

UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME

APPLICATION FOR FELLOW

SECTION ONE:

	NAME
	
Lowri Harris

	INSTITUTE/CENTRE/UNIT

	Institute for Management and Health


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	Senior Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Senior Lecturer
Programme Manager 
Admissions Tutor
Module Leader
Recruitment and marketing


	Referees
Please could you tick the box if you have sent in your referee’s statement?  (Please be aware if we do not receive your referee’s statement at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	Marchh 2023

	Mentor
	Jayne Griffith Parry 



	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

I am a dedicated professional with 14 years working in Higher Education. Currently, I work as a Senior Lecturer, Programme Manager, Admissions Tutor, and Module Leader, with additional responsibilities in recruitment and marketing for the Professional Practice Framework (PPF). The Professional Practice Framework (PPF) offers a tailored educational pathway for industry professionals and organisations.

In my capacity as Programme Manager, I undertake and oversee the development and implementation of the curriculum, ensuring alignment with institutional goals and industry standards. I collaborate with colleagues to continually improve the framewor, ensuring they remain relevant and impactful. I am responsible for the programme reviews. 

As a Senior Lecturer, I design and deliver engaging course content, ensuring it meets academic standards and enhances student learning experiences. My role involves staying current with pedagogic research, in particular, andragogy and online pedagogy, and integrating innovative teaching methods to develop an inclusive and dynamic learning environment. Leading multiple modules, Work-based Project and the Independent Study module, and supporting on the Recognition and Accreditation of Learning (RAL), I am responsible for planning and coordinating course delivery, assessments, and student feedback. I work closely with students to support their academic progress and address any challenges they may encounter.

As an Admissions Tutor, I guide prospective students through the application process, providing personalised advice and support to help them make informed decisions about their educational pathways. I work with the learners to develop an individually negotiated pathway that is relevant and supportive of their career. 

Additionally, I play an important role in the recruitment and marketing of the Professional Practice Framework. This involves developing strategies to attract and retain students (96% retention rate), promoting the framework through various channels, and highlighting its unique benefits and opportunities.

Through continuous professional development and reflective practice, I strive to create a positive and impactful educational experience for all learners.

306 words






SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

Description
Between September 2018 and September 2022, I played a key role in UWTSD’s newly commissioned Police Apprenticeship Programme. This required a work-based learning (WBL) approach, therefore I was responsible for developing the programme, creating work-based workbooks and portfolios, and ensuring alignment with the College of Policing (COP) Policing Education Qualifications Framework (PEQF) standards whilst also giving consideration to CQFW (2009), QAA Frameworks for Higher Education Qualifications (November 2014)  and UWTSD regulations (K1,K2,K6,V1,V2,V3,V4). As Jones (2013) notes, “a well-designed professional practice portfolio is a powerful mechanism for connecting workplace learning and learning in the university.”(V4) Portfolios allow learners to evidence their learning, improve their practice, whilst also supporting diverse abilities(V1,V2), arguably more effectively than exams. In collaboration with two police forces, a programme was developed by analysing the COP’s standards(V4) and mapping them against each module’s learning outcomes, incorporating appropriate learning and assessment methods at levels 4-6.

In designing and planning learning activities for the programme, I also shared a Study-Skills booklet I had previously developed to enhance academic and reflective skills, referencing, essay structuring, and vocabulary use (Bloom's Taxonomy,1956) (on Moodle, K4). Anecdotal feedback from learners indicated that this booklet was helpful in addressing poor academic skills (K1,K2,K3,K5,V1,V2,A5).

Feelings
Initially, I felt confident due to my prior experience with the Social Work programme, where I was mentored and observed by Dr Elsie Reynolds(A5) providing experience in mapping to industry specific standards as well as to QAA benchmarks(V4). However, I also felt daunted by my limited knowledge in policing and moreover, the perception of being an expert in WBL, experiencing what Bothello (2019) describes as imposter syndrome. This new area required me to adapt quickly and ensure the learning activities were up-to-date with the ever-changing policing standards (K3,V4). The expectation of expertise was pressurising at first, but my confidence grew over time whilst developing the programme. My Study Skills booklet also provided a proven resource for supporting learners’ academic development, and my initial apprehension gave way to a sense of achievement as I saw the positive impact on the learners.(K1,K2,K3,V1,V2,V3)

Evaluation  
The development process had both positive and negative aspects. Positively, my experience with social work workbooks allowed me to create effective, structured learning activities for the police apprenticeship. The matrix-spreadsheet I developed was useful in mapping learning outcomes to specific activities, ensuring a fair task distribution (K1,K2,K6). Including the Study Skills booklet was another positive aspect, as it provided essential academic support. However, my lack of policing knowledge initially hindered my confidence; this challenge was mitigated by the team support from subject experts, facilitating a more comprehensive and accurate programme design (K1,K2,K3,K6,V1,V3,V4,A5).

