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The focus on delivering quality provision in early years settings has become more frequent since practioners recognise that it can prepare children for education (Early et al. 2018 and Tayler, 2015). Sure Start (no date) claims that this is because involving children in decision making allows them to develop their emotional well-being and contributes to the aspect ‘strong’ child of the birth to three matters document (no date). Howard et al. (2018) believe quality is when a setting improves children’s development and their outcomes. However, Reed and Canning (2012) argue that quality can be hard to define since others may have a different opinion of what quality represents. According to Howard et al. (2018) quality can be split into two processes, which are structural and process quality, and these can be measured using environment rating scales. Process quality looks more closely to the setting’s practice such as adult-child interactions, whereas, structural quality refers to factors such as staff’s qualifications and adult-child ratios (Pauker et al. 2018). The Department of Education (no date) reveals that Environment Rating Scales allow settings to view quality consistently across different areas. Early et al. (2018) and The Department of Education (no date) believes this is because the information collected can display what areas need improving and what areas are working well, and therefore, settings can make amendments to their practice in order to improve the children’s learning experience in the setting (Cottle and Alexander, 2012). Hodgman (2011) also believes these scales are useful since it may be difficult for practioners to spot areas that need improvement when working in a familiar environment. The Department of Education (no date) add that the scales are used by observing a class for three hours. However, Bull et al (2017) criticise this as one observation may not reflect the usual day in the setting. Early et al (2018) agree and state that requiring an accurate review of a settings quality may take longer than one day.

A scale that an early years setting can use to measure quality provision is the Early Childhood Environment Rating Scale. The ECERS consists of seven subscales that are measured which include Space and Furnishings, Personal Care Routines, Language-Reasoning, Activities, Interaction, Program Structure and Parents and Staff (Department of Education, no date and Bull et al. 2017). Additionally, settings can also use the Sustained Shared Thinking and Emotional Well-being scale to measure quality, and this looks at how settings work towards building trust, confidence and independence, Social and Emotional well-being, Supporting and extending language and communication, supporting learning and critical thinking, and assessing learning and language (Siraj, 2017). Such scales are useful in delivering quality as they provide staff with information of what needs improving within their setting (NDNA, no date and Department of Education, 2017). Both scales display information with a rating scale that ranks how effective the setting is at delivering quality in different areas (Department of Education, no date and Bull et al. 2017). However, Cottle and Alexander (2012) reveal that each classroom may have a different perception of the definition of quality and therefore, Brooker (2002, cited in Cottle and Alexander 2012) believe practioners should always reflect on their views with others in order to develop a shared understanding across the setting. Fisher and Wood (2012) believe that such change is more likely to become successful when staff allow for their views to be critiqued in order to develop a new set of beliefs that fit the settings values. Reed and Canning (2010) and Borko (2005, cited in Fisher and Wood 2012) believe a strong leader is needed to ensure that all views are listened to for change to occur. The Department for Education (2017) agree and adds that strong leadership is considered to be critical in delivering high quality as the leader will work with staff to listen to their ideas and put these forward into a plan in order to bring successful change. Such change may require training and continuous professional development in order to be up to date with current best practice that will provide children with high quality provision (Department for Education, 2017 and Bleach, 2013). However, Department for Education (2017) argues that funding may restrict the process of training staff as schools may not have enough money in their budget to provide training, and therefore, advise the use of internal training run by experienced practioners or meetings where staff can share their learning to others. Cottle and Alexander (2012) believes that this professional development can enable practioners to feel valued and found that it improves practioners confidence in their practice.

Settings can improve their practice using the SSTEW scale by involving children in challenging activities that encourage them to extend their thinking and problem solve (Howard et al. 2018). According to Gifford (2016) such challenging activities can deliver quality practice as they can involve play with subjects such as numeracy. For example, a child can problem solve when building a house as they will have to take into consideration the shape and sizes of the blocks and therefore problem solve. Sustained Shared Thinking can then occur as an adult or child can begin to question why they have chosen the certain size and shape of the block and therefore could link to Howard et al. (2018) findings which revealed that children’s numeracy skills are linked more to SSTEW scores than ECERS scores. According to the Department of Education (no date) higher scores are achievable if staff used sustained shared thinking with children by asking more questions such as ‘why do you think this’ as opposed to a closed reply such as ‘yes’ as this will extend their thinking. However, the use of questioning may distract children from their learning since Fisher and Wood (2012) found that staff interfered with children’s play too often by asking too many questions, and this can agitate the child. In addition, reflecting back to Gifford (2016), following the setting’s values to share fruit requires children to think about the quantity, which not only develops their numeracy skills, but also, meets the subscale of building trust, confidence and independence since they are demonstrating good behaviour (Siraj, 2017). Sharing the fruit also complies with article 29 of the United Nation Convention on the Rights of the Child as education should teach children to respect one another (unicef.org no date). This is important as Hodgman (2011) believes good behaviour can enable a child to fit into a setting and develop since they will be aware that their actions will have consequences. The adult plays a role in demonstrating this positive behaviour since children learn how to behave from the attention that is rewarded to them by the adult (Tayler, 2015). Mackenzie (no date) believes that rewarding children for following rules can lead them to demonstrating the behaviour more often which allows them to fit in with others and be involved in activities and this links with the theory developed by Skinner (no date, cited in glowsctland.org 2015) that positive reinforcement can encourage a child to behave in the correct manner which can increase positive relationships between children, linking to finds of Loeb et al. (2004, cited in Department for Education 2015) that high-quality service links to positive outcomes in behaviour. 

