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Huw Lewis, Minister for Education and Skills, recognises that there is a need to address a variety of significant challenges in the teaching and learning of Welsh as a second language in Wales. I will be responding to an article written by Lewis himself, titled ‘Welsh Second Language within our new curriculum’. Themes relating to the teaching of Welsh in the English medium sector will be identified and analysed, with personal reflection and insight, these being; future use of the language, teaching and learning standards and pupils’ attitudes to the language.
In the article, Lewis demonstrates his concern for the Welsh ability that young people have after thirteen years of Welsh education. “Young people are leaving schools without the effective Welsh Language skills they need for the world of work, life and study, despite studying Welsh as a second language for many years” (Lewis, 2015, p. 1). Davies (2013) addresses the issue of poor standards and attainment. She argues that the reason for this could be due to the time allocated to the subject on the school timetable. She also explains how “research and the evidence indicate that in some secondary schools, Welsh second language is taught for as little as an hour a fortnight” (Davies, 2013, p. 32). If children are only getting an hour of Welsh a fortnight, then clearly, they will not have efficient Welsh language skills for the world of work. 
In order to gain time on the school timetable, Davies (2013) explains how schools often introduce the Welsh GCSE short course. Over the years, the GCSE short course has been the subject of great criticism. This course may be one of the main reasons why children are leaving schools without the effective Welsh second language skills, as recognised by Lewis. By putting children through the GCSE short course and not giving them the qualifications and Welsh ability that they need, decreases their chance of entering the advanced supplementary or advanced level of Welsh. This is of concern as continuing to study Welsh at this level gives children the next push towards becoming fully fluent.
From experience, I agree that there is not enough time allocated to Welsh lessons in school. In secondary school, my timetable had two hours of Welsh lessons a week, compared to four hours of my chosen subjects. I believe children need exposure to the Welsh language every day to make a significant difference, especially if they plan to use the language after they leave school. Donaldson’s (2015) 23rd recommendation in the ‘Successful Futures report’ states “Progression in the Welsh language towards transactional competence at age 16 should be appropriately reflected in the related progression steps and achievement outcomes.” For this to happen, The Welsh Government should consider stopping the GCSE short course when the staffing capacity and quality of teaching are sufficient enough and instead deliver the full GCSE course to more pupils, this will increase the number of pupils who leave school and achieve transactional competence. 
Offering the GCSE short course may also be a contributor to the fact that there are a limited number of Welsh speaking teachers in our schools. Lewis recognises this struggle and reveals in his article how we should “equip our teaching profession with better skills” (Lewis, 2015, p. 3). There is currently a shortage of fully bilingual practitioners in some regions, with “less than 2% of primary school teachers outside the Welsh-medium sector able to speak Welsh” (Burrowes, Bryer, Bryer, Campbell, & Charles, 2011, p. 45). This concerns me as a Welsh learner, the statistics are very low, and we need to listen to people like Lewis and equip our teachers with better Welsh skills. Davies supports this argument and describes how “teachers are not confident enough and lack the knowledge to teach Welsh to an appropriate level” (Davies, 2013, p. 38). 

Transmitting the language to the younger generations is dependent on recruitment and training, to succeed, teachers must be enthusiastic and have competent Welsh second language skills. Therefore, I believe initial teacher training and promoting teaching Welsh as a career is vital and fundamental to the success of the Welsh language through the educational curriculum and beyond into working years. 

From what I have found out from recent bridging activities, many teachers are now recognising the importance of their own Welsh skills with regards to teaching Welsh and are being put through training such as the Sabbatical Course or Cam Wrth Gam. Recommendation 21 by the Review Group explains how The Welsh Government need to take steps to guarantee that primary and secondary schools have sufficient numbers of teachers that are both qualified and confident in teaching the Welsh language (Davies, 2013). However, is it fair to blame just the teachers? 

The Review Group agrees that the responsibility for developing Welsh across schools in Wales should be equally shared. The Welsh language needs to be present not just inside the Welsh classroom, but also in assemblies, school trips and after school clubs if children aim to improve their Welsh skills. Programmes such as Siarter Iaith can raise the status of the Welsh subject as it promotes welsh learning outside of the classroom.

Even if teachers were fully “equipped”, would this change the attitudes of some children learning Welsh? A final reoccurring theme in the article, would be the pupils’ attitudes to the welsh language. Lewis explains how he wants “all children and young people…  to see Welsh as an attractive and worthwhile option” (Lewis, 2015, p. 3). However, Davies argues that children “do not regard the subject as being relevant or of any value to them” (Davies, 2013, p. 1). She explains how learning welsh should be looked at as a positive experience. This is a powerful statement, as people like myself have achieved grade level A at GCSE Welsh Second Language, however until I chose the profession I wanted to pursue, I would not have regarded Welsh as an important subject and focused only what I needed to know for the examinations.
Estyn’s 2003 report referred to by Davies shadows this sense of improving teaching and learning and shows how children were memorising written work word for word. Davies concludes that “memorising written work is not appropriate levels of oracy” (Davies, 2013, p. 14). Therefore, as primary school teachers, we need to encourage children educated in Wales to recognise the importance of being able to speak the Welsh language, children must know the difference between learning the language of their country and being taught an ordinary subject. As Baker (2001, p. 113) says “For language minority and language majority children, being able to speak a second or third or fourth language may mean avoiding unemployment, opening up possibilities of a wider variety of careers or gaining promotion in a career”. Children must understand that being able to speak Welsh gives them an advantage in the workplace.
[bookmark: _GoBack]Overall, the future of Welsh and the Welsh culture is hugely dependent on transmitting the language to our younger generations. As Lewis (2015, p. 1) encourages in his article, for the Welsh medium education sector to “grow”, teacher training is an issue and I believe this must be prioritised. Without a sufficient level of Welsh training, schools may introduce the lesser advantaged GCSE short course, which may then cause children to be less enthusiastic about the language. Estyn’s 2013 report referred to by Davies reported that “Generally, when practitioners’ own Welsh is fluent, children’s progress in learning Welsh is better” (Davies, 2013, p. 12). This supports my argument and demonstrates how crucial it is for all teachers in Wales to make a conscious effort to be fluent in Welsh. Teachers will now have the opportunity to do this, by following the new curriculum, and should put themselves through intensive Welsh language training courses such as the Sabbatical Scheme.
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