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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.





Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please see the Student Handbook for further guidance. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

600 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

This essay outlines the coping strategies I utilized in order to build resilience and minimise stress whilst adapting to my new role as a Police Constable (PC). Starting a new career path can be daunting, especially a role where the public rely heavily on you and your abilities to handle various situations impartially, efficiently and lawfully. Within the policing environment there can be a lot of pressure which can cause stress if coping mechanisms are not put in place and resilience is not developed early on. Lazarus and Folkman (1984) suggested there are two types of coping responses: emotion focused and problem focused. I find that problem focused mechanisms are best suited for work related stressors as they aim to remove and/or reduce the cause of the stressor in practical ways. Some examples are time management, problem solving and attaining social support. I use all three to manage stress, on-going workload and nature of the constable role. 

“A growing body of research suggests physical fitness is one way to boost brain health — and that a regular exercise routine can decrease the effects of stress on the body, improve mental health and mood, and even enhance memory and cognition” (American Psychological Association, 2020). Throughout the tutorship period, I exercised regularly in a variety of ways, as often as I could and carried this forward when starting the PC role. From previous experience I know that with time management I could schedule regular exercise throughout the working week to decrease work related stressors and improve my mental wellbeing.

Despite having Government restrictions imposed during the tutorship period, I was able to meet a friend for a socially distanced cycle ride around the county in which I live on my days off work. I found that the time was made even more enjoyable by being able to socialise, albeit at a distance, as it had not been possible to meet friends in person for several months. Obtaining social support is essential in helping reduce stress and build resilience in an ever-changing workplace. 

“Researchers found working out in a group lowers stress by 26 percent and significantly improves quality of life, according to a study published in The Journal of the American Osteopathic Association.” (ScienceDaily.com, 2017).

Additionally, I found it beneficial to mentally distance myself from work and the stressors surrounding the new role whilst on my rest days. By doing this I was able to build resilience. As well as minimising stress through regular exercise, I also sought advice from work colleagues, learning from their experience in how to adapt to the shift patterns I would now be required to undertake as a PC. I had the opportunity to work with each member of the team and seek their advice on how to best approach the requirement to work unsociable hours and manage my sleep pattern, which would vary depending on the shift. I found the advice they offered to be very beneficial and have continued to use the guidance they provided to plan my sleep schedule. 

Furthermore, I ensured I took the opportunity to try to get to get to know each member of the team and build a rapport, spending time learning about their experiences with South Wales Police, their interests outside of work and their future goals. By spending time getting to know my colleagues I was able to find common ground between us and build a bond. This was a great help as joining a new role and new team can be daunting however by getting to know the team on a friendly level broke down some of the barriers and relieved some of the stress and pressures that come with the demanding role of PC.

Word Count: 617
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

This essay describes a Policing Incident in which I played a significant role in dealing with an offender and will reflect upon what happened. When dealing with any incident I always ensure I apply the core principles of ethics: confidentiality, integrity, objectivity, professional behaviour and professional competence and due care. I assess the situation and consider the code of practice, I also assess if the incident is deemed culturally sensitive, if there are any language preferences and ensure I adapt when necessary. The European Convention on Human Rights (ECHR) guarantees specific rights and freedoms and prohibits unfair and harmful practice. I abide by the ECHR and the Data Protection Act (DPA) daily, focusing on core conventions such as right to life and right to privacy. “Human rights principles underpin every area of police work.” (College of Policing).

During a night shift, my tutor and I were called to a domestic disturbance call late in the night. The call had come from the grandfather of a teenager, who stated that his grandson had threatened to stab him to death earlier in the night, and was now causing a disturbance at the property. We attended the property as quickly as we could, as the call had been assigned the highest priority (G1) and therefore required immediate emergency response. As we arrived at the property, the house was in darkness except for one light that could be seen through the glass of the downstairs main window. We knocked the door loudly and switched on our Body Worn Video (BWV) as per force policy. The camera acts as an independent witness to police actions and interactions (Dorset Police, 2021).

A few moments later an elderly female opened the door and invited us in. She stated it was her grandson that was causing the issues at her home and was still there; ‘Kicking off.’ We walked into the property and were met by an elderly male in the living room and a teenager pacing back and forth in the kitchen. I spoke to the elderly male who was sat down in the living room. He identified himself as the teenager’s grandfather and I asked for his account of the events leading up to our arrival, noting the information in my Electronic Pocket Note Book, whilst my tutor spoke to the elderly female and the teenager, in the kitchen. The male explained to me that he had phoned 999 and asked for Police earlier in the night, as his grandson had been unruly for several days and causing problems for him and his wife. I asked what had happened earlier on that day; he explained that his grandson wanted to leave the house late at night to see friends. When his he and his wife said told him that he could not leave, due to lockdown restrictions on public gatherings as a result of the coronavirus pandemic, his grandson had become angry and then threatened to stab him and kill him, and shoved him twice before the phone call to the Police was made.

