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Demonstrate your understanding of the development of early communication and language skills by reviewing relevant literature. Identify an approach (AAC or ICT) that could be implemented with a pupil at your school in order to enhance their communication skills following your assessment of their level of communication. Include in your assignment a rationale for your choice of intervention taking into consideration any ethical implications that may arise.

Introduction
For effective learning within an educational setting it is vital that the communication levels of the students are assessed, understood and developed appropriately to aid the learning that takes place. Within special education there can often be a vast difference in the student’s ability to communicate effectively, which can often present a challenge to the teacher. It is widely seen that communication is fundamental to education (Golbart & Ware, 2015) and that when effective communication occurs it enhances learning, helps to regulate students, improves proactive behaviour management and more importantly ensures that the individual’s health and wellbeing is safeguarded and nurtured (Brebner, 2016).

What is communication

Communication is the transfer or exchange of information between two or more participants and begins to take place from the birth of the child and continues throughout their lives, and it is recognised as a basic human need. It is widely seen that there are two different factors that affect the progress of early communication; sociolinguistic and psycholinguistic. Psycholinguistic theories focus on the impact of cognitive development on communication, where as sociolinguistic theories are concerned with how social interaction impacts the development of communication (Kasper & Kellerman, 1983). Many models/assessment tools use a variety of levels to assess communication, and these tools help to understand the progressions that a typically developing child would make. These levels include: Pre-Intentional behaviour, Intentional behaviour, Unconventional communication, Conventional communication, Concrete symbols, Abstract symbols, language. These levels were taking from The Communication Matrix (Rowland, 2011) however these are widely seen in other assessment tools, with some splitting the levels into sub sections when assessing learners with less expressive ability. The first forms of communication that occur in a young baby are unintentional/pre-intentional behaviour and intentional behaviour. Unintentional behaviour is based around an individual getting their needs met, such as a young baby crying when it is hungry. This is unintentional because the baby has recognised that it has a need (hunger) but does not know how to get the need met. Unintentional behaviour is also seen as signals and messages sent from an individual of any age to a receiver that are not sent on purpose. These signals are based upon facial expression and body language, and can be interpreted in many different ways. Even though both pre-intentional and unintentional behaviour are mainly the same when looking at a baby, pre-intentional behaviour/communication applies to the cognitive ability of the individual rather than applying to the sender being aware of the message that is being sent. Therefore, an individual with a learning disability may remain in the pre-intentional stage of communication for the entirety of their lives, where as a typically developing baby would soon progress from pre-intentional/unintentional behaviour onto intentional behaviour and progress through the aforementioned levels. When looking at pre-intentional behaviour, The Affective Communication Assessment (ACA) and the Early Communication Assessment (ECA) (Coupe et al. 1985) are good tools to help to understand the stages of early communication.  Both the ACA and ECA are observation-based assessments that were developed to assess the communication of individuals with Profound and Multiple Learning Difficulties (PMLD) (Golbart and Ware, 2015). They are response driven assessment tools that allow the identification of behaviours or cluster behaviours which develop into profile of communication that is produced for an individual. The ACA is based upon pre-intentional emotional responses to stimuli, whereas the ECA includes this but progresses further into intentional communication (behaviour) and is based upon Piaget (1952) six sensory stages of cognition. Both assessments are broken down into similar levels: Level 1: reflexive level – responding to internal and external stimuli (mainly sensory) where the signals need to be interpreted by a familiar communicative partner, for example, frowning when given a food that is disliked. Level 2: reactive level – this level is linked more to care giving and the introduction of turn taking where the individual displays reactive behaviours to more stimuli (still mainly sensory) including reacting to people, such as smiling when hearing their mothers voice. There is also the introduction of babbling and vocalising but not recognisable speech. Level 3: proactive level – This level introduces the element of exploration via looking and reaching movements that again are only given meaning by the receiver. The meaning given is usually placed on discovery rather than intention, such as an individual reaching for toy that they want to explore. The ECA adds a fourth and a fifth level of intentional communication (behaviour); the primitive level and the conventional level. Intentional behaviour is therefore communication where a message is sent from sender to receiver with a purpose. This can be done in many different ways; and its assessment is a good way to understand its development. Level 4 – The primitive level is seen as the transition from pre-intentional to intentional communication where the context in which the communication occurs is important to understanding its meaning, such as throwing a cup which could represent a number of different messages from the individual to the care giver/receiver. This level also introduces the individual using the adult as a means of communication, such as leading an adult or caregiver to a desired object, where there is questionable intent that is dependent on the context, however Coupe O’Kane and Golbart (1998) suggest that the use of an adult to gain an object, or the use are of an object to gain attention are the first signs of intentional communication at this stage. Level 5 – conventional level – this level is based on intentional behaviour that the communicative partner is able to place meaning to with greater success due to the conventional nature of the communication. This level places greater emphasis on gestural communication, where the intention of gestures and actions are sometimes accompanied by vocalisation and are all performed specifically for communication. The ECA discusses that communication falls under an umbrella of areas that are functions of communication, which include; Affective communication – adult interpretation of responses to internal and external stimuli, mutual gaze – periods of eye contact (linked to intention in level 4), social organisation of communication – the construction and termination of communications through a range of actions (early conversations – although not always with speech), joint reference – sharing of information such as toys and people, turn-taking and social interaction – Early dialogue where space and time is left for the individual to respond, comprehension in context – responses to an adults verbal and non-verbal communication, communicative intentions – using an adult or an object to obtain a goal – with a purpose, cognitive roles – acting upon the environment to with meaning and understanding, first meanings – first words that are usually linked to experiences or influences, imitation – ability to construct internal representation of the behaviour of others (Owens, 1984), auditory and visual behaviours – response to stimuli displayed through looking, vocalisation and reaching, vocal production – development of speech, and physical production use of facial expression and body to communicate (O’Kane and Golbart, 1998). The areas cover all levels of pre-intentional and intentional communication and are used to carry out an assessment of an individual’s early communication levels. It is important that a description of information of these areas is included in describing early communication and language within the context of this study as these areas are where signs of any impairment or disability are displayed or recognised. This can be seen for example in auditory and visual behaviours where responses may not be as expected in this stage due to a disability, such as a response to a sense being overstimulated. This could then affect any assessment or planned intervention that could take place.
