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I acknowledge the use of UWTSD copilot throughout my work for research and to support my findings. 
I used the prompt(s) such as: 
1.Find articles about the benefits of storytelling
2. Find recent articles on the use of pictures 
3. Benefits of rhyming in the early years
Introduction
Stories are the essential frameworks that give human knowledge meaning and context (Vannini. 2025). Maureen, van der Meij and de Jong (2022) suggest storytelling could be one of the oldest forms of teaching and can help build literacy skills. When considering early years, storytelling is a powerful tool that helps build language skills (Ghosh, 2024, p.2; Tsou, Kumar, 2024; Vaishnav, Poddar and Dwivedi, 2025).  Many literature reviews agree that story telling can improve language development (Kumar, 2024; Rafiola, Anngraini and Sari, 2022), with early theorists such as Vygotsky (1978) sustaining the view that language is developed through social engagement which can be seen through storytelling. According to Mello et al. (2022) storytelling plays an important part for children in developing language. It can support children to build better vocabulary, promote phonological awareness (PA) and support with reading.  Storytelling can increase a child’s use of expressive language (Sarni and Kurniawaiti 2023) and in turn making the child more confident to talk (Syafnita, Yetti and Hartati, 2008). For this assignment, rhyming, pictures and onomatopoeia's will be discussed.   
Storytelling with rhyme.  
Firstly, the benefits of rhyming will be discussed as rhyme was used throughout the traditional story, ‘Sugarlump and the Unicorn’. Rhyming is a popular technique in storytelling (Book Trust, no date; Eghbaria-Ghanamah et al., 2020; Zhong and Guo, 2022). Zhong and Guo (2022) state rhymes are generally recognised as a type of poetry distinguished by the repetition of words that share similar sounds. The regular beat and repetition in rhymes make it easier for babies and young children to notice sound patterns and stresses on syllables that can signal the start of a new word (Book Trust, no date; Pearson, 2025).   
Rhyming texts have the characteristics to make it easier for children to repeat together, also encouraging social interactions (Eghbaria-Ghanamah et al., 2020). According to Beamont (2022) listening to and repeating rhymes supports the development of children’s language skills and overall literacy abilities.  Beaumont (2022) believes this is because exposure to rhyming is thought to aid letter recognition and support the ability to recognise sounds and meanings. Rhyming is also associated for being fun for young children to listen with creating an early positive experience of stories which can later encourage children to foster a future interest in reading and writing (Book Trust, no date). 
Rhyming is linked with PA (Pearson, 2025; Harper, 2011; Beaumont, 2022) with Grofčíková and Máčajová (2021) claiming it is one of the most basic tools for PA. PA is hearing and working with sounds to make words and helps to notice differences between words, break sounds down to be able to spell words, and blend sounds together to be able to read words (Stekić et al., 2023). Grofčíková and Máčajová (2022) note that as a component of PA, rhyming involves recognising that words with similar sounds share the same ending sounds while differing in their initial sounds. Friday (2024) draws attention to the importance of PA and having the ability to manipulate phenomes. PA is often associated with vocabulary knowledge even though researchers are still unsure how they are connected (International Literacy Association, 2020, p.4).  Better phonemic skills are linked with higher skills of reading, spelling and writing later in life (Harper, 2011). 
Vygotsky’s (1978) zone of proximal development (ZPD) shows how the more knowledgeable other (MKO) can support the learner with tasks until they are able to do them on their own. Through rhyming, adults can scaffold children’s PA by helping the learner recognise familiar sounds and repetition. The MKO use exaggerated intonation to help emphasis rhyming patterns. Zulfugarova (2018) suggest that intonation is how something is said rather than what is being said. Rhyming can often be a shared activity whether doing it with the MKO or peers. This is also reflected in Vygotsky’s thoughts that children learn through social interaction.  
Rhymes can often expose children to vocabulary that they would not necessarily hear otherwise (De Mello et al., 2022). Rhyming can introduce new vocabulary in a meaningful and memorable way. Learning language through rhyme is fun and entertaining (De Mello et al. 2022), making it a useful tool for teachers. The predictability of the rhyme and rhythm makes it easier for children to recall the new word.  
Although the digital story ‘We’re Going on a Bear hunt does not use end rhyming, it does however use rhythm. Hagen and Mills (2024) state ‘rhythm is the placement of elements in time in a regular and repeated pattern’.  Both repetition and rhythm promotes children to listen (Pearson, 2025) and can encourage them to predict what may come next. The practitioner pauses in the story to see if the children can predict what word come next. 
Storytelling with pictures.  
Pictures are a common use in books, particularly for younger children (Ndlvou, 2024). Illustrations are a key part to support children with literacy skills and support children to interpret text (Hall, 2024; Ndlovu, 2024).  According to Nordin, Senn and Rashid (2024) picture books have remained a large part in early childhood education, being used to engage young readers with vibrant illustrations and engaging narratives. Picture books offer a visual aid, helping bridge the gap for complex concepts such as emotions (Nordin, Senn and Rashid, 2024).  Pictures can be used as a powerful tool for learning about different cultures, inclusiveness and even supports the development of critical thinking (Nordin Senn and Rashid (2024).  Hall (2024) and Crawford, Roberts and Lacina (2024) recognises how illustrations in books supports the development of the ability to connect words with meaning. Likewise, Al- Barakat and Alali (2024) also believe when children learn new vocabulary, pictures can help offer an understanding to what that word means.  
