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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits



























































	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1)1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
2)1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

3)1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
4)1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 


5)1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


































1. 1000 words - Understanding the role of Constable/Maintaining Professional Standards

Q - Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

Answer; 

Professionalism is often an ideology that goes hand in hand with any discussion or description of the Police Service, especially in more recent times. Both acting and being professional is specific to that employer’s guidelines and code of ethics, however the professionalization of the police service is an entirely different matter. Police forces such as South Wales Police (SWP) have introduced multiple methods to ensure this process is implemented and encouraged. The College of Policing (CoP) was introduced in to the police service in 2012, as the official professional body for policing, this innovative method of operating puts the focus on all new South Wales Police students’ officers being taught, mentored and coached with 3 main aspects at the forefront of learning and performance. These 3 key aspects are; to develop and research the method of “what works” policing through the correct knowledge, to supply the student officers with an extensive education programme of learning whilst in the post which may eventually lead to them obtaining a higher education degree and finally to hold the individual officers and subsequent forces to account for their actions through observations on whether the maintaining of professional standards is occurring and subsequently disciplinary actions for when it is not (Bryant and Bryant 2019, pp. 26). The introduction of the CoP as a National Policing Curriculum is one of the main efforts that SWP has implemented in order to professionalise the police service. As part of the new curriculum, each potential officer that applies from 2019 onwards will either be required to be a degree holder, or are willing to work towards obtain a policing degree as part of the non-degree holder entry scheme. The introduction of these requirements will work towards every officer who is employed by SWP being a University Graduate who holds a degree. However, there are potential concerns with introducing such standards of professionalism which specifically link to a higher level of education, in that it creates a greater exclusivity of the police force. There are several organisations linked with the law and criminal justice system who also have such professional standards in place, however this can increase the strain that the police service already faces with aiming to represent the communities they serve and provide a service to (Jackson, 2012). Therefore, there is a balance required between the level of professional standards the organisation introduces and the level of accessibility perceived by the general public.
There are various approaches to policing depending on what the desired outcome is or the specific area of policing in question as this will dictate which approach is most suited or more applicable. With SWP, there is a great concentration on maintaining professional standards at all times in all areas of the role and the individuals that carry out that role of police constable. The police conduct regulations of 2012 state the 10 standards of professional behaviour and the policing principles that all SWP officers must maintain from the very first day that they join as a constable, including the initial 6-month training period. The very first standard of professional behaviour listed is “Honesty and Integrity” which states that police officers should be honest, act with integrity and do not compromise or abuse their position. If this standard of behaviour is not maintained with all police officers, ultimately the authority of the police service will be undermined as it would have an adverse effect on public perception of the police and the service that they provide (Bryant and Bryant 2019, pp. 76-79). 

Ethics and morals play a vital role in policing with regards to maintaining professional standards and the professionalization of the police service. The policing Code of Ethics was introduced by the CoP in 2014, it lists 9 ethical standards which are crucial to the professionalization of the police service and all of its dealings with the public. This does not only apply to police officers but also to all police staff that are involved in policing within the service and it is the foundation and central stage for the National Decision-Making model (NDM).  The Code of Ethics helps maintain professional standards, which in turn aid the professionalization of the police service by setting out rules and standards of behaviour that all police officers, both on and off duty should follow and demonstrate at all times. If any of the Code of Ethics are compromised, broken or not followed, then it can be dealt with by means of words of advice, disciplinary or in more serious breaches, dismissal. 

SWP have a specified department dedicated to ensuring that police officers adhere to the minimum levels of professional standards that are required known as; ‘The Professional Standards Department’. They can work alongside The Independent Office for Police Conduct who manage complaints raised against the police which are raised by members of the public and/or other police officers and staff. 

During the initial 6-month period of SWP training and then the first 12 week “mentoring” stage, the student officer is constantly observed, assessed and informed of their standards of professional behaviour and ethics. This again supports the enforcement of the highest level of standards that are expected of that officer in the infancy stage of their career, with the intentions that they will continue their career with the highest level of professional standards in mind. 