Using the Communication Matrix (2013) as a model to describe the development of communication beyond pre-intentional/intentional behaviour gives a clear picture of the levels a typically developing individual will incur. It also adds that there are 4 main reasons for communication to occur; to refuse unwanted things, to obtain things, to engage in social interaction and to engage with information. The four reasons for communication are then applied in the assessment across the levels which include; Pre-Intentional behaviour, Intentional behaviour, Unconventional communication, Conventional communication, Concrete symbols, abstract symbols and language. Level 1 – Pre-intentional behaviour occurs between the age of 0-3 months in typically developing child, whereas Level 2 – Intentional behaviour occurs between 3-8 months (expected age range of development will furthermore be given in brackets, with all figures given when looking at a typically developing child) (Rowland,2011). Level 3 (6-12 months) - Unconventional communication is a large progression from the earlier levels with the use of intentional pre-symbolic gestures, body language/movements and vocalisations. These gestures can be quite difficult to interpret and usually depend upon a relationship being built between sender and receiver in order of the communication to be understood. This is due to the unconventional nature of the message being sent from the individual. The behaviours included in this area are usually replaced by more conventional behaviour during level 4, if the user is cognitively able to progress. There are however many cases of individuals who continue to use these gestures and it is therefore a challenge of any adult who works with a student at level 3 to understand the unconventional gestures they use to communicate in order to build up a relationship. Level 4 (12-18 months) – Conventional communication is a more socially accepted form of communication that is easier for a receiver to understand without first building up a relationship. This level again includes the use of gestures, body language/movements, vocalisations and facial expressions. The gestures included in this level are movements such as nodding the head to communicate ‘Yes’, shaking the head to communicate ‘No’, pointing at a desired item, or waving to communicate ‘Hello’ or ‘Goodbye’. These in comparison to level 3 are gestures that an individual would us throughout their lives. Level 5 (12-24 months) – Concrete symbols. This level is usually skipped by a typically developing individual who moves straight from level 4 to level 6. This level introduces the use of concrete symbols which are objects, symbols or graphics that are directly linked to what they are describing; either to a physical object or referring to an action, emotion, choice etc. An important factor in the use of these symbols is that the meaning of the symbol has to be clear. This ensures that they are easy to understand for both the individual and the receiver, as concrete symbols are often used in the absence of speech, although not always. Level 5 is an extremely important area of communication when looking at working with students with SLD/PMLD as many students function within this level, and its use is also very effective way of aiding the learning that occurs both inside and outside school. Rowland (2011) also discusses the impact that Level 5 has in the communication of individuals with a disability, especially with those who are without speech, stating that concrete symbols ‘may be the only type of symbol that will ever makes sense to them’. This area will be investigated in more detail when planning an intervention for a student. Level 6 (12-24 months) – Abstract symbols are usually used in the form of spoken word but can be accompanied by a gesture such as pointing. The actions or vocalisations are classed as symbols because they stand for something else, such as an individual saying “choo choo” to request a train or “ho ho ho” which stands for Santa Claus. The vocalisations at this stage are stand alone and are not linked as part of a sentence. They are described as ‘Abstract symbols’ because they do not bare any physical resemblance to the word or object that is desired. Spoken word however is not the only form of abstract symbol as this can also include written word, pictures or symbol, braille and graphics such as fire exit signs. From experience, abstract symbols can be very difficult for students within special education to attach meaning to in comparison to concrete symbols. This is especially seen when working with students who have speech but have limited reading ability. It then shows how difficult it can be for students to decipher abstract symbols rather than concrete symbols. Level 7 (Begins around 24 months and continues until mature language users, typically around age 5) – Language is when a child or individual begins to link together the symbols or vocalisations seen in Level 6 together whilst understanding what the combination means, and understanding the importance of the order of the symbols. Another communication tool that use similar levels to describe early communication and language is Routes for Learning (RfL) (Welsh Assembly Government, 2006). RfL is again an observation-based assessment tool that looks at the learner’s responses to stimuli such as environment, activity and situation. The difference between RfL and the aforementioned assessment tools is that although RfL uses levels for the assessment, the structure is far from the linear approach that ACA, ECA and the Communication matrix uses. This structural approach is deliberate as it reflects the reality of working with children with learning difficulties who do not follow typical development strategies. RfL was mainly design to assess the communication of individuals with PMLD however it is used across education. In terms of its content it is used covers many of the same levels as the other tools, however only progresses to around 18 months of a typically developing child. It can however be used to assess an individual with a learning difficulty at any age, and is a good tool to monitor the progress of an individual whilst also helping to map out future areas for improvement via its communication paths illustrated on its Routemap (Routes for Learning, 2006). More recently the Welsh Assembly Government have produced documentation to follow on from RfL including the Literacy and Numeracy Framework (LNF) (2013) and the Successful Futures curriculum (2018). In summary there are a number of assessment tools available to teachers, all of which follow very similar formats in describing early communication and language.
The importance, however, lies in the reasoning for assessing and developing the communication of children with additional learning needs and can be seen when looking at the Communication Bill of Rights (2016) which states that “all people with a disability of any extent or severity have a basic right to affect, through communication, the conditions of their existence”. It is also recognised in The United Nations Convention on the Rights of the Child (1990), where it could be included in many of the articles, however article 23 resonates more due to the nature of this assignment; A child with a disability has the right to a full and decent life in conditions that promote dignity, independence and an active role in the community. Providing a means to communicate choices effectively unlocks the opportunity to meet all of the above conditions within the article. It is therefore the duty of a teacher to ensure that all efforts are made to implement a communication strategy that will allow an individual to communicate to the best of their ability.

