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	What have I learnt so far: So far throughout my studies I have developed a broader understanding of professional practice and the importance of supporting children’s individual needs. Through studying modules such as the first 100 days, I have learnt how early experiences, attachment and relationships can significantly influence children’s emotional wellbeing and development. I have also developed my understanding of the importance of play and how different play experiences support children’s social, emotional, cognitive and physical development. Studying human development and bilingualism has helped me understand that children develop differently and may require different types of support to meet their individual needs. In addition, modules linked to professional practice and developing academic skills have improved my understanding of safeguarding, reflective practice, communication and academic writing within early years studies.

	What do I want to develop: I would like to continue developing my confidence within professional practice and improve my academic and professional skills further. I want to develop a deeper understanding of child development theories and how these influence practice within early years settings. I would also like to improve my reflective and critical thinking skills so I can evaluate my own work more effectively and apply feedback to future assignments. In addition, I want to continue improving my academic writing and referencing skills to support future assignments and increase my confidence within higher education study.
 

	Objective 
 
 
	Actions (How will I achieve this objective/ what needs to be done?) 
 

	Resources (What support and resources are needed to achieve this objective?) 
 

	Target Date for achieving objective  
 
 
 
	Success criteria (How will I know I have achieved this goal, how will I review this?)  
 


	Improve academic writing and referencing skills within assignments.  
 
 
	 Attend academic skills workshops, practice Harvard referencing and proofread assignments more carefully before submission.
	 Tutor feedback, academic support services, referencing guides and academic reading materials.
	 December 2026
	 I will know I have achieved this objective when my assignments show improved structure, referencing and academic writing I will review feedback from tutors and compare assignment grades throughout the year.

	Develop a deeper understanding of child development and the importance of play within early years practice.
 
 
	 Read additional academic literature linked to play and child development theories, engage with module materials and apply theoretical understanding within assignments.
	 Module resources, academic journals, lecture notes and recommended reading lists.
	 February 2027
	 I will know I have achieved this goal when I feel more confident discussing child development theories and the importance of play within assignments and academic discussions. I will review assignment feedback, module progress and my confidence levels throughout the year.

	Improve reflective and critical thinking skills within academic work.
	 Read more academic literature, practice reflective writing within assignments and apply tutor feedback to future work. I will also review previous assignments to identify areas for improvement.
	 Tutor feedback, academic journals, module materials and reflective practice literature.
	 May 2028
	 I will know I have achieved this goal when I feel more confident critically analysing theories and reflecting within assignments. I will review previous assignments and tutor feedback to identify progress and areas for continued improvement.






	What is reflection and reflective practise?
 
Reflection involves thinking carefully about experiences, actions and situations in order to improve understanding and future practice. Reflective practice is an important aspect of professional development within early years because it encourages practitioners to evaluate their own knowledge, behaviours, understanding and interactions with children and families. Hallet (2012) explains that reflective practitioners improve professional practice through evaluating experiances and reflecting on actions. Reflective practice therefore allows practitioners to identify strengths, recognise areas for improvement and develop more effective approaches to supporting children’s learning and wellbeing. Within early years practice, reflection can take place during an activity or after an experience has occurred. Reflecting during practice allows practitioners to adapt their responses immediately, while reflection after practice provides opportunities to evaluate what worked well and what could be improved. Brock (2015) explains that reflective practice supports practitioners in continually improving the quality of care and learning experiences provided for children. Reflective practice is therefore closely linked to professional growth, inclusion and child centred practice within early years settings.
 
 
 
 
 
 
 
 
 
 
 
 
	Why is reflective practise important to EY practise? 
Reflective practice is important within early years because practitioners work closely with children who have different backgrounds, experiences and individual needs. Reflecting on professional practice allows practitioners to evaluate how effectively they are supporting children’s development, emotional and physical wellbeing and learning. Hayes et al. (2025) explain that reflective practice encourages practitioners to continuously evaluate and improve the support they provide for children and families. 
Reflective practice also helps practitioners identify strengths and weaknesses within their professional practice. This is important because practitioners need to adapt activities, environments and communication styles to ensure all children can participate meaningfully within learning experiences. Lindon and Trodd (2016) explain that reflective practice contributes to inclusive professional practice by encouraging practitioners to consider whether children’s individual needs are being met effectively.
Reflective practice is also important for safeguarding and professional development because practitioners must continually review their knowledge and understanding of policies, legalisation and child development. Through reflection practitioners are able to identify areas where further training or support may be required. Thompson (2021) explains that reflective practice supports professionals in improving future decision making and developing greater confidence within practice. Cottrell (2019) also explains that reflective learning supports individuals in developing critical thinking, self-awareness and problem-solving skills within academic and professional contexts. Reflective practitioners are therefore more likely to provide positive and responsive support for children while continually improving their professional knowledge and skills. 
 
