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A detailed analysis of one child’s holistic development, with justification for the next steps in learning.

The aims of this research project is to analyse a child’s holistic development and to give justified next steps for their learning. The areas which are going to be observed are mathematics, literacy, well-being, physical education and expressive arts. The school which this research will be undertaken in is on the outskirts of Swansea which does not have a significant amount of wealth neither signs of a high amount of poverty. There are 8% of pupils who have free school meals, and this is well below the national average. The school is relatively big, holding 356 pupils which has 93% of English speaking homes, where the remaining pupils are from minority ethnics groups. There are 10% of pupils who have additional learning needs and a very small amount of these are statements of special educational needs, (Estyn, 2013). The learner which is going to be involved in the research is a 6 year old male who has no additional learning needs, has English as a first language and falls in the middle groups for all curricular subjects. He is a sociable and friendly child who shows happy signs in the school. 


The idea of using the mosaic approach, (Clark and Moss, 2001) is to allow young children to be an active role as the researcher, explorer and designer of their learning environment. It allows for children’s perspectives to be listened to as it is vital for them to have the right to participate in decisions which may alter their life and for adults to see children as active citizens instead of ‘beings’, (James and Prout, 1997, as cited in Clark, 2004). Therefore, the data which will be included is observations in different learning environments, photographs of the child’s preferred learning areas, interviews with the child and their teacher, feedback on their learning experiences, annotated samples of work, and formative records. Throughout these collection processes, the learner’s voice (UNCRC) and their perspectives of themselves as learners will be the centre focus. Firstly, observations of the learner will take place during curricular lessons and everyday school life. An observation on the child is one of the four tiles of the mosaic approach of collecting rich information on the child. There are elements of observation which will be needed as Lincoln and Guba (1985) suggested, as cited in, (Cohen, 2003). These are ongoing notes to show experiences over a period of time instead of one instance which would show unreliable results, diaries of field experiences, notes which are taken on specific themes such as a lesson in Numeracy or Literacy. The observation is a good way to gain information on the overall child as a detailed description of the participants behaviour can be noticed, you can see the child interacting with others and how this affects their progress and you can see how engaged and motivated they are in a task. This will all be shown by non-verbal body language which can be said as a less reliable tool compared to verbal language. It is also know, (Moyles 2002, as cited in Cohen 2001) that observational data is a strong way to understand and see things that could be unconsciously missed, especially in a structured observation where the researcher is going in knowing what they are looking for. For example in this research it would be behaviour, engagement, well-being, skills, and knowledge. On the other hand, observations can give unreliable results as the leaner may know that they are being observed and this could cause them to try harder in class, or it could make them feel more anxious which will alter their true behaviour, (Shaughnessy 2003, as cited in Cohen, 2011). 

Secondly, a structured interview will be given to the learner to ask questions surrounding their experience in school life. This is a good way to identify themes using verbal language which allows more in depth, rich qualitative data to be given. As Cohen (2011) identifies, interviews can bring views, opinions and interests through to the surface to allow a strong identification of a person and an answer to the question which is important to the research. On the other hand, interviews can be quite intrusive and certain learners may be more confident in others about discussing issues in their lives which can lead to false answers or insufficient results. Thirdly, the learner will be allowed to walk around the school and take photographs of learning areas which mean something to them and increase their well-being. This is a good way to increase the amount of views of the child in the research as young children are ‘experts in their own lives’, (Langsted 1994, as cited in Clark 2011) and it is a unique way to communicate about their own lives which can increase adult discussions in research on the children’s priorities and perceptions. On the other hand, it is difficult for learners to go on a tour around the school to take photographs during lesson time or break time with enough adults because of safeguarding issues, therefore a tour of the whole school could be inappropriate as it is time consuming and inconvenient at times.  

