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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.
















Targets- 
	
	Target
	What I have done in this assignment.. 

	Target 1 
	 Ensure that your reference list adheres to Harvard reference conventions

	· Used the Harvard referencing handbook. 

	Target 2 
	Use your readings to develop further criticality.  Have a look at empricial studies from journal articles in the online library - these may provide additional materials to critique.  

	· Completed further reading on how to develop criticality. 





























Introduction-
This essay will critically reflect on the actions, impact and evidence base of the school development plan (SDP) this SDP has been reflected upon through teaching experience 1 (PTE 1). The chosen aspect from the SDP is Wellbeing, Equity and Inclusion with the report focusing on the target of improving universal provision for additional learning needs (ALN) and More able and talented learners (MAT).
According to Chapman et al (2006) Universal provision refers to the principle that all learners, regardless of their background, abilities or circumstances should have access to high-quality education and support services. This concept aligns with the Welsh Government’s commitment to ensuring equitable opportunities for all learners, promoting social justice and removing barriers to learning and fostering an inclusive learning environment for all (Welsh Assembly Government, 2020). 
A SDP provides a strategic framework for guiding decision making, resource allocation and improvement efforts to enhance the quality of education and to ensure the success of all stakeholders within the school community, SDPs are developed through self-evaluation and data analysis. The SDP serves as a key indicator for the School’s development over a defined period, typically covering three to five years (Welsh Government,2014).
In line with the British Educational Research Association (BERA) research guidelines (2019) consent, privacy and anonymity of the school is prevalent and will be adhered to and will be referred to as school X. 
School X is based in the Vale of Glamorgan, Around 38.2% (3 year average) of pupils are eligible of free school meals, This is above the average of Wales of 19%.The school identifies 31% of pupils as having ALN, which is higher than the national average of 21%. 3.5% of children have English as an additional Language (EAL) . A very few are in the care of local authority. School X is a pioneer school and is working with the Welsh Government and other schools to take forward developments relating to the curriculum and professional learning (ESTYN,2017)

Literature review-

The purpose of a school development plan (SDP), as outlined by the Welsh Assembly Government (WAG) (2014), is a strategic document designed to guide and facilitate the ongoing improvement and development of schools across Wales. A school involved in a SDP is a school taking responsibility for improving the quality of education it provides to learners and its wider community (Council of Europe,2005)  In addition to this a SDP outlines the schools goals, priorities and actions for improvement over a defined period. It serves as a roadmap for enhancing the quality of education and achieving specific outcomes aligned with the school’s mission, vision and values. While the SDP advocated by the WAG offers a structured approach to school development, critically through a literature review it reveals both its merits and potential fall backs (Welsh Assembly Goverment,2014) . 

The emphasis on stakeholder involvement within the SDP framework is crucial, as it promotes a collaborative approach to decision making and fosters a sense of ownership among key stakeholders (Harris & Muijs, 2005). The SDP should be accessible to all members of staff and stakeholders. Most schools use a less detailed SDP to share with parents as they are classed as stakeholders in the process (Welsh Government,2014). 

During the self-assessment period of the creation of the SDP it is crucial that all voices are heard and considered, as this can undermine the effectiveness of the planning process (Earl & Katz, 2006). Additionally, managing diverse perspectives and interests within a consensus-driven approach may pose challenges and potentially dilute the clarity and focus of the SDP's objectives (Balfour & Menter, 2019). 

In addition to this, the emphasis on evidence-based decision-making aligns with best practices in educational policy (Macpherson, Hargreaves, & Lowden, 2019). By relying on data and research, schools can make informed choices regarding priorities and interventions. However, there is a risk of prioritizing easily quantifiable system of measurement over more nuanced qualitative indicators of school improvement (Oplatka & Lapidot, 2018). This may result in a narrow focus on standardized assessments and performance targets, potentially neglecting broader aspects of holistic education and student well-being (Black and William, 2009).

While the SDP encourages clear goal-setting and action planning, its effectiveness hinges on the adaptability of these plans to evolving circumstances (Stringer, 2019). Educational contexts are dynamic, and rigid adherence to predetermined objectives may hinder responsiveness to emergent challenges or opportunities. WAG state that (2014) There is a need for mechanisms to facilitate ongoing review and adjustment of the SDP in light of changing needs and contexts.

