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‘The Main Thing’
  In 2011, the Welsh Assembly Minister for Education and Skills, Leighton Andrews, declared “Education, and the right of all to access it and reach their potential, has been at the heart of our modern Welsh culture” (Andrews, 2011).  In the years following this speech, attainment of potential, in the form of results, and access, in the form of attendance, have both increased.  While absenteeism increased from 5.9% in 2016/17 to 6.2% in 2017/18, there has been a general decline in overall absenteeism from 8.4% in 2010/11.  The trend is repeated in examination results.  The percentage of pupils achieving the Level 2 inclusive threshold (5 GCSEs (or equivalent) at grade A*-C including English/Welsh and Maths) has grown from 50.1% in 2010/11 to 60.3% in 2015/16 (a change to how Level 2 inclusive is measured mean that the comparisons between 2016/17 or later should not be made to figures from 2015/16 or earlier.  Figures from 2016 onwards however continue to show a yearly increase) (Welsh Assembly Government (WAG), 2018). 
  These figures, while clearly showing increased participation and success, hide searing differences in performance amongst certain groups.  Girls continue to outperform boys at every stage of their education.  At Key Stage 4 (KS4), 60.5% of girls reach the Level 2 inclusive threshold compared to 50.1% of boys, the gap increasing from 8.1% in 2016/17 (WAG, 2018).  While boys are narrowing the gap, a recent report stated that at the current rate, boys will not catch up with girls within the 21st century (BBC, 2018).  However, this pales in comparison with the difference in attainment between pupils who are eligible or non-eligible for Free School Meals (FSM).  Pupils are eligible for FSM if their families are in receipt of certain benefits/support payments, with FSM used widely as an indicator of relative poverty by governments (WAG, 2018).  In 2017/18 at KS4, 29.5 per cent of pupils eligible for Free School Meals (FSM) achieved the Level 2 inclusive threshold compared to 61.7 per cent for those who were not eligible (WAG, 2018).  Worryingly, the gap widens at higher level of achievement. At Level 1 the gap between non-FSM pupils and eFSM (eligible for Free School Meals) pupils is 9.1%, compared to the gap of 32.2% at Level 2 inclusive shown above.  
  Whilst overall access to education and attainment levels have increased, two groups, eFSM and boys, are not reaching their potential.  In achieving better outcomes for these vulnerable groups, the school’s outcomes will benefit, with an increase in attainment by eFSM boys helping the school to achieve its Capped 9 targets*.  By supposition therefore, it will be eFSM boys who struggle the most to achieve their potential while in education.  This vulnerable group, referred to as ‘The Main Thing’ by School X, and how to increase their performance and attainment will be the focus of this report.  This report will detail the schools School Improvement Plan (SIP), critically evaluating the strategy chosen, and gauge the success of current strategies.  Finally, considering this research, this report will recommend what new provisions might be trialled to further increase better outcomes for our most vulnerable groups.  The report will also evaluate why such provisions are key to future success, and why continued and perpetual ‘live’ strategic planning for our vulnerable groups should continue to be a focus for the school.  
*The Capped 9 Score is one of the Well-being of Future Generations (WFG) Headline Indicators. It was introduced in 2016/17 and focuses on Year 11 pupils’ best nine results from the qualifications available in Wales, including subject specific requirements. The qualifications used must include English or Welsh First Language, Mathematics, Numeracy and two Science GCSEs (WAG, 2018).






