	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	
I think I have analyzed the work well and tried to consider the next steps as well as possible. Done a lot of research on the interventions and strategies that could be put in place. 


	
Analyzing more thoroughly. I will do further researching and revising for assessing children’s work.


	Student’s Name
	
	Date
	29/05/18

	Student’s Signature
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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.’
Introduction 
This assignment will be supporting the process of monitoring a pupils’ development and progress in learning. This will involve a detailed analysis of one target child (Child A) following a holistic perspective and exploring the child as a whole. Followed by an explanation for the target pupil’s next step in their learning, by relating back to evidence of data collected; such as their work, observation notes, interviews and also photographs to support the findings. Following the new curriculum, Donaldson (2015) does not only look at children’s attainment, but has a holistic view of the child in education. Moreover, schools, teachers and practitioners are encouraged to create learners who are; ambitious leaners, creative contributors, ethically informed citizens and confident individuals (Donaldson 2015). 
School context
The school the research was conducted in (School X) is located on the outskirts of a large town. According to Estyn (2012), there are 244 pupils aged between three and eleven. Furthermore, it was stated that 28% of the pupils were eligible to free school meals (FSM) and 32% of children with additional learning needs (ALN). The target child is in a year two class of 30 pupils, with one class teacher and two teaching assistants. 
Learner information
The learner is a female and will be referred to as child A. During our learning walk, I learnt that the learner thoroughly enjoys sports activities outside of school such as cricket and running. Furthermore, the learner is keen to learn within the classroom and is currently set at the middle ability grouping. During this assignment, we will refer back to evidence of the learner’s work, interviews with child A, and observation notes in order to assess the child’s learning attitudes, skills and knowledge. A best-fit outcome will be given for her work at this moment, followed by suggested next steps for the learner to ensure the child is progressing and reaching their full potential. 
Data collection
The mosaic approach was adopted for the data collection of this research. This approach was originally established in order to give a child a ‘voice’ in research (Clark 2005). Furthermore, Clarke (2005) argued the importance of a child being viewed as a competent citizen in society and that they are active participants in their learning, not passive (Edwards et al 1998, Langsted 1994). Rinaldi (2006) states that teachers are seen as researchers, as they are constantly studying the way children learn and constructing knowledge. Furthermore, they emphasised the impact of relationships on studying children and how they learn.  The mosaic approach is a multi-method approach this allows for triangulation of data, and also for a child to have control over what activity they prefer and therefore every child’s mosaic pattern will differ according to their individual personality (Stephenson 2009, Clark 2011). Triangulation is described as a variety of methods used for research and was originally introduced to increase validity in research findings (Webb et al 1966, Denzin 1970, p310). Furthermore, the multi methods that were adopted are child-friendly and allow for the researcher to gain qualitative data (Clark 2011).  The mosaic approach encourages collective perspectives, including an interview with parents, teachers and the child. As all of these perspectives are an important aspect of studying a child (Clark 2005, Rinaldi 2006). 
In addition, Clark (2005) states that this approach was named the mosaic approach as it connects different pieces of perspectives together in order to view the child as a whole and create an image of the child’s world. This approach relies on interviews and observations, which are traditional qualitative methods for studying children (Strauss and Corbin, 1998). Furthermore, a discussion between other practitioners and parents, to listen to their comments and in order to reflect thoroughly. Therefore, the mosaic approach was the most appropriate data collection method as it allows the child to be studied in a holistic perspective, as well as having the opportunity to gain different views on the child.  
Following the mosaic approach, the methods undertaken were observations, interviews with the child and their teacher, annotated work, learning walks and tours around the school in order to understand what areas are important to the child’s learning. The observations occurred naturally during the teaching days at school X, where observation notes were collected weekly on all class pupils. According to DeMunck and Sobo (1998), observations are a valuable method to gain highly in depth information of an individual’s behaviour. Therefore, observations were chosen as a way of studying the child and analysing their attitudes towards work and social interactions with peers.
For the interviews with the learner, a semi-structured interview was adopted and was carried out very casually in order for the child to feel as comfortable as possible, as this is when the most valid answers are revealed (Kortesluoma et al 2003). Also, semi-structured interviews follow an order of questions, however there is flexibility for the interviewer to modify and elaborate on the questions if deemed as appropriate (Bryman 2008, Byrne 2004). Therefore, this meant that if the child brought up an interesting subject which had not been thought of in the questions, the interviewer would be able to elaborate on the questions and ask unplanned questions due to the flexible nature of a semi-structured interview. This approach was also adopted for the interview with the class teacher, as it was deemed the most appropriate interview technique to follow.
