GA36d Proposal and Intervention 					Natasha Kendrick 
Part 1 – Thematic Analysis
Title: Understanding the Everyday Impact of ADHD: A Qualitative Exploration of Adolescents’ Perspectives

Aim:  To examine how adolescents with ADHD describe the impact of their symptoms across different environments and aspects of daily life

Participants: Five children aged 9–13 with a formal ADHD diagnosis, interviewed individually using semi-structured questions.

Coding data:
Below are initial descriptive codes (short, concise labels that capture meaning):

	Transcript
	Initial Codes

	P1
	Inattentive, Memory deficits, Attention deficits, Impact of ADHD on school, High demands of school, Teacher misconceptions, Peer negative perspectives, Acceptance of ADHD, Hyperfocus.

	P2
	Poor executive functioning, Negative peer views, Frustration about impacts of ADHD, Higher support needs, Negative experience of ADHD, Negative impacts of ADHD.

	P3
	Inattentive, Hyperactivity, Main symptom of ADHD, Misconceptions of ADHD, Impulsivity, ADHD impacts multiple settings, Impact of ADHD at school, Impact of ADHD on friendship, Negative experience of ADHD, Poor executive functioning, Positive experience of ADHD, Hyperfocus, Low demand leads to better performance, ADHD positive impact on bravery. 

	P4
	Negative attitudes towards ADHD, Negative impact of ADHD on friendship, Hyperactivity, High severity of ADHD, Impulsivity, Negative peer views, Negative impact at school, Misconceptions of ADHD, Lack of support, Negative impact on mental wellbeing, Negative impact on family relationships, Hyperactivity is a positive of ADHD, Positive impact of ADHD on energy levels.

	P5
	Negative impact at school, Inattentive, Memory deficits, Positive social experiences, Misconceptions if ADHD, Negative perspective of ADHD, Negative impact of ADHD on career aspirations, Hyperfocus is a positive trait of ADHD.





Generating themes 

After collating and grouping codes with shared meanings, the following themes and sub-themes emerged:

	Themes
	Sub-themes
	Example Codes Feeding In

	The impact of ADHD traits
	ADHD traits that have a negative impact
	Attention deficits 
Memory deficits
Hyperactivity
Impulsivity
Executive functioning

	
	ADHD traits that have a positive impact
	Hyperfocus 
Hyperactivity

	Settings/aspects
impacted by ADHD
	Settings/aspects negatively impacted by ADHD
	Career aspirations
Education
Friendships
Family relationships
Mental wellbeing

	
	Settings/aspects positively impacted by ADHD
	Exercise
Hobbies
Bravery

	Attitudes towards ADHD
	Positive perspectives towards ADHD
	Individual acceptance of ADHD
Positive attitude towards ADHD

	
	Negative perspectives towards ADHD
	Negative peer perspectives
Negative attitude towards ADHD

	
	Misconceptions of ADHD
	Teacher misconceptions
Peer misconceptions
Family misconceptions

	Environmental problems associated with ADHD
	Environmental demands
	Preference of low demand environment

	
	Established support needs
	Inadequate school support






Results 

Analysis of the interviews identified four overarching themes that capture the way in which adolescents with ADHD experience the impacts upon their environments and daily life. 
1. The impact of ADHD traits
2. Settings/aspects impacted by AD HD
3. Attitudes towards ADHD
4. Environmental problems associated with ADHD

Together, these themes reveal the traits of ADHD that positively or negatively impact experiences in different settings, and the settings impacted by ADHD. They also highlight the attitudes of individuals diagnosed with ADHD, and the attitudes of others, alongside the impact upon daily life. 
 
Theme 1:  The impact of ADHD traits

It was evident across all interviews that traits of ADHD impacted upon social functioning, education and hobbies/sport either positively or negatively. This is important as by exploring the individual traits responsible for difficulties and success within ADHd makes it easier to know what support children with ADHD need to do well in life.

Subtheme 1 - ADHD traits that have a negative impact. This subtheme categorized all the traits that had a negative impact. 

Most of the participants vocalised difficulties arising due to attention deficits, and the way in which they weren't able to concentrate/focus within class. “‘I just can’t focus long enough to finish anything or pay attention long enough to know what’s going on” (1). “It’s hard to concentrate on things and pay attention to my work...I can get so bored and tired easily, stuff that I’m not interested in - like schoolwork” (3). The attention deficits made it difficult for participants to complete their schoolwork. “When I can’t pay attention for long enough and focus on things properly, I can never get things done” (1). “I find concentrating really difficult, and because of this, I don’t always see things through” (5).

Two of the participants noted their struggles with hyperactivity, both expressing how hyperactivity impacted them at all times. “I get overexcited, and then I can’t think straight...Yeah. I’m hyperactive wherever I am” (3). “I’m hyperactive all the time and can’t keep still” (4). Their ADHD impacted them in all settings due to their hyperactivity.

Impulsivity also had a negative impact for two of the participants. They expressed how even when they are trying to behave correctly in class, they are unable to stop the negative behaviour. “I can’t keep my mouth shut and I know this is disruptive, but I really can’t stop myself” (4). “It’s not like I choose not to listen to him; it’s just I carry on without thinking” (1). Impulsivity caused by ADHD makes it extremely challenging for individuals to control their behaviour and can have an impact in all aspects of their lives. 

Subtheme 2 - ADHD traits that have a positive impact. This subtheme categorized all the traits that have a positive impact.

Participants suggested a positive outcome for some ADHD traits, particularly hyperfocus, which had a positive impact on multiple participants and their ability to fucus on activities they enjoy. “I guess I forget I have ADHD when I’m playing football. It’s just about playing football” (1). “If I like doing something I spend loads of time on it. Sometimes hours and hours don’t get bored or lose concentration” (3). “If I like something, I can spend hours concentrating on it and seeing the task through to the end. I don’t lose concentration” (5). For these participants, their hyperfocus was a strength that allowed them to excel within their interests. 

