This assignment will look at the global perspectives in education and the barriers facing education in a universal education, also how the governments and international organisations are seeking to overcome these challenges that affect education for all, for some children in the developing world, the ability to attend school is sporadic at best.  There is a big disparity between the richer countries and those countries who struggle to provide an education for all their children, the education supplied in some countries are free, however, in some countries, families must pay for their children to go to school. 
According to www.researchgate.com (2014), the “findings suggest the main barriers to participation and retention are a mix of family and school-based factors encompassing issues of affordability and accessibility of school, and family and cultural circumstances”. There is also disparity between the gender of the children if the families have high levels of poverty. The value of a sustainable global education community will help to develop an understanding of how we are responsible for looking after our environments. However, “the countries with the highest out-of-school rates also tend to be among the poorest countries in the world” UNESCO (2018). It is these countries that require substantial support to enable them to create a better environment in which to live and to begin to recognise that we all need to create an environment which is pleasant to live in.
The country which has been chosen to explore the barriers to accessing good quality, consistent education for children and young people is The Gambia.  The Gambia is a small country in mainland Africa with a population of 2,173,999 but there is a big difference in the education levels between boys and girls and men and women. The Gambia covers a land area of about 10,689 square kilometres. The population density is almost 179.1 people per square kilometres. The Gambia has an exceptionally low literacy rate, and one of the highest tuition fees in the world in comparison to the country’s GDP.  This small mainland African country is ranked near the bottom of all countries in the world for its educational performance.  Nevertheless, The Gambia used to be a popular place for tourists in Western Africa, but only for a short amount of time because their governments did not pay into helping the economy to sustain what could have been a successful investment into their economy, www.researchgate.com (2014). 
Although The Gambia is not a country with a prevalence of conflict or war, it has been affected by Covid – 19, however, not largely affected by Covid – 19. It is noted nonetheless that The Gambia is very much affected by substantial poverty in some parts and is still struggling to reform itself to eliminate poverty in the hard-to-reach villages. Not many residents secure well paid jobs in The Gambia, due to the inferior education system. The jobs usually carried out by the people of The Gambia, customarily consist of working in the areas of farming which include cereal and rice products as well as fishing. In The Gambia, most of their produce traded in the country, entails produce, such as cloth and indigo dyes, these along with the cereal and rice products are transported through the river in the south towards the Savanna, Mwakikagile (2010). 
The price paid for these goods in the developed world, is extremely low, however, this is not sustainable for countries such as The Gambia, the work needed by the communities in The Gambia, is particularly time consuming and demanding for such low returns on their personal incomes.  This is not supporting a sustainable environment, more attention needs to be made to fair trade produce, this is the only way that the communities will be guaranteed a decent wage for their work, therefore, being able to provide an education for their children instead of having the children working the land. 
Before the 1988-2003 Education Policy was formulated, less than 50% of Gambian children went to school. Recently, girls have been assisted by the government to have their school fees paid for them, in the past the boys were able to attend school if their parents had money, nevertheless, many children would leave the education system, usually due to money issues in the family. www.accessgambia.com  (2005)
The government of The Gambia is not wholly adhering to the UNCRC Article 28, where it states, “to make primary education compulsory and available free to all”. This is not the case in The Gambia, as a low-income country, they are very slowly trying to become a developing country, where the position of women and girls in education is still placed exceptionally low in their values of the education and employment sector.  
The Dakar Framework for Action (2000) has a similar status and aims as the UNCRC which states that “by 2015 all children, particularly girls, children in difficult circumstances and those belonging to ethnic minorities, have access to and complete free and compulsory primary education of good quality”. However, children and families who live in more isolated areas with traditional values and who do not have information about the more developed world, will lack the knowledge of what is a good and effective education. In the United Kingdom, we expect our families to send their children to school every day to guarantee that the children and young people leave the education system with the qualifications and skills needed to be able to attend university and then ensure their prospects of securing a job and particularly for girls, it is now especially important and that they will  be confident that they can go up against the males on an equal base to secure the job they want to do.