Before any data collection is taken a parent consent form must be sent out to the learner’s parents and signed, also the learner must be informed of what is going to happen and be willing to take part. Also, a form must be signed by the head teacher of the school to allow photographs to be taken of the learner. As BERA Guidelines, (2018) states that confidentiality and anonymity is vital in all cases of the research to ensure that the participant is safe. The learner and parents must be made aware of this and that no personal information can be recorded or seen. The parent and learner must also be aware that the data will be stored on a password protected laptop, (GDPR, 2018). As UWTSD Research Ethics and Integrity Code of Practice, (2017) states all of the data must be stored in a safe and secure area which is only accessible to individuals who are involved with ethical, data sharing and open access principles. The participant must be told that they are able to withdraw from the research at any given time as the right of the child’s voice in participation, (UNCRC). 

To begin the analysis of the learner, the interview showed that the learner is very motivated in Mathematics as he stated, ‘I want to do harder sums’. His attitude here is positive as there is much ambition to progress and achieve exceptional results, and as Bandura, (1977) said that motivation is a key factor in the development and learning of young children. The learner also began to describe that it is important to him that his friends are able to help him when he doesn’t understand certain things in a particular subject, and that he enjoys to learn from them when he can. This is also backed up by Bandura, (1997) as the Social Learning Theory suggests that motivation plays a significant role in the link between the learner becoming aware of other behaviours and then having an alteration in their own behaviour. On the other hand, the learner shows attitudes towards Language and Literacy to be more negative than that of Mathematics. From the interview it showed that the learner does not enjoy perceiving that he is ‘not good’ at something, therefore he stated that he ‘does not like the subject and it makes him unhappy, therefore he does not try’. It is true from his knowledge in this subject area that his capability is lower than that of Mathematics through looking at his work and observations but I feel it appropriate to ensure a growth mindset for this learner for this particular subject. As Carol Dweck, (2016) states in her theory of mindset that individuals can either have a growth mindset where there is a belief that intelligence, personality and abilities can be developed, and on the other hand that individuals can have a fixed mindset which believes that basic life qualities are static and unalterable. I believe that this learner has a fixed mindset when it revolves around Language and Literacy as he is more emphasized on his performance goals than noticing that failure is essential to improve. This could be justified as a way forward for him, to engage in a growth mindset intervention whereby he can develop more awareness around efforts to develop and improve knowledge. 

In addition to these attributes of his attitude he made it clear in the interview and through observations that he is a very sociable child and enjoys to play with his friends in the yard and it increased his well-being. He also stated from the interview that he does not like ‘to be told on to the teacher by his friends, and that this makes him feel sad’. It became apparent that the learner understands consequences when he has been wrong and he is aware that it will be perceived as negative by others. He went on to say that, ‘when he apologises he feels happier about the situation’. This shows that he is at a good level with his person social development, (Foundation Phase Framework). As it states learners in Year 1 should be able to value and contribute to their own well-being and to the well-being of others. They should also be aware of their own feelings and develop the ability to express them in an appropriate way. It is fair to suggest that the learner is meeting these strands in the well-being area of the curriculum. Therefore, further development will just be to ensure progress is made to keep informing him when he is wrong and the correct way to act in certain scenarios. 

As seen in the observations he showed sound listening skills when encountering teacher’s instructions in a Mathematics lesson to cut shapes in half, this then allowed him to progress and achieve the learning objective of, ‘identifying halves in practical situations’. In addition, in a Literacy lesson the learner was engaged especially when he was sitting on the carpet. On the other hand if the learner felt he could not answer the question this could present a negative challenge as he would go on to convince himself that he could not achieve. Furthermore, it was noticed that there could be further development for his access to the Literacy and Language area of the curriculum and this being his confidence and knowledge of Oracy to be able to give more justification to his answers. As stated in the Foundation Phase Framework, learners in Year 1 must be able to include some detail and some relevant vocabulary to extend their ideas or accounts. I feel that the learner is not quite meeting the strand as yet because he quite frequently displayed low frequency word answers and struggles to give detail to sentences. Therefore, I suggest a literacy intervention to improve his confidence and Oracy. The learner showed excellent attitude in a music lesson and had a vast amount of curiosity in wanting to investigate the music instruments. It seemed that he was very engaged and could remember the names of the musical instruments. This made me aware that because of his high level of engagement he was able to access his long term memory. In addition, the learner was able to access the Creative Development area of the curriculum, (Foundation Phase Curriculum, (2015) and explore a range of sound sources and experiment with different ways of making and organising sounds. He was also able to create his own musical ideas and contribute to a simple composition. I believe that this area of learning could be a potential mechanism to engage him in other subjects like Language and Literacy by incorporating this into lessons. Therefore, I suggest Creative Development, and in particular music to be an intervention for his Oracy strand. 

