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Introduction to my Participatory Performance Project
In this Participatory Performance Project I was invited by Queen Elizabeth High School Carmarthen, alongside my co-facilitator Kyle, to create and facilitate a number of workshops with a total of 80 year 7’s pupils within the drama department. I had looked into the resources and research that Queen Elizabeth High School provided me with and came to the conclusion of creating a series of workshops to promote the pupils voice, to encourage the pupils to use their voices, to encourage the pupils to listen to each other’s voices and use some tools that the school had already implemented to solidify these concepts.
Ethical consideration 
The ethical consideration I took before entering each session was discussed, preparing for the unexpected and using the knowledge gained through research and experience. I referred back to the ‘Ethics of Participatory Theatre: A Literature Review by Dr Elizabeth Hare’, (Rifkin, 2010), and attempted to be through in my research. Unfortunately, there was a moment where I was not informed of the fact that there would be children within the class room with learning differences because of this misinformation the children may have felt uncomfortable and unsafe as I had not considered their presence in the class and had not prepared a contingency. However, because all safe guarding aspects were covered by the school, they provided the appropriate support for these individuals and once I was aware of their presence, I made sure that I was prepared the accommodate their needs and I used the Gibbs Reflective Cycle, (Limited, 2022), after each session in an attempt to prompt ideas and improve my skills. 
Preparation and Expectations 
In preparation for the first session of this project, I looked into the website Queen Elizabeth High School directed me to ‘Our behaviour impacts everything and everyone’, (wales, n.d.). I discovered a number of research material to help me get a sense of the group I was going to be working with. My expectations for this project was that the children would be difficult but ultimately because I was a visitor, they would treat me with an element of respect and I would easily navigate the group. This thought process was naïve and biased. I rapidly discovered that was inaccurate.
Session 1 
For the first group of year 7’s I worked with, I used activities from the Geese Theatre Handbook: Drama with Offenders and People at Risk  (Clark Baim, Sally Brookes, Alun Mountford,, 2002), as I had experience using some there available activities. I had created, along with my co-facilitator, Kyle, a plan using some Geese theatre activities and rehearsed it before delivering the workshop to the first group of year 7’s. Their were some key moments that me highlighted mentally to revisit, such as a tennis ball warm up and the continuum activity. The tennis ball warm up description was to get into a circle and pass the ball around the group. You could not pass to the people on either side of you and you had to keep note of whom passed the ball to you and who you passed the ball to afterwards. Once the ball made it’s way around the group once the group would do the same task again but at some point, the facilitator would introduce another ball. We split the group into two groups, which turned into a boys group and girls group. The girls were able to follow instructions and my co-facilitator introduce a competitive aspect to the warm to keep them engaged. The boy’s however had a number of disruptive members in their group and I lost hold of the group as they decided to throw the ball at each other rather than follow instructions. The continuum activity held a different result as I instructed the entire group that Kyle and I would stand on opposite sides of the room and ask the participants a question such as “Cats and dogs” and the room will decide who they would stand next to depending on what they would prefer. I also encouraged the children that if they could not decide there was all ways the option to standing in the middle to show us a sign of neutrality. 
Reflection
After the first session, I was exhausted and felt slightly disheartened. Instead of wallowing I worked hard to prepare for the next session and attempted to put the session behind me. I had a few areas that I knew that I needed to address and put in the appropriate steps to improve on my facilitation and co-facilitation skills. Kyle and I discussed what elements we discovered and how to use them. We thought of using the school motto and a mnemonic in the school called ‘The Three A’s’. Also due to the disruptive aspects within the group and social events outside of the room that were affection the session, I review a BBC new article (Evans, 2023) and watch a short YouTube video (Wales, 2019) to prepare to prevent inappropriate behaviour. 
Session 2
For this session Kyle and I decided to use the feedback and experience we had gained from the first session. I developed a detailed plan by scripting in specific segues and sentences to catch and bring back the attention of the year 7 children to help the session run smoother. I used the school’s motto and a mnemonic in the school called ‘The Three A’s’ to my advantage. The Three A’s were Attitude, Attendance and Achievement. I asked the group to stand behind the most important A to them. I asked such as, ‘ Why is Attendance the most important ‘A’?” which prompted an interesting discussion between the year 7’s. Moving on from ‘the three A’s’ onto the school’s motto which is ‘Ymlaen Gyda’n Gildd’ meaning in English meant ‘Forwards together’. I challenged the children by asking them what they thought it meant. At this point I noticed that we had lost the attention of some of the quiet children at the back of the room and I attempted to use my presence to bring them back in to the discussion but I didn’t follow through and my attempt fell flat which was difficult to bounce back from. This key moment affected my energy but they were other key moments which developed the creative process, such as the verbal contract which turned into a dramatic tool of ‘Thumbs up, thumbs down’. I made a related statement and asked the group if they agreed and disagree with it. I encouraged to show me by either making a thumbs up gesture or thumbs down gesture. Then I pick one of the pupils and asked them why they agreed or disagreed with the statement, they would answer and I repeated their response and asked the group to show me again using a thumbs up gesture or thumbs down gesture. I repeated this process as it began to spark conversations and I was gathering some interesting data about what the children thought. It was a good tool used in moderation but I believed that the more tool was used outside of the verbal contract section of the session the more of the more of their attention I lost, the children became more reluctant to participant which meant that I had to work harder to give they attention back to the session. 
Reflection
Session 2 was the day after Session 1 and with the same group that participated in Session 1. I had a tighter hold of the group and the detailed helped guide me through the highs and lows of the session but I lost motivation and energy due to discouragement during the session and I needed a tool to renew my motivation and energy during a session. My co-facilitator was experiencing a similar hurdle within the session. To address this hurdle we decided to have a bit of fun with the next session by using Harry Potter references (Rolling, 1997-2007), script in moments of fun co-facilitation, creating a silly metaphor which introduced a much needed concept. We created ‘the Collingwood and Williams Three A Sandwich.’ We referred to this tool as ‘Panto’. 