Because of the nature of the call and the severity of the threat that had been made, we decided to escort the teenager out of the property to our police van, in order to avoid any further conflict and try to mitigate any threat, risk and harm. Ensuring the safety of the elderly male and female, the teenager and also ourselves a priority. We sat him in the rear seat with the door open and I remained with the teenager whilst my tutor went back to the property in order to explain to the teenager’s grandparents what was about to happen to their grandson. Whilst waiting with the teenager, I began talking to him, but it was apparent from what he was saying to me that he did not want to be in my presence or cooperate with Police at all. He told me he did not trust the Police, especially having seen several posts on social media, and did not trust; ‘You lot.’ I realised that potentially due to his previous experience with Police Officers and bad publicity spread on several social media platforms meant that it would be difficult for me to engage with him to build a rapport and gain his trust. As Dorian Schaap writes in ‘Police trust-building strategies, a socio-institutional, comparative approach.’ (2020): “Nowadays, policing in many countries is in turmoil. Rapid organisational, technological and societal developments, coupled with strings of scandal, media campaigns, calls for increased efficiency and effectiveness as well as appeals for more openness and accountability on the subject of human rights, lead to continuously repeating cycles of reform across the Western world.”

The teenager stated that he felt I would not listen to him, just as his grandparents did not listen to him. I began by asking open questions about him and his interests in order to begin a dialogue between us. When he spoke, I actively listened, and tried to keep an open, positive stance, in order to come across as genuinely interested in his answers, something his grandparents may not have in the past. By maintaining an open stance, I was able to invite answers, in order to build a rapport with him. I used a listening technique that is described by Dianne Schilling in ‘10 Steps to Effective Listening’ (2012): “Keep an open mind. Listen without judging the other person or mentally criticizing the things she tells you. If what she says alarms you, go ahead and feel alarmed, but don't say to yourself, "Well, that was a stupid move." As soon as you indulge in judgmental bemusements, you've compromised your effectiveness as a listener. Listen without jumping to conclusions. Remember that the speaker is using language to represent the thoughts and feelings inside her brain.”

I felt this was particularly apt advice for the situation I faced. I thought that the best way to listen to the teenager would to be as an impartial listener, and to provide honest advice as and when I felt it was relevant. I predominantly asked open questions, which would allow the teenager to give detailed, prolonged answers, instead of closed questions, which would have resulted in mostly single word answers. I ensured I dealt with the teenager fairly, without bias. The teenager started to talk to me and described the situation he was in. He explained he did not like living with his grandparents and the lockdown made living there worse. I explained that it was not acceptable to cause them problems or to threaten them, even if he was frustrated with the situation he was in. By building that initial rapport, the teenager opened up to me. This exemplified the need to treat people as individuals, always with respect and dignity regardless of age, gender, race, ethnicity in order to ensure that the service objectives are delivered. 

A short time later, my tutor returned to the Police van where I was standing, and explained to me privately that he had spoken to our supervisors over the radio and had updated them on the current situation. We spoke quietly to each other about the situation, to ensure privacy, and agreed that the teenager was going to be arrested for Threats to Kill and Common Assault against his grandfather. As I arrested the teenager, he sighed loudly and swore. He rolled his eyes and faced away from me. It seemed apparent from his unwillingness to listen or face me that he might not fully understand why he was being arrested or what was happening. It was unlikely the teenager had been arrested before so I wanted to clearly explain. I did this by adapting my vocabulary to suit the situation. I stated “Because you threatened to kill your grandad by stabbing him to death, you are being arrested for that. You then pushed him twice. That is assault. So you are also under arrest for what is called common assault.” I then went on to explain, “We are now going to custody where you will be booked in and will stay overnight. You will then be processed and depending on the outcome, you will leave and be either be taken to a friend or other family member’s house to stay from then on probably.”

My explanation seemed to have a positive impact, as the teenager was more compliant than before I had given my own explanation of what was to happen that evening. A benefit of effective communication is recognizing and mitigating any potential for escalation of threat. College of policing states: “Effective communication is essential to resolving every type of incident or operation.”

