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Glossary of Terms

	For the reader's knowledge, I have provided the following glossary of terms which will be used within this paper:

	

	Gender expansive – is an adjective that can describe someone with a more flexible gender identity than might be associated with a typical gender binary (Wamsley, 2021)

	

	Trans*+ - (pronounced; “trans star/Asterix plus”). The “* and + more broadly references the ever-evolving non-cisgendered gender identities, which are identified as, but certainly not limited to, (a)gender, cross-dresser, bigender, genderfluid, genderf**k, genderqueer, non-binary, non-gender, third gender, trans man, trans woman, transsexual, and two-spirit. How the term trans*+ continues to take form will evolve as identities and theories morph in indeterminate ways.” (Miller, 2016, p.2)

	

	LGBTQIA+ - is an abbreviation for lesbian, gay, bisexual, transgender, queer or questioning, intersex, asexual, and more. These terms describe a person’s sexual orientation or gender identity (Defining LQBTQIA+, 2023)

	

	Ambient belonging – is feeling comfortable in a space — like you are accepted, valued, and included there (Warren, 2018). 

	

	Hegemony refers to the process in which individuals willingly conform to a system of beliefs and practices that are harmful to their own well-being but serve the interests of those who hold power over them (Hall, 1997; Brookfield, 2005). 

	

	Classroom – I will be referring to “classroom” as a larger space used for whole class tuition.

	

	Practice room – meaning smaller spaces in school used for one-to-one tuition or small groups. 



Creating gender-inclusive voice lessons; Can we do better?
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I am a voice teacher who works predominantly with adolescents aged between eleven and eighteen. Since returning to face-to-face lessons after the pandemic, I have become aware of a growing proportion of my adolescent pupils beginning to experiment with their gender. For the last decade, the internet has provided a haven for people to experiment with their gender (Gross, 2004). Emerging research suggests that access to the internet for adolescents increased during the pandemic, with particular emphasis on social media (Paschke, 2021). The pandemic has presented an opportunity for more adolescents to explore their gender, which may not have been as accessible before, due to increased exposure to the internet and prolonged time at home. With more gender-expansive pupils presenting at clinics and practices throughout the industry (Azul and Quoresimo, 2022), ensuring a supportive and safe environment for pupils to experiment with their gender during and beyond puberty will remain at the forefront of my practice. This means ensuring awareness of the biological considerations regarding effective pedagogy during lesson delivery and creating meaningful connections between teachers and their pupils to further this journey together (Peters, 2003). 

The majority of my workload involves leading one-to-one lessons and I often find myself as being the first point of contact for pupils to disclose their desire to try alternate pronouns and names. I consider this a privilege and will always support them while being mindful of safeguarding regulations and school policies such as Gov.uk, UNICEF guidelines and OFSTED (Office for Standards in Education, Children's Services and Skills) (Ofsted, 2023) guidance. Based on personal experiences, I identified gaps within existing guidelines, which motivated my previous research project. The aim of the project was to explore the need for a new teaching strategy specifically designed for gender-expansive and trans*+ voices. This led to the conclusion that our existing practices must be updated to be inclusive for all. These findings align with a study conducted by Palkki and Caldwell in 2018, which highlights the experience of LGBTQIA+ (lesbian, gay, bisexual, transgender, queer or questioning, intersex, asexual, and more – Defining LQBTQIA+, 2023) students feeling invisible within school. The research also emphasises that the music department can serve as a safe space for these students. My initial findings were similar to those of Palkki and Caldwell (2018) and pointed to a gap in resources and guidance for teachers to help encourage inclusivity for pupils. To encourage development within music education, this paper will look towards national guidance and legislation on gender inclusivity. Furthermore, this paper will argue in favour of widening that search to include the spaces where we lead our lessons to ensure pupils feel they have a space where they can belong (Palkki and Caldwell, 2018). I intend to begin this process by examining my practice and experiences to highlight gaps within my skill set.

Standardisation of Teaching spaces
In the eight schools where I work, I have observed that each music department has its own style of practice rooms. These range from big open spaces with full band setups, including drum kits and sound systems encouraging amplified rehearsals, to small box rooms, which are often used for other lessons and catch-up sessions. This provides pupils with different acoustic and ambient experiences over which, as a visiting tutor, I have very little control. Pupils have reported that the rooms can encourage sensory overload or feelings of overwhelm, which are often traits associated with neurodiversity. Emerging data trends suggest a strong and increasing link between neurodiversity and gender expansivity (Dattaro, 2022), which can often be overlooked when allocating rooms in which voice lessons take place. Doing so can alienate pupils who experience neurodiversity, including those from the gender-expansive community, although it must be noted that not all gender-expansive pupils are neurodiverse, thus emphasising the need for our practices to be inclusive for all. 

These early thoughts led me to seek guidance or clarification regarding the standardisation of teaching spaces. However, I was unable to find any UK-based legislation on this. The Department for Education (2014) provides guidelines for classroom size but lacks specific regulations regarding the contents of the space, making it challenging to create an inclusive environment for everyone. LGBTQIA Health Education (2020) emphasises the importance of considering the teaching space alongside lesson content, yet there is limited information available on how to achieve this. Therefore, my intention is to research the influence of the teaching space on a student's sense of belonging and make recommendations for small but impactful changes to support this research further.

Hegemony and Ambient Belonging
This study will investigate inclusivity in voice lessons focussing on hegemonic gender identity and how stereotypical cues can influence educators' decisions alongside student participation (Cheryan et al.,2009). Hegemony refers to the process in which individuals willingly conform to a system of beliefs and practices that are harmful to their own well-being but serve the interests of those who hold power over them (Hall, 1997; Brookfield, 2005). In my analysis, I will explore the implications of hegemony for students' sense of belonging, particularly focusing on the environments they encounter and the concept of "ambient belonging" (Cheryan et al,, 2009 p1045). Additionally, I will explore strategies aimed at exploring students' feelings of comfort, acceptance, value, and inclusion within these spaces (Warren, 2018). By investigating these aspects, I aim to shed light on the potential effects and impacts of hegemony on voice lessons. The emphasis of this study is to develop my skill set when working with adolescents; however, to do this, I will be looking further than just adolescents and their voices. By analysing the current government guidance and legislation on music education and inclusivity alongside the national curriculum in secondary schools, I hope to provide a balanced, unbiased, critical review of the existing guidelines. Whilst I will be able to make recommendations to some elements of my practice, I am aware that I will not be able to easily implement certain aspects into areas of my work which are governed by external bodies such as GOV.uk, The Office for Standards in Education, Children's Services and Skills (OFSTED, 2023) and individual school policies. To apply any significant findings to my field of research and personal practice, I recognise the need to enhance my knowledge in this area. This will enable me to incorporate relevant insights and information into my work effectively.