Ethical Considerations

This assignment will now look to identify an assessment tool to assess a student’s communication in order to implement an Augmentative Alternative Communication (AAC) strategy. The pupil who will remain completely anonymous, and from now on be referred to as Pupil A, was picked at random. There is no risk of that student or the school being identified in any way from the information within this assessment. There is no personal information, or information relating to the student included in this assignment and all further information has been produced for my benefit as an educator and to improve my practice within my role as a class teacher. 

Pupil profile

Pupil A is a female student in Year 10. She has Profound and Multiple Learning Difficulties (PMLD) and is non-verbal. It is very clear when working with Pupil A that she is cognitively able to make choices and often displays this using physical actions and gestures. She also has very good receptive skills that far surpass her expressive skills and this was therefore the main reason for planning an intervention that will work for her. Due to her difficulties with her expressive communication Pupil A will often become frustrated when she is not able to communicate her decision or choice to staff and students and this can sometimes lead to negative behaviour. This also has a negative impact on her learning as well as her engagement in tasks. These reasons alone are enough to warrant a large focus on choosing an appropriate intervention that works for Pupil A, however, it is also vital that the intervention chosen is successful (although it is obvious that this cannot be guaranteed, and that progress will still be limited to the students cognitive ability), as any further deterioration in Pupil A’s behaviour, or increase in Pupil A’s anxiety or frustration could lead to further, and potentially escalated, negative behaviour.



