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Part two: 2805 words 
The purpose of the ECAD6008 assignment is to enhance professional development by critically reflecting on aspects of ones’ practice. Two of the curriculum’s pedagogical principles have been identified as areas for development: reinforcement of cross curricular responsibilities and employing a broad range of teaching approaches (Welsh Government, 2022). The two pedagogical principles have been identified through personal and professional development, particularly throughout professional teaching experiences. 
I have chosen to focus on reinforcing cross curricular responsibilities as an area for development, as fulfilling lessons which are cross curricular linked are paramount to achieving best practice and establishing the foundations for good teaching and learning. Each of the four purposes aims to equip learners to leave education as valued and respectful members of society in Wales and the world (Welsh Government, 2015). Barnes (2015) conveys that the world outside of the classroom, and beyond the education system, is cross curricular. Barnes (2015) states that one cannot learn about the world and sufficient skills needed to understand it, through just one curriculum subject. This is something which is emulated by the development of Areas of Learning and Experience (AoLE) in the new curriculum. The AoLEs arguably provide broader opportunities for practitioners to plan and prepare lessons with embedded cross curricular responsibilities. 
The second pedagogical principle which I have chosen as an area for development is employing a broad range of teaching approaches. Blended learning experiences form an integral part of classroom practice. Blended learning has become a significant component of normal classroom practice following the impact of COVID19 on schools, as set out by the Welsh Government (2021). However, it is important that one emphasises that blended, and hybrid teaching and learning is not a pedagogy specifically derived from the impact of the pandemic. Gecer & Dag (2012) affirm that these approaches are designed to aid students to experience meaningful learning. The pandemic has arguably overshadowed the true benefits of blended learning; therefore this pedagogical principle has been chosen in order to explore its’ potential impact on classroom practice.
The new curriculum for Wales reflects the changing society in which we live and aims to prepare our learners to be a part of our modern, diverse, and technologically advanced nation. The Areas of Learning and Experience included within the curriculum reflect the changing values within the curriculum and Wales. The AoLEs arguably soften the boundaries between subject disciplines and mitigate the issues associated with preparing cross curricular lessons. Donaldson (2015) notes that cross curricular learning was marginalised before the development of the new curriculum. Donaldson (2015) adds that linking AoLEs and providing cross curricular learning experiences directly impacts on wellbeing and cultural goals. However, it should be considered that some believe cross curricular teaching and learning can lead to surface learning and a lack of coherency in subject knowledge (Kerry, 2010). 
On the other hand, Kerry (2010) also indicates that cross curricular experiences can enhance lesson content and make sessions more relevant. Rowley and Cooper (2009) seem to support this notion, claiming that cross curricular links, particularly within the humanities, enable connections to form from the past to the present. This was something which was particularly prominent to myself during professional teaching experience three. During my time at a school in mid-south Wales I conducted a Welsh folk dancing lesson (see part one). The session linked well to the class topic of ‘Cymru a’r Byd’ and engaged the children in an exciting activity which emboldened Welsh culture and history. The lesson crossed the boundaries of four AoLEs: humanities, health and wellbeing, maths and numeracy and the expressive arts. I used the humanities AoLE to begin my lesson and provide the foundation of knowledge for the children to understand why the lesson was relevant to them and how it linked to their culture and the history within the locality. The cross curricular links in the lesson enabled the children to bring the lesson and the history behind it into relevance, Timmerman (2017) supports this stating that cross curricular links can aid practitioners to bring their lessons into the real world. 
Lessons which delve into the past, particularly the history of the locality embolden a sense of belonging in children, as concluded by the word ‘cynefin’ (Welsh Government, 2022). Cross curricular links can provide relevance to lessons by connections with local heritage and differing cultures. Culturally informed sessions arguably provide a platform for children to become ethically aware, Vygotsky’s theory informs one that culture is significant in learning for cognitive development (Woolfolk, 1998). Vygotsky also notes that connections with the community and locality can help learners to achieve and develop (Woolfolk, 1998). 
Despite some lessons enabling easy links across AoLEs, Kerry (2011) acknowledges that some subject areas and themes are more challenging to provide cross curricular links to than others. The CCEA (2020), notes that applying maths, in particular, to real world examples and other subject areas can be a challenge. Ward-Penny (2011) supports this, stating that skills do not always easily transfer from one subject to another. 
It could be argued that blended learning experiences provide the foundation to build on cross curricular themes and transferrable skills. The two pedagogical approaches aid teaching and learning and contribute to the qualities and skills needed in order for pupils to develop holistically. Piaget (2003) states in his stages of cognitive development that during the preoperational and concrete operational stages of child development, thinking and language is refined through the development of logical thinking and reasoning. It could be argued that cross curricular themes provide the context on which to begin to build on logical reasoning in relation to relevance in the real world. However, it should be considered that some believe Piaget’s views neglect modern societal values and do not consider cultural interaction, (Babakr, et al. 2019). On the other hand, the new curriculum aims to embolden modern Welsh society, therefore the stages of cognitive development could still be considered relevant in relation to cross curricular engagement. 
