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This assignment will be discussing critical understanding of factors that influence children’s behaviour, the personal characteristics and the range of practical interventions to promote positive behaviour in the learning environment. A child’s behaviour is defined by Karmen (2010) as a child’s reactions and action or how they treat others. Children must learn to conform with different behavioural expectation: society’s, the schools and parents (Karmen 2010). The Welsh Government (2010) recognise that reduce the chance of poor behaviour it is important that teachers have the right skills and can respond appropriately if there is difficult behaviour in the classroom. This should result in more effective learning for all in the classroom. Donaldson (2015) agrees that schools are the key to a child’s wellbeing and having a successful future. Schools and staff members must take into consideration the internal and external factors of behaviour. These two factors can have a major impact on a child’s development, behaviour and social abilities.
In order to understand behaviour, it is good to consider theorists who try to explain the development of behaviour. Some of the theories are said to be controversial as they suggest that children are simply receiving outside influences and have no part in their own behaviour, however they are used to help children with learning (Tassoni & Baker, 2012). The theory to be considered in the social learning theory of Bandura (1977). Social learning theory, occationally can be called obervational learning, as it implies children learn through observing the behaviour of others and this is called ‘conditioning’ (Lindon, 2010). In the classroom it is important to be aware that some children may duplicate features of behaviour which can include unintended behaviour and children will model their own behaviour on what they have seen (Tassoni & Baker, 2012). This is recognition of role models is incorporated with other theories such as Glasses (1993). 
Skinner’s (1951) operant conditioning theory believes that by controlling the environment all learning can be controlled. Learning is influenced by the reaction to a child’s initial behaviour. These consequences could be positive or negative and are called reinforcers. Negative reinforcers could include punishments to stop a child’s behaviour. Positive reinforcers must be considered in a classroom as a child who misbehaves may have succeeded in their goal of gaining attention through “playing up” and will therefore repeat the behaviour (Welsh Government , 2012). Operant conditioning is the bases of many behaviour modification systems used in schools such as star charts. It can be criticised as it does not allow for the child’s own creative nature or temperament (Tassoni & Baker, 2012). Chomsky is one of the main critics as be believes that controlling the environment will not make sure that positive behaviour results (Lindon, 2010). 
Bruner (1966) mode of thinking is based on Piaget ideas believing that children have to develop through stages and will learn through exploring and doing. He also believes Vygotsky’s theory of children learning through language. Scaaffolding means that children need an adult to guide their learning (Bruner, 1966). Therefore an adults behaviour has a major influence on the child and children go through stages of behaviour. Children are like sponges, they take in the world from birth and sometimes before. For example; if a pregnant mother is stressed or anxious the baby feels those emotions too (Labella & Masten, 2017). When anti-social or negative behaviour occurs Bruner (1966) theory would suggust that the issue is discussed with the child one-to-one to ensure all problems are solved and there is no recurrence on the matter. However, this is does not always work with some children, so lessons on behaviour and social skills with the whole class can help with recognising their own behaviour and understand what is acceptable (McInerney, 1998). It is easier when considering behaviour to focus on the negatives such as poverty or abuse, although they can influence the child, positive factors such as proper education in schools, caring parents should not be forgotten (Tassoni, et al., 2013). Even though a child may have a disadvantaged background they are still an individual and may have good behaviour. 
Cognitive theory is built upon the principle that the way we perceive situations influenced by how we feel (Evans, et al., 2004). Cognitive approaches are usually problem-solving orientated and are focus on the present involving how to identify and replace one-sided thoughts and beliefs, changing the linked habitual behaviour towards them (Welsh Government , 2012).
Another theorist whose ideas reflect classroom behaviour management to consider is Glasser (1993). The approach put forward was based on Glasser’s theory which is a combination of humanist (Rogers and Maslow), interactionist (Piaget and Vygotsky), and behaviourist (Skinner) approaches (McInerney, 1998). Humanists believe that everyone’s behaviour involves choice and they criticise theorists who have done their own studies on animals and not humans (McLeod, 2015). Glasser (1993) recommends equality during classroom meetings when dealing with any issues worrying anyone including behaviour, rules or discipline. Pupils and staff are able to discuss issues freely. The aim of the meeting would be to reach a solution so that everybody agrees, and they would be happy to implement. Glassers (1993) choice theory states that children need to feel wanted and important; need to have freedom and fun; And need to have a sense of belonging to a school or classroom. 
