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What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Think carefully of the use if nouns and verbs when forming your sentences. 
	I have revised the use of nouns and verbs.

	Targed/Target 2
	Try and use predominantly academic writing
	Prior to writing this assignment I utilised online writing guides to mitigate this. 

	Targed/Target 3
	You do not need to reference the same thing more than once 
	I referred to the Universities Harvard Referencing Guide. 



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.











Introduction
A School Development Plan (SDP) is an essential document that is required to prioritise improvements within a school (Welsh Government, 2014). Throughout this assignment I will discuss the processes involved when developing and subsequently evaluating outcomes of an SDP, with specific focus on development of reading within the school I attended for my Professional Teaching Experience (PTE).
The school I attended for my PTE consisted of 442 pupils. Statistics for the Primary section of the school show that 22.7% of pupils are eligible for free school meals (FSM) which is 4.3% higher than the national average of 18.4%. Yearly attendance for the Primary section has been recorded as 94.8% which is higher than the national average of 94.6%. The school has been placed in the green support category and was provided with an A grade for improvement capacity. The school consists of a wide range of ability with 12.5% of pupils requiring interventions for additional learning needs which is lower than the national average of 14%. The school data is not available for the percentage of children that are learning English as an Additional Language however, the figure for the local authority for this category is 1.4%. This is considerably lower than the national average of 6% (Welsh Government, 2019).
Literature review
The SDP is a strategically planned document that sets out actions a school will take to improve learner outcomes over a three-year period (Welsh Government, 2014). The SDP is a live document that is part of an ongoing process and includes both short-term and long-term targets (Hopkins, 2003). Targets set out in the SDP will relate to how the school is addressing national priorities such as raising the standards of literacy and numeracy and reducing the impact of poverty on educational attainment (Welsh Government, 2014). 
Although the SDP can be different from school to school, the majority of schools undertake a similar planning cycle to that of the problem solving model whereby a problem is identified through self-evaluation, strategic planning informs solutions, improvements are made through taking action and the impact is reviewed (Brighouse and woods, 1999). Collaboration of this document should include all stakeholders which has been suggested to be good practice in that increases commitment to the plan (Hanover research, 2014). However, Schildkamp (2019), states that the most important stakeholders within this process are school leaders. The process commonly commences through clearly defining the vision statement and strategic direction of the school which will set the context of the SDP (Welsh Government, 2014; Fernandez, 2011). A vision statement reflects the nature of the learning community within a school by defining its purpose, priorities and promises (Abelman et al., 2007). Hargreaves and Hopkins (1994) state that more effective growth planning occurred in schools that had a collectively shared vision. Self-evaluation is then conducted by locating areas for improvement through a needs assessment involving analysis of both qualitative and quantitative data (Hanover Research, 2014). Schools have access to a range of data to inform priorities including inspection reports, learner attainment results, PISA results, pupil progress tracking information and benchmarking data (Welsh Government, 2014). Estyn (2016a), suggest that one of the key factors to improving standards is using data effectively during the self-evaluation process. Welsh Government (2014) state that self-evaluation is a disciplined process that requires honesty and Hanover Research (2014) therefore suggest that objectivity can be ensured by using a third-party to conduct the assessment. 
Following identification of areas for development, schools need to priorities the issues gathered (Fernandez, 2011). This may be conducted through consultation with their challenge advisor however each school will determine how this process will be carried out (Welsh Government, 2014). Challenging but realistic targets, success criteria, details of responsibilities, actions, timescales and expected outcomes should then be set and the priorities for year one of the SDP should be covered in detail (Welsh Government, 2014). Schools also need to provide detail of how the school will use resources including funding; how the school will work with the wider community and how the school will address provision for professional development (Welsh Government, 2014). The next stage of the process is to put the action points into practice and during this stage Estyn (2016a) suggest that staff accountability is essential to raise the quality of work produced. In addition, Welsh Government (2016a) state that the whole school and wider community should be aware of the schools plans in order to support improvement. Throughout the process, action points and targets should be regularly monitored and formally reviewed annually (Welsh Government, 2014). When reviewing impact schools should use data to inform decisions on improvement (Woods and Brighouse, 2013)
One of the targets that was outlined in my PTE schools SDP was improving standards in learners reading. Pang et al., (2003) states that reading is the practice of understanding written texts and is a complex activity involving both perception and thought. Pang et al., (2003) explains that reading consists of word recognition and comprehension and is an important educational goal for children. 