Current School Strategies for Vulnerable Groups
  To put these issues into context for the school, some background information is needed.  School X is an 11 to 18 mixed, community secondary school.  There are 1,630 pupils on roll with 363 in the sixth form.  Around 23.3% of pupils are eFSM.  This is above the average of 17.4% for Wales (Estyn Report, 2016).  School X’s eFSM figure has been static for the last three years.  Around 41% pupils live in the 20% most deprived areas in Wales.   Ninety-eight per cent of pupils in School X are from a white British background (Estyn Report, 2016).  The school falls under Welsh Assembly Government policy and the Central South Consortium guidelines.  School X was graded ‘good’ for current performance and ‘good’ for prospect’s for improvement (Estyn Report, 2016).  Estyn found the school improvement plan to be comprehensive, with clear targets, strategies and success criteria.  While Estyn found that eFSM pupils and boys underachieve their peers, School X’s results for these groups exceeded results from within the ‘family’ of schools in which School X belongs (Estyn Report, 2016)
  The Central South Consortium is responsible for issuing guidance for the school and the School Improvement Plan (SIP).  “The Welsh Government has placed the duty of the governing body to ‘prepare, monitor, review and revise a School Development Plan' on a statutory footing” (www.cscjes.org.uk/).  This School Development Plan transforms into the SIP within School X.  The SIP identifies, amongst other things, the priorities and vision of the school.  These priorities are an amalgamation of Welsh Government policy, areas of priority identified by research and study, and individual areas which the school identifies as needing attention, whether through an Estyn report or the school’s own Action Plan.  Bryson (1995) states that strategic planning should consider political, social and economic factors, as a school and as part of the community it serves.  The vision of the school should account for local requirements, as each school has different pressures and problems.  The school’s use of its budget to address a particular area of improvement requires critical analysis of which areas need additional funding, and often, why other do not. The Consortium states that the Pupil Development Grant (PDG) should be integral in the formation of the school’s SIP.  Estyn found the schools use of the PDG to be suitably planned, value for money, and well monitored by the governing body, declaring that “funding has impacted very positively on the attendance rates and wellbeing of pupils eligible for free school meals” (Estyn Report, 2016).   
  School X’s SIP promotes a top-down strategy (Fidler, 2002), setting the standard for the whole school approach called for by the Welsh Government and Estyn (WAG, 2014; Estyn, 2013).  The current SIP (Updated 3/9/18) details five key strategies to improve the provisions and outcomes for vulnerable groups.  They are;
· High quality planning to ensure an excellent teaching and learning experience for eFSM & boys
· Achieving excellent academic outcomes for pupils eFSM and boys is a focus for every department
· Encouraging all pupils to display excellent behaviour leading to a reduction in exclusions among pupils eFSM and boys
· Ensuring all pupils achieve excellent attendance (95%+) leading to an improvement in attendance of pupils eFSM
· All pupils engage with all aspects of school life due to excellent curriculum and extra-curricular opportunities available
  These targets reflect on recommendations in the school’s latest ESTYN report (March 2016) and current research and understanding, the details of which will be reviewed and analysed in this report.  In line with these targets, the Departmental Improvement Plan (DIP), focuses on these core targets, set against Estyn’s five areas of inspection, which are;
·  Standards
·  Wellbeing and attitudes to learning
·  Teaching and learning experiences
·  Care, support and guidance
·  Leadership and management
  The school’s DIP identifies four key targets in planning to improve the outcomes of vulnerable groups;
· Parent-school link – The use of Class Charts in lessons to encourage engagement of pupils, gain an instant database of any causes for concern, and improve behaviour of pupils when aligned with the Class Charts App.  The Class Charts App allows parents/guardians instant access to good and bad points achieved during a lesson, highlighting any positives or negatives the pupil has gained.  This secure link to parents/guardians encourages better behaviour in pupils and creates the parent-school link current research states is essential to vulnerable pupils, leading to better behaviour, engagement and attendance.
· Tailored curriculum – The introduction of One Page Profiles has led to better knowledge of eFSM boys, allowing for a more engaging curriculum through extra-curricular activities and trips modelled to suit their requirements.  The department encourages the involvement of eFSM boys in History Club and field trips, with provisions made to make it easier and more affordable to vulnerable groups.  The One Page Profile offers an insight into each pupil, allowing for a better engagement of pupils on a one to one basis.  All pupils in vulnerable groups are invited to feedback on their teaching and learning experience monthly.  Where this is not achieved, this absence is noted, and parental feedback is sought.
· Improved behaviour – Behaviour, along with attendance, is seen as the largest inhibitor of attainment.  The school understands that to improve teaching, pupils need to first attend school, then engage through good behaviour.  Exclusions inhibit learning.  Through the tailored curriculum and use of Class Charts, increased engagement of pupils, especially improved behaviour of eFSM boys, is anticipated.