Glasser (1993) suggests that humans are social creatures who value the interest and support from one another. Working in small teams will help pupil’s behaviour better, give them a sense of inclusion especially if in a group of mixed ability, give a sense on independents. Mixing stronger able students with children who may struggle gives both children a sense of fulfilment. As the stronger children enjoy helping the weaker ones and the children who struggle feel like they are contributing to the work as well as feeling accepted (Glasser, 1993). Glasser builds on his choice theory with reality theory (McInerney, 1998). Reality Theory is based on the idea of a pupil’s behaviour and academic success being based on their self-worth. This states that everyone is able to choose acceptable behaviours that will guide them in the future (Glasser, 1993). Using this, teacher focus their methods towards guiding pupils to self-reflect on their own behaviours and modifying it (McInerney, 1998). Avoiding judgement and punishments as a teacher is important. Providing self-evaluation and questioning so the pupil can aim to improve by accepting responsibilities would be the key role of a teacher (Glasser, 1993).  If the teacher imposes punishment as a negative approach to self-evaluation. The child needs to reflect on their own inappropriate behaviours and understand that not only does it effect themselves but the classroom too. Skinner (1951) also disagrees with punishment as it just suppresses behaviour so that when the punishment is not there, the behaviour could return. This does not indicate what should be done just what not to do. The teacher should give attention and positive support if pupils are showing acceptable classroom behaviour (McInerney, 1998).  Glasser’s (1993) theories appears to tie in with the ABC (antecedant behvaiour consequences) method identified by the Welsh Government (2012) in their practical approaches to behaviour. This model is a behaviourist method of helping students overcome inappropriate behaviour by asking ‘what’ instead of ‘why’ questions, for example; ‘What are we going to do to make this situation better?’ or ‘What can you do to help yourself from breaking the rules?’. The key is to focus on the students’ behaviour rather than the student themselves. Of all the theories Glassers’ is preferred as his ideas think how a child can relate to the class they are in and feel that they belong in school. 

External factors can affect an individual learning such as parenting can influence behaviour especially disruptive parenting can lead to violence and aggression whereas parents who are warm, give structure and encourage social values will help children to develop positive behaviour (Labella & Masten, 2017). Parental expectations for their children is mainly been based on the media, cultural and religious beliefs,  comparisons to other children (such as friends, relatives, etc), own childhood experiences and their own parents attitudes (Kamen, 2010). Positive behaviour can be supported at different levels in line with Bronfenbrenner’s (2005) theory this could be through there wider family and friends, carers and teachers, and wider society. If teachers and staff expect a child to ‘act up’ or misbehave they have already given up on that child’s ability to learn how to behave (Tassoni, et al., 2013). 
The expectations of the classroom behaviour are based upon the Governors guidelines that is provided in the school policies. This is a policy that has to be followed by all staff members, parents and children. In the classroom environment having set and visible guide lines made up by the children and class teacher. This gives the children a sense of ownership in their learning environment (A school, 2016).  
External or environmental factors can include socioeconomic factors, poverty, diet, housing, stress, education and play and leisure opportunities (Tassoni, et al., 2013). Social and political factors such as national and local policies although appearing distant to a child can have a big effect. The Welsh Government have policies to promote positive emotional behaviour and aim to make it at the central of every school. A vital component of the school setting is The School Effectiveness Framework (SEF). As part of the ‘Thinking Positively’ policy the Welsh Government (2010) encouraged early identification of children who were struggling. Well-being is key to the 2010 common inspection framework that Estyn will use. 