I have taken a close look at his knowledge in Numeracy and Literacy, (Nottingham, 2013). There seems to be much emphasis on a steady progression in his Mathematics work, which I have annotated, (Appendices). The learner started off his academic year (Year 1, Foundation Phase) being able to add 20 to a number by using a number line to scaffold. The learner since then has moved on and is able to complete this without using the number line. His progression here is showed by planning a lesson for his year group to add 9 and 11 to a number by adjusting, which is one of the stands in Year 2. The learner was shown in the lesson to have sufficient knowledge in this area and his understanding was sound. Bandura stated, (1977) that there was a key factor in developing a strong sense of self-efficacy and this was the development of mastery through experiences, which could be observing others who are succeeding, having positive and affirming comments from others, and understanding one’s experiences during early life. It is possible that the learner’s attitudes towards Numeracy are full of high self-efficacy because of his ability to undertake significantly harder Mathematics operations than he could do at the beginning of the year. I am certain that the learner is on track to meet the Foundation Phase Outcome of 5 by the end of Year 2 as he is on the Foundation Phase Outcome 4 currently at the end of Year 1. The learner’s knowledge, (Nottingham, 2013) is also progressing at a steady pace in different areas of the Numeracy curriculum. He has started to identify halves and quarters in practical situations, and is reaching the Year 2 strand for this area. This is excellent, and to move his learning on further it would be sensible to have more support in identifying 3/4’s and writing simple fractions. 

Furthermore, the learners Language work which was annotated, (Appendices) shows the evidence that Jack has made improvement in his writing since the beginning of the year. The learner would attempt to write words but he did struggle with the formation of them. It is evident, that through sufficient practice he is now able to improve his formation and even use integrative sentences in his work, for example by using question marks. From then, his work was increasing to an Outcome 3 from the (Foundation Phase Framework, Revised, 2015). Further from this in his work, it is evident that he was able to meet the skills of writing a recount, in addition to this he was attempting to write his words neatly on the line, although this does need more effort and work. Also, the learner was starting to use capital letters, but was not associating these yet with full stops, therefore he was still at an Outcome 3, (Foundation Phase Framework, Revised, 2015). Following this, the most recent piece of work was the learner writing about their Easter Holidays, and he was able to meet the skills of communicating purposefully in writing. His ability to write about personal experiences was good, but this was with support. The learner tried to use time connectives but was unable to use adjectives. This particular piece of work showed that Jack was reaching an Outcome 4, although further support is needed in this area of the curriculum. 

Finally, to finish analysing the learner through the mosaic tiles, (Clark & Moss) there shall be evidence for ‘what is important for the learner in school life’. From an interpretavist approach it suggests that we should try to understand children’s actions as young children are ‘meaning makers, researchers and explorers which should actively engage in a search for meaning’, (Nottingham, 2013). From taking a photograph of a bookshelf he continued to describe that even though English is not his strongest point he wants to improve and this gives him the chance to do so. It seems like this area have him a boost in motivation. As, (Vygotsky 1993, as cited in Macblain, 2012) states, ‘the view of children is in keeping with a constructivist model of learning in which children play an active role in the search of meaning’. He also took a photograph of a ‘cwtch’ area with pillows, blankets and card boarded boxes. The learner described that he enjoys time to get away from the madness of the classroom at times. He said he enjoyed this area as he could give his brain a rest, otherwise he won’t learn anymore throughout the day if he does not have a break. This showed great intelligence and growth mindset, that he knows his boundaries to enhance his learning. Certain tiles of the mosaic approach, (Clark & Moss) will allow a sensible and accurate way to create the correct intervention and next steps to ensure progress. 

