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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction:
	This essay is going to explore what a critical incident within education is and how critical incidents can impact teaching and learning (Tripp, 2011).  The importance of using reflective practice within teaching will be critically discussed to evaluate how it can facilitate teachers to improve and develop their teaching practice (Kuh, 2016; Sellars, 2017).  As well as how reflective practice links with education reforms (OECD: Pisa, 2021; Tripp, 2011; New Curriculum for Wales, 2022).  A critical incident is any interaction that can happen between teachers and their pupils, or amongst pupils.  A critical incident can positively or negatively impact on teaching and learning, which is why it is essential for teachers to have knowledge and understanding within this field (Tripp, 2011).  With teachers gaining knowledge and understanding of critical incidents, it can facilitate effective teaching and learning through using reflective practice (Mohammed, 2016).  
For this essay observations were carried out within a primary school classroom, with a year two and three split class to identify critical incidents.  One critical incident will be critically evaluated to consider teaching and learning steps using reflective practice.  The areas of research that the observed critical incident links with are well-being, reflective practice, routines, behaviour management and transferable skills within the classroom (Mental Health Foundation, 2015; Sellars, 2017; Gardiner, 2018; Cowley, 2003; Nagele and Stalder, 2017).  How these factors link in with key theorists such as Pavlov’s classical and operant conditioning, Vygotsky’s and Piaget’s work on child development and learning will be explored (Gray and Macblain, 2012; Doyla, 2007; Keenan, Evans and Crowley, 2016).  The impacts that behaviour management, routines, reflective practice, well-being, inclusive teaching and learning have within the classroom will be critically discussed (Welsh Government, 2018; Fook, 2015; Stough, Montague, Landmark and Williams-Diehm, 2015; Tripp, 2011; UNICEF, 2021).    


The role of critical reflection:
[bookmark: _Hlk85382137]	Within this section critical reflection will be examined and how it facilitates teachers and trainee teachers to develop their teaching practice (Sellars, 2017; Tripp, 2011).  Reflective practice within education is when teachers take the time to think about what happened during the lesson, what went well and what could be improved, this type of reflection links with Schon’s reflection-on-action as this process takes place after an event (Campbell and Norton, 2007).  Through thinking critically about their teaching practice this can facilitate teachers to pinpoint areas for improvement, Dewey viewed the reflective practice as a part of problem solving (Roffey-Barentsen and Malthouse, 2017).  Reflecting on   teaching and learning is an important factor to take responsibility for one’s professional development (Tarrant, 2017).  A teacher can deliver a lesson to one class, and it could be effective, however, it may not be as effective with a different class depending on how they learn and behaviour management strategies (Hansen, 2017).  By using reflective practice regularly, it can facilitate improving teaching practice as it can reduce barriers to learning from critically thinking about what works for the current pupils being taught (Hansen, 2017).  
	Reflective practice can therefore help teachers to become more adaptable with their teaching practice to use strategies that suit the current class which will enable them effectively to manage the learning environment (Rushton and Suter, 2012).  The more experience a teacher has with reflective practice, delivering lessons, evaluating and reviewing critical incidents can further inform and develop their teaching practice and professional judgement (Tripp, 2011).  Using reflective practice to develop professional judgement and teaching practice is seen as good practice with Estyn (2019) as it shows ongoing progression and development.  When evaluating and reviewing curriculums, attainment levels and school performance reflective practice is used to try and pinpoint areas for improvement (Miller and Macpherson, 2019).  Curriculums and ways of teaching in different countries could also be reviewed and evaluated against the levels of school performance and attainment levels, to enable comparisons to be made between the high and low achieving education systems (La Londe and Verger, 2020).  This process can highlight differences in educational outcomes across countries which can help inform educational reforms and curriculum updates, with the overall aim to improve; one example of this could be the Pisa Results (OECD: Pisa, 2021).  However, these are not the only factors to consider for education, the happiness and well-being of the learners must also be taken into consideration (Bethune, 2018; Buchanan, 2018). Through educational professionals in Wales using reflective practice, the New Curriculum for Wales (2022) has a focus on well-being and individual needs which should facilitate pupils to reach their potential in the progression steps.  Teachers play a central role in curriculum reforms as they are the ones who reflect on current provision and implement curriculums within classrooms (OECD, 2020).  