The policing Code of Ethics, standards of professional behaviour, ethics and integrity, PSD and IOPC alongside the CoP are all present to help maintain professional standards of the police service by making every individual officer and their relevant police force accountable, liable and responsible for not only their actions, but their reasoning behind the decision to take that action. With modern day society, the complexity of the communities that the police serve and with crime adapting, evolving and growing, it is now more important than ever that the professionalization of the police continues through these methods to the highest standard, in order to keep the faith of the public and their consent to be policed, as without this consent to be policed the service would break down and eventually dismantle. As stated by Tyler (2021), it is vital that the police continue to keep public perception, transparency and integrity at the forefront of the policing framework in order to best achieve professionalization of the police service and the service they provide to the public which in turn support the cooperation and respect of the members of public in the communities that they serve.  
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2. 1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing

Critically evaluate the role of the police in one of the following areas:
· Response policing (public perception and critical/major incidents)
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents


Public perception of the police service and the service they provide has seen an increased negative focus as a result of modern-day technology and due to the current social climate. Police officers have powers and extraordinary exemptions that other members of society and the public do not have, due to this fact the perception of police not acting or behaving to the highest standard of professional behaviour is often met with great frustration and disappointment from members of the public. 

Police officers have various types of authority over members of the public such as natural, moral, epistemic, de facto and de jure.  Ultimately, police officers have uniforms, warrant cards and legal authority over members of the public and can breach the human rights of that member of public if it can be justified by the police officer (Bryant and Bryant 2019, pp. 104-106). It is due to this perceived authority that if the officer who is dealing with a member of the public seems uncertain or not knowledgeable of the law or policy to which they are arresting for and/or operating within, this will have a negative effect on public perception of the police due to the perceived authority of that police officer will be undermined and become more irrelevant. 

It is not just the way and methods that Police Officers use to operate or behave under that can affect the public perception of the police in either a negative or positive way, but also that officer’s appearance. By way of an example; the condition of their appearance, equipment, uniform and appointments can all display to the public what type of person you are, which in return can affect the levels of professionalism the individual officer may portray. Tyler (2003) argues that respect in that of the public to the police, can be much more easily lost than it is gained and that public perception is often more concerned with how the police officers and service act and treat the public, as opposed to the desired outcome of the criminal investigation. 

Members of the public, historically and still to this day, sometimes have an unrealistic ideology that all police officers must themselves be perfect if they are going to criticise and or punish, to some extent, members of the public for breaking the law or making mistakes that result in the law not being followed. Police officers are expected to conform to a higher standard of operating and living both on and off duty by members of the public and if this behaviour is not portrayed, it will have a negative effect on public perception due to the fact that members of the public tend to be far quicker to insult and criticise rather than praise and appreciate. It is often assumed that if a police officer is not behaving or living their life in a certain way off duty then this must have a reflection or a connection on how they police and act in their working policing career. 

One of the most public events and occurrences that public perception can be adversely affected is when police are responding and dealing with a critical/major incident as a critical/major incident will include multiple emergency services and other agencies that can all have an effect on public perception of the police service (including the other emergency service staff). If an incident is deemed as critical or major, it means that there is or has been an injury or loss of life, severe damage to property, serious disruption of transport, serious environmental damage or acts of war and or terrorism. A major incident would require attendance by one or more emergency services which is likely to include serious harm, damage or risk whereas a critical incident would be any incident that can or has had a significant impact on the confidence of those involved and or their community. It is due to these reasons that in terms of response policing and public perception of the dealings with critical/major incidents the effects, perception and opinion, whether positive or negative can be life long and sometimes near irreversible. If a crime can be classed as a “signal crime”, Innes (2014) argues that signal crime has much longer lasting effects in regards to social reactions to crime or a crime event that then supplies that person or member of the public with a sense of fear of crime and future crime due to the one that has already happened. Signal crime can generate anger, fear and insecurity which can have an adverse effect on the community and ultimately change the ways in which the community, public, organisations and institutions react to crime, the fear of crime and their safety and security that people and the public feel (Innes, 2014). 

When a policing response is supplied to that of a major and critical incident, it is not only the response that can affect the public and its perception but also the after care and the actions of the police post-event that is important, as the community and members of the public opinion will be decided upon whether the public believe that their expectations of the police have been achieved or not. How a victim, witness or suspect is treated and dealt with will often stay in that person’s memory a lot longer with more profoundness rather than how the police initially responded to that critical or major incident (Schapp, 2018). 