· Improved attendance – Attendance of vulnerable groups is monitored fortnightly and the Class Charts App used to inform parents/guardians of findings.  For any improvements, and attendance scores of over 95% per month, a letter is sent through the pupil, allowing the teacher to individually praise the pupil.  Attendance is encouraged through the tailored curriculum and parental involvement.
    This report will now critically analyse why the school has chosen these strategies, starting with why continual strategic planning is needed if the school to achieve its objective of increasing outcomes for vulnerable groups.








The Role of Strategic Planning
  The school’s strategic planning, whilst a reaction from new policy or local need, enables the establishment of a proactive overall direction for the school.  Since 2014, it has been a statutory requirement that all schools in Wales have a School Development Plan (SDP) or SIP in place, which the Welsh Government (2014, P. 5) states should follow a linear pattern of self-evaluation and strategic planning.  This ‘live’ document should be both fluid and visible, constantly reacting and changing to pupils needs and open to review and improvement.  The school can be either proactive or reactive in this respect (WAG, 2014).  Fidler (2002) states that even schools which are reacting to a failure identified by an inspection team, can still be proactive in their strategy of intervention.  Fidler (1996) recommends the following structure; long-term whole school integration, use and implementation of current best practice and research, and the knowledge of and use of the school’s own circumstances and resources. O’ Brien (1991) argues that change is always more effective when planned and pre-emptive, rather than haphazard and needed.  Rutherford states that “repeated tinkering, an outcome of a haphazard change process, has not been sufficient to overcome the significant shortcomings that exists in many schools. For significant change to occur there must be a plan” (Rutherford, 2009, P. 1).  Successful Futures (2015) calls on schools to have “the capacity for a self-improving system” (WAG, 2015, P. 26.  However, a change in policy does not always lead to a change in practice (Rutherford, 2009).  
  To this extent, leadership is key to the success of a strategy (Hopkins, 1998), with Estyn finding that the enthusiasm of the headteacher was the single most important driver for effective parental involvement (Estyn, 2018, P. 3).  Bradford (1998) states that if school’s do not involve or consult stakeholders, commitment to positive change is muted.  Teachers need to be involved in strategic planning for several reasons.  Teachers provide the link from pupil to senior management, are the implementors of the strategies through teaching, and their enthusiasm, through ownership, is key to the success of positive change (Tracy, 2012; Bradford, 1998).  To this end, the SIP incorporates teacher wellbeing and training, vital to provide an enriched curriculum, and the enthusiasm needed to implement it.  Rutherford argues that for a school to have the capacity to change, staff need to understand and buy into why change is needed (Rutherford, 2009).  If goals and participants are not aligned therefore, a strategy will fail (Berman & Mclaughlin, 1976).  The Welsh Government states that this whole school approach should involve everyone who was a stake in the school, parents, governors, teachers and pupils (WAG, 2014), thus maximising ‘the involvement of all stakeholders in the organisation so that everyone has ownership in the process’ (Judah and Paul, 2014, P. 35).  