Furthermore, The process of a SDP is over three years (Welsh Government,2014) this will include detailed actions and targets ensuring there is a regular collection of data which is reviewed. While the SDP is intended to be a living document subject to regular review and updating, the frequency and depth of these reviews may vary across schools. Inconsistencies of evaluation process and the availability of resources for implementation may impact the SDP's effectiveness in driving sustained improvement (Pont, Nusche, & Moorman, 2008). Therefore, there is a need for unbiassed support and guidance to ensure that all schools can effectively utilize the SDP as a tool for enhancement making it a collaborative document (Bîrzea,2005).

[bookmark: OLE_LINK3][bookmark: OLE_LINK4]The chosen aspect from the SDP is Wellbeing, Equity and Inclusion with the report focusing on the SDP target of improving universal provision for additional learning needs (ALN) and More able and talented learners (MAT). According to Chapman et al (2006) Universal provision refers to the principle that all learners, regardless of their background, abilities or circumstances should have access to high-quality education and support services. This concept aligns with the Welsh Government’s (2020) commitment to ensuring equitable opportunities for all learners, promoting social justice and removing barriers to learning and fostering an inclusive learning environment for all. 
The curriculum for Wales (Donaldson,2015) aims to cater to the diverse need of all learners by providing a broad and balanced education that addresses individual strengths, interests, and challenges. It acknowledges the importance of inclusive practices to support learners with additional learning needs. In addition to this Miles (2023) states that the education system is a source of national pride and confidence. That will not reject selection and writing off places or people”. 

The Welsh educational system ensures that all learners regardless of their abilities or needs have access to high quality education and appropriate support. This includes implementing inclusive policies and practices that address the diverse learning needs of all learners. The ALN legislation frame work is created by the ALN and education tribunal Act (2018) and the ALN code for Wales (Con et al.,2020) through this statutory framework the WAG aims to ensure all learners are supported to overcome barriers to learning. In addition to this, The UNCRC (2024) state in Article 28 that every child has the right to an education that develops their fullest potential, universal provision aligns with this right by ensuring that all children regardless of their abilities or needs, have access to high quality education.  

National policies relating to universal provision such as the Equality Act (2010) mandate non-discrimination and reasonable adjustments, although once policy gets fed back through to schools it sometimes leads to gaps in implementation and enforcement. Although the UNCRC (2024) provides a clear framework for schools to implement. Although this is a simplified document for school this can still remain a challenge in translating these principles into action at local schools. in addition to this (Evans,2022) argues that policy implementation gaps are the mismatch between policy expectations and the outcome. Miles (2023) the Education Minister for Wales states that the government understand that there is too much variation between schools and geographical areas to follow policy rigorously, Miles states that this is a collective challenge and one that schools will tackle as a shared endeavor. 

Developing an action point 800-
[bookmark: OLE_LINK1][bookmark: OLE_LINK2][bookmark: OLE_LINK5][bookmark: OLE_LINK6][bookmark: OLE_LINK7][bookmark: OLE_LINK8]School X identifies 31% of pupils as having ALN, which is higher than the national average of 21% (Estyn,2017) School X conducted a needs assessment that identified areas that needed improvement to support learners wellbeing and academic performance to access educational resources, because the rate of ALN learners has increased, the need of a preventive approach was significant to the school (School X,2023) According to WAG (2020) Putting preventive measures in place like School X will support learners before experiencing difficulties or falling behind. In contradiction to this, it poses challenges related to resource allocation, individual support, stigma and addressing root causes of learners difficulties. Dewey (1916) emphasised within theories that schools must ensure that they meet the diverse needs of their community rather than putting non meaningful preventions in place, this can lead to a waste of resource. 

School X used both qualitive and quantitative data for the school development plan. By integrating both forms of data collecting methods, school X gained a comprehensive understanding of learners needs. The holistic approach ensured that decision making is informed by multiple perspectives and evidence sources, leading to more effective and unbiased strategies to support all learners. Hattie’s (2009) Visible learning framework emphasizes the importance in evidence based practices in education. Hattie’s work (2009) emphasises the significance of using both qualitive and quantitative data to inform decision making of the SDP. Hattie (2009) also emphasises the need for policy makers, practioners and stakeholders  to focus on strategies that have the greatest impact on learners learning as identified through rigorous data analysis. 