Much Like Vygotsky, Bruner (1976) also believed in scaffolding and supporting a learner with MKO. Crawford, Roberts and Lacina (2024) believe through picture books, enabling adults can foster children’s reading skills and responses in ways that are supportive, suited to their developmental level, and meaningful. The pictures in the traditional storytelling helped support the emotions throughout, being able to see if the character was happy or sad. Bruner (1966) introduced three modes of representation that describe how learners process and store knowledge. Bruner (1966) proposed that the ‘iconic’ representation describes learning through images. Picture books effectively use iconic forms, supporting children as they move toward more comprehensive literacy skills.  
Crawford, Killingsworth Roberts and Lacina (2024, par. 3) draw attention that ‘true picture books’ are more complex than illustrated books.  They explain the combination of multiple modes of communication such as images, words and layout, create layered meanings, even though they are often presented in a deceptively simple format. Combs and Higgins (2024) state picture books should include suitable vocabulary, feature a clear and straightforward storyline, and reflect experiences or themes that young children can easily relate to. Picture books can also show children how stories work when they can visualise the beginning, middle and the end. They can promote conversation when talking about what is happening on the page and what they can see in the picture. The practitioner engaged the audience by talking about what could be seen in the pictures during the traditional story telling. 
However, B.J. Novak shown in Waterstones (2014) shows that the presentation from the reader could arguably be more important than having pictures in a story as he reads ‘The Book with No Pictures’. B. J. Novak manages to engage the children with his story by using the tone of his voice and facial expressions instead of illustrations.  
The practitioner chose a colourful picture story with glitter on pages for the traditional story telling section to engage their readers.  Hall (2024) states bright, expressive illustrations that closely match the narrative of a book can greatly enhance children’s comprehension and support their ability to remember information. For the digital storytelling the practitioner chose a book with pictures following the narrative. As observed in the digital storytelling, the practitioner did not have words to read from, depending heavily on the pictures to remember the story. The pictures also allowed for the practitioner to ask questions in digital storytelling such as did the children think the bear looked sad at the end.  
The Use of Onomatopoeia’s
Lastly, in this paper onomatopoeia’s will be discussed. Onomatopoeias are real life sounds from the environment (Laing, 2019a). Oxbridge Editing (2024, par 2) outline them as ‘a term used to describe words that phonetically imitate the sound they represent’. Although onomatopoeias are found to be used by a lot of young children, there appears to be little research in this area (Laing, 2019b). According to Laing (2019a) onomatopoeic words are easier to process and understand than non- onomatopoeic. For example, a child may relate to a dog as a ‘woof’ rather than ‘dog’. Bako and Napitupulu (2024) believe this is because children start the language acquisition process by hearing words in their environment and then trying to copy them. Skinner (1957) agrees, suggesting that first language acquisition is driven by external factors, especially environmental stimuli. However, one thing to consider is different languages have different words for ‘woof’. 5 Language podcast (2025) suggest that we mimic what a dog ‘should’ sound like in a person’s own language, and that there is no right or wrong answer. Language Podcast (2025) continue to state that sounds are heard differently depending on the language that is spoken, which is why Korea say ‘meong’ instead of ‘woof’ learning through habits of what they see, hear and read around them. 
Skinner (1957) also believed children acquire language in the same way they learn other habits which is through interaction with their environment. However, Chomsky (1980, p.3) critiqued his work arguing that language is unlearnable and is acquired anyway even if they experience ‘poverty of the stimulus’. However, if the practitioner had read the story in a monotone way and presented it with a lack of stimuli, it would not have been as interesting for the listeners resulting in them becoming less engaged. Grice, German and Warren (2024) describe intonation to be expressions, tones and pitch. The practitioner used intonation when reading both traditional story and digital story, having a louder voice through the snowstorm and being quieter when they ‘tip toed’ through the cave. The practitioner also changed facial expressions to portray if the characters were feeling scared. Wilkinson (no date) believes the most important part of storytelling is to have fun, be confident and embrace different voices as children are not there to judge but to enjoy.  The practitioner also changed voices to depict the character being sad in the traditional storytelling. Using intonation with onomatopoeia’s promotes oracy by emphasising sounds that children may copy in the future. Wang and Pan (2024) recognise without intonation, speech can sound unnatural and that intonation can support oracy skills and communication by making speech clear and meaningful. Frota and Butler (2018) draw attention to how intonation can help children work out whether a question is being asked as depending on a person’s pitch. 
As observed in the digital story, onomatopoeias were used throughout the story. ‘We’re Going on a Bear Hunt’ consisted of sounds that would have been present during the adventure. The characters went swish through the long grass, splish splosh through the river and so on. The practitioner presented images on screen that accompanied the onomatopoeias. Onomatopoeias add ‘expressive and emotive feature’ to the story to help younger listeners have a better view and understanding of the worlds around them (Riabova and Kobenko, 2015, p.126). 
Conclusion 
Using the immersive room for the digital storytelling was seen to be a fun experience, however if the practitioner were to do it again, they would recommend having the words up on the screen, as holding the controls for the screens prevented the practitioner from being able to hold the book to read from. The use of rhyme in the traditional storytelling can encourage children to predict what words are coming next. The pictures can help the children to follow the narrative and create a picture of what is happening. Finally, when researching onomatopoeia’s Catherine Laing was very informative and is where most of the research regarding that subject came from for this assignment. Overall, this module has been enjoyable, and a lot of knowledge has been gained that will be transferred to practice. 
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