  There are many competing strategies with which a school can aspire to achieve improved outcomes.  As education in general focuses on results, with comparison to previous results forming the success criteria of the majority of research, it would appear that a long-term closed period of analysis would equip the school with a more functionable analysis from which to determine its requirements and future provisions to improve (Tracy, 2012).  However, the dynamic environment of education and educational policy, require a more flexible strategy.  Schools, and the communities they support, are ever changing.  Long-term strategic planning therefore does not meet the requirements of a modern, proactive school (Fidler, 1996).  A school needs to adapt to changes in both policy and need, with planning forming ‘a process that can respond to an ever-changing environment’ (Tracy, 2012 P. 18).  Fidler (1996) states that schools need to constantly amend its planning in order to develop the mindset required by the challenges it continually faces.  Estyn (2012) maintains that schools effective in tackling the effects of poverty monitor interventions at regularly so that, ‘if strategies are not resulting in learners’ improvement, they are reviewed, refined or abandoned’ (Estyn, 2012 P. 4).  This fluid approach requires monitoring and teacher evaluation at regular intervals.  It also requires the school to have the strategic planning in place for a whole school approach. Tracy (2012) and Fidler (2012) both suggest a period long enough to enact ideas, three years, but also state that change should not be permanent if found to be not working.  Rutherford (2009) states that initiation, followed by implementation and finally institutionalisation of a new culture needs time.  However, evaluation of any changes needs to be swift, with feedback acted on. The wait and see approach, criticised by Cuban (2003) has no place in strategic planning.  The school needs a system of reflection which allows ideas to be dropped or changed, or paradoxically, the school risks becoming static and reactive in the process of change.  Despite the statutory necessity for a strategic plan, the timeframe for the implementation of varies from school to school.  School X use a three-year SIP, with a yearly Action Plan for both SIP and DIP.  This allows the school to adjust its strategy for success, whilst maintaining the focus and direction which characterises the school.






Literature Review
The Child Poverty Action Group (CPAG) presents the following facts on why eFSM pupils are worthy of improved provisions in education (http://cpag.org.uk/content/impact-poverty);
· By the age of three, poorer children are estimated to be, on average, nine months behind children from more wealthy backgrounds.
· By the end of primary school, pupils receiving free school meals are estimated to be almost three terms behind their more affluent peers. 
· By 14, this gap grows to over five terms.
· By 16, children receiving free school meals achieve 1.7 grades lower at GCSE.
  To this effect, the Welsh Assembly Government issued Rewriting the Future (2014), which stated why depravation mattered, and set improved targets for disadvantaged learners.  Amongst other points, it stated;
• By the age of 5, children living in relative poverty will be over a year behind in their vocabulary compared with their peers from less disadvantaged backgrounds
• eFSM learners in primary school in Wales are four times more likely to be persistently absent and three times more likely to be absent without authority than non-FSM learners, a trend that continues throughout their education
• On leaving school aged 16, only one in four eFSM 15-year-olds achieve the Level 2 inclusive threshold including English/Welsh First Language and Mathematics compared with six out of 10 of their more non-FSM learners
  One of the stated objectives was “to raise attainment by 15-year-olds eligible for free school meals of the Level 2 inclusive of English/Welsh First Language and Mathematics to 37 per cent by 2017” (WAG, 2014, P. 5), with all schools in Wales to “ensure that learners from deprived backgrounds access the highest quality learning and teaching” (WAG, 2014, P. 6).  Boys do not fare much better, with the difference in attainment levels for boys and girls has been described as having “a devastating impact” (Save the Children, 2016, P.1).  Ghaill & Haywood (1998) also point to the home when reasoning why boys underachieve, especially if they come from a less affluent background.  Working class households can be ‘injured, insulted and disempowered by their experience with schools’, creating lower aspirations and a reason for boys without a strong parental-schooling link to ‘opt out’ (Ghaill & Haywood, 1998, P. 219).
  There has been much debate on why poverty matters so much to attainment in learners and why girls continue to outperform boys in secondary school results.  Additionally, arguments continue as to whether eFSM is a valid and reliable indicator with which government policy can reliably provide for underprivileged learners.  Taylor (2018) and Gorard (2012) argue that eFSM, despite being the accepted benchmark for the Pupil Depravation Grant, which sees schools receive an extra £1150 for every eFSM child in the school, is not an accurate indication of socio-economic status (SES).  Gorard (2012) states that eFSM qualification signifies reliance on state benefits, whereas the definition of poverty used relies on income.  The two are not the same, with Taylor (2018) stating that only 18% of children classed as eFSM in Wales, whereas 31% of children in Wales are classed as living in relative poverty.   Therefore, eFSM figures are misleading, as the figures used are not eFSM,, but actually FSM, as not all pupils who are eligible actually claim them (Learning & Skills Bulletin Issue 224 5/4/2017, P.13)  The Bevan Foundation stated that “according to the information gathered by Welsh Government on school census day in 2017/18, 24% of children, eligible for a free school meal did not eat one” (https://www.bevanfoundation.org).  