When carrying out research in a school context it is important to be aware of the ethical implications that could arise. These ethical issues were considered and minimised by ensuring the target child’s information was kept anonymous and confidential, and that no information was gathered or noted in the assignment that could reveal the child’s identity (BERA 2011). Furthermore, the child was told that they were able to withdraw from the research at any given time, this could be picked up from body language, as well as verbal – if the child was not happy to answer questions or showed signs of feeling uncomfortable, then the interview would be stopped immediately. Permission was gained from the teacher for collecting evidence of the learner’s work and providing reassurance that the child’s identity will be kept anonymous and confidential (see appendix A). Therefore, the assignment has been discussed and appropriate permission has been gained to collect data. 
In order to analyse the leaner’s work, the Nottingham’s (2013) ASK model will be used – looking at the learner’s attitudes, skills and knowledge which is being represented from the data. The ASK model has been used in studies to assess students’ achievements (Bakarman 2011).
Analysis of learner 
During the interview with the class teacher information was given that at the end of year 1, Child A’s outcome was 4B for Literacy, Language and Communication (LLC) and 4A for Mathematical Development (MD) and personal social development (PSD). Outcome 4 is the expected level for children leaving year 1, therefore child A had reached the expected level. Evidence of the learner’s work from the start of year 2 to present will be discussed and analysed, to see if there has been an improvement and progression in the learner’s attainment. Please see targets at the start of the year for the learner in appendix G and H.
Before the analyses, there are factors that need to be considered which could have an effect on child A’s attainment. One of these factors is the case that child A receives Free School Meals (FSM). Many studies have suggested that children from low socioeconomic families experience lower academic successes (Milne & Plourde, 2006).  This is seen as an important influence on children’s academic achievement, as the Welsh Government prioritised reducing the impact of poverty on children’s attainment (Andrews 2011). 
Mathematical Development (MD)
During the national tests, Child A demonstrated the ability to compare and order two digit numbers, as well as count larger sets of objects reliably using grouping. This was also witnessed during an addition lesson, of adding 2 digit numbers together. The evidence (see appendix B) of child A’s work in this lesson (see appendix C) shows how she is capable of adding 2 digit numbers together, through partitioning into tens and units. This is also proof that child A is able to recall ’10 more’ and ’20 more’ within 100. Furthermore, evidence of work (see appendix D) demonstrates child A’s awareness of the different scales of unit and her capability to measure and use standard units (Welsh Government 2015). 
During carpet time, the class teacher refers to the children moving around on the carpet to face between herself and the interactive whiteboard by referring to quarter turns and half turns, for example, “turn a quarter turn to the left”. Child A understands this and also is aware that a quarter turn is a right angle (see appendix L). This is a skill within the Foundation Phase Framework for outcome 5 (Welsh Government 2015). 
Child A mentioned in the interview that her favourite subject in school is Mathematics, and also clearly indicated that during independent learning (also known as Amser Pili Pala) her favourite area was the Maths area, as she enjoyed doing the Maths activities linked to that week’s topic (see appendix J). During Mathematic lessons, Child A is engrossed in the work and listens very well during the introduction on the carpet. Child A stated during the interview that this is due to Maths being taught in a ‘fun’ way and being able to use concrete objects. This is supported by Laevers (2011) who stated that if a child is interested in the work being delivered, a higher level of learning will take place, this is known as deep level learning. Furthermore, this deep learning will only occur in satisfying experiences for the child (therefore, if a child is interested in the topic) and this is said to results in pupils achieving better grades and shows an improvement in their progression (Biggs 1988, Tagg 2003). This is evident in Child A’s work during group activities, whereby she shows a strong desire to succeed in this subject, as it is specifically her favourite subject. This desire to succeed is evident in the work (see appendix E and F). The first appendix shows how the child is able to add multiples of 10, and in the second appendix it shows how the learner has progressed to adding with more difficult numbers, therefore instead of 30 + 10, whereby only tens are being used, she has progressed to numbers such as 32 + 24, which involve tens and units. During this lesson, the children used concrete objects to support their learning, such as tens and units blocks, in which child A stated that she found helpful in her learning. Some of Child A’s work shows elements of outcome 6, for example (see appendix M), Child A is able to understand the hours and minutes on a clock and use standard units to read the time. This knowledge and skill is within the outcome 6 (Welsh Government 2015).  