Offering blended learning experiences can be another way of enriching pupils’ learning experiences (Poon, 2013). Poon (2013) suggests that there are clear correlations between blended learning and ultimate achievement. Bonk & Graham (2005) support this notion, implying that exposure to multiple learning environments emphasises a more inclusive setting. Bonk & Graham state that pupils are a varied set of individuals who learn in differing ways. Subsequently, it is noted that pupils display higher achievement levels when exposed to varied learning processes (Bonk & Graham, 2015). 
Hockley (2018) appears to agree that blended learning can support and improve learning outcomes. Hockley (2018) seems to suggest that there is much deliberation regarding the definition of blended learning but specifies that it is commonly referred to as a mixture of face-to-face teaching with computer technology. Hockley (2018) adds that blended learning can offer interaction to pupils in a non-standard form, this may be useful for children who struggle with confidence to integrate. This is particularly prominent to society at the moment as we have been able to see the diverse impact technology has had, and blended learning has had on young people throughout the pandemic. 
It is with no doubt that digital technology adds to the dimension of the modern-day classroom and can highly impact on learner outcomes and engagement. Cox and Marshall (2007) support this claim, furthering that ICT can have positive effects on learning. However, it is also noted that socio-economic factors and school budgets can negatively impact on the plethora of ICT and digital technology opportunities offered. Furthermore, Welsh parliament (2020) recognise that the financial impact as a result of the pandemic is substantial to education providers, and although financial support has been outlined, one cannot help but assume that this financial loss could negatively impact on digital opportunities for pupils.
Tubin, et al. (2004) emphasises planning for ICT usage can help to integrate digital opportunities into the classroom, however Tubin, et al. (2004) also stresses that there is a lack of support to aid practitioners to do so. This view, however, should be critically evaluated and questioned as the source is arguably out of date, therefore the relevance and validity could be contested. Such support is arguably now available for teachers. This is shown in Albertsen, et al. (2014) journal on digital literacy, which includes lesson plans available for download. Resources such as this are emboldened by the Welsh Government’s (2022) digital competence framework, outlined as part of the cross curricular skills framework in the new curriculum for Wales. 
Planning for blended learning opportunities within the classroom and exposure to digital devices was something which I personally struggled to develop throughout my professional teaching experiences. I found it particularly challenging within the foundation phase as the children’s digital skills were compromised. However, perhaps due to the nature of the shift in society’s digital skills in general following the pandemic (PWC, 2021), by my third placement incorporating digital technology in my lessons became somewhat easier. I found that some lessons in particular lent themselves well as open opportunities to incorporate digital aspects. 
A myths and legends lesson I conducted on PTE3 (see part one) was particularly appropriate to digitally enhance. The pupils were exposed to several different myths and legends from Wales and the world, and after comparing and contrasting them, were able to research four Welsh myths and legends: three which I had tasked them to research and one of their own choice. The children researched using devices such as laptops and tablets individually. This worked particularly well as the children were able to search for text which they used to extract information; their inference skills were highlighted in a way which previously had remained limited due to comprehension books. 
Following the completion of numerous tasks I was able to further enhance the lesson by taking it outdoors. I tasked the children to complete an artistic activity whereby they drew their own interpretations of the characters in the myths and legends. They were split into groups of four and allocated a work bench outside. The change in learning environment had clear positive implications on the pupils: their work and their demeanour. Although some behaviour issues arose at the beginning, once the pupils began to work they developed responsibility and pride for their work, meaning behaviour settled and improved. Taking the class outside helped to embolden responsibility for themselves and bolstered respect for their peers as well as myself. Taking the lesson outdoors particularly exploited subject disciplines and enabled the pupils to flourish in the learning environment. 
Although blended learning is widely associated with digital engagement (Castro, 2019), blended learning experiences in other educational spaces can contribute to the whole of blended learning opportunities. Education Scotland (2022) state in their COVID19 recovery document that blended learning can encompass learning experiences which take place in a variety of learning environments including outdoors. Outdoor education can provide benefits to both learning and teaching (Wales Council for Outdoor Learning, 2021), and offer a welcome change to the typical learning environment. 
It is widely believed that outdoor learning offers an alternative setting in which to learn, however it also facilitates the development of skills and qualities such as an appreciation for the environment and the world we live in (Glaab & Heyne, 2019), emboldening informed citizenship (Welsh Government, 2022). 