 
 
 
 
 
 
 
 
 

	The theory of reflective practise: 

The theory of reflective practice focuses on learning through experiences and evaluating professional actions in order to improve future practice. Schon (2016) is one of the most influential theorists linked to reflective practice and explains that professionals learn through “reflection-in-action” and “reflection-on-action.” Reflection-in-action occurs during an experience when practitioners adapt or change their approach immediately, while reflection-on-action occurs after the event when practitioners evaluate their actions and consider improvements for the future.
Reflective theories help practitioners become more aware of how their actions, interactions and environments influence children’s learning and wellbeing. Craft and Paige-Smith (2011) explain that reflective practice encourages practitioners to continually evaluate and improve professional practice within early years settings. Reflective models also support professional development by helping practitioners critically analyse experiences and identify future improvements.
 
 
 
 

	Gibbs’ model 
Gibbs’ Reflective Cycle is a structured reflective model developed by Graham Gibbs in 1988. The model includes six stages: description, feelings, evaluation, analysis, conclusion and action plan. This cycle encourages practitioners to think carefully about an experience by considering what happened, how they felt, what worked well and what could be improved in the future.
One strength of Gibbs’ model is that it provides clear stages which can support practitioners who are less confident with reflective writing or critical reflection. The model encourages practitioners to explore both emotions and professional actions, helping develop a deeper understanding of experiences. Brock (2015) explains that structured reflection can help practitioners identify how their interactions and decisions influence children’s experiences within early years settings.
One limitation of Gibbs’ model is that practitioners may focus too heavily on describing events rather than critically analysing them. However, the model remains useful because it provides a clear framework which supports reflective thinking and professional development. 
 
 
 
 
 
	Schon model 
Schon’s reflective model focuses on professionals learning through experience and reflection within practice. The model is based on two main concepts: reflection-in-action and reflection-on-action. Reflection-in-action occurs during an activity or experience when practitioners respond and adapt their actions immediately. For example, an early year’s practitioner may notice a child becoming frustrated during an activity and quickly adapt their approach to provide additional support. Reflection-on-action takes place after the experience when practitioners evaluate what happened and consider how practice could be improved in the future.
One strength of Schon’s model is that it supports flexible and responsive practice, which is particularly important within early years because practitioners regularly respond to children’s changing needs and behaviours. Schon (2016) explains that professionals develop knowledge through reflecting on experiences and applying learning to future situations. Hallet (2012) also explains that reflective practice supports practitioners in developing greater confidence and awareness within professional practice.
However, one limitation of the model is that it is less structured than other reflective models, which may make reflection more difficult for less experienced practitioners. Despite this, Schon’s theory remains highly relevant within early years practice because it encourages continuous reflection and professional growth.

	Analysis of models – compare/contrast/pros/cons: 
 
Both Schon’s and Gibbs’ reflective models support professional development within early years practice, however they differ in structure and approach. Schön’s model focuses more on ongoing reflection and adapting practice during professional experiences, while Gibbs’ model provides a more structured approach which guides practitioners through stages of reflection.
Schon’s model may be more effective for experienced practitioners who are confident adapting their practice within situations as they occur. In comparison, Gibbs’ model may be more suitable for students or less experienced practitioners because the stages provide clearer guidance for reflective writing and evaluation. Lindon and Trodd (2016) explain that reflective models support practitioners in developing greater awareness of how their actions influence children’s learning and wellbeing.
Both models encourage professional growth and improved practice, however the most suitable model may depend on the practitioner’s confidence, professional experience and preferred learning style. 
 