I hypothesise that there will be limited literature related to hegemonic gender identity and ambient belonging specific to music and voice education, as previous research on similar topics has yielded minimal results. Therefore, I will need to expand my search to include literature from other fields, including the computer science industry, which is predominantly male dominated (Bridges et al., 2020). I will extrapolate and analyse these findings to create links to my own specialism and create new ideas for further research. The existing literature will need to be carefully analysed and applied to my workplace with thorough consideration as to how it relates to the voice and, ultimately, gender and the voice. I will look to the existing literature to support my theory that there is room for music teachers to create a more inclusive singing space for all voices to be heard, regardless of gender. By considering the viewpoints of others, I intend to develop a new set of thoughts that could potentially lead to further research and the development of new, inclusive strategies (Moule, 2020). I hope to do this by critically analysing hegemony, gender identity and stereotypes as well as exploring new areas of research such as ambient belonging. This is an emerging area of research and is defined as “a feeling of fit in the environment and similarity to the people imagined occupying it” (Cheryan et al.,2009 p1045). By establishing connections between our sense of occupying a space, enjoyment, and creativity, I hope to find new ways to create inclusivity within my own teaching space. By investigating physical spaces within my workplace and engaging with relevant literature to formulate evidence-based recommendations, I aim to develop ways in which to create an inclusive environment that promotes a sense of belonging for all individuals. Furthermore, I aim to create my own ambient belonging spaces with the goal of effecting positive change in the educational experiences of my students. This paper holds the potential to contribute to the continuing development of voice education, potentially leading to the creation of guidelines that can encourage other educators to create inclusive learning environments.
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The aims of this project are: 
· To gain a comprehensive understanding of the legislative framework governing inclusivity and its implications for adolescents receiving voice lessons.
· To examine the concept of hegemonic gender identity and the potential of music lessons.
· To explore the potential positive effects of ambient belonging on gender expansive and trans*+ voices participating in singing lessons.
· To evaluate the potential integration of these approaches with existing literature to develop innovative methodologies and practical modifications within practice rooms for voice lessons.
· To expand proficiency in research methodologies to enhance research skills and advance the current body of knowledge.
· To ensure my searches remain focused on inclusivity, hegemony, and ambient belonging but acknowledge that preliminary searches yielded very little specific data and therefore widen the parameters of my searches when needed. 

The objectives are: 
· To conduct a review of relevant scholarly sources, including books, articles, and websites, to identify the latest research advancements and notable contributors within the chosen topic area.
· To conduct a critical analysis of the identified literature on gender expansive and trans*+ voices to understand if I can make changes in practice.
· To evaluate the strengths and limitations in the available literature.
· Create evidence-based recommendations to be implemented within my personal practice, with the specific aim of acknowledging the influence of gender stereotypes.
· To reflect upon the potential implications of the newfound knowledge and to propose recommendations for future research directions that could develop and enhance voice education. 
· Ensure meticulous planning to meet the required deadline for this paper.

Expected Learning Outcomes:
· Demonstrate the ability to identify specific areas for professional growth within personal practice and propose evidence-based strategies to enhance these areas.
· Acquire a comprehensive and advanced understanding of adolescents and voice lessons, incorporating relevant theoretical frameworks and practical applications.
· Develop a heightened awareness of personal biases and their potential impact on teaching practice and apply strategies to mitigate the influence of these biases. 
· Apply non-musical-based research to music education to develop and add rigour to my findings.
[bookmark: _Toc136355430]Literature review process
I will be conducting a narrative literature review. A defining characteristic of a narrative literature review lies in its ability to encourage discussions on significant topics and engage with various theoretical perspectives (Jahan et al., 2016). By creating a research question, I will be able to increase efficiency by narrowing down my research field and using my limited timeframe to obtain and analyse relevant data (Jahan et al., 2016). While a narrative literature review does not require a specific methodology, it can benefit from adhering to a general framework, such as the one proposed by Ferrari (2015), which involves employing targeted keywords during the data search process. These keywords help to define the focus of the review and establish the limitations of the literature search (Ferrari, 2015). Subsequently, relevant studies will be critically analysed using the following criteria:
· Key results
· Limitations
· Suitability of the employed methodologies in testing the initial hypothesis.
· Quality of the results obtained. 
· Interpretation of the results 
· Impact of the conclusions in the field 
(Ferrari, 2015 p232)

Through the utilisation of this analytical approach, I aim to synthesise the data and evaluate its applicability to my professional practice. Additionally, I will identify any potential inconsistencies or gaps within the existing body of knowledge which hold potential for future projects. This framework will allow me to widen my search to an expansive field of literature to gather my data rather than being confined by a single question, which is the hallmark of a well-structured review (Green et al., 2006). Subsequently, I will direct my attention towards qualitative data, drawing upon the works of Erwin et al. (2011) to encourage a connection between my existing knowledge and practical application. By encouraging qualitative data, I hope to represent pupils' behaviours, emotions, beliefs, experiences, and perceptions (Tong et al. 2012; Korhonen et al. 2013; Lachal et al. 2017). By adopting this approach, I aim to maintain a pupil-centred focus, prioritising their individual needs. Narrative reviews are useful in situations characterised by a lack of consensus or agreement within a given field (Ferrari, 2015). This assertion holds true, especially concerning gender expansive and trans*+ voices, which is an emerging area of research (Ekins and King, 2006; Cayari, 2019). The limitations of a narrative literature review include the consideration of the research question and the potential of creating too large a subject matter (Jahan et al. 2016). To mitigate this as much as possible within this paper, I intend to ensure my searches remain focused on inclusivity within music, hegemony, and ambient belonging. However, I am aware that preliminary searches yielded very little specific data meaning I will need to widen my search. 

To understand the origins of inclusivity, hegemony, hegemonic gender identity and ambient belonging, I will need to look at past research and critically analyse how each author describes these terms, which will ultimately inform my own opinions. I conducted my preliminary research by exploring papers and articles which included the concepts of "hegemony" within performing arts, as well as "ambient belonging".  These keywords appear in articles from The Johns Hopkins University Press, The Journal of Personality and Social Psychology, New Prairie Press and the Journal of Youth and Youth Studies. Whilst these papers are not inclusive of the voice, I intend to explore the qualitative data within them and relate that to my practice and experience. By critically analysing their content, I will be able to apply, to an extent, their content to my own field of expertise and further my research by using this information to form my conclusion. 

I will approach this paper with a conscious awareness of the ethical implications it may entail. I will critically examine my personal viewpoints and potential biases and substantiate my findings with robust evidence. In doing so, I aim to minimise any potential ethical concerns that may arise during this study (Waring, 2017). Any papers which are not related to the field of voice education will require further, more in-depth analysis to allow me to understand their content and the extent to which it can be applied to my hypothesis.  

To formulate my hypothesis and set clear limitations for my research, I applied Driscoll's (2007) “What, So what, Now What” reflective cycle. Having used this cycle before, I was confident it would allow me to create a clear and concise hypothesis. Understanding the question at the centre of my paper, “What?” allows me to highlight the keywords I will be researching and define my subject area. I generated my reading lists and keywords by using search engines such as Google Scholar and looking at the reference lists of papers I have read. This has provided the following subheadings for this review:

· Why and how we learn focusing on gender, hegemony, gender identities and stereotypes within music. 
· Ambient Belonging – creating safe, inclusive, and relevant spaces to work with the voice. 
· Inclusivity in the classroom

“So What?” allows for the contemplation of existing knowledge and highlights the gaps which require research. These include looking towards the experiences of teachers and how their bias and vulnerabilities influence their work as well as the experiences of pupils. “Now What?” poses the question of what direction to take the research in and how to ensure it is relevant to my specific research question. Whilst this could lead to multiple outcomes, I will ensure I am referring to my original “What?” to ensure I am keeping within my limitations and hypotheses. “Now what?” also allows me to analyse the validity of the paper and verify that it is relevant to my practice and research. In addition, this approach will not only enable me to manage my time to ensure maximum productivity effectively as well as provide an opportunity for reflection after submission regarding potential areas for improvement in future endeavours.