While hyperactivity was stated to have a negative impact, it was also considered to have a positive impact for two of the participants. “If I’m out on my skateboard...I don’t get tired as easy. I think it’s to do with my hyperactivity it just gives me loads of energy” (3). “‘I’m good at – running. It’s probably to do with my hyperactivity” (4). The participants were able to channel the excessive energy experienced in ADHD to have a positive impact during sport activities, suggesting that individuals with ADHD can thrive in environments more suited to their ADHD. 

Theme 2:  Settings/aspects impacted by ADHD
Most participants experienced impacts within their environments or aspects of their life due to their ADHD, both positively and negatively. Knowing how ADHD affects specific environments or life aspects can influence interventions to support young people to thrive within school and develop skills needed for social interaction and other aspects of life. 

Subtheme 1 – Settings/aspects negatively impacted by ADHD. This subtheme highlighted the environments negatively impacted by ADHD.

One way in which ADHD had a clear negative impact was on education. All but one participant stated that their ADHD impacts them at school either socially, or educationally. When asked where their ADHD had the greatest impact, their responses were focused challenges faced within school. “Probably at school... you need to concentrate... I need to focus on work... So school is hard” (1). “School. The kids don’t like it, neither do the teachers. I’m always getting in trouble” (3). “I spend most my time outside of the classroom, so I’m never gonna do well in school because I can never finish anything because of my disruptive behaviour” (4). “It affects my schoolwork more than anything” (5). 

Another way in which ADHD was reported to have an impact was within friendships. It was suggested by participants that the negative traits experienced in ADHD impact their social functioning and ability to maintain friendships. “I haven’t got many friends because I’m so hyperactive. I get on people’s nerves” (3). “It’s not my fault I can’t do it, you know, sit down, concentrate, not freak out. I wish I could. I might be able to stay in class more and have friends” (4). Therefore, interventions to increase social skills are likely to be important for people with ADHD.

Subtheme 2 - Settings/aspects positively impacted by ADHD. This subtheme highlighted positive impacts of ADHD.

The positive impact ADHD had on exercise was noted by two of the participants when they were asked about the positives of ADHD. Their focus and concentration improved when partaking in a physical activity they enjoyed. “So yeah, I don’t have an issue concentrating on football. When I play, I can quite easily follow the rules” (1). “So, I’m probably good at running because I don’t need to concentrate and I’m able to focus because of my ADHD” (4).

One participant also highlighted how they were better able to focus on a hobby they enjoyed even though their friends struggled to focus on the same task. “I love painting models, especially dinosaur models. And that’s really intricate, and you’ve got to have patience.... I suppose my ADHD allows me to really focus on something that I enjoy and that I’m good at” (5). There are clearly strengths experienced within ADHD that suggest the importance of environment and engagement in learning for people with ADHD.  

Theme 3: Attitudes towards ADHD
There was a range of different attitudes towards ADHD from participants and peers. There were instances of individual acceptance of ADHD, positive and negative attitudes, and ADHD misconceptions. Understanding individual attitudes informs the need for increasing the awareness of ADHD and understandings of the social difficulties caused by attitudes towards ADHD. 
 
Subtheme 1 - Positive perspectives towards ADHD. This subtheme categorized all positive attitudes towards ADHD.

Participants often expressed positive impacts of their ADHD, particularly in physical activities. “If I’m out on my skateboard I can go for longer and stuff, I don’t get tired as easy. So, I guess I got lots of energy” (3). “I’m good at running. I guess because I’ve got loads of energy and have always been able to run fast. I think that’s probably because of my ADHD” (4). One participant had a generally positive attitude towards their ADHD as they did not have such negative experiences. “Yeah. I know some kids with ADHD are disruptive and some in my school are always centred to class. I don’t have that issue. I have friends as well” (5). 

Subtheme 2 - Negative perspectives towards ADHD. This subtheme categorized all instances in which participants indicated a negative attitude towards ADHD.

Peers held negative views towards participants due their ADHD and were frustrated or impatient due to the negative impacts of ADHD on behaviour. “I guess for some people it might piss them off or make them angry or even upset” (1). “Generally, people don’t have patience with me, so their reactions are negative” (2). This suggests poor understandings of ADHD and a lack of tolerance towards the difficulties experienced by participants. 
Participants held negative views towards their ADHD and the way in which it impacted upon their ability to complete tasks or activities, their impulsive behaviour, the impact on their friendships and the impact it has on their education. “I just throw in the towel. Which can be frustrating as you can imagine...I guess it has a negative impact on everything - so can’t really see the good in that” (2). “I don't want to be like this. It’s not much fun being hyperactive for me either” (3). “Well, I hate ADHD. I have no friends, probably because I’m too noisy“ (4). “I do okay in school, but I’d like to do better, but my ADHD makes it hard. So how do I feel about the ADHD - it sucks!” (5).

Subtheme 3 - Misconceptions of ADHD. This subtheme highlighted the misconceptions of ADHD.

Teachers held misconceptions about ADHD and as a result participants often got into trouble due to behaviour caused by their ADHD. “I get in trouble, and it’s one big vicious circle. Not concentrating, being told off, not finishing stuff, not starting stuff, losing the will, being told off” (1). “The teachers don’t always get it. They just think and kicking off for the sake of it” (4). Teachers did not know how to support students with ADHD or held negative views towards them. “I’m always getting in trouble...Teachers just tell me off...I don’t think they have a clue what to do with me” (3). “I know the same teachers are quite strict with other kids with ADHD because they disrupt the class...Not only do they not get their work done, they get thrown out of class, teachers hate them” (5). Clearly increased awareness of ADHD is needed for teachers to better support people with ADHD. 

Peers held misconceptions towards ADHD and made assumptions based on their lack of understanding towards ADHD. “They don’t get it. They just think I’m being a pain in the backside” (3). “They just think I’m a troublemaker...They just think I’m playing up and kicking off for the sake of it...people say well, if I can concentrate on running, how can’t I concentrate on my work...People just think ADHD is all about being naughty, disrespectful, disruptive. It’s not its more than that” (4). 

Theme 4: Environmental problems associated with ADHD
There were environmental problems associated with ADHD, such as a preference of low demand environments, and inadequate school support. While they were less common, they are important as they can inform interventions to increase support for people with ADHD. 

