The main features of Rogers’ theories McLeod (2025) explains “include unconditional positive regard, this means to accept and to love without conditions which Rogers’ deems necessary for personal growth and self-actualization” and the other main feature in Rogers’ theory is “empathic understanding our ability to understand and share the feelings with persons, which is crucial for building that trusting relationships in the educational setting.” These theories are applicable to support work in an educational setting and are used daily by many people. Without the trusting relationship between individuals, Teaching Assistants (TAs) and Learning Support Assistants (LSAs) would not be able to carry out their  jobs to their full potential. Rogers was best known for his views on the therapeutic relationship and his theories of personality and self-actualisation focusing on the drive and urge people have for personal growth and self-actualisation. “He believed that people have inherent tendency to realize their full potential when supported by an environment that provides unconditional positive regard” (McLeod, 2025).	Comment by Fay Sellick: their	Comment by Fay Sellick: their
Rogers has 19 propositions, some of which are: Subjective experience is reality; a person’s way of view on their experiences other than the experience themselves modifies their behaviour and personality. The self-concept develops from experience; by interacting with others and thinking of experiences, people simply create their character. Organism and self can become incongruent; when someone ignores or changes their real experiences to match how they see themselves, it can cause emotional or mental stress. Change is possible when experiences are accurately symbolized; psychological growth happens when people can accept new experiences honestly and include them in how they see themselves, without changing or denying them. Rogers specifically criticised traditional teacher-centred models for being rigid and limiting student engagement. Instead, he advocated that teachers assist rather than dictate learning, creating environments where learners feel safe, respected, and empowered to explore and discover knowledge for themselves(Maslow, 1943).	Comment by Fay Sellick: You need to cite this paragraph - where did you get the information from. Is it (Maslow, 1943)?
Rogers and Maslow are key figures in humanistic psychology, and their theories  form the basis on how Teaching Assistants (TAs) support pupils in schools. Although both Rogers and Maslow emphasised human potential and the importance of emotional wellbeing for growth, they approach it in different ways.
‘Maslow’s Hierarchy of Needs’ suggests that individuals must have basic needs; physiological, safety, belonging, and esteem before achieving self-actualisation (Maslow, 1943). Rogers agreed that emotional security is crucial but focused on the quality of relationships rather than a structured hierarchy (Rogers, 1961). In schools, these ideas help explain why pupils may struggle academically or socially if their emotional or social needs are unmet.	Comment by Fay Sellick: Should this be esteem?
TAs play a key role in addressing these needs. By offering reassurance, building routines, and fostering a sense of belonging, TAs help pupils meet their lower-level needs, creating conditions for learning. For example, a pupil who feels safe and included is more likely to concentrate, engage in lessons, and participate in classroom activities. This practical application aligns closely with Maslow’s emphasis on foundational needs.
Rogers’ person-centred approach complements this by explaining how TAs can support growth. He identified three conditions essential for development: empathy, congruence, and unconditional positive regard. Empathy allows TAs to understand pupils’ experiences and respond to their emotional and learning needs. Congruence ensures that TAs are genuine and consistent, which builds trust. Unconditional positive regard helps pupils feel valued regardless of academic performance or behaviour, fostering self-esteem a key component of Maslow’s hierarchy (Rogers, 1951). Together, these approaches help pupils develop confidence, resilience, and motivation.
Although Rogers and Maslow largely agree on the importance of emotional wellbeing, they differ in approach. Maslow proposed a structured suggesting that needs must be met in order. Rogers disagreed, arguing that personal growth can occur whenever relational conditions (i.e., empathy, congruence, and acceptance) are present. This difference highlights that TAs can support growth flexibly, responding to individual pupil needs rather than strictly following a staged model.
In practice, TAs combine points from both theorists. Maslow’s hierarchy helps identify barriers to learning, while Rogers’ principles guide daily interactions to provide emotional support and nurture self-concept. This integration promotes inclusive, pupil-centred practice and ensures that learning environments support both academic progress and emotional wellbeing.	Comment by Fay Sellick: combine 	Comment by Fay Sellick: integration 
In conclusion, Rogers and Maslow provide complementary frameworks for the work of TAs. Maslow explains why meeting emotional and social needs is essential for learning, while Rogers explains how to help the growth through supportive, empathetic relationships. Together, their theories come out as effective inclusive educational support in schools.
Rogers’ person-centred theory is widely used in educational settings and strongly supports the role of TAs in schools. Rogers believed that individuals have an innate tendency towards growth and self-development, which can be supported through positive relationships and the right environmental conditions. In schools, TAs play an important role in creating these conditions, particularly for pupils who require additional learning or emotional support.
One of the key elements of Rogers’ theory is empathy, which involves understanding a person’s feelings and experiences from their point of view. TAs often work closely with individual pupils or small groups, allowing them to develop a deeper understanding of pupils’ needs, challenges, and emotions. By responding with empathy, TAs can help pupils feel understood and supported, which is especially important for learners who may struggle with confidence, anxiety, or behavioural difficulties. When pupils feel listened to and respected, they are more likely to engage positively with learning. Another important aspect of Rogers’ approach is unconditional positive regard. This means accepting and valuing a person regardless of their behaviour or academic performance. In schools, TAs often support pupils who experience repeated failure or negative feedback. By showing consistent encouragement and acceptance, TAs help these pupils develop a more positive self-concept. This can improve motivation, resilience, and willingness to attempt challenging tasks. Pupils who feel valued are less likely to fear making mistakes and more likely to participate in learning activities.
Rogers also emphasised the importance of congruence, or being genuine and authentic in relationships. TAs who are open, honest, and consistent in their behaviour help build trust with pupils. This is particularly beneficial for pupils who may find it difficult to form relationships with adults. A congruent TA provides a stable and predictable presence, which can help pupils feel safe within the school environment. In addition, Rogers’ theory supports learner-centred education, where pupils are encouraged to take an active role in their learning. TAs help facilitate this by adapting tasks, offering choices, and supporting pupils to work at their own pace. Rather than directing learning, TAs guide and encourage pupils, helping them develop independence and confidence. This aligns with Rogers’ belief that learning is most effective when it is meaningful and relevant to the individual. Overall, Carl Rogers’ person-centred theory is highly relevant to the work of TAs in schools. Through empathy, unconditional positive regard, and genuine relationships, TAs help create supportive learning environments that promote emotional wellbeing, inclusion, and personal growth.
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