Public perception on response policing is one of the most important aspects to gaining and maintaining the trust of the public and its communities as response is quite often the department of policing that the public will perceive and engage with the most. It is not always possible for response policing to be completely transparent but since consensual legitimacy is gained through the support of the people and communities who are actually being policed, it is vital to aim to supply confidence to them through response policing when possible (Reiner, 2000).
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3. 1000 words - Information and Intelligence/Communication Skills

· Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
· Critically review methods for communicating and disseminating information in a policing context

Answer.  

There is an abundance of different policing methods that are used in order for the police to gather information and intelligence that then goes on to contribute to the tasking and coordination process. The most generic method is identified simply as ‘Collection’ which is used by the police in order to collect information and intelligence that meets the requirements and needs of policing purposes. However, it is these policing purposes that should aim to provide the legal basis and justification for the collection, evaluation, recording, retention and ultimately the sharing of the information itself. The information can be sanitised as intelligence and will include the following aspects in order for it to be a policing purpose: to protect life, to protect property, to preserve order, to prevent an offence and to bring offenders to justice. 

Information is usually collected for a policing purpose in 1 of 3 ways which are; routine collection, tasked information and volunteered information. Routine collection of information is information and intelligence that can be collected as a part of routine policing operations and activities. A large majority of the information and intelligence that is gathered through this method, will only be relevant for the specific policing purpose for which it was collected for. However, a certain percentage of this information and intelligence that is gathered could prove useful for a separate or completely different policing purposes and actions. All generic policing activities that are carried out by response policing officers such as patrols, initial response to an incident, arrest enquiries, witness/victim interviews and the stop search of an individual and/or vehicle is possibly supporting production or gathering of information and intelligence. Tasked information is another method of gathering information and intelligence, but this method focuses upon the priority of collecting information and intelligence centred around a specific issue or subject, this information and intelligence can arise from an array of sources such as technology used by the police and partner agencies, such as CCTV and covert human intelligence sources (CHIS) that can offer information and intelligence on a specific location, suspect and criminal offence.  Volunteered information is collected from the general public and members of the community and consists of any information that is not collected through the previously mentioned methods, this information could be more generic and not relate to an exact tasking or intelligence need but may be useful in future policing issues. 

Intelligence collection plans aid to fill in the gaps of knowledge that exist in the gathering of information and intelligence. Intelligence can be collected from various sources such as CHIS and communication data such as mobile phone downloads after arrest for example. Intelligence collection plans should be regularly updated and consistent of relevant information that is necessary to represent an accurate intelligence subject that will then in turn justify the policing actions that have been taken in order to collect that information in the first place. 

There are also open and closed sources. Open sources of information are readily available, however due to this fact they may not necessarily be as accurate or reliable as information and intelligence collected through other methods. Open sources of information are more useful when it comes to offering information and intelligence on subject areas such as specific locations within a force area or understanding the development and creation of a problem profile. A closed source are sources that have, due to a policing purpose, restricted access and information that is available through sharing but with conditions such as partner only sharing agreements. Information and intelligence from a policing closed source is not normally evaluated in the same way that other information and intelligence is that being an intelligence report process however due to its nature of origin and restrictions will be assessed as reliable (College of Policing, 2015).   

Information is one of the most vital elements of the tasking and coordination process as without it the 4 products that are created from the process would be discredited and intelligence led policing would be meaningless. Through partnership and collaboration of analysts, policing units and intelligence officers each of the 4 products that aid the tasking and coordination are generated, allocated and disseminated throughout the entire police force and to its relevant locations for best use. The 4 products are the strategic and tactical assessments along with the subject and problem profiles. The strategic assessments portray an overview of the up to date and current issues that may be affect a basic command unit or police force as well as the possibility of the future issues that may come to affect them. This will enable the strategic assessment to use information and intelligence to prevent and make recommendations for enforcement reassurance and priorities.  The strategic assessment is one of the most important parts of the process as it enables the initiative of the strategic and tasking coordination group to aid strategic planning that is then used to best allocate resources depending on the specific control strategy that is implemented. 