	Conclusion  
 
Reflective practice is an important aspect of professional development within early years because it supports practitioners in evaluating and improving their professional practice. Reflection allows practitioners to identify strengths, recognise areas for improvement and provide more effective support for children and families. Reflective models such as Schon’s reflective model and Gibbs’ Reflective Cycle provide structured approaches to reflection and help practitioners develop professional knowledge and confidence. Reflective practice therefore plays a significant role in supporting inclusive, child-centred and effective early years practice (Hallet, 2012).
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Introduction
Professional practice is an important aspect of working within early years settings as it influences the quality of care, learning and support children receive throughout their development. Professional practice refers to the knowledge, skills, behaviours and values practitioners use when working with children, families and other professionals while following legislation, policies and ethical guidelines (Solvason and Webb, 2023). A professional practitioner acts responsibly, communicates effectively and works in the best interests of children while reflecting on and improving practice. Hayes et al. (2025) explain that reflective professional practice is essential because practitioners must evaluate how effectively they are supporting children’s learning, wellbeing and development. Schon (2016) also explains that reflective practitioners learn through evaluating their actions and experiences within professional situations.
This essay will explore values within professional practice, communication and relationships, knowledge and safeguarding, partnership and multi-agency working, the observation and planning cycle and how the United Nations Convention on the Rights of the Child (UNCRC) informs professional practice.
Values in Professional Practice
Values are an important part of professional practice because they influence how practitioners behave and interact with children, families and colleagues (Solvason and Webb, 2023). Professional values such as respect, empathy, honesty, inclusion and confidentiality help practitioners create positive environments where children feel safe and supported (Lindon and Trodd, 2016). Respect is particularly important because children should be recognised as individuals with different backgrounds, experiences and abilities (Hallet, 2012). Practitioners who value children’s opinions and experiences are more likely to create inclusive environments where children feel confident and secure.
Empathy is also significant because young children may not always communicate their emotions clearly. Practitioners therefore need to respond sensitively and recognise when children require reassurance or emotional support. Inclusive practice is another important value because practitioners must ensure all children can access opportunities and experiences regardless of disability, culture or additional needs. The EYFS framework highlights the importance of ensuring every child has opportunities to learn and develop (Department for Education, 2024).
Lindon and Trodd (2016) explain that professionalism within early years practice is strongly influenced by practitioners’ personal and professional values, as these shape the quality of relationships and interactions children experience. Hayes et al. (2025) also explain that professional values contribute to positive outcomes for children by creating environments where children feel respected and included.
Communication and Relationships
Communication and relationships are essential within professional practice because they support children’s emotional wellbeing, learning and development (Hayes et al., 2025). Practitioners communicate daily with children, parents, carers and colleagues, therefore effective communication skills are essential.
Positive communication with children helps them feel listened to and valued. Practitioners who use active listening, positive body language and clear language create interactions that support children’s confidence and language development (Hallet, 2012). Relationships are equally important because children learn more effectively when they feel emotionally secure with trusted adults.
Communication with parents and carers is another important aspect of professional practice. Parents know their children best and can provide valuable information regarding routines, interests and behaviour. Wilson (2025) explains that strong partnerships with families help practitioners provide more personalised and consistent support for children. Sharing information between home and the setting helps provide consistency for children.
Whitters (2020) explains that positive and responsive relationships are important for supporting children’s emotional wellbeing and attachment, particularly for children who may have experienced adversity or trauma. Communication is also important within inclusive practice because some children may experience speech, language or communication difficulties. Practitioners may therefore need to adapt communication methods through the use of visual aids, simplified language or sign language to ensure all children can participate within activities and routines.