Subtheme 1 - Environmental demands. This subtheme highlighted the preference of a low demand environment for individuals with ADHD.

It was challenging for participants to deal with the demands experienced within school, due to their ADHD, and it was easier for them to do well in lower demand environments. One student expressed this when discussing skateboarding. “I guess there’s no rules just do what I want to do spend as much time as I want to on it, no one is telling me what to do, no pressure to do something, and as I said I really enjoy doing it” (3). 

Subtheme 2 - Established support needs. This subtheme highlighted the lack of support in place for people with ADHD.

Inadequate school support was indicted in the way in which people with ADHD were treated due to behaviour difficulties and misconceptions regarding ADHD. There was however one clear example of an individual not receiving support in class. “It stops me doing lots of things because I get thrown out class a lot for being disruptive...teachers shouting at me” (4). Such experience indicates the importance of increasing awareness and understandings towards ADHD and using interventions to better support students with ADHD. 

Summary
Throughout the interviews it was clear that participants particularly struggled at school due to the traits associated with their ADHD. Participants were often misunderstood and poorly judged due to misconceptions of ADHD, yet ADHD did also have a positive impact. Increased understandings and awareness are required, particularly in schools and interventions are required to better support people with ADHD socially and educationally. 


Appendices 
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Part 2 – Research proposal based on the FBA provided and findings from the thematic task
	Implementation of the Challenging Horizon's Program to improve upon work completion and attention for students with ADHD.



	Aim and rationale of chosen intervention: 
The main aim of this intervention is to increase the occurrence of work completion, targeting predominately homework and class assignments. The intervention will also aim to improve students' ability to stay on task and pay attention. It is common for people with ADHD to have trouble in school, leading to them not achieving the grades they are capable of or completing school. Teachers frequently report that students with ADHD are less likely to submit assignments and tend to have trouble in learning organization and study skills (DuPaul & Stoner, 2014, b). 

Young people's ability to self-monitor their learning can help to improve skills needed to complete their work and modify their behaviour (Welsh government, 2012). This is necessary due to students with ADHD struggling with motivation (Volpe, DuPaul, DiPerna et, al., 2006, cited in Welsh government, 2012), and inattention (Turner and Burne, 2016, cited in Welsh government, 2012). By teaching students with ADHD to set targets for themselves and take not of their assignments, students experience improvements in their academic functioning (Shapiro, 1984, cited in Zimmerman, 2002). 

Young people with ADHD are at a higher risk of developing conditions such as oppositional defiant disorder, substance abuse, and conduct disorder (Barkley, 2015, cited in (Wiener, 2020). This can be influenced by their family background and environment (Wiener, 2020) suggesting the benefit of considering such when creating an intervention for people with ADHD. The intervention should aim to increase the targeted behaviours, in this case completion of homework and assignments, as well as paying attention in class, and be based off individual behaviour observed/reported for the student the intervention is aimed at in order to be successful (DuPaul & Stoner, 2014, a). 

For the intervention to effectively increase the targeted behaviours, it will be beneficial for it to focus on coaching ADHD students with self-management and targeted skills, to make positive changes to their behaviour, and allow for adaptions such as homework planners, and offering support with note taking (Welsh government, 2019).


	What theory and empirical research evidence supports the chosen intervention? 
Extensive research provides evidence that executive function deficits occur in people with ADHD, particularly deficits in planning, short term memory, inhibition and cognitive flexibility (Willcutt et al., 2005). Deficits in executive functioning can become more challenging within high school effecting an individual with ADHD’s ability to regulate their behaviour, focus on goals, plan tasks or classwork, and make appropriate decisions (Miller et al., 2012, cited in DuPaul et, al. 2021). Such deficits make it so that an individual with ADHD is more likely to struggle with organization, focus and behaviour within class (Gerst et al., 2017, cited in DuPaul et, al. 2021).  Therefore, students with ADHD are also more likely to experience difficulties with homework or assignments (Gerst et al., 2017, cited in DuPaul et, al. 2021). Research focusing on evidence-based treatment for ADHD in adolescents has highlighted that interventions that involves skills training for organization and time management, alongside frequent monitoring of progress, opportunities to practice taught skills and rewards, are most effective for ADHD in adolescents (Rios-Davis et, al. 2023).

It is also possible to teach students skills in self-regulation which, according to research, can allow them to feel more motivated and improve performance (Schunk & Zimmerman, 1998, cited in Zimmerman, 2002). Research focusing on self-regulation suggests that the use of self-regulation may be related to an increase in academic performance (Zimmerman & Martinez-Pons, 1986, cited in Zimmerman, 2002). Self-regulation involves the use of forethought, which is achieved through analysing a task to set goals and plan the task, as well as performance control which is the ability to monitor progress and manage attention, and self-reflection which is the ability to assess the outcome. Students that set goals within their learning are thought to do better academically and improve their ability to complete homework (Zimmerman, 2002).

The Challenging Horizons Program is for students with ADHD and aims to improve skills such as organizationally, managing homework as well as personal and social skills. Analysis of the Challenging Horizons Program indicates that the intervention can have a moderate effect on improving organization skills, homework completion, time management, inattention and some improvement towards academic achievement (Evans et al., 2016, cited in DuPaul et, al. 2021). The intervention also allows for the development of study skills like note taking (Margherio et, al. 2024). 
Research conducted by DuPaul et, al. (2021) found the Challenging Horizons Program to be effective for improving upon organization and homework skills for students with ADHD and can help to reduce the likelihood of reduction in academic performance. It has also been found to improve behaviour and academic skills for students with ADHD (DuPaul et, al. 2021).

One positive outcome of the Challenging Horizons Program is that it has been found that the improved skills experienced from the intervention, still were present the year after the intervention had ended, therefore the positive outcomes of the intervention were maintained even once it was complete (DuPaul et, al. 2021). These findings were supported by Margherio et, al. (2024) and Evans et, al. (2016) who also found that the participants maintained the skills learnt from the intervention and that the intervention had a positive impact on organization skills, homework, behaviour and academic achievement. DuPaul et, al. (2021), Margherio et, al. (2024) and Evans et, al. (2016) also reported an improvement in inattention in students with ADHD who took part in the Challenging Horizons Program.