In order for children to develop holistically it is vital that they experience a range of varied experiences both in and out of education. Sun (2017) expresses that outdoor experiences are key to holistic development and are essential to all pupils. Sun (2017) claims that a lack of exposure to the natural environment can lead to obesity in children and a lack of respect for the environment and the world around us. Dillon (2016) supports this, claiming that outdoor learning provides the platform on which to develop cognitive skills more effectively than in the classroom environment. However, Dillon (2016) also recognises that there are specific barriers which hinder the ability to expose pupils to the outdoors. Dillon (2016) stresses that practitioner’s lack of confidence in teaching outdoors and their fears over health and safety severely impact the level of outdoor opportunities offered to pupils. Thomas (2010) appears to support this notion, stating that teachers are often overwhelmed with the responsibility of taking children into outdoor settings, as they have to take on conflicting roles. Dillon (2016) also stresses that as children get older their enthusiasm to engage with outdoor activities dwindles. Perhaps this explains why the Foundation Phase places greater emphasis on using the outdoors as a learning environment than the other stages within schools (Welsh Government, 2009). 
Despite the clear obstacles to facilitating outdoor learning there is no doubt that it offers many unparalleled benefits to education. Al, et al. (2012) comments that the Montessori approach, developed by Maria Montessori is a child-led approach that bolsters independence in children and encourages individual exploration of outdoor learning spaces. Al, et al. (2012) adds that such an approach enables children to directly experience the environment first hand, rather than learning through books. Such a method is present in both the Reggio Emilia approach of Italy and the Te Whariki curriculum in New Zealand. Both adopt an approach centred on the child’s place in the environment and exploration of the world around the child. 
Independent learning and exploration of the environment is embedded into the Reggio Emilia approach. The Reggio Emilia approach, founded by Loris Malaguzzi, emboldens a child centred approach whereby the children learn at their own freedom supporting curiosity (Ayla, 2014). Children in Reggio schools are exposed to outdoor opportunities supporting cultural and learner identity. Cagliari, et al. (2016) conveys the idea that self-discovery and crossed subject disciplines within the environment are paramount to the approach. 
Similarly, the Tè Whariki curriculum offers a holistic approach which centres around developing learners’ sense of belonging and place in the environment in order for them to become valued society members (New Zealand Government, 2016). The Tè Whariki curriculum underpins many of the same values as outlined in the curriculum for Wales. The four purposes provide the foundations on which to build lessons and prepare our learners to take their role in society. The pedagogical principles reinforce the curriculum and are designed to support learners through metacognition in a learning environment which encourages learners to take responsibility for themselves (Welsh Government, 2022).
In summary, from planning and preparing for both cross curricular and blended learning experiences, it has been concluded that in order to continue to develop personal practice and embolden the role of a reflective practitioner, steps will be taken in order to move forward. Throughout ones’ time engaging with classroom practice and through teaching experiences, a grasp of the importance of the pedagogical principles has been obtained. The principles form the foundation on which planning and preparation for learners stand upon. 
In the future, when planning for cross curricular contexts one will endeavour to do so at every opportunity possible. In order to achieve this one must break the boundaries of subject disciplines to exploit the AoLEs, in order to provide relevance and real-life contexts to lessons. This would mean less of a focus on isolated subjects and more overall rounded teaching and learning. Simpler links such as connections to the humanities in order to provide a foundation of contextual understanding should be easily obtained when moving forward to Newly Qualified Teacher (NQT) planning.  
Lessons which are constructed with a blended learning approach in mind may also aid development and transition of cross curricular links, as some learning environments lend themselves particularly well to specific AoLEs. Blended learning experiences and exploiting learning environments ensure all learners engage in opportunities to learn in different ways. When looking at the QTS standards for teaching and leadership, one can denote that success in planning and delivering lessons which support cross curricular links and blended learning experiences means development in personal pedagogy and professional development and offers one’s own expertise in innovation and leadership (Welsh Government, 2018). 
These blended learning experiences supported by cross curricular engagement may be achieved through small groups or through a carousel approach, which is something to keep in mind when moving forward to the NQT year. Steinert (2004) states that teaching in small groups and/or focus groups enables the pupils to think more independently whilst interacting within a group. Tiberius (2012) supports this notion stressing that teaching large groups imposes issues which do not relate to smaller groups, such as time spent with each pupil. Although it is important to consider the constraints of limited classroom staff etc, it is felt that implementing this approach may aid myself to develop personal and professional progress. Such progress should be achieved through meeting QTS standards and encompassing the four purposes to engage with all of the pedagogical principles when planning, preparing, and delivering sessions, particularly those identified for development in this assignment. 
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Pedagogy Standard | Real life authentic contexts.
During professional teaching experience tree, T was imvolved i
What didyou doand | sica programme - The ABC of Opera. The programme i the
why? wiork of opera singer and enterpriser, Mark Liwelyn Evans. | am