Observation School & Class Context:
[bookmark: _Hlk83646461]The British Educational Research Association (BERA) carry out educational research nationally and internationally (BERA, 2021).  BERA are the leading authority in educational research within the UK, who also provide ethical guidelines for educational research (BERA, 2018).  This essay will be following the BERA (2018) ethical guidelines to ensure the primary school attended for this critical incident observation, the staff and pupils will be kept anonymous.  A primary school within Neath Port Talbot council area was attended to carry out observations over a two-day period.  The purpose of this two-day placement was to observe what was happening within the classroom throughout the school day to identify critical incidents (Tripp, 2011).  
This placement provided experience and knowledge of critical incidents within education, as well as developing critical reflection and critical thinking skills.  This primary school has a percentage of their students eligible for free school meals which is within the national average range, and around 25% of pupils with additional learning needs (Estyn, 2015).  The school is an English medium school which is split into different buildings for the younger and older years, it also has an additional learning needs (ALN) unit (Crynallt Primary School, 2021; My Local School, 2021).  In 2015 over 80% of the pupils said they really enjoy PE lessons which suggests that the school does well to make physical activity engaging (My Local Primary School, 2021).  The report on the primary school from Estyn (2015) showed that the current performance of the school was ‘Good’ overall.  The observation that will be critically discussed within this essay was carried out within a year two and three split class, please refer to notes written during observation (Appendix A).  
This particular observation was at the end of the school day, after tidy up time the pupils were instructed to sit on the carpet area in a circle.  The teacher then asked all the pupils to think of one person who had impressed them that day, but to also consider the reason why.  The teacher gave the pupils a couple of minutes to think and then asked the first pupil who they were going to nominate, there was a discussion between the teacher and the pupil about why they had nominated that person.  All the other pupils were listening to each other when they were explaining why they had nominated someone.  Every time a pupil was nominated it had an instant positive impact on them as they would start smiling, look proud, sit up straighter and be eager to hear the reason why.  The teacher recorded who had been nominated and how many times if they were chosen more than once.  
At the end of the activity the teacher praised all the pupils for the kind things they had said, and everyone who had been nominated for doing something nice.  However, the teacher did also remind everyone that if they had not been nominated today that they always have the chance to do something kind, nice, positive or helpful the following day.   The teacher also reminded them that they had probably already done something kind that day, but that because each pupil can only nominate one person each, it is not always possible for everyone to be nominated. 
Successful Futures (2015) by Donaldson has four key purposes which the New Curriculum for Wales (2022) includes.  This critical incident links with one of the four purposes within the New Curriculum for Wales (2022) ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015).   The purpose of this activity was focused on the well-being of pupils and developing their confidence (Mind, 2021; NSPCC Learning, 2021; Stirling and Emery, 2016).  Through the pupils completing this activity it also developed their reflection, thinking, reasoning, communication and listening skills by engaging with this task.  This activity lastly developed the pupils’ skills to follow instructions and enabled the teacher to manage the learning environment with organisation and behaviour management techniques (Welsh Government Teaching Standards, 2018).  Young Minds’ (2021) mental health statistics show that one in eight children have a diagnosable mental health condition, and that only 1% of the NHS budget is allocated for children and young people’s mental health services.  Through schools promoting good well-being this could help reduce the number of children who struggle with poor mental health (Welsh Government, 2021).     