Overall, the literature demonstrates that interventions that address the key difficulties faced by students with ADHD such as deficits in executive function, as well as appropriate ways to support skill development are effective for improving multiple aspects of an individual's learning to produce positive academic outcomes.  



	Methodological Details 
Intervention procedure 
The Challenging Horizons Program is carried out over the entirety of one school year (39 weeks) and will take place twice a week during lunch, from/tutor sessions, free periods or during part of a lesson. Sessions will last for twenty-minutes and will include 1:1 mentoring sessions that address organization skills, academic skills, note taking, homework and assignment completion. Informed consent will be obtained from the individual's parent/parents/caregiver, and the student will be asked to give assent prior to the sessions beginning. The student will be assessed at four stages throughout the year, prior to the intervention beginning, five months into the intervention, at the end of the school year, and six months after the intervention has ended. By assessing the student before the intervention begins it is possible to get a baseline level of the targeted behaviours so that the success of the intervention can be attained. By assessing five months in and at the ned of the school year it is possible to track the progress of the intervention and whether targeted behaviours have improved. Finally, by assessing six months after the intervention is complete it is possible to attain whether any improvements in targeted behaviour remain after the intervention is complete.  It is expected that the intervention will improve the student's rate of completing homework and assignments, as well as helping to keep them on task in lessons by improving upon study skills. 

Design 
The Challenging Horizons Program is a school program that is designed to support students with ADHD to develop skills for study, and socially, as well as in homework or assignment management. In this instance the intervention is individual, however it can be carried out within groups. The intervention will last for the duration of a school year and will take place within a classroom setting. 

The first sessions will entail a mentor working with the student to introduce a system for tracking and maintaining assignments and homework. They will also set goals together, explore any challenges that need to be targeted and the skills that need to be taught. Implementing the use of a folder and/or homework planner will be necessary to improve organization skills. They will then focus on support with taking notes and general study skills. In the following sessions organization systems will be checked to ensure that the student is using them correctly, address any organization difficulties, and praise improvements. There will also be two afterschool sessions, lasting two hours, that take place with the parent/caregiver both at the beginning of the intervention and halfway through the intervention, to educate the parent about ADHD and focus on homework support. This will allow for the parent/caregiver to be involved within the intervention and to better know how they can support the individual with ADHD, particularly with homework which is one of the main focuses of the intervention. 

Over the course of the year, the mentor will monitor the student's organisation and support them to make improvements where necessary. There will also be more targeted support on academic skills and homework support that are ascertained throughout the intervention. There will be focus on goals being met, setting new goals and recognition of obstacles to achieving goals, allowing for support to facilitate progress throughout the intervention. It will be important to ensure that the student is progressively increasing the targeted behaviour of the intervention throughout the school year. 

Participant group 
The participant for this intervention is a 14-year-old boy that has ADHD and is experiencing educational difficulties. This intervention is aimed at one individual following a Functional Behaviour Assessment identifying specific behaviour that needs to be targeted by the intervention.

Inclusion criteria:
· ADHD diagnosis which is confirmed by an appropriate professional. 
· Completion of a Functional Behaviour Analysis to identify the difficulties experienced within school and the behaviour which need to be addressed. 
· Attending high school.
· Psychological testing and rating scales.
· 
Exclusion criteria:
· Diagnosis or likelihood of psychological or comorbid conditions such as oppositional defiant disorder, obsessive compulsive disorder, psychosis, bipolar disorder or conduct disorder. 

Materials measures 
· The Adolescent Academic Problems Checklist (AAPC), which is completed by parents and/or teachers to assess academic problems experienced, frequently in ADHD (Sibley et al., 2014). This will allow for the assessment of academic improvements occurring throughout the process of, and after the intervention. 
· Children's Organizational Skills Scale (COSS), which is a scale that analysis a person's ability to organize their time, materials and actions (Abikoff & Gallagher, 2009). This will assess whether the intervention is improving the student's organization skills. 
· Homework Problems Checklist (HPC), which is used to assess the severity and frequency of an individual's homework difficulties (Anesko, Schoiock, Ramirez, & Levine, 1987). This will assess whether the intervention is improving the individual's ability to complete and turn in homework and assessments. 
· Impairment Rating Scale (IRS) - (Academics factor), which assesses the way in which ADHD impairs a student educationally due to the symptoms they experience (Fabiano et al., 2006). This allows for the monitoring of improvements in targeted behaviour as well as informing skills that need to be addressed during the intervention. 
· Classroom Performance Survey (CPS) - (Academics factor), which explores the student’s ability to complete their work on time, their time management and ability to manage documents for class, and their performance on assignments and tests (Brady et al., 2012). This will influence the understanding of skills that need to be developed and what support the student needs during the intervention. 
· The ADHD Rating Scale-5 (DuPaul et al., 2016), which is a measure for rating the way in which ADHD impairs the individual and the symptoms that they have. Theis will inform the intervention regarding what support the young person needs to improve target behaviours, as well as indicate whether the intervention improved ADHD impairments and symptoms. 