I have structured my findings around Mark Waring’s (2017) “Me, My, More, Must” value-based reflective model to apply rigour to and organise them to ensure relevancy to my practice. This model allows the practitioner to consider who they are and their value's impact on a certain situation, experience, or incident (Waring, 2017). Each of the four subheadings allows further analysis of my hypothesis but also in-depth consideration of my own experiences. “Me” encourages the consideration of my existing knowledge to be explored alongside my new findings (p271), and “My” considers my own experiences alongside that of those whom my research is focused on. (p271). “More” poses the question of whether the information is relevant and how it can be applied to my practice and the voice (p272). Finally, “Must” identifies what we need to do to ensure this new information continues to be applied to my work (p274). Due to the complex nature of working with the voice, adolescents, gender and qualitative data representative of people's feelings, experiences, thoughts and beliefs, this simplistic approach to analysis has given a clear framework for this study. 
[bookmark: _Toc136355431]Critical Reflection – The learning process
Personal Experiences and Existing Knowledge
After identifying gaps in existing literature and legislation regarding gender-expansive adolescents in my previous research for this Master's degree, the primary objective of this paper was to explore ways to address these gaps and acknowledge whether there is a need to conduct further research. Problem based learning (PBL) is not about solving highlighted problems but about conducting independent self-study and acquiring knowledge to understand the problems defined by our own personal objectives, which are created by gaps in our knowledge (Wood, 2003). Whilst problem-based learning often includes a group element of discussion (Wood, 2003), it was my aim that this paper could lead to further research opportunities and presentations of my findings for further discussion. Capon and Kuhn (2004) argue that PBL is an effective way to deepen our knowledge, learn new information, and increase the ability to recall material and apply it to practice. Utilising Driscoll's (2007) model of reflection, “What, so what, now what?” allowed me to highlight the existing gaps in my knowledge and identify the problems I wished to research. By asking myself, “What” do I already know, I was able to accentuate the gaps to find specific research areas. “So what” allowed for critical analysis of the research terms I would need to fill those gaps and which way to tailor my research for this specific literature review. “Now what” allowed me to create a planned programme of study to complete this project. Whilst using this model of reflection was helpful to begin PBL and highlight areas of study, having used this before and experiencing feelings of limitations to the depth of my reflections and how to relate them to my work, I was keen to find other critical reflective processes to deepen my knowledge and understanding but also to consider how, as an educator, I could use this knowledge to benefit my pupils. Documenting the research process is an invaluable practice when structuring investigative literature reviews (Patwardhan et al., 2020). I began the documentation process by consolidating my existing knowledge and drawing from personal experiences to guide the direction of this paper, allowing considerations of how hegemony and ambient belonging could impact my practice. This process led to writing my introduction and formulating the foundations for this paper which further solidified the direction of my research. To begin gathering data to add rigour to this work, I considered my own bias and values in this area, with specific emphasis on confirmation bias, where one’s own views can interpret new information as confirmation of one's own beliefs and views (Hallihan and Shu, 2013). Waring’s (2017) “Me, My, More and Must” model of reflection provided a springboard of questions (appendix 1 page 43) to begin these considerations. With its roots in healthcare, a field where critical thinking and inclusivity are paramount (Moyo et al., 2016), this model allows the researcher to consider their personal views and values and how these can be extrapolated and further defined by considering their impact on others in a professional capacity. 

Ethical Considerations 
With my topic of research having a sensitive nature, I was keen to ensure that I was giving ethical consideration to any information I chose to include, as well as general safeguarding considerations. Humans instinctively seek to research, and it is difficult to avoid ethical bias when in search of absolute truths or problem-solving (Hasan, N. et al. (2021). Additionally, it is imperative for researchers to consider ethical standards throughout their entire research project, as ethical considerations may evolve, and new considerations may come to light throughout the research process (Stutchbury and Fox, 2009). This means clearly defining our ethical underpinning before conducting any research in the format of either a literature review or a research project with data collection. According to Middleton (2023), ensuring the ethical nature of work relies upon careful deliberation on the reliability and validity of the research. Reliability refers to the consistency of the research findings, while validity describes the precision of the research and conclusions. When planning my research, I ensured I considered the reliability of the papers as well as the validity of the findings by critically analysing the methodology, approach, and methods of data collection. By doing so, I was able to offer ethically appropriate material for consideration in this paper. 

Critical Self-Reflections 
In previous academic modules, I have struggled with effectively organising my notes, which is something that extends beyond my academic work. Therefore, I was keen to discover an organisational method that would help improve this skill, given my enthusiasm for academic research and my desire to pursue this path further. Engaging with digital copies of research papers, journals, and articles proved to be time-consuming, as I would often struggle to locate suitable areas for notetaking. Moreover, after a full day of work involving screen-based activities such as reading sheet music and lyrics, my ability to concentrate was significantly lower, particularly when using digital resources. Print reading has been found to offer significant advantages over digital, including better comprehension, the ability to recall and present findings with better efficiency and less fatigue (Perbal, 2017). After printing any relevant papers, I began the analysis process by highlighting important phrases and comments which may be used for citations in my paper. Initially, I stored these both on paper and in digital format via Microsoft Word but found it difficult to organise and locate relevant citations when needed. After consulting with colleagues, I was introduced to Growly notes which enabled me to clearly organise my notes with the correct referencing and colour coding to relevant sections in my paper. I have attached a copy of my Growly (appendix 2 page 44) notes structure to show further insight into my research and reading process. Having also made mistakes in the past with referencing and bibliography order, I was keen to ensure I avoided similar mistakes. I achieved this by keeping a strict and accurate bibliography and reference list during my reading process and when adding citations to my paper. This ensured not only that my work was accurate but also saved me time in my proofreading and editing stage which allowed more time for reading and writing.  

Critical reflection and analysis were fundamental to this paper, to ensure I was meeting these criteria, I purchased and read the recommended reading list for this module in advance. However, the vast plethora of approaches to critical reflection and analysis quickly presented a daunting task. To address this challenge, I sought support from a fellow member of my cohort, engaging in a discussion to share my feelings of overwhelm and to create together a problem-solving approach (Blankstein et al., 1992). Fortunately, she was able to offer guidance and shared a document that allowed me to create boundaries for reading and research and ensured critical reflection and analysis were being undertaken. 

Using Waring's (2017) "Me, my, more and must" reflective model allowed me to deeply consider myself and contemplate my role and position within the research I conducted. Whilst contemplating the aspect of "me" and “my” identity within the context of this paper, I experienced unexpected doubt and a strong sense of imposter syndrome regarding my gender and sexuality. These feelings persisted and initially affected my approach to the paper. My aim was to provide a positive perspective on inclusive vocal education for gender-expansive and trans*+ adolescents. However, being a cisgender woman, I realised that I am not part of this community. While striving to maintain an unbiased viewpoint and avoid any potentially hurtful or offensive information or terminology, I recognised the importance of consulting members of the community to ensure I was approaching the topic appropriately. To acknowledge these thoughts and feelings and allow consideration of how I can “more” widely use my platform for positivity, I reached out directly to my local LGBTQ+ choir as well as Sheffield and UK-wide charities, including Andro and Eve and Action for Children. This was to seek guidance with regard to appropriate terminology but also to seek reassurance that this area of research needed further researching. I have included, within the appendix of this paper, documents from these charities which may be helpful to other teachers (Appendix 8, p48, and 49. Appendix 9, p50-53). I have subsequently reached out to Andro and Eve to book gender awareness training for all members of staff who work within my Academy to help facilitate gender awareness and inclusivity, ensuring that all staff “must” update their practice and remain current by using appropriate terminology and practices. 