There are various levels of tasking and coordination such as the intelligence unit meeting and daily management meeting that all aid in the effective communicating and disseminating of information and intelligence. The intelligence meeting will advance tactical assessments and decisions for tactical recommendations before the tasking and coordination group that is designed to maintain the focus of the intelligence units on reviewing progress, establish priorities and measuring results. The daily management meeting aids the communication of information and intelligence by using useful information to associate priority suspects and tasks set by the tactical tasking and coordination group in to every day response policing, this is often done by discussing and taking in to account the incidents and events over the previous 24 hours either on a local or fore wide area. The strategic tasking and coordination consist of senior management that plan and consider a strategic direction to allocate resources to issues that take priority. Finally, the strategic tasking and coordination group is constructed of senior police managers along with partnering agency that mutually consider various operational priorities through the use of communicating information and intelligence to then improve strategic intelligence and again the priority of resources (College of Policing, 2021). 
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4. 1000 words - Public Protection

Critically evaluate police strategies for dealing with public protection incidents considering:
· the impact of abuse on victims, 
· the impact personal attitudes and values on the investigative process 
· [bookmark: _Hlk76151121]and the association between Serious Organised Crime groups and public protection issues. 

Answer. 

The police service has numerous strategies for dealing with public protection incidents but the main focus is upon the impact that different types of abuse can have on victims and the aftercare through multi-agency work that the police service strive to offer, supply and encourage. The initial interaction most of the public will have with the police during or following a public protection incident would be with response officers. Appropriate police strategies have been implemented over time with this in mind. For example, at the scene, the initial priority for any officer when dealing with a public protection incident would be to safeguard and protect the victim, witness and suspect from any further possible harm, this process begins before initial attendance through the “THRIVE” dynamic risk assessment that aims to best protect everyone involved (including the attending officers). A second priority of the response officers would be to assess the scenario and determine best evidence gathering opportunities known as “The Golden Hour”, this is the immediate period after any incident where it is best to gather, investigate and preserve evidence that could be beneficial. It is through strategies like “THRIVE” and “Golden Hour” that Police can best identify victims, further victims, witnesses and suspects to aid in the process of identifying criminal offences that may have occurred and to limit the chances of that crime or criminal going on to impact the victim or further victims any more than it already has. When dealing with public protection incidents, the responding officer should always take into consideration the victims age, ability of understanding, mental health needs/conditions and their preference in order to best ensure as positive an experience for the victim as possible, this will only enhance the public perception upon the police service and improve the chances of best evidence gathering. It is important for police officers to follow strategies such as this to attempt to lessen the impact that the abuse has already had upon the victim in terms of trauma and victimisation.  

The police aim to offer and supply a multi-agency approach in regards to decision making and after a public protection incident, the aim is to prioritise safeguarding of the victim by providing immediate protection, both physically and mentally. Effective communication is one of the key strategies used when dealing with public protection incidents due to the multiagency approach, it is vital that nothing gets overlooked when effective information sharing and cooperation is taking place. 

Another Policing strategy that is executed at the forefront of disrupting the impact of abuse upon victims is Victim Support (VS). VS and its need are assessed by the attending officer, they consider and evaluate the needs of the individual in regards to receiving support from multiple agencies. Support is also offered and supplied to witnesses and suspects in an ethical and appropriate manner. Since every victim has suffered in one way or another, this can generate a “fear of crime”. For example, when a burglary occurs, the abuse can go on to impact that victim for the rest of their lives, the victim may never feel safe again in their home. With aspects such as this in mind, the police use multiple strategies to support victims with what they have experienced, which includes the “Public Protection Notice” (PPN) process. The PPN process is a risk assessment used for all victims and witnesses by the initial attending officer which highlights valuable information which can be supplied to multiple agencies to best support and manage that victim. The PPN process is a policing strategy used as a minimum action that can and should be used to supply victims with an enhanced service of support. Creating a Victim personal statement is another strategy used as it offers the victim the chance to state to the criminal justice system exactly what impact the abuse has had upon them. If the victim meets the threshold of the most serious crimes, they will be supplied with an enhanced level of service providing them with more efficient time-scaled updates. The PPN process also enhances the chances of gathering the best possible evidence from witnesses and victims through evidence-based policing of “what works” in regards to the investigative process as the willingness of the victim/witness can be ensured depending on how comfortable and supported they are through the investigative process. Positive interaction with the support of the victim can also enable positive cooperation and collaboration with the police in the future which all improves public perception and faith in the police service. 