Analysis
Engaging with policing experts helped bridge the knowledge gap to support in the designing and planning relevant and effective learning activities(A5,K1,K2,K3,K6,V1,V2,V3,V4). These portfolios were continually updated following APR data, cohort feedback as well as the annual updating of COP standards (K5,K6,V3,V4,A5). The successful transfer of the Study Skills booklet highlighted the value of adaptable resources for addressing common challenges across different programmes. This experience emphasised the importance of mentorship, even informally, and ongoing professional development in new domains(A5).

Conclusion/Action Plan
Reflecting on this experience, I recognise the importance of using previous knowledge while continuously being open to learning and adapting to new fields through research or experts(V3); this proved crucial in overcoming challenges(A5). 

In future projects, I would prioritise early and ongoing collaboration with experts to ensure a deeper understanding from the outset(A5). Additionally, I will actively seek feedback throughout the development process to enhance the quality and relevance of learning activities(K5,A5). I will continue to share resources, which to provide immediate benefits and address common academic challenges across different learner groups(V1,V2,V4,K1,K2,K3).



Word count = 606 including citations and UKPSF coding




	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

Description
In this reflection, I focus on my role in teaching the WBL project, a pivotal module in the PPF. I assumed leadership of this module following a colleague's retirement, without support or handover, initially causing concerns about my ability to teach and support research learners. My concerns stemmed from my perceived lack of knowledge in research methods, literature reviews, and ethics forms, despite having completed my own MSc. 
The first cohort was a diverse, larger, online group, where learners' confusion was evident through excessive questions. Therefore, I ensured the following cohort had small, manageable online synchronous seminars (Steinberg et al, 2014), whilst also conducting one-to-one online tutorials(K1,K2,K3,K4,K5,K6,V1,V2,V3,V4,A5). This combined method proved effective for adult learners (Knowles,1978), who often lack confidence in academic skills. I developed interactive activities, using Miro and Mentimeter software, to ensure research skills were developed through practical, interactive and engaging workshops followed by formative asynchronous assessments on Moodle(K1,K2,K3,K4,K6,V1,V2,V3,V4,A5). Furthermore, sessions with alumni for Q&A were also provided, allowing current learners to learn from their peers. (K1,K2,K3,K4,V2,V3,V4)

Feelings
Stepping into the role without prior experience on guiding research projects increased my fears. The first cohort's confusion and constant inquiries further intensified my insecurities, making me question my ability. However, positive interactions with adult learners and their academic progress during one-to-one tutorials and draft work gradually boosted my confidence (K1,K2,K3,K5,V3,A5). Observing learners' understanding evolve and their skills develop provided a sense of accomplishment and validated my teaching strategies(K2,K3,K5,A5). Anecdotal feedback, through plus/delta, highlighted the effectiveness of my teaching methods and helped lessen internal barriers due to imposter syndrome (Sutton,2021, Clance & Imes,1978).(K5,A5)

Evaluation
On reflection, the initial challenges were invaluable learning experiences. The larger, online cohort, although daunting, highlighted critical areas needing improvement. Transitioning to smaller, more manageable online synchronous seminars was a turning point; this approach allowed for more personalised interaction and feedback, crucial for adult learners. The short, interactive activities and formative assessments on Moodle(K4) created an engaging and supportive learning environment(K1,K2,K3,K4,V1,V2,V3,V4,A5), with Knowles' (1978) principles of adult learning, guiding my approach, to ensure learners felt empowered and capable. Alumni Q&A sessions were also successful, with positive feedback from learners and evidential improved academic work(K5).

