experiment with them in different ways (Kingston-Hughes, 2020).  As well as this, some children learn better in the outdoor environment as it allows for more movement, exploration and is more stimulating.  Transferring activities such as literacy, science and numeracy from the classroom to the outdoor classroom may enable children such as these to engage more (Council for learning Outside the Classroom, 2009).  
Gathering all perspectives and reflecting on the current Foundation Phase demonstrates the importance of outdoor learning however, it also shows how children can learn cross-curricular as they experiment and grasp new skills.  In contrast, it has also highlighted the need for training staff in these areas if we decide to implement ideas from other countries and their approaches as we design our new curriculum.
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