We departed the street and took the teenager to custody, later updated the grandparents via phone as to what would happen to him and the course of action they would like take over the next few days and weeks. This is in order to ensure they were fully aware of the situation and to keep everything transparent. I found the incident a trying one. However, despite this, when reflecting on it, I have learnt that the combination of open questions, demonstrating active listening and providing my own explanation to what was happening to go a great way in building trust and understanding between the teenager and myself. I believe that by avoiding adopting a negative stance, for example crossing my arms, I appeared more open to his questions. I think this helped in building trust between the teenager and myself. Going forward, I will continue to use these methods with suspects and victims in order to build trust between members of the public and myself.


Word Count: 1605







Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

This essay describes an incident which resulted in a suspect interview. Suspect interviews must be conducted in accordance with the PEACE interview model. Interviews must always take into account the individual needs of the person, adapting each interview to suit each individual. This could be done for example by adapting the language used and ensuring culturally sensitive practice. When conducting police interviews they must be conducted in a professional manner without prejudice or bias. Each situation based on its own merits ensuring fairness and consistent in actions, College of Policing 2021. The National Decision Model (NDM) is used in all policing; it’s a framework that provides a standardised approach to decision making. “Police decision making is often complex. Decisions are required in difficult circumstances and are often made based on incomplete or contradictory information” College of Policing (2021).

At the beginning of my shift I was informed by my sergeant that my tutor and I had been assigned our first task of the day. We were to drive to custody in order to speak to a male that had handed himself into police custody several hours before. The male was wanted by Police due to an allegation of malicious communications made against him by his previous partner. Unbeknown to my tutor and I at the time, he had handed himself in the previous day, at between 1800hrs – 1900hrs and had expected to be interviewed by Police Officers and released that same evening. In line with Custody Time Limits (CTL) we needed we deal with the suspect as quickly and efficiently as possible to ensure we didn’t breach CTL, also bearing in mind the current Coronavirus pandemic and wanting to limit the amount of time the suspect was interacting with different members of custody staff.  CPS states that “Custody Time Limits safeguard unconvicted defendants by preventing them from being held in pre-trial custody for an excessive period of time. The Act and Regulations governing CTL require the prosecution to progress cases to trial diligently and expeditiously.”

During the journey to custody, I was keen to prepare for my first interview, as I know interviews are an important part of policing. My tutor and I discussed some example questions which I wrote in my notepad to refer to during the interview. We discussed which questions we would ask in turn, referring to the PEACE interview model. The College of Policing states “The interview should be structured in five identifiable stages, using the PEACE framework for investigative interviewing. The emphasis is to check the accuracy of the account, identify potential lines of enquiry and then challenge an account if necessary. Each stage provides convenient points to break and also to reappraise the objectives”. Preparation is key for a successful interview. Phase 1 one of PEACE “is one of the most important phases in effective interviewing. The success of the interview and, consequently, the investigation could depend on it.”

PEACE is used by Police in order to conduct interviews and consists of five phases. The first phase is ‘Planning and Preparation.’ This includes the introduction and interview recording preparation. The second phase is ‘Engage and Explain.’ This is engaging with the person being interviewed and explaining the reasons for the interview and expectations of how the interview will be conducted. The third phase is ‘Account Clarification and Challenge.’ This is when an account is taken from a person, clarification of the account is made and challenges to the account are made, as and when necessary. The fourth phase is ‘Closure.’ This is when the interview is in its final stage, any final administrative tasks are completed and the interview is concluded. The fifth and final phase is ‘Evaluation.’ This is conducted post interview, and is when the investigation, the information gathered and the way the interviewer conducted the interview is evaluated.

As I had not previously taken part in conducting a voluntary attendance interview before I asked my tutor to explain the process. He explained that the person had attended of their own accord and that the interview would be recorded, just like any other, and that he would use the computer to record as it was my first time conducting an interview. 

With our interview questions planned and ready, we went to speak with the male’s solicitor. We explained to his solicitor why he had handed himself in, and what we knew about the case. The solicitor asked some further questions and made a note of our answers. Later, we went to custody to fetch the male from his cell to speak to his solicitor. He seemed angry at us that we had left him in his cell for over twelve hours. He thought he would be interviewed the previous night, and could not understand why he had been left to wait for so long. We explained that we had just started work and apologized on behalf of the officers before us, and explained that we were not aware that he had been waiting so long. We then took the male to his solicitor, so that his solicitor could speak privately to him before we began the interview. Section 58 of PACE states that a person ‘held in custody in a police station’ is entitled to consult a solicitor.