Knowledge, Understanding and Safeguarding
Having in-depth knowledge and understanding is an essential part of professional practice because practitioners require the skills needed to support children effectively and safely (McMahon and Dyer, 2018). Knowledge of child development allows practitioners to understand how children develop socially, emotionally, physically and cognitively while recognising when children may require additional support. This knowledge helps practitioners provide appropriate support for children’s development and wellbeing.
Practitioners must also understand legislation and frameworks that guide professional practice. The Early Years Foundation Stage framework outlines safeguarding and welfare requirements while promoting inclusive learning opportunities for children (Department for Education, 2024). Practitioners also need knowledge of legislation such as the Children Act 1989 and 2004 and the Equality Act 2010 to ensure children are protected and treated fairly.
Safeguarding is one of the most significant responsibilities within professional practice because practitioners have a duty to protect children from abuse and neglect. Children may not always communicate abuse directly, therefore practitioners must recognise possible signs such as behavioural changes, withdrawal or unexplained injuries. Whitters (2020) explains that adverse childhood experiences and attachment difficulties can significantly affect children’s emotional wellbeing and behaviour.
Practitioners must also know how to report concerns correctly by following safeguarding policies within the setting. Brock (2015) explains that reflective practitioners continually improve their professional knowledge and understanding, while Schon (2016) highlights the importance of professionals reflecting on their actions in order to improve future practice.
Partnership and Multi-Agency Working
Partnership and multi-agency working are important because children’s needs often require support from different professionals and services (McMahon and Dyer, 2018). Partnership working involves practitioners working closely with parents and carers to support children’s learning and wellbeing. Parents provide valuable information about routines, interests and development which practitioners can use to provide more personalised support and create more consistent learning experiences for children.
Wilson (2025) explains that positive partnerships with families contribute to better outcomes for children because collaborative relationships help practitioners understand children’s individual needs more effectively. Parents should feel respected and involved in decisions regarding their child as this helps build trust and encourages open communication between home and the setting. Lindon and Trodd (2016) also explain that professional relationships with families are an important aspect of reflective and inclusive practice within early years settings.
Multi-agency working occurs when professionals from different services work together to support children. This may include teachers, health visitors, social workers, speech and language therapists or educational psychologists. Multi-agency working is particularly important when supporting children with additional needs or safeguarding concerns because different professionals contribute specialist knowledge and support. Hayes et al. (2025) explain that collaborative professional practice helps practitioners provide more effective and inclusive support for children and families.
Collaborative working also supports early intervention as concerns can be identified and addressed more quickly. This coordinated approach helps improve outcomes for children while ensuring their individual needs are met appropriately.
Observation and Planning Cycle
The observation and planning cycle is an important process within professional practice because it helps practitioners understand children’s development and provide suitable learning experiences (Craft and Paige-Smith, 2011). Observation allows practitioners to gather information about children’s interests, abilities and behaviours during everyday activities and play. This information helps practitioners understand children’s individual needs and development.
Assessment involves analysing observations to identify children’s progress, strengths and areas where support may be needed. Practitioners can then use this information to plan suitable learning experiences based on children’s interests and developmental needs. The EYFS framework promotes observation and assessment as important aspects of supporting children’s learning and development (Department for Education, 2024).
Planning should be flexible and inclusive so all children can participate meaningfully within activities (Johnston et al.,2018). Practitioners may need to adapt resources or provide additional support to ensure learning experiences are accessible for children with additional needs. Reviewing activities allows practitioners to evaluate children’s progress and the effectiveness of learning experiences.
Craft and Paige-Smith (2011) explain that observation and reflection are essential aspects of professional practice because they help practitioners improve the quality of support they provide for children. Thompson (2021) also explains that reflective practice allows professionals to evaluate learning experiences and improve future planning and decision making.
The UNCRC and Professional Practice
The United Nations Convention on the Rights of the Child (UNCRC) is an international agreement outlining children’s rights and influencing professional practice within early years settings. The UNCRC is important because it promotes a rights based approach where children are recognised as individuals whose wellbeing and development should be respected and protected (United Nations, 1989).
One important principle of the UNCRC is non-discrimination, meaning all children should have equal opportunities regardless of disability, religion, race or background (United Nations, 1989). This links closely to inclusive practice because practitioners must ensure all children feel valued and included within the setting. The UNCRC also states that the best interests of the child should always come first, meaning practitioners should make decisions that prioritise children’s wellbeing, safety and development.
Children also have the right to express their views and be listened to, which encourages practitioners to involve children in decision making and support their independence and confidence. Hayes et al. (2025) explain that child-centred professional practice should value children’s voices and experiences when supporting learning and development.
The principles of the UNCRC are important because they help practitioners create positive and inclusive environments while promoting children’s rights within professional practice (Lindon and Trodd, 2016).
Conclusion
Professional practice is important because it influences the quality of care and support children receive within early years settings Solvason and Webb, 2023). Professional values such as respect, empathy and inclusion help practitioners create positive relationships and environments where children are supported appropriately and encouraged to develop confidently. Communication and relationships strengthen partnerships with families and professionals while knowledge of child development, legislation and safeguarding enables practitioners to provide informed and effective support.
Partnership and multi-agency working ensure children receive coordinated support tailored to their individual needs, while the observation and planning cycle helps practitioners provide responsive and child-centred learning experiences. Finally, the principles of the UNCRC promote children’s rights and ensure children are treated fairly and respectfully within professional practice. Professional practice therefore plays a significant role in creating inclusive environments where children feel supported, respected and able to achieve positive outcomes (Willan, 2017).
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