References:
[bookmark: _Int_OdsBD9xI][bookmark: _Int_uPSDKLZg][bookmark: _Int_luxWYOCS][bookmark: _Int_QUGnQiYa][bookmark: _Int_VyO4mQnM]Daley, D., Van Der Oord, S., Ferrin, M., Cortese, S., Danckaerts, M., Doepfner, M., Van den Hoofdakker, B. J., Coghill, D., Thompson, M., Asherson, P., Banaschewski, T., Brandeis, D., Buitelaar, J., Dittmann, R. W., Hollis, C., Holtmann, M., Konofal, E., Lecendreux, M., Rothenberger, A., … Sonuga‐Barke, E. J. (2018). Practitioner Review: Current best practice in the use of parent training and other behavioural interventions in the treatment of children and adolescents with attention deficit hyperactivity disorder. Journal of Child Psychology and Psychiatry, 59(9), 932–947. https://doi.org/10.1111/jcpp.12825
DuPaul, G. J., Evans, S. W., Owens, J. S., Cleminshaw, C. L., Kipperman, K., Fu, Q., & Benson, K. (2021). School-based intervention for adolescents with attention-deficit/hyperactivity disorder: Effects on academic functioning. Journal of School Psychology, 87, 48–63. https://doi.org/10.1016/j.jsp.2021.07.001
DuPaul, G. J., & Stoner, G. (2014). Assessment of ADHD in school settings. In DuPaul, G. J., & Stoner, G. (Eds), ADHD in the schools: assessment and intervention strategies (Third edition.), (30-74) The Guilford Press. (a)
DuPaul, G. J., & Stoner, G. (2014). Interventions and supports in secondary and postsecondary schools. In DuPaul, G. J., & Stoner, G. (Eds), ADHD in the schools: assessment and intervention strategies (Third edition.), (187-211) The Guilford Press. (b)
Evans, S. W., Langberg, J. M., Schultz, B. K., Vaughn, A., Altaye, M., Marshall, S. A., & Zoromski, A. K. (2016). Evaluation of a School-Based Treatment Program for Young Adolescents With ADHD. Journal of Consulting and Clinical Psychology, 84(1), 15–30. https://doi.org/10.1037/ccp0000057
Labrador-Roca, V., Vázquez, J. H., & Yuba, E. I. (2020). The effects of educational intervention on the behaviour of students with ADHD. Journal of Physical Education and Sport, 20(5), 2595–2606. https://doi.org/10.7752/jpes.2020.05354
[bookmark: _Int_cY7HcYiv]Lawson, G. M., Owens, J. S., Mandell, D. S., Tavlin, S., Rufe, S., So, A., & Power, T. J. (2022). Barriers and Facilitators to Teachers’ Use of Behavioural Classroom Interventions. School Mental Health, 14(4), 844–862. https://doi.org/10.1007/s12310-022-09524-3
Margherio, S. M., Evans, S. W., DuPaul, G. J., Allan, D. M., & Owens, J. S. (2024). Effects of Compliance to a Training Intervention for High School Students with ADHD. Journal of Clinical Child and Adolescent Psychology, 53(3), 429–443. https://doi.org/10.1080/15374416.2023.2292030
Parsonson, B. S. (2012). Evidence-Based Classroom Behaviour Management Strategies. Kairaranga, 13(1), 16-23. https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:59e07f8b-2186-3944-857c-0958792ea6e2
Rios-Davis, A., Sibley, M. H., Delgado, A., & Zulauf-McCurdy, C. (2023). Identifying Common and Unique Elements of Evidence-Based Treatments for Adolescent ADHD. Journal of Child and Family Studies, 32(2), 466–480. https://doi.org/10.1007/s10826-022-02475-y
Welsh Government (2012, July). Practical approaches to behaviour management in the classroom. https://www.gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf
Welsh Government (2019, January). Support for children and young people with Attention Deficit Hyperactivity Disorder (ADHD) in educational settings. https://dera.ioe.ac.uk/id/eprint/32820/1/ways-of-supporting-learners-with-attention-deficit-hyperactivity-disorder-adhd.pdf 
Wiener, J. (2020). The ripple effect of adolescent ADHD. In Becker, S. P. (Ed.), ADHD in adolescents: development, assessment, and treatment (101-127) The Guilford Press.
Willcutt, E. G., Doyle, A. E., Nigg, J. T., Faraone, S. V., & Pennington, B. F. (2005). Validity of the Executive Function Theory of Attention-Deficit/Hyperactivity Disorder: A Meta-Analytic Review. Biological Psychiatry (1969), 57(11), 1336–1346. https://doi.org/10.1016/j.biopsych.2005.02.006
Zimmerman, B. J. (2002). Becoming a Self-Regulated Learner: An Overview. Theory into Practice, 41(2), 64–70. https://doi.org/10.1207/s15430421tip4102_2


	
	
	



image.jpg
A et & SJrwtoms of ALHO on dadly loe
xe Inderew
;:?%;;;ﬁ How does your ADHD affect your life? agm W ds Wb

2 Ah,um...well, at school, | get in trouble quite a bit for things like not focusing and getting.

3 distracted. It's the same at home, really. When I'm at home, Mum might give me instructions, g
,Q(Qé4 and I'll get distracted and forget what I’'m supposed to be doing. WiAsck
5

o Qi\q, So are focusing and maintaining attention the biggest ADHD issues for you? ?‘?P(F@HO beéb&@
@W}E\ . Yeah, yeaH. | find it really hard. And it can be on anything. As | said at home and school. | p"”& -+
- > 7 Just can't focus long enough to finish anything or pay attention long enough to know what's Q&‘ wf&(
8 going on. - 10'5( W%
3G | M
9  Where do you find that this has the biggest impact? e vhan

< . v
MO’ 10  Probably at school, yeah. Because school, well you know, you need to concentrate, | need Sclazo(; Mgty
¥

sérfo 11 tofocus on work. It's all about focusing on finishing things, and when | can’t pay attention for’, &l Seo
@V 12 long enough and focus on things properly, | can never get things done. So school is hard. .. . M{
: Q\}o:?ws

ood y ; o
? .
WS How do other people react to this behaviour? = "i“e"{\\ﬁ\s&i@

8&} 4 Uh, so, first, it would be like my teacher giving me a verbal warning, just telling me to stop, v - (@”"\

P which, for me, doesn't really do anything. It's not like | choose not to listen to him, it's just Iﬁi@ﬁ{ &g@/ (
'NQ}‘ 6  carry on without thinking. It's because | don't finish my work. It’s not that | don’t want to, | justag &3¢ hﬁg
find it hard to concentrate long enough to get it done. And to be honest, it takes me a Iongw‘m‘ksf%

%i”

. " peor,
\ ; 1&%5 time to get into something, and if I'm not interested in it, | lose concentration really quickly.wf\é?/\imj\o/\\
% And then | get in trouble, and it's one big vicious circle. Not concentrating, being told off, not Mistoncepiiens
4 20  finishing staff, not starting staff, losing the will, being told off. RO Sencipar,

21 How does that make you feel?

»u ‘Urm, | don’t really think about it, so | don't know. | guess for some people it might piss the ‘2/ J Lw\:: &M
ef’23  off, or make them angry or even upset. | don't really think about it. So got no feelings abOL:P?)eog

: it. | just get on with it. | can’t control it. So what's the point in worrying about it. ‘ ;@Q
Q- APV obkdos
g & cobtes

25°" Can you think of any scenarios where some of your symptoms or behaviours relat
26  to ADHD actually have benefit to you?