As we walked from the custody cells leading the male and his solicitor towards the interview room, the male was still agitated. He said he was initially told that when he handed himself in that it would be a small wait before being interviewed and released, so that he could see his children. We engaged with him by talking about what was going to happen, and explained that we would not drag the interview out, as we understood his current situation. We asked about his children, and how he felt about the build up to the Christmas holidays. By doing so it broke down some barriers and the male was less agitated due to us taking an interest in his personal life and trying to be as transparent as possible with what was to come.

To build trust from the man as we walked, I employed a technique described by Jennifer R. Farmer in ‘9 Powerful Techniques for Building Rapport with Anyone’: ‘If you feel stuck in a discussion and are not sure how to make a connection, look for cues that the person with whom you are speaking is open to discussing his or her family or pets. These areas are deeply personal…’. We explained that despite him being in such a rush, it was important to go ahead with the interview and to allow him to provide his side account.  “As a police service, we must show impartiality throughout all our dealings with colleagues, partners and members of the public. This is achieved by being unprejudiced, fair and objective. We consider different sides of a situation and ensure that each side is given equal consideration” College of policing (2021). We would allow him sufficient time to answer the questions we had prepared, and allow him to add anything further to the interview that he felt was relevant.

As we entered the interview room, my tutor and I sat on one side of the table, and the man and his solicitor sat opposite us. I explained that before beginning the interview there was a script I had to read from, as it is standard practice and required of all interviews that police conduct. I explained the process of a Voluntary Attendance Interview, according to Code ‘C’ of the Police and Criminal Evidence Act 1984. Having read through the script, my tutor and I began by asking the questions we had prepared and allowed the man to answer each of them in his own time. 

During the interview, I tried to use a technique that Adam Morenberg had written about in ‘7 Practical Ways to Build Rapport Quickly in User Interviews’ (2018). “The best way to learn from users is to get them to feel comfortable and accepted, like they’re speaking with someone who sees their perspective as rational and logical–like it makes sense.”

Reflecting on this experience I believe I conducted the interview in a professional manner and dealt with the male without prejudice and bias. I asked my planned questions with sufficient volume and spoke clearly despite the requirement to wear a face mask in what was an enclosed environment. I found wearing masks to be challenging and the screen that was in the interview room to be very obtrusive in allowing me to build a rapport with the male. Despite this, I tried to maintain a positive attitude and allowed time for the male to think about each question I asked and allowed him to answer each question in turn before moving onto the next. 

With hindsight, before departing for the interview, I should have sought more information about the person I was to interview and the context of the interview I was about to conduct. If I had more information, I would be able to plan more appropriate and probing questions before conducting the interview. Having had more information about the reason/s the male had handed himself in and the amount of time had been waiting without an explanation, I could have overcome the initial hostile attitude he displayed towards my tutor and I. When conducting any Police interview in future, I will ensure I use computer databases available to me to obtain as much information as I before departing the Police Station for interview. From this experience of conducting an interview, I have learnt building a rapport on the way to the interview room is very useful in initially building trust with the person being interviewed. By following the ‘PEACE’ process strictly, I was able to structure the interview well and mitigate the initial worry and concern I felt when on route to Police Custody.

Word Count: 1647



Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.

2400 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:

This essay discusses a Policing Incident in which I played a significant role in dealing with a service user and will reflect upon what happened. When dealing with Anti-Social Behaviour (ASB) ideally it’s best to focus on proactive prevention and have a problem solving approach. This enables Police to address issues affecting communities and provide reassurance, with the assistance, when appropriate, from partners such as local councils. By doing so will have a positive impact on the public’s perceptions of the police and will reduce the demand on the Police service. When dealing with any incident I always ensure I apply the core principles of ethics: confidentiality, integrity, objectivity, professional behaviour and professional competence and due care. I assess the situation and consider the code of practice, I also assess if the incident is deemed culturally sensitive, if there are any language preferences and ensure I adapt when necessary.
 
On the way to our Police Station, my Tutor and I were informed by the control room operator on our radios that we were to divert to respond to a phone call from a member of the public. A female had called the Police requiring assistance in dealing with a group of youths that were causing a nuisance in the communal lobby of a block of council flats. The control room operator said the issue was a case of Anti-Social Behaviour. ASB is defined by the Metropolitan Police as: 'behaviour by a person which causes, or is likely to cause, harassment, alarm or distress to persons not of the same household as the person.' 