Another strategy used is the multi-agency public protection arrangements (MAPPA). This is key to effective information sharing and cooperation when managing violent/sexual offenders. This strategy is applied to protecting victims thorough the investigative process involving sexual and violent offences, child and vulnerable adult abuse, domestic abuse, missing persons and hate crime. This multi-agency strategy is consistent of the police, prison and probation service working alongside one another with other agencies such as the youth justice board, social services, children services, local housing and health services in order to lessen the chances of an offender having any more impact on a victim that has already suffered abuse by trying to lessen the chances of that offender repeat offending. 

The impact personal attitudes and values can have on the investigation process can be both helpful and detrimental. Working with victims and keeping them updated with the investigation is vital, however personal attitudes/values of the victim and/or their family can hinder the process as any criminal justice process is not quite exclusive to the general members of public and is infamous for its complexity. This can lead to frustration and a lack of understanding in regards to investigation time-scale and expectations. The better the relationship with the victim, the higher the chance of public satisfaction, there is a clear link to be made between the professionalism of the policing strategies and the willingness of the victim to cooperate with the police. 

There is a clear link between Serious Organised Crime Groups (SOCG) and public protection issues as the success of SOCG and their proceedings all benefit from the exploitation of the public in one way or another. SOCG are developing with modern day society and technology in order to continue their operations in a covert manner (College of Policing, 2020). One of the main strategies the police aim to disrupt SOCG and their involvement in public protection incidents is to effectively police the UK roads and highways by gathering information and intelligence through advanced technology such as ANPR, CCTV and facial recognition software (College of Policing, 2020). 
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5. 1000 words - Evidence based policing/criminology and crime prevention/criminal Justice

Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

Answer. 

Evidence Based Policing (EBP) is a fairly modern concept that has been adopted in recent years by the police service as a strategy to disrupt and combat crime more intelligently by trial and error of what works more efficiently as a proven method. EBP is a policing approach that has risen from use of previously successful strategies that offer evidence of what works best in other professional organisations outside of the police service but then adapted to fit the needs of criminal disruption and identification. EBP is a scientific approach to what works better when compared with other strategies and what matters with the introduction of controlled and interchangeable variables and conditions, however this can also include the continuous adaptation of proven methods and strategies in order to get the desired outcome. With the police service aiming to be more inclusive and to work more efficiently with partner organization EBP aids this by normalizing the decision-making process and its transparency to other services that work alongside the police services. 

EBP is a more scientific strategy in order to combat crime using proven methods of problem solving through research and data evaluation. Sherman (1998) argues that it would be more beneficial to the police if the decision-making process was made through use of scientific evaluations and the evidence they show. Through use of scientific research and EBP there is more scope for the police not only to keep up with the development and evolution of crime, organised crime and global issues but also to be prepared to tackle future policing problems that may arise from an informed and advantageous position. The CoP (2020) states that the combination of clinical experience, patient values and best scientific evidence is what provides the tools for a successful EBP approach Police officers and police staff are then able to create, review and utilise the best available evidence to make decisions and challenge policing policies and practices based upon scientific research of what works best. 

EBP as a concept was based upon the findings of Laurence Sherman that invented a tool used by police analysts to determine the specific impact a policing decision and/or activity has had upon a particular aim or subject area such as crime reduction, this tool is called “The Maryland Scale of Scientific Methods” (MSOSM). Police analysts are able to use this model in order to determine what works best through EBP and what is not working as a crime reduction method. Though use of this tool and methods it is possible to test, track and target the policing impact of police activity along side making informed policing decisions (Sherman, 1998). The MSOSM has 5 distinct levels: 

Level 1 is a one-off measure that does not have a site of comparison; therefore, it is near impossible to state if there is a change and what particular intervention was responsible for the change. 

Level 2 is a compression level as it has a pre and post measure. After intervention, it is still not completely possible to state if the change is linked to the intervention that was used, however other influencing factors can be disregarded. 