Upon reflecting on my own identity and establishing my position to undertake this literature review, I found myself still grappling with academic imposter syndrome. Given my encounters with this during previous research assignments, I anticipated the resurgence of these feelings, particularly when it came to writing academic papers and assessing my own abilities. Imperial College London (2023) defines imposter syndrome as the experience of not belonging, the fear of being exposed as inadequate, or the belief that one's achievements are undeserved. Furthermore, research suggests that imposter syndrome is more prevalent among women in academia (Reynolds, 2021). Having already experienced this struggle, I was familiar with the early warning signs, such as anxiety concerning my research topic and delays in initiating the work. However, I was unprepared to confront imposter syndrome in relation to my gender and sexuality within the context of my paper. To address this issue, I engaged in discussions with my colleagues and tutor, which helped me to persevere with my research but also ensured that I am aware of my personal values and biases when making statements. By critically examining myself and utilising my platform to promote inclusivity, I aim to advocate for the voices of gender-expansive and trans*+ individuals while also acting as an ally and remaining aware of my own sexuality and gender throughout the process.

My research is propelled by the potential of advancing the world of voice education, making an impact, and developing and furthering my career. Through examination of the existing literature, coupled with critical analysis and reflective thinking, I identified gaps within the research regarding gender-expansive adolescents but also within the legislation that aims to support such individuals in education. By providing new ideas and recommendations to implement small changes in our practice, I am to promote meaningful learning by gaining knowledge that can then be implemented to advocate for positive change and development (Michael, 2001). I acknowledge that my area of research is an emerging field (Cayari, 2019) characterised by limited available data and research. Nonetheless, I am excited by these challenges as they present opportunities to create a meaningful impact and offer support to these adolescents.
[bookmark: _Toc136355432]
The Literature Review
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Introduction 
This study will explore and critically analyse how our surroundings and education can impact our gender roles and how as educators, we can be aware of and avoid this bias within our practices. The field of voice teaching/coaching is unregulated (British Voice Association, 2018; Voice Study Centre, 2021); therefore, there is no overriding body to ensure our practice is safe, inclusive, and relevant. Throughout my career as a voice teacher over the last eleven years, I have observed educators of all ages and genders adopt varying viewpoints and approaches when it comes to voice lessons, each with their own ideas on the most effective methods for teaching and nurturing singing abilities. However, new evidence suggests that our own vulnerabilities can create barriers within our practices (Malins, 2016). These barriers within our practice can then directly impact our pupils (Garrett and Spano, 2017). This study seeks to enhance my understanding and provide further insight into the ways in which individuals are influenced not only by their education but also by their surrounding environments, with a specific focus on gender inclusivity within voice lessons. Through analysis of relevant literature, I aim to ascertain how these findings can be effectively applied to create teaching spaces that encourage inclusivity and are a welcoming environment for all voices. Furthermore, based on the conclusions drawn from this analysis, I will provide recommendations for further research and exploration to continue developing my understanding of gender-inclusive voice education.

Inclusivity and Queer Theory
I acknowledge that I do not personally identify as part of the gender-expansive (Wamsley, 2021), LGBTQIA+ (Defining LGBTQIA+, 2023), or trans*+ (Miller, 2016, p.2) communities and position myself as an ally in support of these communities. To gain an understanding, I have critically analysed the following literature through the lens of queer theory, which has the potential to provide valuable insights. By using queer theory, I can aim to transform my praxis and actively explore tensions and new insights that emerge (Malins, 2016), whilst potentially empowering individuals to challenge and disrupt these narratives, thus creating meaningful changes that disrupt the continuation of social norms and “new ways of seeing the world” (Malins, 2016, p15). 

Initial searches for literature on gender-expansive adolescent voices and their experiences within music yielded limited results. However, Malins' (2016) paper, "How inclusive is 'inclusive education?'" provided profound insights into inclusivity within elementary schools, albeit within the context of the Canadian school system. Whilst it is not based on music education, I explored the relevance of the study's exploration of inclusivity, as it aligns with my experiences and those of my students, warranting its consideration alongside my own experiences. This paper has certain limitations that should be acknowledged. Firstly, the sample size of this study consisted of only five participants, who were deliberately kept uninformed about the true nature of the research by Malins (2016) in an attempt to mitigate potential response bias. It is important to consider the perspective of Mantzoukas (2005), who argues that hiding the true nature of research may potentially further impact personal biases rather than mitigate them. This analysis highlights the importance of obtaining ethical approval and rigorous ethical considerations when undertaking my own research endeavours, particularly when working with adolescents. Although this research is not focused on music education, it was Malins' (2016) description of inclusivity that drove this paper forward. Inclusivity is described as something more than a gesture of including someone and finding ways to share respect for differences and treating people equally whilst also ensuring equitable language is being used when we speak about people's identities (Malins 2016 p129). 

When considering inclusivity in this way, applying queer theory can help identify and address societal norms, promoting fluidity in sexuality and gender to counteract oppression and hierarchical structures. However, in voice lessons it is essential to be mindful of stereotypes and focus on the biological sex and sound of the voice as well as a person’s chosen gender. Additionally, Malins (2016) emphasises the significance of not only what is taught in school but also what is omitted, as both have equal importance. By disregarding gender within voice lessons, we inadvertently reinforce the notion that it is not relevant or significant, thereby perpetuating compulsory heterosexuality (Peraino, 2003) and unintentionally reinforcing hegemony. 

Hegemony
Hegemony is defined as "the process by which individuals are made subject, and subject themselves, to a system of beliefs and practices that is detrimental to their well-being but supportive of the interests of those in power over them" (Hall, 1997; Brookfield, 2005). According to Brookfield (2005), hegemony is an ongoing process of learning and relearning that penetrates all aspects of our lives. The widespread nature of hegemony can make it difficult to grasp and comprehend the extent of its impact. Goffman (1959) asserts that hegemony significantly influences our identities and how we navigate our lives through our "performance." However, it is important to note that Goffman's analysis lacks consideration for the intersections of race, gender, class, and ethnicity in relation to hegemony. Despite the dated nature of Goffman's perspective, it continues to hold relevance as it has served as a framework for subsequent research and scholars, including Butler (1988) and Brookfield (2005). The notion of "performance" can be understood as the presentation of our identities to others. Furthermore, that our entire identity is constituted by performance; in other words, we are always performing who we are (Butler, 1988). Our bodies are a set of possibilities that can be continually realised (Butler, 1988), and our role as teachers is to ensure pupils are able to nurture these possibilities in a safe environment whilst considering factors such as hegemony which would influence our practice. 

When confronted with the potential impact of hegemony in music education and societal norms, teachers may overlook their own biases when delivering inclusive voice lessons. Educators often face challenges in addressing gender-related issues due to a lack of support, including vague guidelines and insufficient training, which can hinder efforts to combat homophobia and transphobia in educational settings (Meyer, 2009; Malins, 2016; Garrett and Spano, 2017). Despite the dated nature of Meyer's (2009) study, contemporary research by Malins (2016) and Garrett and Spano (2017) further confirms the ongoing relevance of these findings. Garrett and Spano's (2017) study, involving three hundred practising music teachers, provided a larger sample for better comparison to my own practice. Both studies highlight discomfort among teachers in incorporating LGBTQ topics, citing limited support and potential parental repercussions as major barriers to inclusive pedagogy (Malins, 2016; Garrett and Spano, 2017). Enhancing support and training for teachers has the potential to bring about transformative change for pupils. The findings from both studies showed continued support for the LGBTQIA+ community; however, the challenge of implementing inclusive strategies in everyday classroom practices remains prominent. Participants in both studies discussed their concerns regarding pupils disclosing personal information and the potential administrative consequences aligned with the findings of Morrison (2001), Adderley et al.(2003), and Bergonzi (2009), whose studies emphasise the importance of a supportive music teacher in establishing a safe and inclusive environment where students can feel a sense of belonging, engage in shared musical experiences and freely express themselves. Although these studies are older, they provide a solid foundation for more recent researchers such as Malins (2016), Garrett and Spano (2017) and Kelley (2021) to build upon. Meyer (2009) and Malins (2016) note the influence of individual teacher biases on attitudes toward LGBTQ communities, both directly and indirectly. The seven-year gap between these papers draws attention to the persistent nature of this issue and emphasises the need for ongoing updates and improvements in our inclusive practices. Considering the potential influence of hegemony in our lessons, it is crucial to move out focus beyond our own practices and examine the learning environments in which we teach to ensure inclusivity. The aforementioned papers consistently address the harmful impact of hegemony in music education (albeit often unintentional), underscoring its role in shaping our personal approaches. Donche and Petegem (2011) emphasise the importance of understanding the connections between what we teach, how and why we learn and the reasoning behind our personal approaches to teaching.