Currently, child A is work is demonstrating a best-fit of outcome 5 (potentially 5A) for Mathematical development, therefore, this proposes that there has been one whole outcome progression since the start of the academic school year.  However, a weakness of the data collection is the time constraints, as we have not worked with the children for the whole year to be able to assess and collect evidence for every part of the outcome.
Literacy, Language and Communication (cross-curricular)
[bookmark: _GoBack]Child A stated that literacy was her least favourite subject, in contrast during the learning walk child A stated that the writing area was one of her favourite areas in the hope of improving her writing (see appendix J). This is supported Dweck (2002)’s ‘growth mindset’ which shows that child A has a resilient attitude towards learning, whereby she wishes to improve in a certain area and pushes herself to achieve her goals. In an example of Child  A’s work (see appendix N) which was a topic lesson covering history and literacy cross-curricular, child A had to write a newspaper article on Betsi Cadwalladr’s story. This piece of work demonstrates skills such as sequencing a story in the correct order, writing in the past tense, and using correct punctuation. Child A exhibits the capacity to use capital letters and punctuation correctly, as well as sequencing the story in the right order. Furthermore, she is able to spell high frequency words and use connectives in order to ensure the sentences make sense (see appendix N). Moreover, the ability to rewrite a story in her own words, shows her knowledge in the history topic, of Victorian nurses.  These samples of work suggest that the best fit for child A’s writing is outcome 5 in the foundation phase framework (Welsh Government 2015). There is also evidence of Child A’s resilience and attitude towards her work, as she self-corrects her work (see appendix O), this shows that she starting to identify improvements in her work through checking over the work and making changes, this is also an example of a skill in outcome 5 and 6. 
Furthermore, whilst doing the tour of the classroom, Child A stated how the wall displays, especially for literacy are helpful for her writing skills. As there are sentence starters and key words that she is able to use in her written work. These helpful displays are linked to Vygotsky (1978)’s idea of scaffolding children’s learning in order for them to reach their zone of proximal development, whereby learning takes place. Therefore, the displays are being used as a ‘scaffold.’ Furthermore, the displays are an example of Hattie (2008)’s visual learning, where the visual display is supporting and scaffolding their learning.
In reading, the child is on AR books, on level 0.9-1.9. Before the spring term she was on 0.5-1.5, therefore there has been an improvement in her reading. Child A is able to sound out words, and reads word by word, therefore the fluency is not quite there as of yet, however she is improving and her confidence in reading is increasing (see appendix P). Child A demonstrates the ability to read a text and explain relevant details from the text, such as a comprehension task (see appendix Q). Child A’s reading is an area that needs further support and intervention, as it is suggested that her reading is bringing her down to a best-fit outcome 5B instead of a 5A. This will be mentioned in the next steps section. 
Welsh
During the observations, a Welsh lesson was observed. Where the children were read a story called ‘Tedi twt yn yr ardd.’ The children had to familiarise themselves with Welsh phrases such as ‘under, behind, in front of.’ Child A was confident in speaking out aloud and when asked questions was able to provide the correct answer to the question in Welsh. 
Personal and social development, Well-being and Cultural Diversity (PSD)
During the learning walk, Child A demonstrated a strong awareness of the importance of peer interaction and friendship groups within school. Furthermore, the learner discussed during the interview that she preferred group work to individual work and working alongside peers to solve problems. She spoke about the grouping list in the classroom, and mentioned challenges she had undergone with her group members and reflected happily on the lessons stating how much she had enjoyed these group activities. This is also shown in the observation results (see appendix I), whereby during individual work time, Child A relies heavily on peer support for. This suggests that child A lacks confidence in relying on her understanding and knowledge alone, and requires validation from others, especially in completing work. However, peer support is encouraged within the classroom, as they follow the 3 B’s, before turning to a teacher for support, “Brain, Buddy, and Browse.” This idea is supported by Vygostky (1978)’s social constructivism theory, where social knowledge and interaction with peers is a vital process in learning, whereby children learn from one another. Furthermore, whilst observing Child A’s playing a game in a group (see appendix K), Child A expressed the ability to recognize and follow rules in team work, and the importance of equality in everyone in the group having an equal chance and turn of rolling the dice. These skills are in the outcome 5 for personal and social development, whereby a child is able to understand the significance of instructions and grasping the notion of fair play, and also being conscious of other pupils’ feelings (Welsh Government 2015).  Moreover, child A is also able to express and control her emotions well and remains calm in problem situations if they occur. The learner is aware that there are consequences for particular actions, and shows good knowledge for understanding what positive behaviour is and what negative behaviour within the classroom is. Therefore, “They have a clear understanding of right and wrong” (Welsh Government 2015: p.50). 