very fortunate to have been involved vith the project, which gave
me the opportunity 10 use my musical skills and knowedige and
apply t with great enthusiasm and much pleasure in the lassroom.
During my time on placement, | was able to conduct a series of
sessions using the programme 25 2 foundation with which t0 work
with. The firs of the series of lessons | delivered particulary
Sparked the children's attention, and | as able to gauge their
creative abilies. | began the esson by engaging the class n 2 book,
which s the ist 0 be published, o aid the project by Mr Evans. |
caught the chidren's attention and encouraged discussion s | only
ead the first chapter. This let the children pondering over what
wiould happen next i the book, discussing with each other, sharing
ideas with the class about what had aiready happened and who the
characters were,

Before commencing ths lesson | had o dea what extent of prior
musical knowledge any o the cass had. After my introduction it
vias clear that their musical knowledge wias very limited indeed,
notably due 1o the lack of peripatetic music teachers n the school
environment, due to the impact of COVID1S. Therefore | began with
the basics.

e lesson was 2 hands-on authentic experience which involued the
chidren earning the basic functions of the orchestra, th different
Sections, and the instruments within i. | used iteractve activiies
on the whiteboard which were anything from interactive orchestras.
o istening and watching how different parts of the orchestra work
together to create one sound. The children aiso watched some
video clips and learned about some of th real places in the UK and.
Wales that music s performed such as The Royal Albert Hal,
London, and the Milennium Centre in Cariff. We also looked at the
nation orchestra of Wales. The children also took part n various
activiies from playing with 2 keyboard with changing instrument
Sounds, o cesigning a musical cheracter that played an instrument
of thelf choice. Towards the end of the session the chlcren were al
able tosee and handle my Tenor Korn and hear a demonstration
Ty could dentiy it was 2 rass instrument and therefore predict
what i would sound Ik,
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What have you leamed?

