Part 1
There are many contemporary issues in which are faced in the Post Compulsory Education sector, the main encompassing one is Student Engagement. Which raises questions whether attendance monitoring is an outdated way of measuring engagement? And what factors in the post compulsory sector are affecting attendance which could be mistaken for non-engagement?  
Student engagement has increasingly been positioned as a defining characteristic of high-quality learning and teaching, institutional management and national policy contexts. However, defining exactly what student engagement and determining the focus of their engagement has faced criticism for vagueness. (Coates and McCormick 2014; Kuh 2009; Trowler 2010). Educators have tried to involve students in as many aspects of their education as possible, from involving students in curriculum design processes as a form of engagement in learning design. (Trowler 2010) Welcoming feedback form students on how engaged they feel with their learning communities and  experiences of their institutions such as Nation Student Surveys (NSS) but also how engaged they are with the knowledge in which they are learning on their programmes. (Ashwin et al. 2014). Although these are good methods of feedback to improve the areas of student experiences, they tend to only be completed by those students who are in fact engaged and attending regularly rather than those who aren’t. 
Why is attendance so important? Attendance is usually considered to reflect students’ level of engagement with their course and to be critical to student success; (Moores 2019) for this reason there have been many processes in place to boost attendance; for example in the Compulsory Sector under the UK Education Law 2011 (www.legisation.gov.uk) it is compulsory from the ages of five - sixteen that children regularly and punctual attend a state or private school or home schooling alternative provisions; this is a legal requirement and essential for pupils to maximise the educational opportunities available to them. (www.npt.gov.uk) It is the legal responsibility of the parent / guardian to ensure their child’s attendance or as under the sections 444A and 444B of the Education Act 1996 otherwise they can be met with a Penalty Notice. (www.legislation.gov.uk). In Further Education, learners from lower earning households are able to claim Education Maintenance Allowance (EMA) which is awarded on full attendance in physical, timetable teaching sessions. In the UK Higher Education sector, tuition fees are reported to be the highest they’ve ever been and in 2017 recorded as the highest in the world. (www.independent.co.uk, 2017) yet  attendance and engagement have been decreasing in recent years despite the rising cost of such a prestigious education. There have been many debates following this to whether students are now seeing themselves as customers rather than learners, as the lines become dangerously blurred to what learning actually is;( is learning getting the right answer or the journey that’s taken place?) and expectations of outcomes such as grades and employment are higher due to the price tag associated with the degree. (www.univeristiesuk.ac.uk 2017) 
Non-attendance in class is not a new phenomenon, however the amount of non-attending is a raising concern. Many universities have monitoring processes in place and a required threshold of attendance for learners enrolled, however as students are paying for their education, it is often seen as their decision of attendence. Enforcing attendance would be expected to reduce students’ feelings of control over their environment, thereby actually reducing attendance. (St Clair 1999). There is currently little literature on university attendance, this can be assumed to be because of the damaging affect it could have on Universities’ reputation. From the limited research factors identified have such as student finances, employment to fund studies, physical and psychological reasons would be out of the universities control. (Moores 2017) 
Has the introduction of Virtual Learning Environments into Universities made it more acceptable to not attend designated time tabled sessions? In 2012 the rise of online courses and flipped learning seen VLEs becoming more valuable in higher education, such as “Blackboard” and “moodle”. Which are designed to be a supporting, online provision of materials which compliment physical sessions. A study in 2006 showed that this was the case, and it had not caused major disruptive changes to the traditional physical learning environment. This underuse was said to be down to the academics lack of knowledge of using the software, literature examining the adoption of other educational technologies suggested a similar pattern of underuse (McAvinia 2016).
Fastforward 15 years, and now students are those of “Generation z” digital natives, they’ve grown up using the internet and all of the modernday devices. They have a constant access to information and education, gather all their knowledge from platforms such as google and youtube. (Turner 2015) so how are universities meeting the electronic needs expected by this generation? Most universities now record their lectures, and upload them on to their VLEs, therefore missing the lecture in the set place and time doesn’t affect the learning as it would have in previous years.  Some students have said it improved their learning experience as it allows them to engage at a more convenient time and when you’re in a more attentive state. (Hoxha 2015) it also allows for learners to pause to digest information or conduct further understanding. In the 2015 article by Hoxha, other students reported that they had watched lecture series on youtube from Yale and Havard professors on the same topics in which they are studying in their modules, eliminating geographical and prestigiousness of highly world ranked universities. This indicates that they are more engaged in the content in which they are being taught. This nexflixisation of academia, has many lecturers fearful of the intellectual property of their material and has resulted in them reporting to be less spontaneous and engaging in their way of delivery as they are worried how it would come across on recording. 
The 2020 Coronavirus global pandemic and social distancing measures ceasing all face to face teaching has accelerated the use of digital and online learning. Lectures, seminars and all modules have been taking place digitally via platforms like Zoom and Microsoft Teams, where students “tune in” to lectures, however lecturers have been unable to indicate if learners have engaging in the content due to cameras and mics not on. From experience, it has been noted that both students and staff haven’t enjoyed this forced move to fully digital learning in which they’ve endured for the past 14 months, although it’s the same content, the way it is been taught has had to adjust, meaning it has been hard to facilitate “learn through” “peer -to peer” and “group” learning activities in which offer the value of experiential learning.  Where as delivering digitally feels like we have reverted back to “Chalk and Talk” style pedagogical learning.
Face-to-face real time lectures, are key for the lecturer to ensuring the students’ understand the knowledge and information being delivered, indications of this engagement are usually body language, if the students are taking notes, and part taking in discussions these formative, informal ways of checking understanding are crucial and allow for any misconceptions to be addressed immediately. The value that interactions with a lecturer add are non-replaceable. (Moores 2017)
Webb and Cotton (2018) reported such disengagement and the lack of opportunities to interact with fellow student and lack of one-to-one contact with teaching staff could result in the withdrawal from the university completely, detrimental both to the student and the performance and reputation of the University. 
In can be concluded that student engagement is very complex issue, and can be differing to each stakeholder, and is individual to each learner. Due to the global pandemic and subsequent social distancing measures, engagement has become an increasing international issue. Those that are “engaged” are likely to be highly engaged, vocal and part of communities / committees in which influence student experience from their perspective. However, it’s those that are unengaged, sometimes not to fault of their own, who engagement measures need to be in place for. Methods used in compulsory education such as monitoring attendance are a quantitative measure, however just because a student attends the session, does not mean that they are engaged in the learning. It cannot also be assumed that those who are not attending physical lectures are not engaged, many examples have been discussed of how students are alternatively engaging in topics at times where they can be more attentive. The abstract has shown that the most important element is that the student feels engaged with the topic and learning it through the way in which they feel is most effective and impactful for them. 
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Part 2
[bookmark: _GoBack]From the above investigation into student engagement through attendance, I have been able to draw recommendations in which I feel will be the most effective way to engage learners. When discussing the recommendations, I will be evaluating my own skills and knowledge against them identifying where I may have gaps in which I need to develop in order to meet the needs and expectations of stakeholders. 
Recommendation 1: Setting out expectations from the get-go
It important to remember that as well of different learning styles, each educator will have their own teaching style, it’s just as important to inform the learners of the style they will be taught from the get go. “this is not going to be another boring Chalk and Talk Lecture” This first informal session would be an introduction to me, their education informing them of my background, academic interests and how in my sessions they will be “learning through” there is no right or wrong answer, its mindset growth and the journey they will take along the way. This will break down any barriers of expectations and allow an approachable relationship to be built between the educator and the learner. This approach I have taken from an academic at Babson University is Boston, Professor Heidi Neck, I found it refreshing, and empowering for both the educator and the learner. This growth mindset way of teaching and learning encourages engagement as it learns through doing however it can often cause confusion in the beginning for leaners as they adjust from learning from the outcome (just being engaged when it comes to examinations or assignments) to having to engage through the whole process and reflecting. In order to grow my knowledge on how to conduct this effectively I have been shadowing Entrepreneurship Professors during their lectures. 
Action for personal development: Read  Psychologist Carol Dwecks “Growth Mindset” book over the summer period, in which I have purchased to grow my own knowledge and used her “playbook” to build tools and techniques to develop my delivery of this ready for the next academic year. I will also ask different Entrepreneurship Professors to shadow and provide me with feedback on how I can improve my delivery of this. (this will be for the first 5 time I deliver the session to get different perspectives) 