Within the development process of the SDP it is important to involve various stakeholders to ensure a comprehensive and inclusive approach (Welsh Assembly Government ,2014) School X includes the SLT to provide guidance and direction for the SDP development process. The SLT communicate information back to teachers and staff to ensure that their expertise and perspectives are incorporated into the plan. According to the Welsh Assembly Government (2014) Teachers and staff should be on the front line of implementing changes and can provide valuable feedback on what strategies are effective. The WAG (2014) emphasises the importance of involving various stakeholders in the development of SDP. The WAG (2014) state that a SDP is a live document that is ongoing for 2- 3 years. School X has the live document running and will review it against budget each March, this is to ensure School X can allocate resources to support development of SDP and understand how much funding they have to push these objectives forward. 

Reflection and evaluation
By embedding universal provision within the SDP, School X aimed to address the diverse needs of its pupil population, particularly those of MAT and ALN learners, to foster a more inclusive and supportive learning environment. Incorporating universal provision with the SDP provides equity, inclusion and holistic learner development (Welsh Assembly Government, 2020) This critical reflection evaluates the strengths, challenges, and areas for improvement in implementing universal provision within the school, emphasizing its impact on learner well-being, academic success, and overall school culture.

By school X embedding universal provision in the SDP, school X identifies the impact of environmental factors such as access to resources and support services, on learners development. 
Bronfenbrenner’s ecological systems theory (1979) suggests that individuals are influenced by the various systems in which they interact, including family, school and community. However, it poses the question whether the resources allocated are truly sufficient for the complex needs of all learners, particularly those from marginalized backgrounds. 

One practical suggestion for enhancing universal provision is to prioritize professional development for teachers and staff, this is an area that School X thrives at, by ensuring staff take part in ongoing training and support in inclusive teaching practices. The WAG state that schools providing ongoing training and support in inclusive teaching practices, cultural competency and understanding diverse learning needs can empower practioners to accommodate the needs of all learners. Although in contradiction to this (Smith et al,2019) argue that simply providing training workshops may not sufficiently address systematic barriers in education. Smith et al (2019) suggest that policy makers and schools must be critical when selecting a training initiative because it is not a one size fits all approach to professional development, discussing that strategies must be tailored to the specific context and the needs of individual schools and communities. 

During the self-assessment period of the creation of the SDP it is crucial that all voices are heard and considered, as this can undermine the effectiveness of the planning process (Earl & Katz, 2006). Additionally, managing diverse perspectives and interests within a consensus-driven approach may pose challenges and potentially dilute the clarity and focus of the SDP’s objectives (Balfour & Menter, 2019). During the self-assessment period within school X all teachers, stakeholders and governors are included within the planning process, this allows for a non-biased opinion and gives teachers and SLT to drive forward the action points. This allows collaboration from every aspect of the school, allowing for every stakeholder to have a say to drive forward the SDP and being change agents (Blossing,2016). In developing a SDP it’s imperative to consult a diverse range of stakeholders to ensure a comprehensive approach. During the consultation stage School X engaged with stakeholders to have a diverse range of perspectives. This inclusive approach that School X practiced fosters transparency, collaboration and ownership. 

School X monitor the SDP through a RAG system, this is monitored by SLT and regular meetings with stakeholders. A RAG system is used for project management, the traffic light system indicates how the SDP is progressing (Naybour,2015) Although using a RAG can be a simple way for SLT to monitor the progression, an overemphasis on color coding can oversimplify complex situations by reducing progress to just three categories. This can lead to important details being overlooked, potentially masking underlying issues or progress (Naybour,2015). 

Conclusion
In conclusion, a critical reflection on the school development plan reveals both the challenges and opportunities in improving universal provision for Additional Learning Needs (ALN) and More Able and Talented (MAT) learners. It is evident that a comprehensive approach is necessary, one that encompasses not only academic support but also addresses socio-emotional well-being and individualized learning pathways.

By embedding inclusive practices within the school development plan, Practioners can create an environment where every learner feels valued and supported. This involves fostering a culture of collaboration among staff, utilizing data-driven decision-making processes, and providing ongoing professional development to enhance teaching strategies for diverse learners.

Furthermore, the alignment of the school development plan with legislative frameworks and educational policies is crucial to ensure equitable access to opportunities for ALN and MAT learners. This requires a commitment to continuous evaluation and adaptation, with a focus on outcomes that prioritize student growth and achievement.

Ultimately, by critically reflecting on the school development plan, educators can identify areas for improvement and implement targeted strategies to enhance universal provision for ALN and MAT learners. Through collective effort and dedication, schools can create an inclusive learning environment where all students can thrive and reach their full potential.
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