Why and How We Learn
Shlasko (2005) identifies that during infancy, our motivation for learning is to seek pleasure both physically and emotionally. If learning is to seek pleasure, this must continue into adolescence and adulthood (Britzman 2000). This line of thinking poses the question: if learning is pleasurable, how do we create pleasure as an educator for students whose idea of pleasure we may not yet know? Furthermore, how do we continue this when an individual’s idea of pleasure is continually changing? Kelley (2021) argues that gender stereotypes and hegemonic gender roles become deeply ingrained in societal norms during adolescence. Children as young as five years old assign gender labels, like masculine and feminine, to specific aspects of music (Kelley, 2021). Whilst these labels are more noticeable with physical instruments than with the voice, research shows that hegemonic masculinity hampers young (presenting) males' engagement in music-related activities, including those involving the voice (Harrison and O’Neil, 2000). Social norms within music education can perpetuate these gender stereotypes, leading to identity threats which in turn can lead to the discontinuation of certain activities for those who don't conform to the norms (Kelley, 2021).

Kelley's 2021 study involved two hundred and forty-six students in the American schooling system. Although my teaching environment may have some similarities, it is important to acknowledge that participants' values and backgrounds may differ. When extrapolating these findings to voice education, discrepancies between perceived gender and assigned roles can create negative experiences and discourage participation (Harrison and O’Neil, 2000; Kelley, 2021). Educators must address and redefine established social and cultural norms, especially in singing activities. These findings encouraged exploration beyond educators and to consider the impact of learning spaces on emotions and experiences.

Positive musical experiences, both in person and digitally, can help facilitate an environment which ensures pupils feel like they belong (Schäfer and Eerola, 2020). However, gender-expansive pupils and children of gender-expansive or LGBTQIA+ families don’t always experience inclusivity within the classroom, with heterosexual privileges acting as barriers to creating meaningful musical experiences (Garrett and Spano 2017). To understand how to create meaningful musical experiences, I explored further the process of learning, creativity, and enjoyment of these skills. According to Maslow (1958), creativity is an innate and unconscious source of new discoveries. In our early years, we embrace creativity without fear or needing permission; it is a natural process for us. However, as we grow older, our consciousness develops, and we begin to question and consider how others perceive our creativity. Our emotions become intertwined with the creative process (Maslow, 1958). By recognising the influence of societal and cultural gender norms and the transition to a secondary form of creativity, we can understand why some adolescents may feel uncomfortable with music-making and singing. However, by actively challenging this notion in lessons, we have the potential to encourage greater creativity.

The field of voice teaching, specifically in secondary schools, lacks regulation, leading to lessons being conducted in a wide range of environments. These spaces vary from purpose-built music rooms with instruments to makeshift classrooms, such as converted cleaning cupboards used for music lessons once a week. For visual reference, I have included images of the spaces I use regularly in the appendices (Appendix 3, 4, 5, 6, and: p45-47). While I consider myself fortunate to have dedicated spaces to deliver lessons, it is important to note that these rooms are often crowded and not specifically tailored to meet the needs of vocal tuition. Although music teachers are often highly valued by their pupils because they provide and create meaningful musical experiences and opportunities in a learning environment for an increasingly diverse student population (Garrett and Spano 2017), many of these experiences are based upon the teacher and their values. By looking towards the environments where lessons take place, we can consider how pupils feel within these spaces and how they value their lessons accordingly. 

Ambient belonging
Various factors, including gender stereotypes and our surrounding environments, influence our sense of belonging. To provide an inclusive environment where everyone feels a sense of belonging, it is important to examine the gender stereotypes associated with these spaces and consider how these stereotypes can shape the environment in which certain activities, such as singing lessons, take place (Cheryan et al., 2009). By making subtle changes to these stereotypes, we can enhance the level of interest and engagement of individuals who may initially feel disconnected from those fields or activities. Cheryan et al.'s (2009, 2011) research primarily focuses on the field of computer science; however, its relevance extends to my own field of work. Akin to music education, the domain of computer science is characterised by hegemonic stereotypes, despite a growing presence of women in the industry (Cheryan et al., 2011). The parallels between these fields highlight the importance of addressing and challenging gender stereotypes to create inclusive environments that encourage wider participation and engagement. Recognising the impact of gender stereotypes and their influence on the environment can lead to transformation within these spaces to be more inclusive, welcoming, and supportive of individuals from diverse backgrounds and identities. Cheryan et al. (2009) note that stereotypes are not only communicated through physical actions but also through cues associated with specific environments, which in return “can act like gatekeepers by preventing people who do not feel they fit into those environments from ever considering membership in the associated group” (p1045). When we make assumptions about strangers based on a single glance, it is easy to categorise them into stereotypes, regardless of accuracy (Cheryan et al., 2009). Comparatively, objects and soft furnishings within a room can be socially symbolic of stereotypes (Raghda et al., 2015), which allow individuals to evaluate whether they prospectively fit with the space. If they feel their identity is incompatible with the space and the associated stereotypes, they can experience a feeling of a “compromised sense of belonging” (Cheryan et al. 2009, p1046), which, in turn, can discourage involvement in certain activities. Cheryan et al. (2009) tested multiple hypotheses, including creating “ambient belonging” environments for women to participate in computer science. Pre-testing of the environments where the study took place involved the participants examining objects present in those spaces and identifying those perceived as stereotypical of male computer scientists. As a result, when these objects were then removed or altered and therefore, the stereotypes associated with computer scientists were also changed and modified. This modification had a significant impact on the motivation and engagement levels of women in the field. They reported feeling more motivated and having a greater sense of active participation.

The study highlights that women often experience a sense of not belonging in environments associated with masculine stereotypes. Modifying the visual cues and elements related to a group's image, such as altering or removing stereotypical objects, has the potential to inspire individuals who previously lacked interest in that field to develop a newfound interest. Overall, the research findings indicate that modifying environments can significantly influence individuals' perceptions and interests. By changing physical cues and challenging stereotypes, inclusive environments can inspire individuals who feel disconnected from a particular group or field to explore new interests and actively engage in new activities. In conclusion, Cheryan et al. (2009) assert:

"Modifying a group's image by altering their environments can serve as a catalyst for individuals who previously showed minimal or no interest in pursuing involvement with the group to develop a newfound interest" (p. 1058).