Currently the learner is reaching his expectations in Numeracy, and will pursue this further when he enters Year 2 to allow him to reach the Foundation Outcome 5. Therefore, I am sufficient enough in evidence of his attitudes, skills and knowledge to allow him to continue pursuing this without further intervention or support. I believe that continuing with good motivation, self-efficacy and knowledge that this will be sufficient enough for the learner to continue his progress through this aspect of the curriculum. On the other hand, the evidence for Language and Literacy does most certainly show steady progression in writing especially, but there must be further action for the Oracy aspect of this curriculum as I believe it is lacking certain aspects. From the evidence collected, it is seen that the learners motivation is lacking due to his own views of capability in the area, therefore I suggest a strategy to support and change his mindset of how he learns and to improve his motivation. In addition to this, I believe that his enjoyment and motivation in the Creative Development area of the curriculum (Foundation Phase Framework, Revise 2013) can be used to the benefit and development of Literacy, therefore I suggest a Literacy intervention through creativity could be used. This would be incorporated as a whole class and also in small groups of children who this would also suit and benefit from. Furthermore, there is evidence from the Mosaic Tiles, (Clark & Moss) that he enjoys playing outside which could help him to increase his self-efficacy and literacy skills by incorporating more outdoor and experiential learning in this area. With this being substantial and effective there should be a high chance of a result in increased confidence, motivation and Literacy skills which could ensure that the learner is meeting his Foundation Phase Outcome in Language and Literacy, and just as importantly to allow the learner to understand how to learn and to have sound motivation in his future school life if he wants to pursue success. I feel that the aspect of the Oracy curriculum which is lacking can be improved and he can reach these strands by the end of Year 2. These being, (Foundation Phase Framework, Revised 2013) ‘being able to express opinions, giving reasons, and provide appropriate answers to questions. Also, being able to talk in detail about things they have made or done, explaining the process and extending their ideas or accounts by sequencing what they say and including relevant details’. Finally, ‘to be able to build on previous experience, speaking confidently and making themselves clear by: organising what they say, choosing words deliberately and including relevant details’. 

Having knowledge on where the learner currently is, and where the learner should be, and also looking at his interest and what is important to him there is a need for a Literacy Intervention and I believe this can be most successful through creativity. Creativity is about how we think, learn, have cognition, knowledge and understanding of the world around us. This area of the curriculum involves ideas, intention, resourcefulness, experimentation, play and imagination, (Goodwin, 2004). It is a great tool to benefit and allow an advantage for any learner as it is extremely accessible to all, and can effectively engage the imagination which can enhance the experience as a whole which will consequently improve and enhance learning significantly. This is also to the learners benefit, as he is currently in Year 1 and will be going in to Year 2, therefore he is still at the age of a young child who needs little encouragement to use their imagination and to be creative, which is apparent from the intrinsic motivation available during music, drama and dance lessons. Consequently, the idea of developing Literacy through creativity for a learner who is lacking in Oracy skills and needs to develop stronger vocabulary. Also, for a learner who needs to improve motivation and enjoyment through school life, which essentially will improve all aspects of their learning process. It is known that art, music, dance, drama and invention are all recognised as important aspects of a child’s experience, and this is their own right and these can also be considered here as vehicles to support literacy, (Goodwin, 2004). 