Level 3 has a pre and post measure across two sites. Site one is where activity was introduced and another where it was not. Through the use of both sites, it is possible to determine whether the change was linked to the intervention that was implemented to the one site. 

Level 4 is a postponement of the previous level as it has multiple testing and control sites that allows external variables to be introduced as somewhat controllable. Consistency of evidence would prove that intervention was the factor behind a positive finding. 

The final level 5 is where the use of intervention directly results in outcomes through use of randomised control trials. External factors can be disregarded here. 

EBP introduces more scientific research to be carried out in order to implement other strategies such as the ATLAS model, which dictates methods of what works should be questioned, tested, adapted and learned through the use of sharing findings and information at every stage. 

Crime prevention theories have been adopted by the police service in order to benefit problem orientated policing, problem solving, crime reduction and the reduction of opportunities for crime to occur in the first instance. The police service is able to identify what short term and long-term measures can be put in place to influence and deter crime, but further research has been done to determine the root cause of crime through routine-activity theory and rational choice theory. Such crime reduction theories are evidence that implementations and strategies that are used by the police that derive from EBP does actually work and is beneficial to the members of public such as target hardening, introduction and use of CCTV and increased patrols in certain areas at specific times after the discovery of “hot spots” through research and EBP. 
To conclude, the police service are in need to use EBP tactics and strategies to combat the more common crime and volume crimes such as cybercrime, knife crime and county lines smarter as crime is evolving to a more complex state as criminals, OSCG and their victims diversify along with the technological adaptions of modern-day society (Pepper et al, 2020). There is a requirement now more than ever for the police service to adopt strategies that are scientifically proven to work to combat crime through EBP whilst changing their way of thinking and decision-making process in order to achieve the desired results in crime reduction in an efficient manner when compared to recent history of policing success. Tilley and Laycock (2014) argue that all police officers, police staff and the service as a whole would benefit if EBP was to be accepted as a viewpoint rather than a tactic that would be more suitable to individual cases of crime. Ultimately, the relationship between the police and the public that they serve would greatly strengthen and improve if EBP was completely integrated in to every day policing (Pepper et al, 2020). 



Word Count: 1,009. 





















Bibliography. 

Bryant, R and Bryant, S. 2019. Blackstone’s Handbook for Policing Students 2020. 14th Edition. Oxford: Oxford University Press

Bullock, K and Tilley, N. 2013. Crime Reduction and Problem-orientated Policing. Abingdon: Routledge

Innes, M. 2014. Signal Crimes: Reactions to Crime and Social Control. Oxford: OUP Oxford

Jackson, J. 2012. Just Authority? Trust in the Police in England and Wales. Abingdon: Routledge

Reiner, R. 2000. The Politics of Police. Oxford: Oxford University Press

Schapp, D. 2018. The Police, the Public, and the Pursuit of Trust: A Cross-national, Dynamic Study of Trust in the Police and Police Trust-building Strategies. Chicago: Eleven International Publishing 

Sherman, L. 1998. Evidence-based Policing: Ideas in American Policing. Washington, DC. Police Foundation

Tilley, N. and Laycock, G. 2014. The police as professional problem solvers: The Future of Policing. Routledge: Oxford.


Tyler, T. 2021. Why People Obey the Law. New Jersey: Princeton University Press

Tyler, T. 2003. Procedural Justice, Legitimacy, and the Effective Rule of Law. Chicago: The University of Chicago Press










College of Policing. 2020. ‘What Works’ – Disrupting Serious and Organised Criminals - Menu of tactics. Available at: https://whatworks.college.police.uk/Research/Documents/Menu_of_tactics.pdf [Accessed: 02 July 2021]

College of Policing. 2020. Investigation: ANPR. Available at: https://www.app.college.police.uk/app-content/investigations/investigative-strategies/investigative-strategiesanpr/ [Accessed: 02 July 2021]

College of policing 2015. Intelligence management Governance. Available at https://www.app.college.police.uk/app-content/intelligence-management/governance/ [Accessed: 03 July 2021]

Journal of Work applied Management. Evidence based policing: a view on its development within the police service. Available at https://pure.southwales.ac.uk/files/3670886/10_1108_JWAM_01_2020_0001.pdf [Accessed: 01 July 2021]























	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.























	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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