Drawing upon the insights gained from Cheryan et al.’s (2009) study alongside the pictures of my own working environments, it is important to consider its applicability within the context of the music classroom setting. For instance, when contemplating the physical environment of a practice room, certain elements, such as rock band posters adorning the walls, may not encourage a welcoming atmosphere for gentle-voiced singers. Furthermore, practice rooms equipped with a full band setup, including a drum kit with the snare wire left on, could potentially induce discomfort for neurodiverse pupils. The audible rattle produced by the drum's higher frequencies when the snare wire is not properly dampened may lead to over-sensory stimulation, thereby posing challenges to neurodiverse individuals. The physical attributes and setup of a practice room have the potential to impact the comfort and engagement levels of students. We must give careful consideration to ensure that the environment is supportive and encouraging to the needs of diverse learners, including those within the gender-expansive community. By creating an inclusive and accommodating environment, music educators can create an atmosphere that enables students to engage fully in their voice lessons. To ensure I can attempt to provide the best ambient belonging spaces for my pupils, I widened my search parameters to gather information regarding what made spaces feel welcoming; however, results regarding effective and welcoming learning environments within education, specifically music education, are limited (Upitis, 2004). Furthermore, when attempting to delve deeper into the topic of creating a welcoming classroom environment, it became apparent that much of the literature primarily focuses on academic learning outcomes, with little regard for encouraging creativity and inclusivity. As my research progressed, it became apparent that examining inclusivity in the classroom, specifically focusing on the relevant legislation within the United Kingdom, was crucial. These guidelines and principles form the foundation of my workplace and must be considered to promote further inclusivity in music education, which is the central focus of this paper.


Inclusive Classrooms

Government guidance is clear that schools must tackle discrimination of any sort and this includes where it is because of gender reassignment or sexual orientation.

(Department for Education Media Officer 2016)
The GOV.uk website prides itself upon having the “world’s strongest legislative frameworks in place to prevent and tackle discrimination” (Department for Education Media Officer, 2016); however, when it comes to providing tangible resources to help teachers and schools implement these frameworks, no specific strategies are provided. Instead, GOV.uk takes the stance of trusting schools to determine the most suitable responses to meet the individual needs of their students without providing explicit guidelines or instructions to schools or teachers as to how best to do this (Department for Education Media Officer, 2016). Teachers face challenges in addressing the needs of gender-expansive pupils and LGBTQIA+ individuals within the classroom, as documented in studies by Malins (2016) and Garret and Spano (2017), and concerns regarding potential repercussions from parents and administrative responsibilities further exacerbate these worries. When seeking resources to ensure these worries can be addressed, I discovered a comprehensive fourteen-page document titled "Provisions to Support Transgender Students in Education" (Loft, 2023). The UK parliament provides this document through the House of Commons Library and includes legislation and research regarding transgender pupils in education but, again, does not provide physical resources for teachers and schools to use when they need help. When increasing the parameters of my search wider than official legislation, I found the Inclusive Schooling Movement, which is based upon the following five key tenants: 
• Recognise differences 
• Interrogating labels 
• Preserving student dignity
• Designing sensitive and relevant curricula 
• Encouraging advocacy 
(Kluth and Colleary, 2002 p108) 

These five tenets provided a basis for creating inclusivity for all pupils from all backgrounds. They are designed to allow pupils to explore and express all aspects of themselves (Kluth and Colleary, 2002). This movement is responsible for creating a paradigm shift in education and critical education reform by inspiring teachers to consider differences and inclusivity in all classroom areas (Kluth and Colleary, 2002). Using these tenets as tools to explore inclusivity, we can create classrooms that inspire and engage all pupils; however, my search was yet to yield actual tools and resources for teachers needing further guidance and help. To achieve transformative changes, it is imperative to advocate for better support and training for educators. This requires an understanding of inclusive education, along with the critical analysis of current guidelines and the development of strategies for their practical implementation within our workplace. UNESCO provides the following statement to begin addressing inclusivity and the adaptions we can make to our practice. Inclusivity is:

A process addressing and responding to the diversity of needs of all children, youth and adults through increasing participation in learning, cultures and communities and reducing and eliminating exclusion within and from education. It involves changes and modifications in content, approaches, structures and strategies with a common vision that covers all children of the appropriate age range and a conviction that is the responsibility of the regular system to the education all children.
(UNESCO, 2009, p8-9)

These global guidelines address disabilities and race, but inclusivity extends to all individuals and is therefore considered within this paper. Darrow and Adamek (2018) argue that it is admirable to create inclusive classrooms but often difficult to do. It is my personal reflection that it should not be “admirable” but mandatory to create inclusivity. Along with the UNESCO legislation, Darrow and Adamek (2018) also emphasise disability and race as opposed to gender and identity within their study; however, this further helps to identify a common theme of education not being fully inclusive and highlights a gap within the literature for continued research. Darrow and Adamek (2018) do provide vague strategies on how to make changes to our practice through the definitions of accommodation and modification. These are small changes that can be made within our practices which help increase inclusivity. Accommodation involves supporting pupils whom a teacher believes have the same capabilities as other students but may need additional resources or support (Darrow and Adamek, 2018). In relation to my practice, this could mean ensuring extra stimulants, such as instruments that aren’t being used, being removed or turning the volume down for neurodivergent pupils. Modification is necessary when a pupil is physically unable to participate in the same way as other pupils due to disability (Darrow and Adamek, 2018). Examples of these modifications from my workplace could include allowing a singer to perform their part sitting down and adapting our techniques accordingly. Whilst making small changes such as these can be helpful and increase inclusivity, they also highlight the differences between students and when these are gender-based differences, this can increase awareness of a pupil's gender, potentially creating an environment where they feel uncomfortable or alienated (Lowe, 2023).

As I continued my explorations, the examination of the UK legislation above highlighted the gaps within the literature and consequently, the potential reasons behind education staff feeling unsupported became apparent (Garret and Palki, 2017).  With a need for greater inclusivity and support for teachers, the Human Rights Campaign (HRC) Foundation are actively engaged in encouraging inclusivity for the LGBTQ+ community. Their approach involves collaborative efforts with organisations and individuals to bring about "transformational change" (HRC Foundation, 2023) in the lives of individuals. By challenging and reducing gender roles and stereotypes, we can create a gender-expansive environment that affirms all children, enabling them to express themselves and develop confidence in their true identities (HRC Foundation, 2023). To implement these changes, the HRC Foundation suggests prioritising staff Personal Development as the first step. This aligns with Garret and Spano's (2017) recommendation and aims to provide strategies and resources for preventing bullying and promoting inclusive education. By equipping teachers with a toolkit of inclusive language and a deeper understanding of the complexities of gender, we can create a supportive environment for all students. The HRC Foundation also provide a two-page document and checklist with clear steps and approaches to help create and develop an inclusive classroom, which I have attached in the appendix (appendix 8, p48 and 59). This document has the potential to be valuable not only in classroom settings but also in the development of school policies. It was the first example of strategies within my research that could be implemented into my practice. As a self-employed teacher, my work is often governed by the regulations imposed by individual schools, each with its own policies. Through personal experience, I encountered first-hand the barriers that highlight the lack of support for teachers addressing the needs of gender-expansive pupils and their voices. An incident occurred when a student expressed their desire to be referred to by a new pronoun and name within the classroom setting. Subsequently, I relayed this information to the school following the appropriate safeguarding protocols. However, according to the school's policy, the use of the newly chosen name and pronouns could only be used once obtaining parental consent. As the student had not yet had this discussion with their parents, this could not be done.  The HRC Foundation suggests open communication between the teacher and parents; however, through personal experience, this can often provide ethical dilemmas, which could “out” a pupil to their family and tarnish the trust they have for you but not disclosing the information could lead to safeguarding implications. Whilst the safeguarding of children will always remain paramount, navigating gender and privacy for pupils must be considered alongside this. Although there is information and legislation for inclusivity, I am unable to find physical resources to use to enable change, which has led me to make the following recommendations. 