To begin, I believe it would be beneficial for the learner to take part in literacy intervention through a different approach. One of these being an approach called, ‘story, sights and sounds’ which was developed and use by a primary school teacher. This can be adapted to suit any learner and any interest, therefore an approach to meet a learning objective of re-telling a story could be for all learners to listen to a story with many senses, plenty of action and rich vocabulary. After the story has been read the children will discuss with their peers which parts were scary, funny, and happy and so on. They would also describe how they would have behaved in this scenario of the story which will then enable a task to be given for them, which would entail using facial expressions, a mimed position and different actions to be used. This would generate a drama feel and encourage learners to think deeply about what they are trying to portray. Following this, the learners can start to think what sounds they may have heard if they were in the story and this could give them the opportunity to use musical instruments to support what they believe, and this is allowing the children to access music through learning literacy. Finally, the learners can go back to their tables and draw quick sketches of what happened in the story, and what certain characters looked like visually. This lesson could possibly result in work with a lot of description and lively vocabulary. There would be an obvious need for work bank and support with spelling but it is vital and a good mechanism for the learner and the rest of the learners in the class to think about different words and extending their vocabulary to meet the needs of the National Curriculum, (Donaldson, 2015). As known, (Goodwin, 2004) inspiring children to write or asking them to respond to literature through creative arts will always offer a range of learning opportunities for all. Therefore, using this intervention for the whole class could be an excellent approach to ensure all learners are able to use different areas of the curriculum to enhance others as if you are just exploring or questioning a text this cannot challenge or extend learners as it is not as engaging. It would be much more beneficial for all learners to express an understanding of text in a variety of ways. 

In addition to this, there is much emphasis on a learner having much input and being experts in their own learning, (Clark & Moss), therefore it could be a capability for learners to increase their knowledge through having interest in particular areas and using this to their advantage, as it is more engaging therefore there will be more motivation available. As seen from the photographs taken from my learner, there was much emphasis on outdoor areas, sports and PE. He also gave many attributes in the interview about enjoying football and that he has an interest in trading cards with these football players. I believe that this can be used as an advantage to progress his learning in many areas of the curriculum, but especially in Language, Literacy and Communication. This suggest that, (Millard, 2003, as cited in Goodwin 2004) that there could be an option to ‘fuse aspects of school requirement and children’s interests into what becomes both a more tasty and more nourishing diet’. An activity which could be used to enhance the learners Literacy skills, confidence, motivation and enjoyment could be revolving trading cards as normally a content of a literacy lesson is not always immediately relevant to them, so I suggest that this is more exciting and appropriate to their interests. The activity would involve bringing out a box of trading cards in a group of learners who had similar interests, as if it was for the whole class it would not necessarily suit all learners, therefore giving unfair practice and equal opportunities, (UNCRC). Following this, a discussion would begin and the children can become the experts by telling the adults what each part of the card means. This could an opportunity for learning in the aspect of explaining what each significant word means, which essentially is meeting the need for the learner of increasing Oracy skills by adding more vocabulary into their dialogue. On the other hand, this would not be an activity for decoding the sounds but more so finding out what elements mean. I think this is vital, especially for Oracy, as the learner needs to be able to ‘choose words deliberately’ and this is un-realistic when they are unsure of what certain words mean. 

This activity could also be used as a Numeracy task to enhance the learners motivation if it is ever lacking in this area of the curriculum, there could be numbers for each player on the card and these could be used to develop operations in a simple form, relating and being relevant to the National Curriculum, (Donaldson, 2015). On the other hand, it is excellent for Literacy as the children can ‘access to a variety of ways of telling, designing and making the opportunity to engage in meaningful dialogue in relation to their preferred modes and dispositions’, (Goodwin, 2004). The learners attitudes towards aspects of the curriculum are sound such as his strong motivation to engage in Numeracy lessons, and curiosity when asking questions, therefore I believe his attitude and skills in this area are that of a good level, although the method which I propose to use to increase motivation and self-efficacy can be used throughout all subject areas. The learner’s creative development is excellent, and from the high levels of intrinsic motivation shown I believe that this was a good mechanism to enhance other areas. Also, the learners Physical Education skills have been shown to be at a good level, and his listening skills are sound which help him to reach a good level. There is no doubt that this won’t progress through Physical Education lessons, and a high amount of interest in Sport which was shown through the interviews. On the other hand, his attitude towards Literacy seemed slightly worrying, as he stated, ‘I do not like English because I am not good at it’. His self-efficacy and motivation should be higher therefore I promote and wish to use the Learning Pit, (Nottingham) to enhance challenge, dialogue and more of a growth mindset and this can be fluid through the areas of learning which he is accessing. This strategy can be used daily for the learner and also for the rest of the class, as I believe it is very important for learners to think of different options if they are struggling with something and to not give up. Also, for learners to willingly step outside of their comfort zone as this promotes well-being and self-esteem also. The learner will be able to identify where he feels he can access an activity and he will be able to discuss his learning to therefore seek help if needed and strategies to keep improving. I believe that if this is used daily, the learners self-efficacy and motivation will most definitely improve, thus affecting his learning experience for next year and years to come. As (Adey, 2002) states, ‘the pupil is the central focus of the learning situation and to understand pupil’s learning and behaviour is necessary to understand how pupils construct their own learning. 