Next steps 
In order to ensure that child A makes progress in her attainment and learning, there are certain pedagogical approaches, interventions and resources which would need to be put in place. 
Personal and social development next steps.
In the individual case of Child A, I would encourage group work and pair work as much as possible within the classroom environment. As child A benefits from learning with her peers and the use of social interaction. Furthermore, this is supported by Vygotsky (1978) who stated that language is vital in children’s learning and used as a cultural and psychological tool, and that social interaction is an extremely important factor in how children learn to problem solve. Moreover, it increases children’s opportunity to enjoy the process of learning, and therefore develop ‘deep level learning’ (Laevers 2011). Along with this, I will encourage children in the classroom to step outside of their comfort zone and adopt the ‘growth mind-set’ (Dweck 2002). 
Although group work is important, working individually should also be used within the classroom. As one area that Child A needs to focus on is the competence to problem solve independently. Although team work and learning from peers is an important aspect of learning, being able to problem solve independently is another skill which is very useful. This independent learning is linked with self-regulation in the child’s attitudes towards work, encouraging children to show self-awareness in their own mental processing (Schunk & Zimmerman, 1994). Also, Donaldson (2015) wants to create confident individuals within schools, and being able to solve problems individually is a skill which will create confident citizens for the future.
Another aspect to take into account, is the issue of poverty and lower achievement. Therefore, I will introduce strategies to ensure that child A’s learning does not stop at school but is extended into home life to encourage progression in child A’s learning outside of school as well. This will be done through printing out any homework which comes from the internet, so she is able to complete it at home. As well as ensuring that child A has extra opportunities during the school day to complete homework on the iPads or laptops, due to not having an iPad at home, in order to improve the child’s DCF skills, as well as having the opportunity to complete the work in the same way as the other children. 
Literacy next steps: Guided reading and Catch Up Literacy
For child A, it is suggested from the interview and samples of work, that Literacy is the area that she needs the most support. Following the new curriculum, exposing children to a variety of literature is considered of importance (Donaldson 2015). Therefore, targeting reading and improving the standards is an area which needs to be highlighted for not just child A, but a whole school approach. For next steps, Child A needs to practice reading in order to improve accuracy and fluency of her reading, as this is an expected skill in outcome 5 (Welsh Government 2015). According to research, reading has an enormous influence on children’s success inside and outside of school (Staff et al, 1998, Paris 2005). Regarding interventions for improving child A’s reading I would encourage guided reading to be a part of the daily classroom routine, and use this as an intervention for the whole class. McGee and Nelson (2013) state that guided reading allows children to make errors and therefore, encourages children to monitor their reading and reflect upon how to solve problems. Furthermore, Vygostky (1978) claims that when learning to read, social interaction and dialogue is vital and the teacher’s role in guided reading is to scaffold the child’s learning and reading (Dowhower 1999). Furthermore, collaborative readings encourages children to make meaning of literature and improves their understanding of the context (Dugan, 1997). 
Another intervention which has been researched, which could be of great benefit to child A is Catch Up Literacy. It was developed after studies found that thousands of children are leaving primary school unable to read well enough (Read on, get on campaign 2014). This intervention involves a process, whereby a teacher or teaching assistant devotes 15 minutes of their time to a pupil twice a week (Education Endowment Foundation, 2018).  During this session they will focus on different reading skills, such as language comprehension methods and recognition of familiar and unfamiliar words. There are limitations to this intervention, as the sample for the findings were only a small sample of 247 students, therefore it is impossible to generalise the results. However, research suggests that this intervention does more than just improve children’s reading, but also improves children’s attitudes towards learning and school, as well as their enjoyment in reading and writing (Education Endowment Foundation 2018). This is an element that needs to be considered, in order for child A to gain confidence in her reading and writing skills. 