  Similarly, an argument can be made against the concentration of resources on improving outcomes for boys.  Hutchinson argues that boys equal girls in many areas, and the gap in attainment needs to better consider subjects, social issues and the individual needs of boys, who are more likely to come from an unemployed household.  Regardless of background, and individual needs, there is a clear attainment gap between genders in every key indicator used.  Boys, in nearly every capacity, require interventions that girls do not.  Additionally, regardless of how poverty is measured, eFSM learners, as a specified group, were at a clear disadvantage.  Estyn’s 2014 report, Pupil Depravation, gave details as to why our most vulnerable groups need improved provisions to raise attainment.  Children from underprivileged backgrounds are held back in many ways.  Children in poverty do not have access to resources, such as computers, internet access or reading materials common in more affluent households (Estyn, 2014).  They are more likely to be absent and have behavioural difficulties, for which there is a direct link to poor attainment levels (Estyn, 2014).  The lack of support at home can be attributed to their parents own negative experiences of education, and low opinion of the school, with parents also unable to help due to their own standard of education (Estyn, 2014).  Poverty and the level of education of parents are two of the main socio-economic reasons a child struggles in both mathematics and reading skills from an early age.  The Millennium Cohort Study in Wales estimates that just one graduate parent in a household leads to a child being nine months ahead in mathematics, and eleven months ahead in reading of those children where parents have no qualifications (Taylor, 2018).  
  Regardless of reason or eligibility, poverty, starts at home.  Almost all research into the effects of poverty on attainment focus on parental engagement, which again magnifies for eFSM and boys, where a role model is even more essential to aspirations.  Achieving better outcomes for our vulnerable groups for School X therefore benefit from improved parent-school links.  The Good News (WAG, 2014, P. 17) recommends all schools;
• A ‘no excuses’ culture - while schools vary in context, poverty is not explained away in terms of factors beyond the control of the school.
• Clear leadership - leaders zoom in on low-achieving pupils, track and evaluate their performance and implement    strategies designed to raise standards.
• High quality teaching – all pupils feel valued and cared for; they are motivated by the learning experiences and, through   effective feedback, know how to improve their learning.
• Strong parental engagement – schools make every effort to engage parents, including those who are rarely seen in school. 
• Active community links – schools see themselves as the centre of community life.
   School X has used these recommendations to activate a whole-school approach to improving outcomes for vulnerable groups.  Huw Lewis states “it is not good enough to use poverty as an excuse for underachievement. High expectations should be set for all pupils, irrespective of background” (The Good News, WAG, 2014, P. 19).  This report will now analyse why the DIP selected certain interventions and evaluate their success.

    In the Welsh Government’s Tackling Poverty Action Plan, its guidance for optimum use of the PDG, states that two intervention will reduce the impact of poverty on the attainment of vulnerable groups.  They are teaching and learning interventions, focusing on better teaching and tailored curriculum, and family and community interventions, focusing on aspirations, attendance and behaviour (Egan, 2013).  Egan (2013) argues that until recently, most of the research focused on what teachers could do, neglecting the importance of external circumstances.  These family and community interventions, AAB- type (aspirations, attitudes and behaviour) were concluded to be overcome through better teaching alone (Egan, 2013).  This is seen as a result of the need to measure outcomes, which AAB-type interventions do not.  The Joseph Rowntree Foundation research into AAB-type interventions suggests two areas where family and community focused interventions improve outcomes.  These are parental involvement in education and participation in extra-curricular activities and mentoring (Egan, 2013).  Estyn (2012) states that children from disadvantaged backgrounds are more likely to have a poor attendance record and view the curriculum as not relevant to them in terms of ability or aspirations.  This leads to a rejection of the school’s culture, which in turn leads to disengagement, lower attendance and behavioural difficulties. “Although some of these approaches, which include schemes to improve parenting and students’ wellbeing, as well as extra-curricular and mentorship programmes, show benefits, there is no good evidence base for their impact on educational outcomes, as measured by academic attainment” (Egan, 2013, P. 8).  Cummings et al. (2012) provides an alternative to using attainment as the success criteria.  Whereas developing aspirations and attitudes might not directly lead to improved outcomes, improved aspirations and attitudes do lead to better behaviour (Cummings et al., 2012).  Behaviour, coupled with attendance, can indeed be measured, and has been strongly linked to improved performance (Cummings et al., 2012).  In aiming to reduce the attainment gap between eFSM boys and their peers, attendance and behaviour are crucial to the success of School X’s SIP.  