Despite improvements, some learners still struggled with foundational aspects of research methods and ethics, indicating a need for more targeted support in these areas. Additionally, while online asynchronous assessments provided flexibility, they sometimes lacked the immediacy and interactive feedback that synchronous methods offered. Balancing these elements to maximise learner engagement and comprehension remained a continuous challenge. (K1,K2,K3,K4,K5,V1,V2,V4,A5)

Analysis
The shift from a larger cohort to smaller groups was crucial. According to Knowles' (1978) adult pedagogical theory, adults are self-directed and bring prior experiences to their learning. The smaller group setting allowed for more tailored support and interaction, addressing individual needs effectively. This aligns with Knowles' emphasis on facilitating learning rather than only delivering content. Interactive online workshops and formative assessments with developmental feedback provided practical experience, essential for their understanding. One-to-one tutorials and Q&A with alumni significantly built learner confidence and competence. These sessions offered a safe space (Festl-Wietek,2022) for learners to express concerns, ask questions, and receive guidance; this supported and enhanced their development. (K1,K2,K3,K4,K5,K6,V1,V2,V3,V4,A5)

Conclusion/Action Plan
Leading the module was transformative; smaller, interactive seminars and one-to-one tutorials effectively addressed learners' needs, while also building my confidence and skills in teaching. However, there is always room for improvement, particularly in balancing synchronous and asynchronous learning activities to ensure comprehensive support for all learners.(K1,K2,K3,V1,V2,V4,A5)

I aim to further develop peer support through an online community of practice and engage in professional development and peer observation to refine the module, enhancing the environment for impactful research. (K1,K2,K3,K4,K5,K6,V1,V2,V3,V4,A5)




Word count = 605 including citations and UKPSF coding





	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Description
Teaching and assessing adult learners involve addressing their specific needs and balancing their academic commitments with their personal and professional lives (Simmons, 2021). In my role, I provide assessments that are marked against learning outcomes outlined in the module descriptor, developed using SEEC level descriptors (Price, 1999)(K1,K2,K6,V4). To enhance academic skills, I have learned to implement bite-sized opportunities for formative assessments, providing developmental feedback, contributing to a summative assessment whilst incorporating feed-forward. For example, within the WBL project, learners develop seven sections, followed by an oral presentation. Developmental feedback is given on each section, leading up to a summative assessment. Furthermore, one-to-one tutorials allow learners to discuss feedback resulting in increased confidence and understanding. This approach is endorsed by our end of module questionnaires and external examiner in his report and on email, who identified our feedback mechanisms as exemplary, noting its helpfulness for learners' progression and comparing to 12 other universities. (K1,K2,K3,K5,K6,V1,V2,V3,V4,A5)
 
Feelings
Initially, I felt enthusiasm and concern when adopting this approach; I was excited about the potential benefits of regular, formative feedback for learner development (Goodwin, 2023) but also apprehensive about the additional workload for both myself and the learners. Balancing detailed formative feedback, online tutorials and summative feedback with the time constraints and diverse needs of adult learners posed a significant challenge. However, receiving positive feedback from the external examiner and witnessing the learners' progress provided a sense of accomplishment and validation. (A5,K1,K2,K3,K4,K5,K6,V1,V2,V3,V4)
 
Evaluation
The formative assessment strategy, with suggested deadlines for each section, produced several positive outcomes. Learners benefited from the incremental feedback, which allowed them to improve their work progressively rather than facing overwhelming feedback at the end. Student feedback confirmed that this approach reduced anxiety and increased engagement, as learners could see tangible improvements in their work. The external examiner's praise further validated this method, highlighting its effectiveness in supporting learner progression. However, the approach also had challenges, particularly in terms of time management. Providing detailed feedback on drafts for each section required significant time and effort, and some of our adult learners struggled to keep up with the frequent deadlines due to their personal and professional commitments. (A5,K5,K1,K2,K3,V1,V2,V3)
 
Analysis
The success of the formative assessment approach can be attributed to several factors; breaking down the project into manageable sections aligned well with the needs of adult learners, who often juggle multiple responsibilities.(K3,V1,V2) This incremental approach made the task less daunting and more achievable. Additionally, providing developmental feedback at each stage helped learners understand their strengths and areas for improvement, developing a growth mindset (Kyeong et al, 2023) and promoting continuous improvement. The positive feedback from the external examiner’s report(K5) and students reinforced the value of this approach. Whereas, the time management challenges emphasised the need for additional support structures to help learners balance their various commitments effectively.
 