From ths experience | have lsamed the Importance of musial
exposure to young minds. It sparked great interest, creatiiy,
enjoyment, and togetherness across the classroom and throughout
Eroup abltes. £ach chld began the fesson with the same basic
knowledge and left the lesson having acquired the same level of
knowledge. Following feedback from an interview al hildren
enjoyed the session and wiere enthused.

What next?

Following this sesson | feel t s important that  emboiden the
outcomes of it and transfer them into other sessins. | found the:
chidren worked wellto calming classical music, which is something
that could be considered folloving partculary energi lessons, such
a5 PE for exampl, when the children find it difficult to sette. | aso
feel that the relation toreal Ife events and places was something
that made the lesson relatabie for ot of the pupils and this could
be transferred to other sublects, such as sience, e g discussing
Sound insulstors — the mushrooms in The Royal Albert Hall
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Cross-curricular themes

What did you do and
why?

Tconducted a cross-curricular esson which inked four Areas of
Learning and Experience together, encompassing the lass topic of
ymiu 't Bya. The lesson was a physical session where the children
learnt the basics of Welsh Folk dancing and fs’cufturallinks that
are deep rooted in Welsh history. | began the lesson inking o the
Humanities; cliscussing Wales and things that the lass deemed
important about Wales and things that were special o our country
We discussed the importance of keeping our culture and heritage:
alive and treasuring it whist embracing and respecting others in
our modern Welsh sociery.

Following this e lstened t0 some Welsh folk music and discussed
wihat we Tked about the music, what we did't ke and how ft made
us feel. | encouraged the children to talk about cfferent parts of the
music whether they felt the same al the way through and how this
differed from their peers. | emphasised their anti-bulying and
respect rule tha ‘ifference i richness'. While lstening to the
music we incorporated Maths and Numeracy by counting the beats
in the music and henceforth dscussing the rhythm.

Once the ntroduction had been completed | began with a warmup
game of ‘red, amber, green. This viarmed the children up and
prepared them o listen and engage physically. | moved on by.
introducing the class t a fevi imple movements which they quickly
learnt in pairs and could 3pply to the music,continually courting
the four beats in the bars o help them all move in unison. By the
nd of the session al partners could perform the foutine to 3 high
Standard and performed in front of the deputy head teacher who.
rewardied each of them with 2 pompom. This s then followed by.
200l down game of leeping lons

What have you leamed?

From this experience | have leamed the Importance of physical
activity in schools, but aso and arguably most valuzble; how
historical links and culture can be accelerated into eal fe, modern
Welsh society, and school. The session emboldened pride within the.
chldren from all ifferent backgrounds and provided a sense of
belonging and respect for the community in which they Ive.

What next?

Moving forward, | fee that ths experience has shown me in
particulr, how simple it is 1o it many AolEs in one session. Cross
curricular links were paramount o this session, and | feel that it s
an example of my best practice, something to take forward into the:
future. | feelthat | will lso use his session to enable myself to
Value my expertise within the Expressive Arts n the future to
engage learers n other AOLES and subjects. | feelthat the session
Sparked enthusiasm from the leamers and enabled them to express
themselves without fear o judgement.
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‘Assessment for learning

What did you do and
why?

Tconducted a Humanities Iesson which tasked the children to create
afact fle about four Welsh casties, using a digital device to
research. The children completed thistask n pairs and small groups
based on mixed ablty. | organised the ciass nto groups of mixed
abiity to complete this task a t wias Interesting for myselfto see
how they worked with peers they normally wouldn't work with, and
0 see ifthey worked together or copied from others. ch child had
afact fle templte shee wihich ias s into four boxes for each
caste. | tasked the children to find out: the name of the castl,
wihere it was, when it was bult, one Interesting fact about t and to
draw an image of each one. The firs castle we cid 25 2 whole dlss;
Castell Coch, Cardif Afte each chld had engaged with this castl,
they independently collcted a aptop or Pac and began to
research within their groups. | circulated around the roorm t0 gauge.
understanding of how well the lass were engaging with the tak.
With tenty minutes left ofthe lesson | drew the class back,asked
for all devices to be put away safel, to come back and engage with
the plenary. The plenary wias based on several Assessment For
Learning strategies. To begin with | asked the class o feedback
wihether they enjoyed the session or not and whether they.
understood what | wanted them to do by showing my thumls
signals. Folowing thi | asked for genera feedback from the fact
Fles. The chldren put their hands up o volunteer input which |
ecordied on the board of ifferent castes they had researched and
wihat they found interesting about the. | then asked those
chidren who had not completed the template to magoie the deas
of others, that they had justlearned about through lstening to their
peers. After each child had completed the template and we had
discussed some of the facts the class ad earned, we revisited the.
Success criteria, skl and context outined at the sart of the session.
We discussed whether they thought they met the requirements for
the champion, hero, o whizz id. At the end of the session | vsited
the children who had uestions about the session and put these
questions tothe classfor the pupil to answer and help each other.