  To achieve improved behaviour and increased attendance of eFSM boys, School X’s SIP and DIP focus on forging better parental links through use of the Class Charts App, and better engage learners. Parental involvement leading to increased attendance and improved behaviour is grounded in research and policy.  Estyn (2012) recommended schools create better links through communication channels with parents.  Estyn (2018) found that from 2009 to 2018, the increased use of social media by both schools and parents enabled an increased engagement of parents.  Intervention with parents, through Class Charts and One Page Profiles identifies positive and negative behaviour through more closely monitored behaviour patterns and improved parental knowledge of their children’s school behaviour.  The Class Charts App takes the growing use of mobile technology to engage with parents on their own terms.  The Sutton Trust Teaching and Learning Toolkit and Learning Wales state feedback to parents as having a high impact for a low cost to the school (https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/feedback/).  The school’s use of Class Charts, whilst limited in providing comments, allows for instant and easily understandable feedback on performance and behaviour for both pupils and parents.  However, parents still believed they have little input into their children’s education (Estyn, 2018). 
  While the success of such schemes varies, it was recommended that the overall success is increased by using a variety of channels, with the follow up as important as the initial engagement, something almost all schools recognised as effective practice (Estyn, 2018).  School X records all positive and negative points and phone calls are made to ensure this multi-channel approach.  The JRF agrees, stating early parental involvement helps build positive relationships, with positive feedback used to encourage children towards maintaining both behaviour and attendance (Egan, 2007).  Estyn recognised how much effective planning and supported structure of parental engagement increased the success criteria of parental involvement.  Hattie rated parental involvement as having a 0.5-point effect, above the 0.4-point effect considered to be both cost and time effective (https://visible-learning.org).  Cummings et al. agrees with this finding, with parent intervention rated 0.17 to 0.45.  This is a significant outcome as “Coe (2002) argues, even small eﬀect sizes can have important educational eﬀects. For example, an intervention with an eﬀect size of 0.2 could raise the proportion of GCSE grades A* to C from 50 per cent to 58 per cent.” (Cummings et al., 2012).   The Nuffield Foundation (2013) states there is a lack of sufficient evidence, or indeed any detailed research, to support parent-based interventions.  However, Estyn (2012) clearly states that closing the gap between vulnerable groups and non-vulnerable groups requires strategy based around increasing engagement through parental involvement.
  Cummings et al. (2012) were less enthusiastic about another aspect of School X’s DIP.  Extra-curricular activities were found to have little positive effect on attitudes or attainment.  Hattie again agrees, with a 0.2-point effect size (https://visible-learning.org).  “It seemed that these interventions were more likely to impact on behaviours, with a more direct link to attainment. It may be better to focus on changing actions or behaviours rather than attitudes” (Cummings et al., 2012, P.4), as the benefits of action on behaviour outweigh the benefits of trying to change attitudes.  Extra-curricular activities and a more tailored curriculum do have positive outcomes in regard to increased attendance and improved behaviour in vulnerable groups.  School X notes that vulnerable groups, when engaged in any department-based activity outside the normal school day, do attend school with increased regularity.  This reduction in absenteeism has a positive outcome on attainment.  In FSM group 4 (over 20% eFSM, School X’s group banding by the WAG), absenteeism is 8.4%.  The more eFSM pupils a school has, the higher the percentage of absenteeism it will have. There is a strong link between absenteeism and eFSM (Estyn 2014), and School X sees this reduction in absenteeism as an improved outcome in raising attainment in vulnerable group who are more likely to be absent.  The effect size of an intervention might not tell the whole story.  Cummings et al. (2012) states that various limited interventions, due to the constantly changing dynamic of poverty and attainment, may be more effective than a single overhauling intervention.  What is important is that School X has in place the strategic planning to assess and change its interventions when needed, and to implement or reject interventions where necessary.  School X maintains a culture where feedback is encouraged and therefore vulnerable groups will constantly be monitored and assessed, with the goal of narrowing the gap in attainment.