Conclusion/Action Plan
From this experience, I learned that regular, developmental feedback is crucial for the academic progression of adult learners.(A5) Breaking down assessments into smaller, manageable tasks significantly reduces the pressure on students and enhances their learning experience. However, it is also essential to provide them with practical strategies to balance their academic, personal, and professional responsibilities.(K2,K3,V1,V2) Therefore, I will continue to use formative assessments and provide regular developmental feedback as well as continue to implement structured time schedules to ease pressures. Additionally, I will seek peer and student feedback to inform a more supportive learning environment and offer regular one-to-one sessions tailored to individual needs, ensuring that each learner receives the necessary guidance and support to succeed. I will also explore ways to streamline the feedback process, ensuring it remains detailed and developmental while also being time-efficient.(K1,K2,K3,K4,K5,V1,V2,A5)




Word count = 604 including citations and UKPSF coding





	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

Description

I continuously ensure that an inclusive, accessible, flexible, and bilingual (Welsh Government Digital 2030) learning environment is provided for a diverse group of globally based adult, distance learners (Knowles,1978) (K4,K6,V3,V4). Recognising that our learners, at levels 4-7, often feel nervous and require a clear understanding of their learning objectives, I always aim to develop a purposeful learning environment. To achieve this, I have developed and implemented strategies to increase learner autonomy (Boyatzis,2004), including coaching and mentoring, introduced regular online learner cafes (Bridges,2014) to share self and peer-reflection, electronic study skills booklet, bite-size formative assessments, online learner drop-in sessions, alumni sessions sharing best practice as well as tailored guidance for specific learning styles. Learner cafes, specifically, have been an excellent opportunity to share personal learning strategies such as procrastination and reflective skills; alumni have also attended and shared experiences and best practice, bringing in aspects of professional practice (K1) to the learning environment, all of which have evidentially (anecdotal) had a positive effect on the learners' academic journey.(K2,K3,K4,V1,V2,V3,V4) 

Feelings

The challenge of connecting with learners dispersed worldwide and creating a cohesive online community of practice (CoP)(Tummons,2023) can feel daunting, however, having been a part of the development of a CoP for a Horizon2020 project (A5), I was motivated by the desire to make a significant impact on each educational experience. As I developed and implemented various strategies, I felt a sense of accomplishment seeing learners engage, respond and succeed, particularly through staff-student committees, during the learner cafes and when receiving positive feedback on the study skills booklet. At times, there were feelings of frustration, especially when some learners struggled to grasp concepts such as reflection despite tailored guidance. Nonetheless, the overall experience was rewarding as I observed growth and increased confidence in learners.(K1,K2,K3,K4,V1,V2,V3)

Evaluation

The strategies implemented had varying degrees of success; the learner cafes were particularly effective in developing a sense of community and providing an online platform for learners to interact with peers, tutors and University services. These sessions helped reduce anxiety and made learners feel more connected and supported. The study skills booklet was said to be clear, comprehensive yet simple guidance on essential academic skills, which many learners found invaluable. 
On the other hand, the struggle to apply reflective concepts effectively, indicated a need for more personalised support, this may have been due to particular learning styles and therefore further resources were developed to address differences including videos, short assessments, Moodle pages with guidance, FAQs and exemplars proving effective and evidenced in student work. (K1,K2,K3,K4,K5,V1,V2)

Analysis

Several factors contributed to the success of the implemented strategies in developing effective learning environments. The online learner cafes provided a structured yet informal environment that facilitated interaction and support, whereas regular coaching(A5), to develop learner autonomy, was instrumental in their development. The regular drop-in sessions were effectively an opportunity to share best practice between learners. However, the varied levels of knowledge and skills required the development of the Moodle environment to ensure learners had access to resources that suited their learning styles. (K1,K2,K3,K4,V1,V2)

Conclusion/ Action Plan

Reflecting on this experience, I realise the importance of continuous adaptation and responsiveness to learners' needs. While many strategies were effective, it is better to provide personalised support and clearer contextualisation of reflective practices for an improved learner environment, e.g. one learner grasped reflection in the context of a strategic plan. (K1,K2,K3,V1,V2)

I plan to offer more online individualised mentoring sessions to address specific learner needs in tutorials, to reduce time needed in group tutorials. Also to continue and expand the learner cafes, possibly introduce themed sessions that focus on specific topics. (K1,K2,K3,K4,V1,V2,V4)