In Wales the Education and Inspections Act 2006 determines that the headteacher should decide the school’s policies. This would include encouraging respect and positive behaviour towards others and preventing bullying of all forms. The behaviour policy considers of the Equality Act (2010) to ensure that protected groups such as, children with disabilities, are not discriminated against. School governors (Welsh Government , 2014) are expected to implement the behaviour and discipline policy which details the ethos and values of the school, the boundaries of behaviour, arrangements to ensure consistent punishments and rewards in accordance with Skinner’s theory and create a constructive set of rules of conduct in discussion with the pupils in accords with Glasser (1993) theory.
Internal factors may be biological factors for example; inherited or genetic, which may affect a child’s disposition (Tassoni, et al., 2013). Inherited or genetic conditions could include depression, anxiety, Muscular Dystrophy, Multiple Sclerosis, etc. Other biological factors include, sleep, diet, disability, long-term medical conditions, short-term illnesses or conductive hearing loss (glue ear) (Tassoni, et al., 2013). Illnesses in the family or with the individual can have a major impact on the child’s attendance and therefore their learning too. Missing school for hospital appointments or sickness can take a toll on the child’s development of learning as they may fall behind and may not be able to keep up with their peers in their own year group. A long with illness, sleep can have a major impact with learning. Not sleeping enough hours or oversleeping can affect a child’s concentration, can become moody, irritable and are more prone to tantrums but also their physical health could be compromised too (Sealy, 2015).
Every child has their own unique character, and all learn and develop at different paces. Some children cope well to not to be unpleasantly affected by external influences and can cope with the varied challenges of the schools’ environment, whereas others may struggle to handle the pressures and anxieties that learning, and/or social environments involve (Welsh Government , 2012). This can have a major impact on their own learning as they may act distruptively, may struggle to concerntrate, or rebel as away of getting the attention they crave or as a sign for help. Bandura (1977) says that attention is an extremely important aspect in whether some behaviour influences others imitating it. 
One of the internal factors that may affect a child and the children in the classroom is additional needs such as Autism, Dyslexia, Dyspraxia, Tourette’s, Down syndrome, or ADHD.
Autism is an internal factor that can affect a child’s vision of the world and can affect their ability to learn. Some may struggle with social situations such working in large groups due to level of noise; understanding own feelings and others; and change in routine can affect them. These can cause the child to become distressed and may influence tantrums, outbursts of noises and ticks, and emotional meltdowns (The National Austism Society, 2016). 
Dyslexia and Dyspraxia is another additional learning need that effects a child’s fine motor skills such as writing and can affect their ability to read letters and numbers. This can cause a child to lack self-confidence, act out and refuse or shy away from work (Rose, 2009). 

In conclusion, children need to learn to conform with a range behavioural expectation of society’s, the schools and their own parents and guardians. All children will have a different view of the world and external and internal factors can have a big impact on the child’s education. External factors effecting the child cannot be easily changed such as poverty, but can be helped by the schools by providing free school meals, breakfast clubs and after school clubs. All schools have a duty of care to the child and have policies in place to follow to gain the best income for the school and the child. Other external factors, for example, witness to domestic violence or victims of abuse can impact the child’s behaviour towards others. Child act what they see as they do not know any different from life at home until they go to school where they begin to interact with others. Staff would follow policies to understand the child and act upon the situation they may be dealing with personally. Many policies are based upon many theorists such as Skinner (1951),  Bandura (1977),  and Bronfenbrenner (2005) these theorists gives us an insight into the conclusions into the research that they have enthusitcally pursued in order to support their theories escepically into child behaviour as to why children behaviour the was they do and what interventions could be used to treat the negative behaviour and promote positive behaviour. 
Internal factors and characteristics can effect the child’s view of learning and how they feel about themselves. Internal factors can be Autisum, Dyslexia and Dyscalular, Tourettes syndrome, Down syndrome and many many more. These internal factors each effect an individual differently. Some children may struggle with a noisy classroom, whereas others may struggle with interacting with other children. All of these have to be taken into consideration when dealing with a child’s behaviour along with following policies of the school.
If all schools took a bit from all the theories and theorists whilst taking internal and external factors into consideration more people would understand why children behave and how to act upon it making learning enjoyable for all children.
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