Writing skills
In order for Child A to progress in her writing skills, the next steps would be to become more engaged and motivated in writing, and also have a wider variety of sentence starters. This is an issue which needs to be recognised, as Child A has stated that this is an area in which she wishes to develop. Therefore, building Child A’s confidence in her own writing is vital for her progression. If child A can adopt a more positive attitude towards writing, this will result in more practice being put into the writing and therefore hopefully, improve her writing overall. This could be done through making wall displays which are known as a ‘working wall’ in which child A can use to help her literacy (Hattie 2008). On the wall displays,  I would also encourage the use of the Welsh language so that child A can become familiar with the Welsh phrases and words, as well as use the ‘working wall’ to support her language and Welsh. Furthermore, strategies could be put in place in order to encourage enthusiasm in literacy, such as the ‘Write here project’ (Rumney et al 2016). This encourages engagement in literacy and improving literacy attainment through the use of play and visual art. Therefore, children have the opportunity to engage with literacy in a fun and meaningful way which encourages them to want to write. In the study they found that engaging children in fun, creative and playful activities resulted in children feeling more confident and motivated to take part in written work (Rumney et al 2016). 
Mathematical Development next steps.
Child A had stated that she learns more, through the use of engaging and fun activities. This would be the case for many children in the classroom. Therefore, I will ensure to provide children with stimulating activities to encourage their learning. As it is stated that children learn better when they are engaged in the topic and activities that they are provided with (Biggs 1988). In order to reach the full outcome 5 by the end of the academic year, the next steps in Child A’s learning in Mathematics would be to be able to describe and recognise the properties of 2D and 3D shapes (see appendix R). Currently, Child A is able to name the shapes however, needs support in recognising the properties of the 3D shapes. Furthermore, child A stated that using objects and visual tools during carpet time supports her learning in Mathematics. This is known as visible learning (Hattie 2008), in which visual feedback is what makes learning a success.  Therefore, child A will be provided with 3D shapes as this should benefit her learning, therefore she can visualise the shape and count the corners and faces of the shape. According to Bruner, learning and understanding begins with the use of items which children can see, hold and feel, these are known as concrete objects (Brahier, 2009, p.52). Therefore, in this case the 3D shapes would be used as a concrete object to support the children’s understanding and grasp the concept.
In order for Child A to progress further in her learning, she could focus on learning the 3 and 4 times table, which is an expectation in the outcome 6 (Welsh Government 2015). As Child A has prior knowledge of the 2,5 and 10 times table (see appendix R), the next steps could be taught to her through finding patterns, therefore recognising the pattern between the 2 times tables and 4 times tables. Furthermore, the understanding that the 4 times table is double of the 2 times table. This will be done through including visual objects and pictorial representations to support child A’s understanding of grouping in multiplication. Using a wide variety of concrete learning experiences are beneficial for pupils’ learning of mathematical concepts (Post 1981). Furthermore, Piaget (1971) argued that children learn mathematical concepts through reconstructing their own reality through seeing, touching and feeling real-life objects. 