Word count = 600 including citations and UKPSF coding





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Description
Within my role as Programme Manager, I am responsible for ensuring quality assurance (QAA: Business and Management,2023)(V4), managing assessment processes, conducting annual and major programme reviews, and developing new modules and resources. Throughout my career, I have consistently engaged in CPD activities. One particularly influential experience was attending peer observation sessions where a colleague employed various teaching techniques over four days (2023), including interactive in-class tasks, formative assessments, and personal learning activities. Inspired by this, I revised the WBL Project scheme of work to incorporate further innovative strategies to enhance the achievements and experience of the online, globally-based adult learners. Additionally, my CPD in coaching, researching into Communities of Practice with Prof. Annette Fillery-Travis (Horizon2020), feedback received from External Examiners, and attending CPD sessions consistently have all contributed to my professional growth and enhanced practices.(K1,K2,K3,K4,K5,V1,V2,V3)
 
Feelings
Initially, I felt apprehensive about the peer observation sessions, given that I had not participated in such activities for several years due to the pandemic and other challenges. However, witnessing my colleague’s dynamic teaching methods was invigorating. It sparked a sense of excitement and eagerness to implement similar strategies. The positive feedback from learners following my integration of interactive software such as Miro and Mentimeter, as well as group activities and peer assessment, when presenting their approach to literature reviews for example, evidenced the impact of my learning and how it had influenced my practice. This has been demonstrated in the improvement in student submissions, further confirming their knowledge and understanding. (K1,K2,K3,K4,K5,K6,V1,V2,V3)  

Evaluation
The peer observation was beneficial to visual and kinaesthetic learning style, providing practical insights into effective teaching strategies that I could adapt and implement. The use of interactive technologies during induction days enriched the learning experience and developed greater student engagement(K1,K2,K3,K4,K5). Additionally, my mentoring and coaching skills proved invaluable in helping learners become more autonomous and confident(V1,V2). My research on Communities of Practice(V3) significantly enhanced the learning environment for globally dispersed adult learners(V1), developing a strong sense of belonging and community. External Examiners’ positive feedback affirmed the effectiveness of my teaching practices and provided reassurance of my high standards(V3,K5).

Analysis
The peer observation sessions highlighted the importance of staying current with pedagogical innovations and adapting them to fit the specific needs of adult learners(K1,K2,K3,V1,V2,V3). The success of integrating interactive software (K4) and formative assessments emphasised the value of active learning strategies. Mentoring and coaching not only benefit the learners’ confidence in self-directed learning (Boyatzis,2004), but also enhance my professional satisfaction and effectiveness as a lecturer. Researching online Communities of Practice aligned well with our institution's goals and provided a framework for creating supportive and inclusive learning environments, through learner cafes and drop-in sessions, thus improving retention(V4). Feedback from External Examiners served as an external validation of my practices, reinforcing the importance of ongoing evaluation and refinement.(K1,K2,K3,K4,K5,K6,V1,V2,V3) 
 
Conclusion/ Action Plan
Reflecting on this experience, I realise the significant impact of peer observation and CPD activities on my teaching practices. The observation prompted me to incorporate new teaching techniques, which have proven successful in enhancing student engagement, retention and outcomes. Mentoring and coaching have become integral to my approach, supporting students’ development and autonomy. My research into Communities of Practice(V3) has been instrumental in creating a positive learning environment, and feedback has validated efforts. However, I recognise the need for continuous engagement in CPD to stay ahead of emerging technology and trends. Conducting research and disseminating findings at conferences will be a priority on topics such as supporting adult learners and the impact of WBL projects. Additionally, consistently attending Academic office training will ensure that I stay updated with quality assurance and QAA requirements to maintain the excellence of our programmes.(K1,K2,K3,K4,K6,V1,V2,V4)  



Word count = 609 including citations and UKPSF coding
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr. Louise Emanuel 

	Job Title
	Academic Director and Chair of RPEL Board 

	Fellowship Status
	SFHEA 

	Institute/Centre/Unit
	Institute of Management and Health 

	Email address
	l.emanuel@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

Louise has been the line manager for my area of work since Sep 2021




	Second Referee:


	Name
	Prof. Annette Fillery Travis

	Job Title
	Current – Research Supervisor of Doctoral Students
Prior Head of Wales Academy for Professional Practice and Applied Research (WAPPAR)

	Fellowship Status
	Unknown
UKCGE Recognised Research Supervisor

	Institute/Centre/Unit
	Previously Institute of Management and Health

	Email address
	a.fillery-travis@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Annie was the Head of Wales Academy for Professional Practice and Applied Research (WAPPAR) and line manager during January 2017 – August 2021. 





SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Lowri Harris

	Date 
	31/07/24



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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