Assessment

When deciding on an intervention to improve Pupil A’s communication and behaviour and to meet the needs of the student, it was important to find an assessment tool that is suited to her level of cognitive ability. The Affective Communication Assessment (ACA) and Early Communication Assessment (ECA) (Coupe et al. 1985) were disregarded in this case because although it gives a very good outline of positive and negative responses of an individual to stimuli, Pupil A displays a mixture of intentional and pre-intentional communication and therefore it was felt that a more in-depth and advanced assessment tool was needed. The Routes for Learning assessment was also discussed as a potential tool to use however it was felt that the Communication Matrix would give a clearer picture of Pupil A’s communication due to her higher levels of cognitive ability. As mentioned, the communication matrix was chosen as an assessment tool to assess Pupil A’s communication as it was felt that this could provide a more in-depth assessment of her communication and give a clearer picture of how to meet her needs. The communication matrix is a tool that allows a practitioner to track an individual’s expressive communication and gives possible development strategies to try to improve on their communication skills using effective activities. It also allows a teacher to track the progress that a student is making towards their targets and evaluate the impact the new strategy has had on the individual.  The assessment for Pupil A using the communication matrix can be seen below (figure 1).
[image: ]
	










Figure 1. Pupil A’s Communication Assessment using The Communication Matrix

Pupil A’s assessment showed that she is beginning to master Level 3 – Unconventional communication and is showing that her abilities in Level 4 – Conventional Communication and Level 5 – Concrete Symbols are emerging. From figure 1. It can be seen that Level 5 – Concrete symbols is emerging in more areas than Level 4. It is therefore suggested that this Level is the main area for intervention as this is the current level Pupil A is working at and as result will being to show more progression. 

Choice of Intervention

When choosing an intervention, it is important that the assessment results are taking in to consideration. With this in mind Augmentative and Alternative Communication (AAC) strategy will be implemented based upon concrete symbol activities. AAC’s involve the use of a variety of different tools or strategies to help to compensate for severe expressive communication disabilities (Downey & Hurtig, 2003). AAC’s can come in many different forms and it is therefore a challenge to choose an appropriate one for the individual. There are a range of low-tech, mid-tech, and high-tech systems that used for AAC, however there are factors such as cognitive ability, mobility and funding that often impact the choice of AAC used. There are a range of AAC’s in this area that are used within the school. Grid Player is an example of a high-tech system that is used successfully within the school. Grid player is a tablet-based application that provides instant access to symbol and text resources that aid communication. It is an intervention that sits within the concrete symbols level of the communication matrix and allows the user to access symbols that have been pre-programmed, to make choices, express needs and wants as well as progressing to written words if appropriate. An example of a low-tech strategy to develop communication at this level is the use of objects of reference. These are widely used as an aid to communication throughout the school, however can be used with individuals if appropriate. Objects of reference is the use of an item that has meaning to the individual such as a spoon representing dinner time. They are initially used to show what is happening next but can be developed in the use of timetables to show the plan for a day, they can be used for the student to request something. A drawback of this is that their use is only a very simple form of communication and Pupil A is able to communicate both receptively and expressively at a higher level. A bag or box of objects or reference can also be quite bulky which can present issues with a student carrying them around the school, or the objects being readily available should the teacher need to draw on them quickly.
Picture Exchange Communication (PECS) is a low-tech AAC system that was first developed in 1985 by Bondy and Frost (Bondy & Frost, 2011), and although it is a system that in essence is basic, it has very successful results (See Chua & Poon, 2018; Ganz, 2018 and https://pecs-unitedkingdom.com/pecs/). The aim of PECs is to provide individuals with functional communication (Anderson et al, 2015). Is split into six phases; how to communicate, distance and persistence, picture discrimination, sentence structure, responsive requesting and commenting. Each individual needs to progress through the early stages of PECs before progressing on to more complex means of communicating using the system. Phase 1 – how to communicate – teaches students the process of using PECs through using items that the students want, this involves providing a simple exchange of a picture for an item. When the student begins to master this, they move on to phase 2 – distance and persistence – where the individual gets the chance to use the skills learned with different people, in different places; still using a simple single picture form of the system. Phase 3 – Picture discrimination – This phase begins to introduce more symbols starting with a choice of two, where the outcome is usually predetermined, however the learning is based upon the process rather than the result. The system then progresses through the phases where sentence structure starts to be introduced, and the use of the system is expanded throughout the student’s curriculum. Due to recent advances in technology, PECS is now available as a tablet application (app) that enables uses to create a bank of pictures that can be organised as they would in a PECS communication book. From a teacher’s perspective, having the availability of the app is a very time efficient benefit as it saves printing, cutting and laminating a large number of pictures to set up an initial communication book, however tablet technology remains very expensive, with a limited number of children having a device for communication purposes.
Due to reasons given above and the success that PECs has already nurtured within the school it is decided that this will the chosen intervention used with Pupil A.
The intervention will take place initially during one session a day and will focus on phase 1 of the system (how to communicate) and then increase as Pupil A progresses to phase 2 (distance and persistence). The daily morning break session will be utilised as the initial session as this is a time where Pupil A is motivated, and there is an easy opportunity for simple choice making. As stated in the training of PECs, motivation in key to the success of its implementation therefore break will provide a semi structured session where there are items that Pupil A really wants and will therefore be motivated. When Pupil A moves on to phase 2 of the system there will then be a reliance on other staff within the school who have received PECs training to implement this system within their lessons. Pupil A will then continue to work towards developing her communication skills by having timetabled sessions with the aim of developing her use of PECs in a variety of scenarios with slow progress predicted. As mentioned in Anderson et al (2015) PECs is not useful for every learner, as is the case with every strategy or system that is implemented in special education. Linking back to Routes for Learning; individuals with severe and profound and multiple learning difficulties all develop differently, and it is therefore the duty of the teacher to plan, implement and evaluate interventions such as the one in this assignment to try to improve the opportunities for the student to the best of their ability. If this intervention proves unsuccessful then the process will restart and a new intervention will be sort to try to improve the communication skill of Pupil A.