Literature Review:
The importance of using routines within primary education will be examined and how this facilitates maintaining classroom organisation and manages behaviour.  These aspects link with the teaching standards within the pedagogy section, where the teacher is leading and managing the learning environment (The New Curriculum for Wales, 2022).  Within the observed critical incident, the teacher was meeting this teaching standard by getting the pupils to follow instructions with ease through using routines (Professional Teaching Standards for Teaching and Leadership, 2018).  This was due to the pupils knowing the routine and understanding what the teacher was expecting and asking them to do, in preparation for the reflective activity.  Cowley (2003) discusses the importance of the teacher being clear and explaining to the pupils what their expectations are to help manage classroom organisation and behaviour.  
Skinner and Pavlov were behaviour theorists who researched what influences people’s behaviour and if it can be controlled or predicted (Zhou and Brown, 2015).  Behaviourism facilitates classroom management for teaching and learning to enable pupils reach their potential (Postholm, 2013).  Routines within the classroom link with Pavlov’s classical conditioning to manage and control behaviour (Basri, Amin, Mirsa, Mukhlis and Irviani, 2020).  Skinner expanded on this research with reward and punishment factors, which have also been embedded within education to encourage desirable behaviour (Cherry, 2019).  Routines are explained and practised until the pupils perfect them to what the teacher is expecting, this process is facilitated using praise when the routine is done correctly (Harper and O’Brien, 2015).  Praising the pupils for good behaviour to follow a routine clearly shows the desired behaviour which links with Skinner and conditioning to help establish routines (Cherry, 2019).  
Vygotsky researched into how children learn and develop and found that children have a Zone of Proximal Development (ZPD) where they can learn from others by scaffolding their understanding to complete tasks, which can help establish routines in the classroom (Doyla, 2007; Abtahi, 2018).  The routines must be made age appropriate to ensure they are suited to the development level the pupils are currently at, otherwise they would not be able to comprehend the instructions.  Piaget is another key theorist in child development, within his work he illustrated his stage theory with there being a range of development levels (Carey, Zaitchik and Bascandziev, 2015).  Piaget suggested that for learning to take place children would build on previously acquired knowledge to help them understand new concepts (Branden, 2021).  This links with the process of establishing routines within the classroom and each step being built upon for the routine to be successfully established and effective.        
When critical incidents happen in a positive way through using routines this can create a good environment for teaching and learning, which can help build rapport between the teacher and the pupils (Hannah, 2013).  Therefore, developing and maintaining routines within primary education can improve classroom organisation and in turn facilitate good behaviour management (Chandra, 2015).  These factors have been linked with effective classrooms for teaching and learning to take place through providing structured, positive and motivating learning environments for pupils (Obaki, 2017; Chandra, 2015).  Positive learning environments can encourage collaboration, group work and supporting peers for an inclusive classroom (Dornyei and Muir, 2019; Dewsbury, and Brame, 2019).  However, poor managing of the learning environment and behaviour can impede teaching and learning (George, Sakirudeen and Sunday, 2017).  With taking these factors into consideration although routines can be challenging for the teacher to first establish with their pupils’ they will be beneficial for teaching and learning once they have been successfully developed, as classroom management can impact pupils’ attitudes towards learning and academic achievement (Egeberg, McConney and Price, 2016).  
	The observed critical incident could help improve pupil well-being by boosting self-esteem of the pupils who are nominated, due to them hearing the nice thing they did being appreciated (Lawrence, 2006).  It facilitated all pupils maintaining good levels of well-being through developing positive attitudes towards each other and developing characteristics to be kind and help others (Mental Health Foundation, 2021).  Literature suggests that when pupils feel they are in a positive and safe feeling learning environment this can increase their motivation to learn (Sieberer-Nagler, 2016).  Literature suggests that learners who have higher levels of motivation can increase their academic attainment (Filgona, Sakiyo, Gwany and Okoronka, 2020).  This highlights how important it is to build self-esteem and support pupils, as this can develop resilience to believe they are capable even if they are finding something challenging (Banerjee et al, 2016).  This illustrates how promoting good levels of well-being can develop positive attitudes towards lifelong learning, therefore, reducing barriers to learning.