The trend of sexism is still dominant in most parts of The Gambia. The sexist attitude which inevitably shows that males are thought more of and are more superior Griffin (2008). In The Gambian society, the male dominant approach, enables them to be able to access education and to stay in education longer than the girls would be permitted to, or even if the girls get the chance to attend school. This is dependent on the parents’ wealth of the family and if the girls are needed to be at home to help with the housework or to look after younger siblings.  If the families are unable to afford the education, then there will be extraordinarily little chance for the boys to go to school either. The United Nations have produced 17 Sustainable Development Goals and one of the goals is noted as, “Education is the key that will allow many other Sustainable Development Goals to be achieved.  When people are able to get quality education they can break from the cycle of poverty”.www.un.org (no date).

In 2019, public spending on education as a share of GDP for Gambia was 2.9 %.  Education in Wales receives £1.88 billion, the Welsh Governments mission statement states that “Making sure everyone can learn the things they need to help them in life and to find a job, no matter where they come from”, (Welsh Government 2020). In the United Kingdom, it spends 5.24% of their GDP on education, (UNESCO 2021). From looking at these statistics, it is now understandable that the importance of education in the United Kingdom, is of paramount importance to our governments and people.  The United Kingdom utilises almost double the amount of money into their education system compared to The Gambia.  
It was published by www.borgenmagazine.com (2017) that the majority of people of The Gambia live in poverty due to political history. In 2017, more than 60% of The Gambia’s population lived in poverty.  President Jammeh, who ruled for nearly 20 years, used tactics of fear in his people. It was reported that he said in the 2006 elections, that “he will develop the areas that vote for me, but if you don’t vote for me, then expect nothing”. It appears that this was what he achieved.  How many of the people that speech was aimed at, actually had the opportunity to hear the speech and go and vote.  The vast majority of hard-to-reach villages and communities would not have heard the speech would have had the ability to read or even have electricity and/or a television or the technology to be able to hear it on the news or via social media or internet.  Even though parts of The Gambia have the internet, the more remote the villages, the reduced amount of opportunity they have to have it installed in the communities, or even be able to use it, this could be to connection issues, money, and literacy skills.  This impedes the people in the hard-to-reach areas from education. 
Theoretically, if governments are not willing to help the poorer areas of their countries, then the communities in which the people need the most support and help, will be left behind in their knowledge and skills, therefore, eventually needing more support from the government in the future. The current Prime Minister is facing the challenges that need fixing, such as lack of skilled workers, medical staff, and qualified teachers.  The country needs repairs to buildings, such as schools and making peoples housing more habitable, these can be completed by using the sustainable resources in their country, if there were the people with the skills, however, the country does not necessarily have the economic structure in place to be able to pay a decent amount of money for the development of villages.
During a conversation with Andrew Jones and his wife Michelle, Andrew is a retired Head Teacher and Michelle is a retired Teaching Assistant who volunteered to teach in The Gambia for 18 months, the discussions regarding the experience, were enlightening. The conditions which they have to endure are tough and not everyone who goes there to volunteer may not enjoy the experience and return to the United Kingdom sooner than planned. The following information was about their experience. The Gambia, rely on volunteers to go there and spend a year working in the schools in the hard-to-reach villages, sometimes these class settings will be set up in a shack in one of the villages, volunteers who go to work, have their own challenges to overcome, these people, will have possible transportation issues, they live in further out districts with more facilities especially clean water and sanitation facilities.  The teachers will travel approximately two hours to arrive at the school ready to teach.  The teachers are not always qualified teachers in the United Kingdom but have a higher level of education and want to impart that knowledge to the children, regardless of levels of poverty and family situations. He also noted that in these schools, sanitation is not developed, there is no drinking water, and the majority of children did not eat breakfast before they come to school, they are usually hungry and tired before they attempt to learn in the makeshift school. Maslow (1954) communicated his thoughts on what human beings need to be able to move between his hierarchy of need.  Maslow reported that a child’s physiological needs have to be met for them to be able to move on to the next stage, Aubrey and Riley (2017). Children in The Gambia, very rarely have these basic needs met, therefore limiting their ability to concentrate in school and achieve success. The African Charter on the Rights and Welfare of the child, Article 11: states that “every child has the right to an education”, UNICEF (date not known). This again stands in line with the UNCRC and UNESCO.