Department for education (2015) states that children who can read are more likely to succeed at school and achieve good qualifications and those who cannot, will be at a constant disadvantage. Furthermore, the the gap is established during early childhood and widens over time Department for education (2015). This is supported by Save the children (2015) stating that children that falling behind with reading during the early years has profound consequences for a child’s reading ability. Therefore, raising standards in this area is essential as reading skills are fundamental to other learning (Genlott and Grönlund, 2013). Nugent (2003) suggests that the cross-age peer tutoring approach should be implemented to raise standards as the scheme showed an overall trend of progress. However, studies suggest that parental engagement helps children to gain more proficient reading skills (Department for education 2012; Bergin, 2001; Save the children, 2015; Gross, 2017). 
Developing an action point 
Discussion of my PTE schools SDP will focus in on one action point that was developed to raise standards in learners reading. Firstly, the schools vision statement was formed through discussion with stakeholders including learners, staff, and governors. The school states that inclusion of all stakeholders was to create a sense of accountability for staff and governors but also to allow the learners to have input into their own education. DuFour and Berkey (1995) supports this approach stating that a vision statement creates a sense commitment amongst staff. However, O’Neill (1995) suggests that some staff are sceptical of the vision statement concept and that it is seen as a pointless, solitary event that that is counterproductive. Furthermore, Dean (2002) states that a vision statement advises the governor on where the school intends to go in regard to improvement. In relation to pupil voice Estyn (2016b) state that learner participation is integral to the vision of the school and that learners should have the opportunity to influence decisions which affect them. Correspondingly, a principle outlined in successful futures states that “learners are at the heart of all we do” (Donaldson, 2015, p. 26). 
In relation to this specific action point the school conducted self-evaluation through analysis of National Reading test data. The school found that a high percentage of year 2 learners were achieving standardised scores in the lower bracket (under 85) and a low percentage in the higher bracket (above115), however no specific figures were provided. The National Reading Tests were implemented to support the ongoing assessment of progress of the National Literacy Framework and to ensure that there are clear expectations in place for the improvement of literacy (Roberts, 2014). Furthermore, Roberts (2014) states that the test generates highly reliable, comparable data, that allows schools to measure learner progress and inform improvements in performance. Therefore, an inference can be made that the school has used the correct data set to guide improvement. However, Heritage and Chen (2005) suggest that schools should not use a singular set of data to base improvements on and should alternatively use multiple assessments as well as exploring factors that may be affecting achievement. 
Although the school did not explore factors affecting achievement, they did conduct research into how they can make improvements in learners reading following data analysis. Research conducted included consulting a range of literature produced by Education Endowment Foundation, Council of British International Schools and National Institute for Professional Practices. Estyn (2018a) state that effective synthesis of research can facilitate discussions and benefit the school in regard to improvement. The school concluded that all research consulted presented the importance of engaging parents in their childrens learning. 
The data analysis results, and improvement principles gathered from research were presented to and discussed with stakeholders. The school stated that it was integral to gain input from stakeholders on this matter in order to identify ways forward. Inclusion of stakeholders has been advocated as a positive approach to school improvement as each individual involved are at different levels within the schooling system and can provide a range of support and insight (Yancovic, 2020). 
Following this discussion, raising standards in learners reading was placed as a target on the schools SDP. During strategic planning, stakeholders agreed that due to the research collected, one of the action points to develop this priority was to implement a reading breakfast for foundation phase to promote parental engagement. Estyn (2016a) state that establishment of reading groups is a positive approach to improving parental engagement. Furthermore, Gross (2017) suggests that parental engagement is essential in raising standards of reading as parents’ aspirations of their children strongly predict their achievement. This is also supported by Welsh Government (2016b) stating that successful schools view families as partners in childrens education 
Another element discussed during strategic planning was regarding how the project would be set up. The school felt that creation of the reading breakfast would be a good opportunity to engage with community partnerships. Welsh Government (2016b) indicators state that successful schools recognise that forging community partnerships benefits the school and that these should be implemented within the SDP which mirrors the reading breakfast project. Another section of this guidance states that successful schools use community partners to help with family engagement. 