Currently Available Resources
While there are a number of readily available resources on teaching voice lessons, offering subjective tips, techniques, and strategies from individual teachers, there is a notable lack of documented information on specific physical resources that promote inclusivity and provide effective tools for working with the voice. The most helpful of these resources include the works of Elizabeth Jarman (2018) and Dr Shannon Coates (2023). Jarman (2018) emphasises that inclusive classrooms should reflect diversity, culture, and aspirations. Jarman's articles, such as "Developing a whole school/setting approach" and "Action Research" blogs, provide a general understanding of these topics. However, accessing more in-depth tools requires attending a training course or meeting with Jarman, which may be challenging due to teachers' long hours and financial constraints (NEU, 2023). Dr Sharon Coates, a prominent voice pedagogue, shares valuable voice pedagogy through her Instagram account (Dr Shannon Coates (@voiceped) | Instagram, 2023). Her content focuses on inclusivity and provides practical guidance for creating meaningful and inclusive lessons. Her posts, like "Things that are not in a voice teacher's job" and "The world needs to rethink assessment" (Dr Shannon Coates (@voiceped) | Instagram, 2023) offer concise insights which are instantly applicable to our teaching practices. However, akin to Jarman (2018), for a more extensive exploration and access to additional tools, attending short courses or booking a face-to-face meeting is recommended, which again makes it not as widely accessible to teachers struggling to implement inclusivity. Alternatively, Line Hilton (2019) offers an instantly accessible toolkit on her website, influenced by her training with BAST (Be A Singing Teacher). Her suggestions range from basic items like a five-octave piano and a computer with internet access to more advanced equipment like recording gear, a full-length mirror, and a PA system which again are helpful for our practice but do not discuss inclusivity. Incorporating these lists and free resources by influencers like Jarman and Coates can provide teachers with an instantly implemental toolkit, but to further develop our practices, resources are limited. 

Conclusion
The findings of this narrative literature review indicate a clear need for additional research and knowledge development to establish a toolkit of resources aimed at assisting teachers in developing and encouraging inclusivity, particularly for gender-expansive and trans*+ pupils. UK legislation provides sources of guidance to promote inclusivity but reveals a significant gap in addressing the needs of the gender-expansive and trans*+ community. Moving forward, bridging this gap, and providing necessary support are my aims for my future research endeavours. My findings suggest that hegemonic gender identity, despite often unintentional, can have detrimental effects on music lessons, which can be perpetuated by deeply ingrained values and social norms instilled from an early age (Kelley, 2021). I wish to continue my research into ambient belonging as I believe this holds great promise in encouraging inclusive environments for all voices and genders. I intend to use the following principles as a framework to create and encourage a sense of ease and belonging in the classrooms and practice rooms where I currently teach. In doing so, it is my aim that students will feel empowered and able to express themselves authentically in both their personal lives and their voices: 

- Facilitating discussions on gender and promoting open narratives about factors contributing to a pupil's sense of welcome.
- Respecting pupils' decisions regarding pronouns, gender identity, and repertoire choices within lessons.
- Adhering to safeguarding guidelines and providing necessary support when required.
- Providing mirrors for pupils to explore their identity while singing and encouraging self-reflection.
- Promoting advocacy and preserving student dignity through discussions and acknowledgement of personal biases.

These guidelines aim to create an inclusive and supportive learning environment, addressing students' unique needs and promoting personal growth.

Throughout the course of this paper, despite limited resources, I have felt restricted by time. Whilst I feel that I have achieved my initial aims, objectives and expected learning outcomes (see pages 7 and 8) for this paper, I feel that the depth of the knowledge acquired is only surface level. Based on the limited data examined, it is evident that ambient belonging extends beyond music education and influences various aspects of life. Building on this knowledge, I intend to investigate the concept of ambient belonging in UK secondary school practice rooms. This will involve conducting a research project to test the effects of ambient belonging within voice lessons and further literature reviews. Additionally, I hope to create appropriate CPD (continued professional development) for staff to ensure they feel comfortable incorporating LGBTQIA+ topics into the classroom (Meyer, 2009; Malins, 2016 and Garrett and Spano, 2017). Improved support and training for teachers are crucial for meaningful change, as implementing inclusive strategies in the classroom remains a challenge despite support for the LGBTQ community shown in studies.

Fundamentally, it currently falls to individuals to ensure they provide safe and inclusive spaces for voice lessons; however, the limited legislation and resources available to encourage and provide these spaces can create challenges for teachers, especially those with limited or no connection to the gender-expansive or trans *+ communities. It is my hope that ongoing research in this field, coupled with updates to legislation, will continue to promote inclusivity for all.
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Appendices

Appendix 1 - Question framework by Mark Waring (2016) used for critical self-reflection 
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Appendix 2 – Example of Growly Notes Structure 
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Appendix 3 – Practice room example
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Appendix 8 – Developing a gender inclusive school HRC guidance 
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Appendix 9 – Examples from Everyone’s Welcome guide Provided by Mermaids Charity. Full document available here -  https://mermaidsuk.org.uk/wp-content/uploads/2020/03/Gender-Identity-Guide-AFC.pdf[image: A picture containing text, poster, font, graphic design

Description automatically generated][image: A screenshot of a cell phone

Description automatically generated with medium confidence][image: A screenshot of a cell phone

Description automatically generated with medium confidence][image: A screenshot of a cell phone

Description automatically generated with medium confidence]

Appendix 10. – Link Government Guidance regarding gender Identity in schools.

https://educationhub.blog.gov.uk/2016/06/22/gender-identity-in-schools/



Appendix 11 - Link to 14 Page guidance regarding Supporting Transgender Students in Schools  https://commonslibrary.parliament.uk/research-briefings/cbp-9078/
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Table 1. Me, My, More, Must model of values-based reflection (Wareing, 2016, p. 30).

Stage: Writing prompts:

Me Who am I?
What values are important to me as a person?
What values are important to me as a healthcare worker?
What do | need in order to feel confident at work?
What decreases my confidence at work?
What enables me to be able to practise effectively in a clinical or therapeutic area?
What prevents me from practising effectively in a clinical or therapeutic area?

My What are my thoughts and feelings regarding this learning experience, situation or incident?
What concerns do | have regarding myself?
What concerns do | have about other people involved in this experience?
Who can help me make sense of this experience or situation?
What impact have my values had on the people involved in this experience?
What impact has my level of confidence had on how | have practised during this experience?
In general, what have | learnt from this experience, situation or incident?

More What questions have been generated from this experience, situation or incident?
What ideas have been generated from this experience, situation or incident?
What has surprised or puzzled me about this experience, situation or incident?
What do | need to find out more, as a result of this experience, situation or incident?

Must What must | do now to identify my learning needs?

What must | do to identify my learning goals?

Who must | speak to, to assist me in creating a learning or development plan?

What must | include in the plan?

What values must | explore in order to become the healthcare worker | wish to become?
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P273

In adolescence, many students align their music participation choices with the expectations
for their gender group.

With a more complete understanding of how gender operates within the environment, music
educators can understand how gendered messages within the environment may impact
perceptions of music activities.

researchers in music education have also identified gender as being a possible contributing
factor in school music participation decisions

. From a very early age, children assign masculine or feminine labels to certain musical
instruments, with higher wind and string instruments being perceived as feminine and
percussion and brass being perceived as masculine (Abeles, 2009; Abeles & Porter, 1978;
Delzell & Leppla, 1992; for a review, see Eros, 2008). These gen- der norms of instruments
are established by 5-year olds (Pickering & Repacholi, 2001) with evidence that even
preschoolers are aware of such norms (Marshall & Shibazaki, 2013).