. A@@ Urm, | don't really know the positive sides to be honest with you. | just plod on doing nothing.kldé
e‘gg@ &3 | don't really think about it being positive or negative. It is what it is... You just gotta live with s ~ovads
6%‘937“29 it. Pointless being done about it. So | guess that's a positive, not depressed about it. foro

30  Prompt- what are your symptoms and behaviours like when you are doing activities
31 you do like, such as your sport?

Q%’Df Um, no, I'm not sure, to be honest. | guess | forget | have ADHD when I'm playing football. C&\ <=4
~5 \ It's just about playing football. | can concentrate on that. | mean it's only kicking a ball into aﬁé_}:ﬁ@o ]
NN goal after all. So yeah, | don't have an issue concentrating on football. When | play, | can
>g& 5 quite easily follow the rules. . ,
HyFeRcas
36 Do you think that the outcome would have been the same/different if you didn’t have

37 ADHD?

Wﬂé@, So, school would be better if | didn’t have ADHD, but | might not be as good as | am as Myl ;ed;,\«j)g

5 football. So who knows.
V)
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Can you tell me how ADHD affects your life? .
It affects my schoolwork more than anything. | find concentrating really diffiqult, and becaus !

of this, | don’t always see things through. Sometimes, it's to do with not helarmg or : : '\,3
understanding the instructions. Then, | miss important details and can't finish whqt I'm doin CP\_J:&@S
Other times, | can’t quite remember things, and | get all muddled up. This is the biggest s mm&

5

Q problem with ADHD—or for me anyway. | don’t really have issues outside of school.
~¢ Would you consider this your biggest issue with ADHD? S .
9?) Y ¥ = ?c;c\wé/&*es‘ds’
8% Yeah. | know some kids with ADHD are disruptive and some in my school are always 5\'\}85
o centred to class. | don't have that issue. | have friends as well. | suppose it's because I'm “OEVJ.@}( N

0 loud and generally keep myself to myself, head down. | do struggle in school, but the W‘F\%-
11 teachers are okay with me generally. They know I'm trying my best, | just struggle to ;
12 concentrate and focus on things, but because | don't disrupt others they cut me some slack. \/\céé%Q/\Aq\,@

g So you feel that this part of your ADHD has a positive outcome?

S ” ’ “
\ 14 ell,  wouldn’t say a positive outcome as such. But at least they’re not on my case. | know W@{\‘Qf’h‘"‘s
the same teachers are quite strict with other kids with ADHD because they disrupt the class, t& AOHD

Q_&&w 16) |ldon't. Ijust disrupt my own work by forgetting or losing concentration or missing lf\&):\%e'@we
instructions.

Umm, what do ydu mean? Am | happy about it?

. Poor morasa .
S &Pg{@w How does this make you feel?
o

\
Wﬁi? Well, are you happy about it, or does it make you feel negative towards your ADHD or
Nﬂ . Negative towards what you have just been talking about and how it disrupts your work
because you forget and lose concentration, for example?

@@ Look, it could be worse. | know other people with ADHD that have it much worse than me.{@"‘p‘*"i’d7
,.‘g Not only do they not get their work done, they get thrown out of class, teachers hate them, "‘QEF% ;
5 = and they don't get on with anybody. I'm glad that’s not my ADHD. | know that sounds bad. Misceo captons
But my ADHD just means | need to work harder to concentrate to pay attention to not get Ieftfa‘"ﬁbﬁ\D
o behind. | do okay in school, but I'd like to do better, but my ADHD makes it hard. So how do | Q\K@:&-\rt
eel about the ADHD - it sucks! | want to be a vet when | leave school, and | know | need to Pes
o well in school for this. | think my ADHD might stop me from doing this. %:Xg\&g'

B v oN corae—
That’s a great idea to be a vet , can you think of any scenarios where some of your e«cipe_.dg

symptoms have been of benefit to you?

Benefits, ummmmmmmm, like this you mean? If | like something or find something quite
3 L, easytodo

Yes, how might this benefit you - the fact that you have ADHD, | mean?

35  Okay, so if | like something, | can spend hours concentrating on it and seeing the task %W
36 & through to the end. | don't lose concentration; | can still pay attention to it. For example, |
3 love painting models, especially dinosaur models. And that's really intricate, and you've got
to have patience. My mother and can't quite believe that | can put all that time and effort into
it without getting fed up and bored or distracted. So, | suppose my ADHD allows me to really
» focus on something that | enjoy and that I'm good at. Some of my friends have tried to do it
with me, and they get bored and frustrated because it's so intricate, but | can do it, and | can
do it all day.

Do you think that the outcome would have been the same/different if you didn’t have
44 ADHD?

L "

X
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XV‘L How do you feel that your ADHD impacts or affects your life? %/‘@mzz@fw@w
Um, well, obviously | can’t concentrate for that long. | think that’s kind of it. Oh! And | do get

W’ v Xl Q}ffmﬁd&!‘b
W \3\5 kind of hyper, hyperactive. Quite a lot. This isn’t good. ]

Q(‘én&} 4 Ok, so the biggest issues you have are with concentrating and being hyperactive,
~ would you say it’s a bigger issue with the concentrating or being hyperactive? Or are
hey just different issues at different times? \

i" . | i . M)‘)M\/\*U e
» No, it's the hyperactive, the more bad one. | get overexcited, and then | can't think b

8 _straight. Unlike & jumping bean, balancing all over the place. Getting on people’s nerves, but PO ,~¢‘v, %

: é’é;ﬂ%@he thing is they don't get it. They just think I'm being a pain in the backside. When really all f(vwgy;%\&m
SR

§I8®_d

v
9,
AN

I'e

I'm doing is being hyperactive, can’t help it. ‘?f %\ 3
5; [upolsastiy,
11 Sowhen you are feeling hyperactive, where does this tend to have a bigger impact ?
3 Prompt- at home, school, when you’re with friends? al\
\w§@ i Ak

|

0 13 Uh, I mean, everywhere really. Yeah. I'm hyperactive wherever | am. It's not like | can shut it ag@g@g og
‘ 4  off atany time. It's what | am. | )

%rompt-wmre do you tend to get in more “trouble” for being hyperactive?
716 \éézhool. The kids.don't like it, neither do the teachers. I'm always getting in trouble. | think
a&:ﬁ% they think a troublemaker. Because I'm so loud and aggressive and once I'm hyperactive %\@QL

é/

~" find it really hard to come down. TR el g
\ : Mv\C@!\J\lg\}\M» P
5 ééé;@a How does that make you feel? AORD.