Session 3
During this session we were working with a different group of year 7’s and they received the workshop well as they related with the content. Within the modelling exercise I was using Harry Potter references, (Rolling, 1997-2007), to introduce and explain the exercise. This caught the attention of the group and they enthusiastically participated and when we moved from modelling the Ideal Hogwarts student to the Ideal Queen Elizabeth High pupil, the group quickly grasped the idea and were keen to model the Ideal Queen Elizabeth High pupil. The modelling exercise nicely moved into the ‘Collingwood and Williams Three A Sandwich’ metaphor with some scripted co-facilitation and adlibs to draw the year 7’s attention back to us so we could guide them through the workshop this session. The concept of the ‘Collingwood and Williams Three A Sandwich’ was to reference the Three A’s and highlight that the three A’s do not work when one is missing or taken away. I was attempting to challenge the idea of one A is more important than the other and encourage that all three of the A’s work better together. The ‘Collingwood and Williams Three A Sandwich’ was also a great tool to receive some written feedback as I separated the group into two circles some Kyle and I could facilitate easier. I asked my half of the group to create a ‘three A sandwich’ by filling in the worksheet I provided and write a positive example of each one of the three A’s. 
Reflection
The ‘panto’ tool addressed the disheartening and losing motivation within session aspect of facilitating and encourage Kyle and myself as I learnt that I was able to facilitate an entire session and avoid a drop of energy at the end of the session. I considered the third session as a peek as the children were engaged, participating and I was collecting positive feedback back but my co-facilitator where challenged to gather negative feedback as the data we were collecting was very pleasing and self-praising and didn’t challenge any aspects of the schooling system which meant our data was unbalanced.
Session 4
In an attempt the gather feedback that was both positive and negative Kyle suggested that we use Forum theatre to introduce the ideology that everyone has the power to make and a positive change and we could discover what the children considered as negative aspect of their school, specifically where the children did not feel listened to as Kyle and I had been gathering information and introduce the idea of being listened to. Unfortunately due to time constraints and miscommunication, I made the decision to cut the Forum Theatre activity from our work shop.  A couple of activities that were received well by this group of year 7’s was the Mirroring activity and the Moving tableau scene. For the mirroring activity I had introduced 5 statements and directed the group to hold a pose that embodied each statement. The statements were ‘Be punctual’, ‘Finish your work’, ‘Be Kind’, ‘Motivation’ and ‘Perseverance’. For the Moving tableau scenes we used examples the pupils had given us and they created a 30 second mimed scene. We received every interesting and seemingly biases data. Within this group there was a variety of personalities. A few pupils were reluctant to participate were other pupils were so keen to participant they restricted other pupils responses as they tended to dominate the room and I found it difficult to navigate and hold to group.
Reflection
This particular session was both physically and emotionally draining as at points I saw myself in the pupils and I struggled to reason with myself as I felt like I too had not been listened to during the creative process. I was overwhelmed and physically and mentally took a step back as it became too much for me. I felt isolated and the lack of sleep, due to outside influences, I had gotten the night before did not help and clouded my mind. To move forward I reflected on everything and discovered I needed to discuss with my co-facilitator, Kyle, what I needed so I felt better supported and how I could better support him and be a better co-facilitator. We discussed the positives that we could take from the last session and what we could learn from our slight set back and how we could improve. I discovered during our discussion that I needed to trust the process and trust that I know what I am talking about especially when I am leading an activity and if I don’t explain to very well, I can always try again and not give up.
Session 5
The idea for this session was to recap and wrap up all the data that I had gathered from past sessions. I constructed a final plan with my co-facilitator, Kyle and from the discussion I had with Kyle, I pushed myself out of my comfort zone and decided to lead a big activity which was Form theatre section which was after the 30 second mimed scenes. Kyle had separated the group of year 7’s, which was the same group I worked with in session 1 and 2, into 2 groups and perform a 30 second scene and once they had both performed asked one group to perform there scene again. Then I asked the second group, what they could do to change the classroom so everyone is being listened to? Then I told one of them to show me by joining the first group and perform the scene again. I repeated this a few times asking different people and even some of the performer to change roles.  This activity really got the children think and engaged in the workshop. Another activity that held the attention of the year 7’s was when Kyle and I embodied the ‘Ideal pupil’, according to past responses, and the children asked us questions and we answered they questions with another questions. This activity caught the attention of the teacher in the room as they laughed at our descriptions of our ideal pupils qualities and the children enjoyed thinking up difficult questions to answer with another question. This activity lead nicely to our last data collection activity which produced thought provoking answers.
Final Reflection/ Conclusion
After the last session I discovered my confidents, authority within the space and enjoyed encouraging the year 7 groups to think about the Three A’s of their school and how they can use their voice in a schools contexts to listen and to be listened to. In conclusion, I apply a growing awareness of educational and wider social implications of participatory drama to my project by encouraging the pupils to use their voices appropriately. I synthesised knowledge of a range of techniques and creative methodologies, such as Geese Theatre (Clark Baim, Sally Brookes, Alun Mountford,, 2002),  and Boal (Meir, 2017) using Form Theatre, suitably and consistently to organise and facilitate a community-based participatory drama workshop in Queen Elizabeth High School in Carmarthen and I recognised and appraise general ethical perspectives identified in my practice by using the Gibbs Reflective Cycle, (Limited, 2022) and the ‘Ethics of Participatory Theatre: A Literature Review by Dr Elizabeth Hare’ (Rifkin, 2010). 
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