Recommendation 2: Using Technology
Technology is always advancing, as an educator its important to be an “expert” with the technology is which you are using not to discredit your role in the environment / relationship. Being a Millennial, I would describe myself as being “tech savvy”. I have made sure I am an expert user in the Virtual learning environments used “Canvas” “blackboard” and “Moodle” so that information and resources are displayed effectively and can be easily accessed by the learners, embedding links so that they don’t have to send hours going through the library and systems looking for recommended or further reading. A great advantage of electronically having a presence is the analytics it can give you, showing who has accessed what resources, how long they spent on it. Ways it which I could grow this is to add “like” of “discussion” features onto the resources, in which students can say if they found it useless, their perspective of it and the opportunity for them to add links / URLS for articles in which they liked on the topic.   This would help peer-to-peer learning and would also would grown my own knowledge from reading different articles. Other technology I would say I am advanced in using is Zoom and Microsoft teams, I only started using the platforms in 2020 at the start of the global pandemic, but I watched webinars of how to use them so that i could use them effectively 
Action for personal development: keep myself up to date with updates via monthly newsletters for the platforms I use. There is always new technology, so asking students what technology they enjoy are familiar using so that they get the most out of sessions. 

Recommend 3: A variety of “SnackSize” learning resources available. 
Research has stated that Generation z like “snack size” media, this is due to short attention spans. Therefore, creating content that it factual, concise and to the point will be crucial for their learning, also making it as creatively, graphic and eye catching. To develop such skills I will have to purchase, watch webinars and practice video design. Its not always about re-inventing the wheel, there are millions of factual ted talks, videos, case studies and articles already available in which can be used to support topics. 
Action for personal development: Develop a suite of resources for each of my subjects / topics ready to deliver, as I know my subject I can start compiling this immedimately. Research them annually to ensure I have encompassed any one information and resources. Research and practice creating and editing snack size video links and podcasts so that learners can engage with content at a time best suited to them.

Recommendation 4: Designated Class and Face to face Time 
Although the focus of technology has changed the way in which we have been teaching and delivering sessions the past year, there is still a demand for designated face-to-face time with lectures and class time. Its essential to add as much value into these session as possible, for example in “seminars” having students to have read through resources online and write a 100 essay of their thoughts of the topic and come back and present it or debate about it with their peers. This would encourage them to engage in the literature and resources but also allow summative and formative assessment of their understanding, while allowing peer-to-peer learning and perspectives to be shared. Attendance and engagement in these sessions would go towards the grading.  Conducting such an interactive session would require many skills as an educator to be the facilitator. For example my organisation skills, ensuring there was enough resource about the topic online, also managing personalities in the class, to ensure everyone was respectful and encouraging of each others work and that all had the opportunity to share. 
Action for development: Develop a lesson plan and structure for this format of learning and a marking scheme of how it would be assessed, ask a range of academics for their opinion and feedback on how I could improve it for learners. 