Uh, I dunno. | guess kind of annoyed. Misunderstood. They just don’t get me. | suppose | Q’E@\jl\km
o ?j%ﬁ) don’t get'myself much either. | want to be like this. It's not much fun being hyperactive for me %
N

2 either. But what can you do. | haven't got many friends because I'm so hyperactive. | get on eXfelerd og
%\g&%people’s nerves. AU'\D, p—
: AOUD Ympeke
93,4224 . What sort of outcome follows being h tive at school? < e
5 OrT outcome rollows being hyperactive at schoo R s

- "ﬂm, I usually just get told off. Same for inattention, but that’s at home as well, that's Caefo '\\3’0 {odu
U MBSV everywhere. Unless I'm doing something | like. I'm always getting in trouble. Can'’t always ;5 Wl S
¥ 27,2 finish my work because of my hyperactivity, it's hard to concentrate on things and pay L [';EM_;,M

‘ ention to my work. Again | know it sounds like as an excuse, but there it is. Most of the ( Contentstin
teachers just tell me off, because honestly | don't think they have a clue what to do with me-~

A Because I'm your hyperactive or not paying attention or and disrupting lessons. tmy-\\\‘\k i

- Cany| R g
. . . MisCans hwc(i?
© Can you think of any scenarios where some of your symptoms or behaviours related ADHO

\J\‘S%ﬁ?\ to ADHD actually have benefit to you? v
% po&ﬁ\.@ G

33  Um, yeah | mean like if I'm out on my skateboard | can go for longer and stuff, | don’t get 0(} A
\,%gé tired as easy. So | guess | got lots of energy... And others that may be skateboard for half an v

QOS\' C% hour then have to have a rest | can go on for a couple of hours. I think it’s to do with my Ppuls on

( Q@é\ hyperactivity it just gives me loads of energy so in that case | suppose it's good. &' N O‘é’i\/»@\a

Do you think that would be the same if you did not have ADHD?
e\ K
Mmm, probably not. As | said | think it's because of my hyperactivity, because none of the p’t‘&&\“’ﬁ ng&

39«~_\;v@ther boys can keep up with me running skateboarding. (‘& A0HD.

@9 You me,nti.oned that inattention is not a problem when it is something you really
41" enjoy...
Ve

- AT
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\Ve < Q
b o '640:4 bj%)
ell, | hate ADHD. | have no friends, probably because I'm too noisy. I'm hyperactive all th y v

e
; time and can’t keep still. This affects every part of my life. | get on people’s nerves in school 4 el 4P
) J;‘y brother hates me because | get on his nerves. | know I'm loud and forceful and W

& aggressive, but don't know what to do about it. I'm on medication but it doesn’t seem to calm VMS wg)
¥Ine down as much as I'd like. | guess | put up with it for a long time so you just get on with Wl;@

things. But | still hate it, because it stops me doing lots of things because | get thrown out w
NN class a lot for being disruptive. '
VO E=Teachs’ ms

o0k PV QQ:\P&“(%IW“(
% \‘9(5 Would you say this impacts you morein school then, from your description?

Vs - Mes z
Of OB,

I suppose so. As | said | get thrown out a lot because | can't keep still, | can't keep my mouth o §
Nl hut and | know this is disruptive, but | really can’t stop myself. The teachers don't always ak- S o
S@\ 2 ggetit. They just think and kicking off for the sake of it. Yeah, some of the boys laugh, and TQMN%Q
@v_\;é Mthink it's funny. Well it's not really. Because | can't get my work done. My parents think I’nw
314y just a lost cause, coz they don’t understand it either. Suppose | don't really. All | know is | M‘\'S'H@*Mz\*

' 5" . don't do it on purpose; | just feel as if I'm gonna explode in this. There's nothing | can do
w about it; however," many times they tell me to shut up or sit down, | just physically can't do it.

) §<specially if they want me to do it for a long time.

ﬁ‘/ gﬁvvould you consider this your biggest issue with ADHD?

‘Yeah. People just don't get it. They just think I'm a troublemaker. They just think I'm playing“/@@od«y\\:)
up and kicking off for the sake of it. They think it's a joke. It's not. | hate it. But | do know pmr ey
- what to do about it. People just think ADHD is all about being naughty, disrespectful, \/\Q[U Q“\N% .
d: 22\ disruptive. It's not is more than that. .

@ What is the outcéme following this disruptive behaviour? : (u
VY ") Getting chucked out the class, teachers shouting at me, parents giving up on me and | guggg‘m
25 friends walking away, if | have any. | spend most my time outside of the classroom, so I'm "WZS

\
“ ~never gonna do well in school because | can never finish anything because of my disruptive I'CLCQ % o
a2 Pehaviour.

,, AW SoRe
Q " How does this make you feel?
a0)

! ilge shit, can | say that? Sorry. But that's how | feel. It gets me down. Mainly because 'lw\pcw—L oN

people don’t understand, and they won't give me a break. It's not my fault | can’t do it, you Wardod

L\

i know, sit down, concentrate, not freak out. | wish | could. | might be able to stay in class WB; a
N‘“b& &~ more and have friends, you know. i pact o ,\\‘5
WS

S ¢
Can you think of any scenarios where some of your symptoms or behaviours related \“’?‘“ e
. A to ADHD actually have benefit to you?