My tutor told me that this was an ongoing issue, and that a colleague had told him that they had a similar call from the same female a few weeks prior. I knew this to be Anti-Social Behaviour as the description that was provided over the radio described a group of teenagers causing an unwanted disturbance against the will of a resident of the block of flats. A HM government leaflet (2010) describes Anti-Social Behaviour as: “Anti-social behaviour means a wide range of unacceptable activity and includes things like vandalism, graffiti and fly-posting, nuisance neighbours and intimidating groups taking over public spaces. Anti-social behaviour can ruin lives and create an environment where more serious crime can take hold.” 

During Police Training, I was taught that Anti-Social Behaviour can fall into three general categories. Acts against people, disregard for community and environmental offences. This call therefore had all the signs of being a typical case of an Anti-Social Behaviour related disturbance.
‘’The Met classifies antisocial behaviour into three main categories, depending on how many people are affected:
• Personal antisocial behaviour – when a person targets a specific individual or group
• Nuisance antisocial behaviour – when a person causes trouble, annoyance or suffering to a community
• Environmental antisocial behaviour – when a person’s actions affect the wider environment, such as public spaces or buildings.’’

Upon arrival to the block of flats, we were met by the reporting person (RP) who informed us that approximately ten minutes prior to our arrival a number of youths had been shouting and swearing loudly in the lobby area of the flats and had been smoking, despite it not being permitted in the area. My tutor and I ensured we were wearing face masks and kept our two metres distance, as it’s the current South Wales Police (SWP) requirement when conversing with members of the public. We both took a few steps back away from the female to distance ourselves in order to be able to safely slightly lift the face masks away from our faces. By doing this, we were able to smell the lobby area freely and confirm the odour of cigarette and likely cannabis smoke in the air by causing distress to the residents of the flats and using drugs in the communal area of the building, it was clear that this disturbance fell into the two categories of being both Nuisance and Environmental types of Anti-Social Behaviour. 

I asked the RP if this was the first time the youths had done this. She replied that it was not, that it was probably the third time this month and that despite phoning the Police on several occasions in the past, no action was taken. I reassured the RP that we were not going to allow this to continue and that we were going to do everything we could to prevent any future disturbances to her and the other residents of the block. From the number of occurrences reported by the RP, I knew this meant she was classed as a repeat victim. “A person is to be treated as a repeat victim if they perceive themselves to be so or who have been a victim of more than one recorded crime or ASB incident within 12 months” (Bedfordshire Police).

The RP seemed angry and said she was concerned for the safety of her young daughter who lived with her at the flat. She stated she felt intimidated by the presence of the youths and did not feel completely safe in her own home. This was concerning to hear and I felt a great deal of empathy for her, her young daughter, as well as the other members of the block of flats. It was clear that the presence of the youths was having a detrimental effect upon the mental health and wellbeing of the residents. I could see that the youth’s behaviour was harassing towards the RP and other residents of the block of flats and had caused her distress. Therefore, the actions of the youths was clearly having a significant impact on their lives.

Living in social housing, I knew that many of the residents may be more susceptible to Anti-Social Behaviour. “Anti-social behaviour is deemed to occur principally in social housing areas. This is partly for instrumental reasons – an attempt to solve the problem of low demand housing by excluding undesirable applicants. But it is also part of broader social control of marginalised populations who can be ‘managed’ in social housing” Andrew Mille (2009).

My tutor asked the RP how many youths were there or if she could give a description. They were able give an estimate that four were involved and provided a description of the youths, however this was quite vague. With this limited information, we took the RP’s contact details and told her we would make enquiries and would inform her at a later time as to the progress of our investigation. My tutor and I then knocked the doors of her neighbour’s flats to see if anyone else had seen or heard anything at the time of the incident. Other residents said they had heard noises, but had not looked to check who was making these noises. 

We then proceeded to leave the block of flats to visit houses and businesses nearby to find out if any CCTV had been able to capture the youths near the block of flats near the time of the disturbance in order to identify them. Despite being able to recover some CCTV footage from a nearby shop, we were unable to identify any of the youths, as the footage was too difficult to make out due to its poor quality. We considered sending the images to our Local Intelligence officer for circulation however the images were too poor quality we decided against this. We also asked at nearby houses to see if they had CCTV installed on their properties – the Ring doorbells used by many of the public have been a great help in identifying persons wanted for crimes. Unfortunately, there were no houses that had CCTV that had a clear view of the block of flats.