All stakeholders agreed that the deputy head of the school would manage the reading breakfast as this provided an opportunity for further development of leadership skills. Welsh Government (2014) states that inclusion of leadership development in relation to achieving school improvement priorities is a requirement within the SDP. 
The deputy head then set up a mutually beneficial project with child care students at the local college. The students set up advertisement for the reading breakfast and in return gained a workshop presented by the Deputy Head and practical experience they could use to underpin their studies. Dyson, Millward and Todd (2002) state that this interaction can provide the community with activities and resources that they would not regularly have access to whilst also being beneficial for the school. 
Throughout the project, surveys set up by the child care students were conducted to establish parental views on reading and gain insight into the barriers parents may face. This was established in order to guide parental support and ensure the project was effective for the learners. Welsh Government (2016b) states that gaining the needs of parents and understanding the barriers to parental engagement is considered best practice. Therefore, the school were not only able to host a reading breakfast to facilitate parents reading with their children but could also offer a chance to teach parents skills to enhance their childs learning. Welsh Government (2016a) state that the prime purpose of engagement activity is to support families with their childs learning and that teaching parents to teach their children reading skills can be twice as effective as asking them to listen to their child read. 
One of the ways the school measured short term impact was by looking at the percentage of reading books being returned to school following the project. Welsh Government (2014) state that the impact on learner outcomes is a measure the plans effectiveness and not the production of the plan itself. The school found that there was an increase in learners returning their reading books to school with evidence that they had read with a parent at home. Although this can be viewed as positive step, this measure does not show how the reading breakfast has supported learner progression in reading. Hattie (2012) states that to determine whether an intervention has improved outcomes, multiple forms of evidence is required. However, this is a problematic process as even if the data shows an improvement, that does not necessarily mean that the intervention caused the progress as there are other factors that could have influenced this (Education Endowment Foundation, 2017). 
Reflection and evaluation
Reflection on the project highlights positive outcomes. The school was effective in raising the level of parental engagement. This is clear as parental attendance of the reading breakfast steadily increased throughout the project. Campbell (2011) suggest that parental engagement in children’s learning is positively related to achievement therefore increase in this could add to progression and attainment of childrens learning. Another strength relayed by the school in relation to this project was comments from learners that they are enjoying reading more. Although this is a statement and not concrete evidence showing improvement, Department for education (2012) state that there is a link between positive attitudes towards reading and scoring well on reading assessment. 
A limitation is that there is no quantifiable data stating that there is improvement in learners reading (Earl, 2006). This school could potentially solve the issue by comparing last years National Reading test results with the current set. However, this is problematic as there are a range of factors that may have affected pupils reading progress (Moore, Gove and Tietjen, 2017). Furthermore, Didau (2016) states that when correlations seem likely to be linked it is hard to avoid believing one set of variables determines causality and that this inability can cause misinterpretation. 
Alternative practice for raising standards in learners reading is outlined in Estyn (2018b). The report outlines that a school has improved learners reading through the use of a weekly internet café in collaboration with teachers. Further reports state that schools have developed reading corners and established reading logs to promote a supportive partnership between the school and parents (Estyn, 2011). The reading breakfast was only one action point aimed at raising standards in learners reading and therefore clear judgments on school improvement cannot be made. It would be very interesting to access the schools SDP to investigate other arrangements the school may have made in attempting to raise standards in learners reading. 
Conclusion
In summary learning about the SDP process has helped me to gain insight on how schools utilise data to improve and raise standards. This will inform my practice whilst completing my NQT year as I may potentially be involved in parts of the SDP and will understand the concepts that underpin this process. In addition, I have gained further understanding of the importance of parental engagement in learning, which I shall facilitate in my own practice. 
This assignment has supported development of research skills which I will require when undertaking action research or general research. The likelihood of this is high as action research is used widely to support performance management (Estyn, 2018c). Completion of this assignment also links to Professional standards for teaching and leadership including research that develops practice and learning about the importance of positive involvement of parents and other partners (Welsh Government, 2017). 
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