.0

85)~ I'm good at running. | guess because I've got loads of energy, and have always been able to %b\%’fﬂ
N pFE é;l:un fast. | think that’s probably because of my ADHD, and that's one thing that I'm good at —

Hogpernahis
\gorunning. It's probably to do with my hyperactivity. But even then, this can be negative : FRsre E
ot

cause people say well, if | can concentrate on running, how can’t | concentrate on my \Ef\'\
39 yWOrk. But again, they don’t get it; they don’t understand it’s different. Running - | don’t need

S to use my brain; | do need to when | sit in one place and concentrate for a long time. So WSaieple
TS 1 yeah... | like running I'm good at it.

Do you think that the outcome would have been the same/different if you didn’t have ADHD?





image6.jpg
v\ N
gﬁ@(’Ham to say isn't it. So, I'm probably good at running because | don’t need to concentrate PC’SMA“
QD and I'm able to focus because of my ADHD. Then again if | was able to focus should be able ff)aj“ LA
to do work in the classroom. So | dunno really L»c_?z/\,%

;‘\\s&\é’j of AOHD.
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Yeah, because | can kinda, well, my parents call it hyperfocus. So if | like doing somethln_g I J-D )
spend loads of time on it. Sometimes hours and hours don't get bored or lose concentration |

or attention. We had really seems | can get so bored and tired easily boring stuff that I'm not abedhe

(X
terested in - like schoolwork. VS \VIRY))
A

, How do you find that, do you think it helps with skateboarding?

é
S } : X
473" Yeah, so, yeah, it definitely does help when I'm doing something | like. | guess there’s no Wﬂkf‘uﬂ
48 rules just do what | want to do spend as much time as | want to on it, no one is telling me W&

<,

what to do, no pressure to do something, and as | said | really enjoy doing it. Fesle

50 Is that because you find you can ‘zone’ other things out?

. s oj\
Yeah, when | skateboard I just think about me skateboarding nothing else, no one else. Just WAS °
me and the board. Sonfesle-

2
" 53 § Is there anything else that | haven’t touched upon that you feel you would like to
A mention about the positives of ADHD?

(
&
v N
&%Ei;@ No, not really...Actually, when | went bungee jumping my mum and dad, and me, noticed (}DS\M
56

Q that grown men were crying and backing out and saying they didn’t want to do it, and | was ”,g?g g‘d‘
@v 57  like yeah, | like just jumped. So | was much braver and more willing to jump than adults like, | ™

wasn't scared. At all. . : (‘5(4
. . . At B
o you think not having that fear helps you try new things?

Lo Yeah, definitely. | think it's a good thing, although | suppose some things this isnt good. s Vet
A 5.8.0¢ So Sol
Because | don't see the risks like other people, or at least this is what my mum and dad E“i{‘gﬁ‘ S

says. But at least | give new things going on and are not afraid of new things, obviously "\ﬁ\éﬁ%&'ﬁ
things that | think I'd like, not boring things. e ooy

N
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( 1 How does ADHD affect your life? Josuals Bo n &
9"‘3‘7 ¥ The thing that affects me most is that...unless I've got...if I'm trying to revise for sgmething (RSS 3‘\’%"
lgy) 3 or get on with a piece of work unless | can see | am actively getting there, I'm gettlr)g glosgr Mg N
%) 4  tothe end goal, and | can see actual proof that I'm getting close to the end goal, | find it quite P«»da\eodsdw\

> hard to continue. So, | guess | lose focus. | can’t concentrate for long periods of time unlqss |
i"'can see where it's going. But | know | can make it to the end if you know what | mean. %Q‘w( &M@%

, Otherwise, | just throw in the towel. Which can be frustrating as you can imagine. Not much mf sakils
1 thos d the either. Ersstedioy W 2
un for ose around the either pia Q%\Ns\/\-mbf

9\(@Where does this.impact you the most? _ Mes

It's not reaillly at sbhool; it's more in low-pressure environments, where | don’t have anyoné oS,

i constantly reminding me. If people are nagging and reminding me, | suppose it can spur me«kea’b'v\wﬁw?\a\

i q,?(on. But if I'm left to carry on myself, | find focusing hard. | guess | lose track and often move ~t& QBMP\D:XQ
: on to other things, forgetting what | was doing before. esSleg

ould you consider this your biggest issue with ADHD? & _

- Y DMy nglefa,

Yeah. Getting things done. Seeing things through to the end. AoseS. =
19&g,l-low do other people react to this behaviour?/ How does this make you feel? .

Frstadhen over

&ffa can get it [work] done most of the time, but it's just, | feel it's frustrating for me and the ;(:4:,7
Q@d people around me if I'm not...yeah...I just go off-topic because I'm not concentrating. Mostly,p He hal
&'} ﬁ{ like, if it's a long piece of work, I'll just put that to the back of my mind and pick something 938 [(\;5(—@\,@?%
3 else that may be shorter. But then | don't always get that done. Starting new things about “fegls.
M 21 finishing things. Generally, people don’'t have patience with me, so their reactions are W\‘v&@ws
” : s it? g . . ings.. iy -
\2 epf,zz negative. How do | feel about it? Fed up and frustrated, | just wish | could flnlsgg\rgm‘gs s waeﬁafh

23 Can you think of any scenarios where some of your symptoms or behaviours related *= C‘“{‘g&‘}(

. 24  to ADHD actually have benefit to you?
@ y Uh, no, | can’t really think of anything. ‘Jo ecs:‘{-{\re
<6 Prompt- Nothing you have noticed during activities you enjoy? NATERN 9@
" ADHO
27 o]

28  So, for you, your perception of your ADHD is more towards the negative than the

W& positive? ADPO @'\’ij
W g : . : VoS Q“\%‘“%ve
; Yeah. | guess to do with the not doing stuff due to poor concentration. | guess ithasa V.

\“-‘@%« 31  negative impact on everything - so can't really see the good in that. LM{)“(‘&”
32
33

‘z. | 2
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45 Really helps me with my painting of dinosaurs. Isn't it hyperfocus | think that's what you call
46 it... Soin school | don’t have much focus but when | really enjoy something I'm good at it |
47  hyperfocus on it. | think that makes sense.