   Activities that build pupils’ confidence and self-esteem can improve levels of well-being by developing growth mindsets (Dweck, 2008).  People who have growth mindsets are more likely to be able to challenge themselves as they do not have the fear of failure, they see everything as a part of learning and that mistakes can be learnt from to further improve (Heggart, 2015).  Literature suggests that growth mindsets can improve motivation, engagement, confidence and self-esteem which promotes resilience (Zeng, Hou and Peng, 2016).  Whereas a person with a fixed mindset could feel that their intelligence is set and unchangeable which could decrease confidence, self-esteem and motivation, which can all decrease levels of well-being and attainment (Zeng, Hou and Peng, 2016; Dweck, 2008).  One way well-being can be defined is how a person feels about themselves and their life overall taking into consideration their emotional, physical and mental state, these aspects are intertwined to contribute to good or bad levels of well-being (Mental Health Foundation, 2015; Rowan House: Health and Well-being 2018).  Therefore, it is important for education to incorporate well-being into activities which can contribute to pupils reaching their academic potential (Bucker et al, 2018).     
This observed reflective task developed pupils’ well-being, self-esteem and confidence which links with The New Curriculum for Wales (2022), well-being now has its own area for learning (AOL) to be implemented within teaching and learning.  This activity links with one of the four main purposes:  healthy, confident individuals who are ready to lead fulfilling lives as valued members of society (Donaldson, 2015).  As it develops the pupils’ awareness of emotions and how their actions can affect themselves and others, social skills are important for personal life and employment (Gershon and Pellitteri, 2018).  Having good awareness and development of emotional and social skills can improve attainment, building healthy relationships, sustaining employment and being a valued member of society through recognising that our behaviour can impact ourselves and others (Esen-Aygun and Sahin-Taskin, 2017; Halle and Darling-Churchill, 2016).  The observed reflective activity also developed pupils’ critical thinking, reasoning and communication skills as it required the pupils to consider why they are nominating someone.  These are valuable transferable skills for the pupils to develop for lifelong learning as they can be used in a range of situations or subjects (UNICEF, 2019; OECD, 2021).       
Reflection/Evaluation and Next Steps:
[bookmark: _Hlk85383960]	Through researching reflective practice Tripp, Schnon and Dewey were key theorists studied in order to develop my own reflective practice skills (Tripp, 2011; Campbell and Norton, 2007; Roffey-Barentsen and Malthouse, 2017).  The observation notes were helpful to read and connect with memories of the critical incident in order to reflect and think critically (Appendix A).  Linking with Schnon’s reflection-on-action module, what happened and how it happened was considered, then the bigger question was to consider why (Campbell and Norton, 2007).  Going through the reflective process helped to consider why this activity was used, what was the purpose of it and what skills was it helping the pupils to develop, which linked in with Dewey’s views on reflection and problem solving (Roffey-Barentsen and Malthouse, 2017).  The last part of the reflective process was to consider if it worked well or if it could be improved (Tarrant, 2017; Hansen, 2017).  The observed critical incident worked very well with the pupils; it was a creative way to engage pupils in a reflective task that was linked to many aspects of well-being. 
Upon reflection of the observed critical incident, it was developing a range of skills that linked with well-being, self-esteem and confidence; as well as pupils’ communication and listening skills; critical thinking and reflection (Mental Health Foundation, 2015; NSPCC Learning, 2021; Stirling and Emery, 2016; Gershon and Pellitteri, 2018).  All these aspects are important factors for teachers to understand and embed within lessons as these are transferable skills for pupils to develop (UNICEF, 2019; OECD, 2021).  These aspects also contribute to improving or maintaining good levels of well-being, as building confidence and self-esteem are linked with growth mindsets through developing self-belief (Dweck, 2008; Banerjee et al, 2016).  This links in with reducing pupils’ fear of being wrong and learning that it is all right to make mistakes, Robinson (2006) felt that education can unintentionally kill creativity if children fear making mistakes.  The opportunity to experience critical incidents over the two-day placement has enabled ideas for wider research that will help to develop the researcher’s teaching practice (Appendix A; Appendix B; Appendix C; Appendix D).  