We wanted to ensure all lines of enquiries were taken – to best serve the public and prevent further ASB calls in the future. “The Anti-social Behaviour, Crime and Policing Act 2014 introduced significant changes to the way local authorities respond to anti-social behaviour (ASB).  The new powers include the introduction of ASB case reviews, or the ‘community trigger', which will provide victims of ASB with the right to request a review of how local agencies have responded to previous ASB complaints and consider what further action might be taken where the behaviour persists.”

While conducting my enquiries, I considered what action I would take if my tutor and I were to find the group of youths. My first thought was to do a name search on SWP Niche system on each of the youths in order to review their previous footprint and ascertain whether or not they were wanted by Police or had been reported as missing people. If they were, I would either arrest them or return them, as necessary. The next responsibility would be to address the Anti-Social Behaviour Offences they had committed. 

Depending on their previous criminal history, a Restorative Approach may have been appropriate, given the situation. Restorative Approach is a voluntary meeting between two parties, and would have allowed the youths to listen to the RP in order to have an understanding as to how their behaviour had impacted her life and wellbeing. It would have allowed the youths to apologize in person and to hopefully allow them to see the impact their actions had. If a Restorative Approach proved inappropriate and so therefore not be utilized, then I would have to consider issuing a Section 35 Dispersal Power under the Anti-social Behaviour, Crime and Policing Act 2014. This is the power to disperse a person from an area (the area being a public space) for forty eight hours. This would require the approval from an Inspector. If they should return, the youths could potentially be arrested for breaking the Order.

Having made our enquiries, we returned to the RP and explained that finding the group had proved difficult, but explained what we were going to do in order to mitigate this behaviour and the measures I was going to put in place to prevent this from happening in the future. I contacted the local council’s housing department and explained the situation and asked that the access code to the building be changed as soon as possible as this was one way in which the youths may have been accessing the lobby area in the past. The housing department sent an emergency engineer to change the access code. I asked for CCTV to be installed in the lobby area and for this to be done in order to provide residents with a visible deterrent to mitigate the Anti-Social Behaviour they had been subject to. I was told that a CCTV system would be installed in the future by a third party, and I was given a reference number from the CCTV installation company. 

I also contacted the local Police Community Support Officer (PCSO) using my Police radio that was responsible for the area that covered the block of flats. I made him aware of the call I had received and the situation that the residents were in. I knew that part of the PCSO’s role was going to be patrolling the area on foot over the next few days. By making the local PCSO aware of this, I knew he could continue to make enquiries with local residents over the next few days and as such could inform myself and the RP as to any information he gained about the youths. The college of policing defines a PCSO’s purpose as: “This role holds designated PCSO legal powers of enforcement in line with local Force requirements to support the successful resolution, prevention and deterrent of local crime. PCSOs are also expected to respond to a wider range of non-criminal issues that contribute to vulnerability and safety within the community.”

I made the phone calls and radio call in the presence of the RP to prove to her that we were actively preventing these disturbances taking place in the future. Being as transparent as possible helps to gain the confidence of the public in regards to Police actions and decision making. With reference to the College of Policing 2021 neighbourhood policing guide I used structured problem-solving to deal with this ASB incident focussing on working collaboratively with communities and in this instance working with private and public sector partners. 

A week after the incident, I spoke to the local PCSO who informed me that there had not been anymore ASB incidents from the block of flats. He said he had seen the RP in passing a few days ago, and that she seemed pleased there had been no further disturbances from the group of youths, which was a result of the access code to the flats being changed. I asked whether or not the CCTV had been installed, to which the PSCO said it had not been installed yet, but that it was due to be fitted within a week. This is an example of good relationships between Police and local councils as actions were taken from the feedback provided. 
	
Upon reflection, this case of Anti-Social Behaviour proved to be challenging. With the limited description provided by the RP meant that making enquiries about the offenders was not an easy or straight forward line of enquiry. This was then difficult to enquire with neighbours to see if they had any had further information as we were lacking a full description of the youths; thus the neighbours being unable to identify the youths with any certainty. By requesting a change of access code for the block of flats it meant that a simple but effective prevention method was implemented quickly. This idea was shared with colleagues, as it worked very quickly and effectively in preventing unwanted persons accessing the building and so could easily be used by my colleagues in a similar situation. In retrospect, I found that while requesting CCTV being installed to prove an effective deterrent, it was a time consuming way to solve the problem of Anti-Social Behaviour.  Although CCTV would prove to be possibly the most cost effective solution in this situation, a combination of a new access code, the installation of cameras and the presence of patrolling PCSO’s to be a great way of combatting the issues of Anti-Social Behaviour in the building.
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