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The purpose of this assignment is to write a reflection based upon the video presentation submitted last year. Unfortunately, due to circumstances beyond the writers control it was not possible to obtain access to the video due to the placement schools safeguarding procedure. As a result of this it would not be possible for the writer to give an accurate reflection on the video, therefor the writer will be referring to the reflection essay that was written based on the video.

Within the reflection essay Osinga (2019) discussed how the activity went highlighting the positive and negative aspects. One of the issues highlighted was that some of the vocabulary within the chosen book were too difficult for the learners to understand, as a result of this the writer translated these whilst reading the story. In order to improve on this the writer intends to spend more time preparing for activities either ensuring that the resources being used are at a suitable level for the learners or to translate any vocabulary prior the activity taking place. Osinga (2019) also highlighted that the delivery of Welsh language would be more beneficial for learners if it was completed in smaller groups rather than whole class delivery. On reflection to this the writer agrees with Andrewes (date unknown) that working in small groups is beneficial to ensure correct pronunciations however believes that new vocabulary can be introduced to the class as a whole and then focused on in more depth with small groups ensuring understanding and correct pronunciation. 

Although the writer is a fluent Welsh speaker, this did not mean that they were confident in delivering Welsh language lessons within an English medium school. Throughout Professional Teaching Experience (PTE) the writer lacked confidence in how to introduce Welsh language to English learners, the main reason for this was being afraid of using too much Welsh language and the learners being unable to understand. Osinga (2019) discussed that during PTE a valuable lesson was learnt, that there is no such thing as too much and that learners can understand the meaning of what is being conveyed when successful strategies and approaches are implemented. It is believed that the quality of teaching a language will improve when teachers make the best use of approaches and methods which are available (Richards & Rodgers, 2001). 
In order to gain more confidence in teaching and using the Welsh language within English medium schools the writer took the decision to join the second language Welsh language lectures in university rather than the first language lectures. The writer made this decision not only to gain confidence in using the language, but too also improve their own linguistic skills. By engaging in these lectures, the writer has gained valuable knowledge on different strategies to introduce new vocabulary whilst also gaining a much stronger knowledge on the ‘rules’ when using the Welsh language such as mutations. The writer believes that in order to develop further professional that continuously working on self-confidence in using the Welsh language is paramount, in addition to this the writer believes that incorporating the various strategies learnt during university lectures will aid in the learners understanding and development. Additionally, the writer intends to observe and seek best practice in the implementation of the Welsh language to use for planning ideas for future learning experiences. Msila (2009) supports peer observation believing that it allows teachers to discover new skills, which he believes are crucial in moulding effective teachers. Estyn (date unknown) recognise effective practice in which teachers within a school visit various classrooms in order to share good practice.

In order to improve in future practice, the writer intends to introduce new vocabulary to the learners and then in a following lesson put the new learnt vocabulary into context, in addition to this the writer intends to use the new vocabulary indecently throughout the day. On reflection to the activity last year the writer believes that there was too much going on within the lesson, as a result the learners where overwhelmed with the new vocabulary and putting it to use in various activities In order to overcome this the writer intends to break down activities into a number of lessons rather than overwhelming the children with too much vocabulary at once.
In future practice the writer intends on takin mare time during the planning of including the Welsh language in cross-curricular lessons alongside Welsh language lessons. Through this the writer believes that they can ensure that suitable vocabulary will be used to suit the levels of skills of the learners within the classroom. In addition to this the writer intends on ensuring that the Welsh translations of words and sentences is used within learning resources such as PowerPoint presentations. By doing this the writer believes that it will act as a reminder ensuring that the language is delivered to the children, additionally it will give them the opportunity to read the words rather than simply saying them. The writer adopted this method towards the end of PTE2 within a reception class, overall having the translations on a PowerPoint worked well and engaged the learners in using the translation whilst giving a meaningful context to why they were learning the specific vocabulary. This is supported with research by Cook and Singleton (2014), the findings suggest that learning new vocabulary through working out the meaning of them through context has an effect on the retention of the vocabulary.

Through the use of the Welsh Government (2019) Welsh language competency framework for education the writer has self-assessed their current skills levels of their Welsh language skills (see appendix 1).
For listening and oracy skills the writer believes they are confidently within the higher category however some skills within the proficiency category can be achieved with less confidence. The writer feels confident in using the listening and oracy skills in everyday situations alongside within a school setting, they believe that their skills within these areas are to a fairly high standard. The writer believes that by exposing themselves and engaging in high quality Welsh conversations will assist in the improvement of the standard of skills the writer currently has allowing progression into the proficiency category. 
Whilst the writer is fairly confident in the use of their listening and oracy skills using the Welsh language, they are less confident in their reading and writing skills. The writer has assessed their skills of reading and writing and confidently categorizes themselves within the intermediary category with the addition of being able to read children’s stories confidently with correct pronunciation. The writer is more confident in their reading skills compared to their writing skills due to having difficulty in their spelling and mutations when using the Welsh language. Although the writer can comply with what is set out within the higher category for writing, they fell as though they are not currently fully confident enough with their skills to assess themselves at that level. Within this area the writer believes to have the basic skills in order to read and understand simple messages however more complex and detailed pieces of writing will require assistance in order to gain a full understanding. Writing is the area of Welsh language that the writer is the least confident in. When including translations in learning resources the writer is confident however, when having to write full sentences and paragraphs the writer will struggle due to the reasons mentioned previously. 
The writer believes that their current Welsh language skills are of a high enough standard for use within Foundation Phase and Lower Key Stage 2 classes within an English medium school. In order to improve these the writer intends on engaging with the wide variety of resources which are available online. In addition to this the writer intends to access reading material of a high standard to read which in effect will benefit the writers writing skills as well as their reading skills.

In conclusion to the matters discussed the writer believes that in order to progress their Welsh language skills further self-confidence in the use of the language needs to be improved. In addition to the this the writer aims to fully engage with additional resources in order to improve the current standard of their Welsh language skills. As a result of the discussion above the writer has written lesson plans for two subsequent lesson plans using the new national curriculum for Wales, Language Literacy and Communication (Welsh Government, 2020). These lesson plans which can be viewed in appendix 2 and 3 show how the writer intends on delivering Welsh lessons to learners in the future.
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Welsh Language competency framework for education practitioners
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