In US school music programs, girls have been significantly overrepresented within high
school music ensembles over the past 30years, with approximately two-thirds of choirs and
orchestras comprising girls (Elpus, 2015).

disparity of boys and girls in choral singing, believe a ‘hegemonic masculine’ culture, within
some contexts, prevents boys from crossing gender norms and participating in music
activities at all (Harrison, 2008).

Social identity theory individuals create social categorizations of groups based on
membership. These social categories are created and maintained to classify, partition, and
organize the social world; an individual’'s membership or relation to a group can inform one’s
behavior. Furthermore, social categorization provides individuals a tool for orientation and
self- reference, as well as an ability to define themselves within society (Tajfel & Turner, 1986).
Individuals maintain positive perceptions of the groups and collectives of which they are
mem- bers (Tajfel & Turner, 1986).

P276

To what degree are adolescent perceptions of various music activities influenced by gender
salience or activating gender group identification within the environment?

P284

boys perceive music activities that are considered feminine (e.g., singing in a choir or
performing in a musical) significantly less pleasantly than girls. Furthermore, no significant
difference in the level of pleasantness in masculine music activities by gender was detected.
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Welcoming Schools

DEVELOPING A GENDER INCLUSIVE SCHOOL

Creating schools that nurture academic achievement, provide physical and emotional safety
and welcome all students are common goals for all educators. As educators, one can create
gender-expansive environments that affirm all children by reducing gender role stereotyping
and allowing them to express their interests and find confidence in their strengths.

STRUCTURAL APPROACHES
School-based or district-wide steps that help create a foundation for gender inclusive
practices.
Professional Development for Staff
|1 Educate staff to understand the complexities of gender as well as specific methods to
stop gender based harassment, bullying and hurtful teasing.
11 Provide training for all school personnel—from teachers, aides and counselors to
administrative staff, bus drivers, recess aides, and cafeteria workers.
Policies / Administrative Regulations
11 Ensure anti-bullying policies are enumerated and specifically name groups that are
more frequently targeted for harassment. Make sure these policies include actual or
perceived gender identity and sexual orientation. Naming it, helps stop it.
|1 Provide access to gender neutral restroom/facilities with options for privacy that do
not stigmatize any students.
11 Allow children to use the restroom that aligns with their gender identity.
|1 Have policies in place regarding gender inclusion.
|1 Have policies and procedures in place regarding challenges to books or curricula.
|1 Reframe dress codes to describe what the school considers appropriate clothing
without assigning clothing options to particular genders.
Student Records and Student Information Systems
|1 Review parent/guardian forms allowing them to specify their relationship to the child
regardless of gender.
11 Allow families to specify a child's gender marker, preferred name and pronoun.
11 Review forms used in your school that include children’s names or pronouns such as
attendance records or class lists to ensure accurate names and gender are used.
11 Ensure privacy for transgender students. Clarify who has access to records.

RELATIONAL APPROACHES
Individual interactions and communications can reinforce the school's commitment to
gender inclusion.
Inclusive Messages
|1 Develop classroom messages that emphasize “All children can...”
|1 Use inclusive phrases to address your class — students, children or scholars.
11 Group students in ways that do not rely on gender — table groups, letters in their
names, colors of their clothes. ..

www.welcomingschools.org
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Be a role model! Give examples of how you or people you know like to do things
outside of gender stereotypes. Model gender diversity in your own manner of
expression.

Individualized Attention
Let students know that you see their strengths and that you can appreciate their
unique qualities.
Encourage students to find activities that they enjoy and that respect their interests.
This helps children develop social connections.
Honor the name and the pronouns that a student uses.

Stopping Gender-Based Bullying and Teasing
Interrupt student comments based on gender stereotypes.
Stop hurtful teasing and bullying based on gender put-downs.
Ensure there is good supervision of hallways, playgrounds, and cafeterias to increase
a sense of safety.

Ensuring Good Communication with Parents and Caregivers
Be ready to support families with gender expansive children. Help parents/guardians
see their child’s strengths — academic, artistic, athletic, dramatic or interpersonal.
Hold an evening event for parents and caregivers in your school community to help
people understand the importance and complexity of gender for children.
With families, share ways to talk about gender that are affirming, inclusive, and
developmentally appropriate.

INSTRUCTIONAL APPROACHES

Some ideas to integrate gender inclusion in your planned curriculum.

Lesson Plans
Use lesson plans that help students see, appreciate and understand one another
as individuals.
Use lesson plans that help children identify gender stereotyping and limits such as
examining popular culture, advertising, picture books or toys for children.
Discuss and practice ways students can stop gender stereotyping and put-downs
in school.
Teach ways for students to be an ally and stick up for one another.
Integrate gender topics into the curriculum through story problems, writing prompts,
readings, art assignments or music.

Classroom Activities
Read books that encourage discussion of gender assumptions and that challenge
gender stereotypes and limits.
Provide role models through books — biographies or fictional — that show a wide range
of occupations and achievements for all genders.
Invite guest speakers who expand the vision of ways to achieve and thrive that are
gender-expansive.

Based on Gender Spectrum's Framework for Gender Inclusive Schools and Welcoming Schools Gender: A Place to Begin.

www.welcomingschools.org
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Gender Identity Guide

A guide to supporting children and
young people with their gender identity
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Every child and young person should have a safe and happy
childhood, and the foundations they need to thrive. At Action
for Children, we provide practical and emotional care and
support, ensure their voices are heard and campaign to bring
lasting improvements to their lives.

We want every child and young person to fulfil their potential.
They should be able to pursue their interests, enjoy their hobbies
and learn about the world. A century and a half of experience
has given us a unique view of the problems children and young
people face. Our work draws on a vast wealth of practical
knowledge that’s constantly being reinforced and reviewed.

)




image12.jpeg
Gender identity

Young people have a lot to think about. Exploring their sexual
orientation or gender identity should be a positive experience
for all young people, including lesbian, gay, bisexual, trans and
non-binary young people.

We know that many practitioners are already taking vital steps to make sure the
needs of their lesbian, gay, bisexual, trans and non-binary young people are met.

This guide is designed to support practitioners and volunteers. We want to
make sure that every lesbian, gay, bisexual, trans and non-binary young person
feels supported.

Gender identity and non-binary

There are lots of terms associated with gender identity. You can find some of
them in Appendix 1 - Glossary of terms. Don’t get too hung up about knowing
them all, as the terms are fluid. The most important thing when working with
children and young people who are exploring their gender identity is that you
take the same action as you do for all children and young people.

What is gender identity?
A person’s internal, deeply held sense of their own gender.

What is non-binary?

Some people don’t fit into the binary divide. They neither identify as man nor
woman, but somewhere in between. Some may also identify as a mix of man
and woman.

What is gender fluidity?

This is when people move between gender identities or expressions. Such fluidity
may not be permanent.
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What do we know?

There are lots of children and young people who don’t identify
within the ‘traditional roles’ of society.

We know from our work with young carers, children in care, young people facing
homelessness and family support services that an increasing number of children
and young people are presenting with a gender identity that’s different to when
they were born. How children and young people are affected by gendervariance
or gender non-conformity can differ greatly. Some will go through a difficult time
emotionally, while others will not.

Low self-esteem and self-harm can be indicative of a child oryoung person who
is questioning their gender. But they may not know the cause or might have been
told not to behave in the way they feel most comfortable. This may mean the
young person suppresses how they really feel. People who are questioning their
gender are more likely to attempt suicide, so early intervention is key to long-
term positive outcomes. It’s also important to support young people who don’t
wish to permanently change their gender role.