The data has shown a holistic view of the learner which has allowed a systematic and realistic approach to show where the learner currently stands against the curriculum, and his attitudes and skills which contribute to his learning experience. The data can then be used to allow for a most suited and appropriate way to move the learner and enhance his whole learning experience forward, taking into account his attitudes, skills and knowledge, (Nottingham, 2013). I believe parts of the data are reliable such as observing the learner, although the learner is a human being, and life changes which can cause a disruption in personality and how a person will handle themselves, this has obviously been taken into account. Secondly, the photographs taken by the learner could be perceived as accurate but I believe that the learner could be over excited of having the chance to hold the iPad and take photos, therefore taking a photograph of anything he saw. This can be justified by myself asking the learner questions about why he chose a particular place in the school. To conclude, this process has proven that taking into account a learner’s view instead of just a teacher’s view can benefit the next steps as it can be modified personally for each learner. For this particular learning, it will result in an increased confidence, motivation and Literacy skills. 
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Appendices

Interview Questions:
Participant:
1) What do you like learning in school?
2) What do you not like learning in school?
3) What makes you happy in school?
4) What do you think you are good at?
5) What do you think you need to work harder on?
6) What do you enjoy doing at break times, lunch times and after school?


Practitioner:

1) What do you think the participant enjoys learning most?
2) What do you think the participant enjoys the least?
3) Where do you see the participant at their happiest?
4) Where do you see the participant at their lowest?
5) What levels is the participant at in Maths, Literacy and well-being?
6) What can this participant do to improve?


What do you enjoy learning in school? He enjoys Maths because he says he can learn sums which he enjoys. And he likes to learn more. 
What do you not like learning in school? He does not enjoy reading and English because its hard.
What makes you happy in school? Playing with my friends on the yard and he enjoys to play together because it is fun.
What do you think you are good at? He thinks he is good at Maths.
What do you think you need to work harder on? He thinks he needs to work harder on hard sums, he has a lot of motivation in Maths.
What do you like to do outside of school? I like to play fortnight and this makes me happy.
What makes you sad? I am sad when people tell on me. But when I say sorry that makes me happier. 








Mosaic Approach
Learning walk around school
‘Places and things that mean something to me’
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This shows evidence that the learner enjoys playing in the yard, he stated, ‘I like playing in the yard with my friends’. This shows that he is a sociable learner, who could benefit from an outdoor learning experience. 
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This shows good evidence that the learner wants to improve his reading skills by using these resources. He went on to say that he enjoys sitting in this area to get some quiet time away from the noise. 
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This gives evidence that the learner enjoys too use the Physical Education equipment and enjoys the lesson. This could be a good indicator for motivation in different areas of the curriculum. 
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These all show compelling evidence that the learner enjoys to play outside, he went on to say that he pretends to play families and pirates in these areas with his friends. This shows that the learner takes place in role play and enjoys it. 
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This shows that the learner enjoys the ‘cwtch’ area as he likes to get some time away from the madness. He went on to say that he likes to give his brain a break because he knows otherwise that he will get very tried and not learn as much. 
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