Conclusion

To conclude, it is hoped that this intervention will help to develop the communication skills of Pupil A. The extent of the progress will be assessed using the communication matrix every half term. The re-assessment process will take place every half term as it is expected that progress will be slow to begin with, however if successful, it is believed that this intervention may prove very effective when looking at the ability of Pupil A. 









References

Bondy, A., & Frost, L. (2011). A picture's worth : PECS and other visual communication strategies in autism (2nd ed., Topics in autism). Bethesda, Md.: Woodbine House.
Brady, N. C., Bruce, S., Goldman, A., Erickson, K., Mineo, B., Ogletree, B. T., Paul, D., Romski, M., Sevcik, R., Siegel, E., Schoonover, J., Snell, M., Sylvester, L., & Wilkinson, K. (2016). Communication services and supports for individuals with severe disabilities: Guidance for assessment and intervention. American Journal on Intellectual and Developmental Disabilities, 121(2), 121-138. 
Brebner, Chris. (2016). Early childhood educators’ understanding of early communication: Application to their work with young children. Child Language Teaching & Therapy, 32(3), 277-293.

Coupe, J., Barton, L., Barber, M., Collins, L., Levy, D., & Murphy, D. (1985) Affective Communication Assessment. Manchester Education

Coupe-O'Kane, Goldbart, & Goldbart, Juliet. (1998). Communication before speech : Development and assessment (2nd ed.). London: David Fulton.

Downey, D., & Hurtig, R. (2003). Augmentative and alternative communication. Pediatric Annals, 32(7), 466-74.

Ganz, Jennifer B. (2012). The Picture Exchange Communication System (PECS): A Promising Method for Improving Communication Skills of Learners with Autism Spectrum Disorders. Education & Training in Autism & Developmental Disabilities, 47(2), 176-187.

Goldbart, J & Ware, J. (2015) Communication. The Routledge Companion to severe, profound and multiple learning difficulties. London: Routeldge.

International Society for Augmentative Alternative Communication. (1985). Augmentative and Alternative Communication : AAC.

Kaiser, Ann P. (2011). Advances in Early Communication and Language Intervention. Journal of Early Intervention, 33(4), 298-310

Kasper, G., & Kellerman, E. (1983). Communication strategies : Psycholinguistic and sociolinguistic perspectives (Applied linguistics and language study). London: Longman.