Having the opportunity to reflect upon the chosen critical incident has enable me to consider what aspects it links with in the New Curriculum (2022), Successful Futures (2015), the four purposes and teaching standards.  My next steps are to further familiarise myself with these documents for all the AOL, now that I have had some time to study the documents and understand how they link (The New Curriculum for Wales, 2022).  This essay has also led to wider research developing knowledge and understanding of the importance of routines, and how these in turn help to manage behaviour and classroom organisation (Cowley, 2003; Harper and O’Brien, 2015; Zhou and Brown, 2015).  Through studying a range of literature for this essay it has highlighted how many aspects within teaching and learning are interwoven and can have knock on effects that could be positive or negative (Tripp, 2011; Cowley, 2003).  Ways to incorporate well-being into other lessons will be explored and researched to ensure it is embedded within my lesson planning (New Curriculum for Wales, 2022; Professional Teaching Standards for Teaching and Leadership, 2018).  This acquired awareness will improve my teaching practice through considering all areas that could be impact on learners’ attainment which could be their emotional, physical or mental well-being.       
This essay has helped to develop critical thinking skills by evaluating aspects of Piaget, Dewey and Vygotsky’s theories which are linked to child development, teaching and learning (Silalahi, 2019; Blake, 2015).  Through considering Piaget, Dewey and Vygotsky’s work it has informed my teaching practice by acquiring new knowledge and understanding of theories which underpin key concepts that can facilitate learning as an individual or group within education (Schrader, 2015).  Through researching, it is evident how experiential and hands on learning links with the New Curriculum for Wales (2022) which is focused on developing independence while learning through a variety of experiences (Talebi, 2015).  Ensuring individual learning needs are considered by using a range of teaching methods for an inclusive classroom is important to become a good teacaher (Dornyei and Muir, 2019; Dewsbury, and Brame, 2019).  A key factor that has been learnt from completing this assignment is that within a single lesson plan it is possible to develop a range of skills, intertwined across the AOL (The New Curriculum for Wales, 2022).  This last factor will most certainly inform my lesson planning and teaching practice, to consider the opportunities to develop a variety of skills.    

Conclusion: 
	To conclude this essay has developed knowledge and understanding of what a critical incident is, with a key factor being that a critical incident can be positive or negative (Tripp, 2011).  The role of reflective practice within education is of importance as it enables teachers to evaluate critical incidents and good practice (OECD, 2020; Estyn, 2019).  Through using reflective practice with critical incidents, it can facilitate pinpointing what worked well and where improvements can be made (Miller and Macpherson, 2019).  Through using reflective practice, the chosen critical incident that was broken down to consider: what was the purpose of the activity; what skills did it develop in the pupils and what worked well or could use improvement (Tarrant, 2017; Hansen, 2017; Appendix A).  This led to wider areas of research to explore why routines are used within the classroom and incorporating well-being activities.  Literature suggests that fully establishing routines within the classroom can facilitate classroom organisation and manage behaviour (Cowley, 2003; Zhou and Brown, 2015; Cherry, 2019; Chandra, 2015).  The reflective activity was linked with well-being as it built confidence and self-esteem, as well as develop positive attitudes towards each other by learning to be kind and helpful (Lawrence, 2006; Mental Health Foundation, 2021).  The critical incident also developed a range of other skills such as reflective thinking, social, listening and communication skills which are valuable transferable skills (UNICEF, 2019; OECD, 2021; Gershon and Pellitteri, 2018).
	Through having the opportunity to carry out observations, learn about critical incidents and develop reflective practice skills these have helped to develop and inform my own teaching practice (Tripp, 2011; (Campbell and Norton, 2007; Sellars, 2017; Roffey-Barentsen and Malthouse, 2017).  The importance of becoming a reflective practitioner in Wales and the Professional Standards for Teaching and Leadership will facilitate developing skills for life-long, transferable skills and continuous development in teaching and learning (The New Curriculum for Wales, 2022). 
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