Conclusions 
Upon reflection, this assignment has allowed me to analyse data thoroughly; looking at samples of a child’s work, identifying the gaps in the work and providing the child with guidance for their next steps in learning. Furthermore, I have been given the opportunity to reflect critically on school interventions, resources and strategies which could be introduced within the school to help the child progress in their learning. This assignment has provided me with the tools needed to have confidence in analysing and discussing the work of a child in line with the curriculum’s outcomes and expectation. However, most importantly the assignment has reminded me of the importance as a teacher, to view every child as an individual and recognise that all the pupils within a classroom have specific needs and different individual targets to be met. Along with recognising how significant and vital AFL and monitoring students’ progression is, through the use of analysing their work samples, observing and interviewing the children. These assessments for learning are an important aspect of being a successful teacher in helping children achieve their goals.
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	Anonymous details
	
	
	
	
	

	
	

	Learning objectives/intentions: 
	To add numbers using concrete objects and mentally, including a two-digit number and tens.
	Success Criteria
	LA – adding up to 20.
MA – adding to 100 (e.g. 23 +20)
HA – adding to 100 + (e.g. 123 + 26)
	Meeting learners’ needs:
	Anonymous

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction.
Ask children to count up in 10’s starting from 3.
Tell children that we have to complete an addition quiz on ppt and we all have to help each other – with 5 minutes to complete all of the tasks. We have to show the working outs. 

We have to show the working outs, along with using the units, tens and hundreds blocks. (This is a way of checking the chn’s understanding of addition). 

Select chn to come up and show the workings out by using the name randomiser online (to make it fair). 

Give questions (AFL questions).


	Trainee focused task 
Ciwb– Betsi word problems – children solve word problems – using different strategies of addition.

	Resources
Word problems about Betsi (linked with theme).
2 dice with differentiated numbers.
Bingo game.
Whiteboards.
Whiteboard pens.


Key vocabulary 
Hundreds
Tens
Units
Addition
	Thumbs up, thumbs down.

Think – pair – share.

Chance for children to show answers on whiteboard.

AFL questioning:
What do we start with the hundreds? Tens? Or units?
After we’ve added the hundreds what do we add next?

Word problems:
Betsi has 15 patients and 4 friends to feed, how many people does she need to feed altogether? 


	
	Additional adult tasks:
Cylinder - Dice game- children roll 2 dices, and add the 2 numbers together. Write sums in their books. 

	
	

	Plenary
Ask 1 child from each group to say what they did in their groups.

I put a sum on the board, ask chn to work in pairs and work out the answer on their whiteboard.
	Independent learning opportunities: 
Sphere – bingo game – children given sum – if they have answer on their bingo square they mark it off. (Continue with numbers 100+ to push their learning).

Ciwboid group:  Amser Pili Pala.

Differentiation: Word problems – easier world problems for Cylinder group and more support.
Dice game – LA: easier numbers on dice, One dice with only units.
MA: harder numbers – one dice with only tens.
HA: Harder numbers again – both dices have difficult numbers (100+) etc.
Bingo Game: ^^ same number differentiation.
	
	

	Curriculum coverage (range and skills): Addition using various strategies (up to 20) (up to 100).


	Literacy (LNF) Word problems.
Link to literacy lessons – Betsi (word problems linked with the Literacy comprehension task).  
	Numeracy (LNF) Addition strategies. 

	DCF
Children using interactive whiteboard.
	Thinking
Think-pair-share.
	ESDGC
	YCC
Betsi  Cadwalladr.
















Appendix D
Standard units measuring.
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Appendix P
Reading notes:
Flip and Flap.
Sounds out words, and reads them word by word. Sometimes predicts what a word is by looking at the first letter. For example, Picture, she would predict that it says Painter.
Slow reading out some words, having to think a lot during the reading.
Needs more fluency, something to work on.
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