The country must look at the strategies that can be used to get the country out of poverty and to look at the laws governing a better life for everyone. The Gambia needs people who can utilise skills, especially those with ICT skills to implement the building a global village for the country to enable more effective learning and to receive help and support from more developed countries.   McLuhan (1960) had the ambition of the world being transformed into a global village, he says that the earth is smaller because of the advances in communications technology like the telephone and internet, although not physically smaller but the way we communicate with each other is changing rapidly and allows us to be able to look at education across the world, to be able to assess what is being done in different countries and how it is being done.  The globalisation of education can be used as an indicator of educational standards and how we can help communities around the world. “Globalisation, is not simply the ties of economic exchange and political agreement that bind nations and societies, but also the shared consciousness of being part of a global system”, Globalization of Education (2010) 
Through improving education in the world, we can help children to understand that we need to live in a world which needs to be sustainable. Oxfam Education (2014) suggests “Education for global citizenship helps enable young people to develop the core competencies which allow them to actively engage with the world and help to make it a more just and sustainable place”.  
In Wales and the whole of the United Kingdom, we teach our children Education for Sustainable Development and Global Citizenship (ESDGC) as part of the curriculum, especially in the foundation phase in schools, the Welsh Government notes that “Education for Sustainable Development and Global Citizenship seeks to give learners at all stages of education, an understanding of the impact of their choices on other people, the economy and the environment”.  It gives learners an understanding of how they can begin to help others in our world, helps our children to make links between what happens in their communities, locally, and internationally, help our children to understand that not all children have the same opportunities in life as they do.  How we recycle our rubbish and what effect it has on our environment worldwide if we do not recycle or take care of our immediate environment.  Vygotsky believed that children need the importance of cultural and environmental situations to begin to understand the world around them, Gray and MacBlain (2014). 
Aubrey and Riley (2019 p.8) note that, 
“Dewey contended that learning should focus on practical life experiences and social interaction rather than the more traditional and staid manner of instruction and rote learning evident in late nineteenth and early twentieth century schools”.  
This is where the new curriculum for Wales 2022 is now beginning to incorporate more outdoor learning and experiential learning, previously in the United Kingdom, education was all about being in the classroom and sitting and listening. The curriculum is more flexible and fluid, there is a need to plan tasks using pupil voice and to listen to the children and what they want to learn within a given topic.  The need for natural materials which have been sourced locally and recycled.  The teaching staff incorporate, the freedom for the children to access the outdoors and with support to scaffold their learning whilst outdoors if it is needed, otherwise, the children will discuss what they want to do whilst being outdoors, the weather is never an issue to stop the learning.  The provision is planned to be continuous and enhanced to develop an awareness of the environment around them.  A proportion of work undertaken is to raise an awareness of other countries and communities around the world, the children will research this on the internet or pictures are printed out and discussions happen regarding suitable shelters for the families, and how these homes, villages and whole communities can be improved, and how can the children make or build similar structures but what type of home would be better, comparisons of their own homes, for example, running water and sanitation. 
Mepham (2005) cited in Lister (2016 p.250) states that, “there is now a growing body of political philosophy that addresses ‘global justice’ and that considers the responsibilities of citizens and governments of developed countries towards poorer parts of the world”.
A sustainable future includes human rights, conflict and war and identity and diversity. Education for Sustainable Development and Global Citizenship (ESDGC 2008) says that children should understand that they have a responsibility to know about the environment, the choices that they make and how it will impact the environment and the economy.  
In conclusion, transforming education is about creating impact at scale so that every child receives a quality education. Governments make complete changes to deliver education for the most ostracised children in the world, they aim to raise the levels of learning and achievement in their countries, children are now taught to show resilience when learning and how they can learn from others and learn from mistakes, and become accustomed to accepting new challenges in learning, accepting that our outdoors is an extension of the classrooms, to create a natural learning environment.  As educators, necessary tools must be provided to help change the way sustainability is delivered in the classrooms, natural resources, recycled materials to be promoted in the use of art and craft activities.  There needs to be a positive attitude from educators, so that the passion and interest is passed on to the children and they become ethically informed citizens who take pride in their environment and communities.  However, for those countries that are struggling to provide and deliver effective education, there must be constant support and improved finance from richer governments around the world to develop lasting change to the poorer parts of the world to help those countries such as The Gambia to improve how they educate their children, especially the children who live in the hard-to-reach areas of The Gambia and specifically girls.