Lacey, P., Ashdown, R., Jones, P., Lawson, H., & M., P. (Eds.). (2015). The Routledge Companion to severe, profound and multiple learning difficulties. London: Routledge.

Piaget, J. (1952) The Origins of Intelligence in Children. New York: International Universities Press.

Picture Exchange Communication (1985) Accessed at https://pecs-unitedkingdom.com/pecs/ (Last accessed 12th January 2020)

Routes for Learning: accessed via https://hwb.gov.wales/curriculum-for-wales-2008/routes-for-learning (Last update 19th January 2019).

Rowland, C. (2011). Using the Communication Matrix to Assess Expressive Skills in Early Communicators. Communication Disorders Quarterly, 32(3), 190-201.

Skinner, B. (1957). Verbal behaviour. New Jersey: Prentice-Hall.
The United Nations Convention on the Rights of the Child (1990) https://downloads.unicef.org.uk/wp-content/uploads/2016/08/unicef-convention-rights-child-uncrc.pdf?_ga=2.253469132.472395158.1578847465-1327139794.1578847465 (last accessed 12/01/2020)

The Communication Bill of Rights (2016) Accessed at https://www.asha.org/uploadedFiles/NJC-Communication-Bill-Rights.pdf (Last accessed 12th January 2020)

Welsh Assembly Government (2006) Routes for Learning: Additional Guidance. Department for Education, Cardiff.

Welsh Assembly Government (2018) Successful Futures, Looking at the Curriculum and Assessment Arrangements in Wales. Accessed https://gov.wales/sites/default/files/publications/2018-03/succesful-futures-a-summary-of-professor-graham-donaldsons-report.pdf (last accessed 12th January 2020)

image1.png
Level Al

1 Expresses
Pre-Intentional IR
Behavior
Level B1
i Protests

Intentional
Behaviour

Level

3

Unconventional
Communication

Level c1
4 Refuses,
Conventional Reisce
Communication
Level c1
5 Refuses,
Concrete Reisce
Symbols
Level c1
6 Refuses,
Abstract Rejects
Symbols
Level c1
7 Refuses,
Rejects

Language

Expresses Comfort

B2

Continues Action

Cc2

Requests
More
Action

Cc2

Requests
More
Action

Cc2

Requests
More
Action

Cc2

Requests
More
Action

Cc2

Requests
More
Action

c3

Requests
New
Action

c3

Requests
New
Action

c3

Requests
New
Action

c3

Requests
New
Action

c3

Requests
New
Action

A2

B3

Obtains More of Something

ca

Requests
More
Object

c4

Requests
More
Object

ca

Requests
More
Object

c4

Requests
More
Object

©

Makes
Choices

©

Makes
Choices

c5

Makes
Choices

c5

Makes
Choices

cé

Requests
New
Object

cé

Requests
New
Object

cé

Requests
New
Object

cé

Requests
New
Object

c7

Requests
Absent
Objects

c7

Requests
Absent
Objects

c7

Requests
Absent
Objects

A3

Expresses Interest in
Other People

B4
Attracts Attention

c9
Shows
Affection
c8 c9
Requests Shows
Attention  Affection
c8 c9
Requests Shows
Attention  Affection
c8 c9
Requests Shows
Attention  Affection
c8 c9
Requests Shows
Attention  Affection

Cc10

Greets
People

Cc10

Greets
People

Cc10

Greets
People

Cc10

Greets
People

c11

Offers,
Shares

c11

Offers,
Shares

c11

Offers,
Shares

c11

Offers,
Shares

C12

Direct Your
Attention

C12

Direct Your
Attention

C12

Direct Your
Attention

C12

Direct Your
Attention

Not Used
Emerging
Mastered
Surpassed
Cc13 C14
Polite Answers
Social Yes/No
Forms Questions
Cc13 C14
Polite Answers
Social Yes/No
Forms Questions
Cc13 C14
Polite Answers
Social Yes/No
Forms Questions
Cc13 C14
Polite Answers
Social Yes/No
Forms Questions

C15
Asks
Questions
C15 C16
Asks Names
Questions Things/
People
C15 C16
Asks Names
Questions Things/
People
C15 C16
Asks Names
Questions Things/
People

Information

c17

Makes
Comments

c17

Makes
Comments

c17

Makes
Comments