Recommendations
Through analysing the school’s approach to raise attainment for eFSM boys, effective strategies have been noted.  As we have seen, with all strategies based on increasing attainment, there are difficulties in assessing the true effect of interventions, especially with multi-channelled approaches, as recommended by Cummings et al. (2012).  However, it is right to note that provisions for parent-school links are believed to improve attitudes and behaviour in vulnerable groups, and while extra-curricular activities may not directly lead to improved attainment, they do benefit attendance, through which a high teaching standards and tailored curriculum can affect attainment levels.  These findings form the basis of the following recommendations to further improve the outcomes for vulnerable groups;
· The use of social media to further include parents in the content of their child’s education
· Revision sessions for eFSM boys, to offset the effects of low attendance where the Class Charts App fails to engage parents
· An increase in the time parents are directly engaged with the school, such as parents evening or tailored feedback
Social media allows the school to give parents access to the lesson.  Estyn’s good Practice (2012) gives examples of where a school has streamed a lesson online, so parents can access actual content of the lesson.  This involves parents on a deeper level, and allows feedback to flow from parent to school, as well as school to parent.  It will also foster engagement of pupils and parents at home, with feedback and discussion of lesson content.  This increased interest will nurture better attitudes towards education in parents and children.
  School X’s use of Prep lessons three times a week to allow pupils to revise and finish homework has more recently been changed to allow groups to partake in exam revision by clustering pupils in subject Prep lessons.  This could be further adapted to allow eFSM boys the opportunity to negate poor attendance with ‘catch-up’ lessons, therefore ensuring there are no gaps in their learning which can lower aspirations.
  According to Estyn (2018) parents value parents evening above all other communication, yet this is fixed at just ten minutes twice a year.  The increased use of social media and mobile phones allows for a much greater engagement of parents and schools.  Parents are invited to check progress on topics covered at parents evening, yet feel they are not directly involved in their child’s education.  Engaging them at the beginning of the school year to discuss what is going to take place, whether it be targets or subject matter, would improve the parent-school link and provide yet further chances parents to engage with children, further boosting behaviour and aspirations.
  In Rewriting the Future (2014), it was stated that the intended outcomes of the policy would not affect girl’s performance, and the gap between genders would close.  In fact, this has not been the case.  One of the challenges stated is that any new strategy widens the gap by benefitting less vulnerable groups.  If a strategy works, it will work for all, raising attainment but paradoxically widening the gap.  However, this improved outcome for all is a welcome effect of effective strategic planning.
  






Conclusion
 The JRF states that helping children from low-income backgrounds achieve their potential is essential to those children ending the cycle of poverty (Egan, 2007).  Vulnerable groups, such as eFSM boys, are more likely to live in poverty once their education is complete (http://cpag.org.uk/content/impact-poverty). School X has stated that in trying to close the attainment gap between its vulnerable groups and their peers, the gap tends to widen, as all groups benefit from better parent-school links, tailored curriculum, a high standard of teaching and better classroom environment through improved attendance and behaviour.  Whereas research suggest variable rates of success in helping eFSM boys, ‘The Main Thing’, to better attainment, the margins are so fine that any increase in attainment can and should be considered a success.  To that end, School X has looked at various interventions.  If, as was stated in the school’s last Estyn report (March 2016) the school continues to outperform its family of schools in eFSM and boys’ attainments, School X is well placed to increase outcomes for all pupils.  What is clear from School X’s SIP, is that the school intends to continuously initiate, implement and institutionalise good practice to ensure eFSM boys and all pupils achieve their potential.
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