If learners can make links between, local, national, and global issues we can hope that the contribution to the world and how others live, then hopefully this will generate interest in other’s lives and create a more sustainable future for all.  2992


















References
Aubrey, K. and Riley, A. (2017) Understanding and Using Challenging Educational Theories. London. Sage Publications
Aubrey, K. and Riley, A. (2019) Understanding and Using Educational Theories. London. Sage Publications. 
End Corporal Punishment. Corporal Punishment of children in Gambia (03.2020) Available at: http://www.endcorporalpunishment.org/wp-content/uploads/country-reports/Gambia.pdf [Accessed on 14.02.2022]
Global Education (2012) image. Available at: https://globaleducation.edu.au/global-education/what-are-global-perspectives.html [Accessed on 12.02.2022]
Global Education, (2014). What are global perspectives? © 2012 Commonwealth of Australia. Available at:  http://www.globaleducation.edu.au/global-education/what-are-global-perspectives.html [Accessed on 09/02/2022]
Global Partnership for Education. (2022) Available at:  https://www.globalpartnership.org/who-we-are/about-gpe  [Accessed on 18.02.2022]
Globalization of Education. (2010) Globalisation Theory, The Role of Education – World School’s and Societies. Available at;  https://education.stateuniversity.com/pages/2010/Globalization-Education.html#ixzz7L4YmyK9B [Accessed on 18.02.2022]
Gray, C. and MacBlain, S. (2015) Learning Theories in Childhood. (2nd ed.) London. Sage Publications.
Griffin, S. (2008) Inclusion, Equality and Diversity in Working with Children. Essex. Heinemann.
Knoema.com (2019) Gambia - Public spending on education as a share of gross domestic product, Available at: http://www.knoema.com/atlas/Gambia/topics/Education/Expenditures-on-Education/Public-spending-on-education-as-a-share-of-GDP [Accessed on 16.02.2022]
Lister, R, (2016) Understanding Theories and Concepts in Social Policy. Bristol. The Policy Press.
Research Gate (2014) Available at: https//:www.researchgate.net/topic/gambia [Accessed on 17.02.2022]
UNESCO (2000) The Dakar Framework for Action: Education for All – Meeting our Collective Commitments, Paris: UNESCO.
UNESCO (2018) Sustainable Development Goals. Available at: http://uis.unesco.org [Accessed on 09.02.2022]
UNICEF (1989) Convention on the Rights of the Child. Available at: https://unicef.org.uk/what-we-do/un-convention-child-rights/ [Accessed on 11.02.2022]
UNICEF (date unknown). The African Charter on the Rights of the Child. Available at: https://www.unicef.org/esaro/African_Charter_articles_in_ful.pdf [Accessed on 19.02.2022]
United Nations. Sustainable Development Goals:17 Goals to Transform our World. Available at: https://www.un.org/en/exhibits/page/sdgs-17-goals-transform-world#:~:text=Sustainable%20Development%20Goals%3A%2017%20Goals%20to%20Transform%20our,learning%20opportunities%20for%20all%E2%80%8B.%20...%20More%20items...%20 [Accessed on 20.02.2022] 
Welsh Assembly Government (2008) ‘Education for Sustainable Development and Global Citizenship: A Common Understanding for Schools.’ Cardiff. Welsh Assembly Government.
Welsh Government (2020) Draft Budget for Wales, Available at:  https://gov.wales/sites/default/files/publications/2020-12/draft-budget-leaflet.pdf [Accessed on 16.02.2022]
World Bank (Sept 2021) Available at: https://data.worldbank.org/indicator/SE.XPD.TOTL.GD.ZS?locations=GB [Accessed on 16.02.2022]


2