High quality service can be also provided through activities that encourage interactions, which are taking into account when measuring the ratings of the SSTEW and ECERS (Department of Education, no date and Siraj, 2017). Following these measurements can lead to settings scoring high on the scales since children will become engaged in the activity when it is planned around their interests (Department for Education, 2017). This may require qualified and experienced staff since they will have the knowledge to effectively plan and assess children’s needs and therefore, Bull et al (2017) and Department for Education (2017) support this as it they found that classrooms that consist of teachers with a bachelor degree show higher scores within the scale. However, qualifications do not guarantee this as Todman (2019) found that staff with high qualifications were not planning activities to meet children’s individual needs and therefore children were not engaged in them.
Howard et al (2018) believe these two scales are useful in reflecting quality and therefore could be effective throughout settings since an inspection from Estyn (2018) found that engagement in lessons and poor behaviour was an issue when children’s voices were not listened to, and when they were not able to contribute to the planning of their activities which fails to comply with article 12 of the UNCRC which states that children should have a voice in matters that involve them (unicef.org no date). Therefore, Howe (1999, cited in Walsh and Gardner 2005) and Hodgman (2011) believe in order to combat this, the setting should promote independence by allowing the children to have some input into the planning of their activities and this will allow them to become more engaged and feel valued since they will be aware that the outcome of the activity relies on their actions (Tayler, 2015). However, according to the Department of Education (no date) high scores cannot be obtained when using the ECERS until basic indicators are met, as the belief is that children are not able to benefit from the high indicators when the basic indicators are not met, linking to Maslow’s Hierachy of need’s theory (no date) that children can only develop if the basic needs are met first (Huitt, 2007). Hodgman (2011) reveals that children can meet these basic needs such as safety by staff educating them on how they can be safe. Encouraging children to perform routines themselves such as washing their hands increases their independence and settings can receive the highest scores in personal care when children are able to perform hygiene routines without the help of staff (Harms et al. no date). However, Bull et al. (2017) criticise this since it does not show an accurate measure of the quality of a setting as the higher indicators such as teacher-child interactions are not looked at until the basic indicators such as cleanliness are met. In addition, Layzer and Goodson (2006, cited in Bull et al. 2017) criticise this as they reveal that there is a low amount of research linking cleanliness to children’s outcomes and therefore, stopping at the basic indicators can reduce a setting from gaining information from more important indicators of a subscale. Therefore, Bull et al (2017) would recommend using the SSTEW scale as it does not follow this and allows measuring of all the indicators. 
Department for Education (no date) add that the ECERS not only looks at interactions between children, but also, it looks at interactions between the parents and practioners, where-as Siraj (2017) found that this is not evident within the SSTEW scale. Therefore, using the ECERS can benefit a setting as Bridgemohan (2001) and Department for Education (no date) found that having a strong partnership with parents can lead to improvements in performance and attendance. Families Values Schemes (2014) can be useful in engaging parents into getting involved with activities within the setting. Local Authorities in Neath and Port Talbot use activities such as planning family dinners together to encourage interactions between the child and parent, and to increase their involvement with the setting. Furthermore, Gurnos Nursery (2019) invite parents to the setting to view the types of activities their child participates in and how it supports their development. This can be useful when educating parents about the benefits of outdoor play since it will reduce their concerns over the safety of their child when participating in risky play as they begin to see the benefits it has towards their development (Kennedy and Mcgrath, no date and Rooijen, 2014). Providing children with outdoor space and risky play can score high on both the SSTEW and ECERS as Roiijen (2014) reveals that it improves children’s creative thinking as they problem solve to overcome the obstacle and can lead children becoming more confident and resilient in their abilities (Durisic and Bunijevac, 2017). Howard et al. (2018) agrees and claims that high scores in the SSTEW can be achieved when risk taking and confidence is encouraged. However, Bull et al (2017) argues that there are not enough reliable findings to suggest that high scores are connected to children’s outcomes. Also, Todman (2019) reveals that adults are still required to observe the children outdoors since staff at Shrewsbury nursery failed to recognise that a child had a toy helmet stuck over his head when attempting to climb the slide. 

[bookmark: _GoBack]The indoor and outdoor environment are looked more closely when using the ECERS and Hodgman (2011) advises settings to connect both environments together to allow children to have freedom of choice with activities as this will increase their engagement since they are able to take charge of their environment which makes them feel valued (Reed and Canning, 2012). However, these two environments can still be measured using the SSTEW scale as the subscale supporting learning and critical thinking links with using the outdoor environment as Sure Start (no date) found children’s creativity is developed when they begin to experiment with sounds, objects and movement. Furthermore, Bento and Dias (2017) add that outdoor play can encourage children to work together and problem solve and this will allow them to gain more knowledge of their abilities and the environment that is around them. This belief is acknowledged throughout the foundation phase curriculum which reveals that independence should be promoted in activities that encourage children to investigate and explore (Welsh Government, 2015). These interactions are supported by Vygotsky (1978, cited in Topciu and Myftiu 2015) and Howard et al. (2018) who believe that it is through interactions where children learn knowledge. Therefore, such interactions and use of the outdoors supports children’s emotional well-being as Hodgman (2011) found that children at Purley Nursery were excited to show researchers how much they appreciated and loved the outdoors by running around in the free space with smiles on their faces and this can be measured when using the SSTEW scale as it looks at how settings support children’s emotional well-being (Siraj, 2017).
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