What have you leamed?

From this session | ave learned the Importance of questioning and
Success ariteia in my lessons. The chidren showed signs of prce in
themselves and took responsibilty for their own work when they
iere able to identify which parts of the success critria they had
met. | was frequentiy asked by the chldren over the course of the
beginning of PTE3 why it was necessary fo them to write 3 sl and
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COntext n their books and why e Went over success crtera o the
board. | feel that ths lesson in particulr provided the foundations
for them 1o work out themselves why thy are needed and what
they add to their work:

What next?

T fuure il endeavour  Use PG 5003 s o essons
oincorporate Assessment for Leaning Refecingon heir ork
embocied price i e chicren and envured they were crically
hinking snd evaluaing th esson otcomes i rder o move
foruara. Infuture lssons e that il a0 use mixe oy
Sroups moreaften o encourage the chidren to work withpeers
hey may not ormsly work witn.
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Blended learing experiences

What did you do and
why?

During 3 Languages, Lieracy 3nd Communication focus on Welsh
Myehs and Legends | condlucted a esson whereby the chldren were
introduced to numerous Welsh Myths and Legends, and other
storiestaken from Greek Mythology for example, to compare and
contrast. The chidren engaged in severalshort fims detallng the
legend of King Arthur, the legend of The Lady of The Lake and the
myth of Hercules. Ths sparked much interest n the pupls as it was
avisual stimu arguably more engaging than myselfreading to
them. After we had discussed the myths and legends as  cass the
pupilsalso contributed to 2 Venn diagram, used to detal the
Similartes and differences betwieen myths and legends. The
chidren were then tasked to research four Welsh myths and
legends: three chosen by myself and one oftheir ovin choosing.
Ty orked individualy to research, read text, and extract speciic
information via 2 cigtal device. Once they had suffciently
researched each legend they were tasked t0 find where on the map
the stories were set. They did this by finding 2 map of Wales online
and working in pars o discuss compass points and famillar place.
names they each recognised. Thi task worked well 3 t fed into 2
fo0d tasting session | conducted at a later date, whereby the
chidren hadito find where the food originated from on a map.

Once the lass had completed ail of the actvties, | was very keen to
continue theirblended learning experience and get the children
outdoors and outside of the classroom. Therefore, | tasked the class
0 draw, using their own imagination, what they thought the
characters in the stories would look ike. They conducted this
activity outside on the benches which gave them more space and
freedom.

What have you leamed?

From this experience | earned the Importance of Using 3 bended
approach inthe learning environment. The mixture of using digita!
technology, working in pairs, working in books, and working outside
mace for an overall more enjoyable lesson, and promoted the
chidren to want o learn and work and to do this in 2 thorough but.
hasty manner. Enabling the children to use devices and llowing
them to work outside also emboldened responsitilty. Each
individual was responsible for their own behaviour when orking
outside, where the temptation to go of task s arguably higher.
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What next?

Following this session | Feel that 1 1 indoubtably important to
explore the earing environment and exploit subject discplines n
orderto promote blendied learming experiences wherever possile. |
feel that the level o responsioity ven to the students aided them
o take forward thelr self-constraint, b responsible for their own.
wiork and respect themselves, thei peers, and staf more. | feel that
given this working outside independently would work well 35
reward system going forward.





