Additional Learning Needs and Inclusive Practice Assessment:
Part One (1000 words)-
This essay will compare the institutional, the national and global legislations which impact the standard of inclusivity within the post-16 sector of education in Wales. With a focus on the University of Wales Trinity Saint David’s, Welsh, UK and global policies and their implications on the post-16 classroom.  

The ‘Human Rights Act, 1998’ applies to anybody who resides in the United Kingdom, and forms ‘…legal protection of your human rights…’ (Mind Charity, 2020). This legislation ensures that individuals are protected within their given rights. Article 14, the ‘Prohibition of discrimination’ states that individual’s rights are secured and should not be discriminated against on ‘any grounds’, including, but not limited to ‘…sex, race, colour, language, religion, political or other opinion, national or social origin, association with a national minority, property, birth or other status.’ (Human Rights Act, 1998). Despite this not stating the term specifically, this would include people with disabilities. As a result, it is the lecturer's responsibility as the individual in a position of power to ensure that students who meet these criteria are not subjected to discrimination and that, if they are, that the situation is handled appropriately.

In addition, as of ‘Article 2’, the ‘Right to education’, the legislation states that ‘No person shall be denied the right to education.’ (Human Rights Act, 1998) indicating that making education accessible to everyone is the responsibility of the university and its employees, including any challenges or obstacles the learners may face. To comply with the requirements of this and ensure that the course is accessible to its students in the name of equity, barriers including teaching techniques, materials, and delivery would need to be considered so that there is a fair standard of teaching and delivery. 

‘The Equality Act 2010’ pushes the notions of ‘The Human Rights Act’, but in a more explorative and inclusive up-to-date manner. It states that it is the ‘duty’ of a public service ‘…to adopt a reasonable alternative method of providing the service or exercising the function.’ (Equality Act, 2010). The use of the term, ‘reasonable’ insinuates that the university and lecturing team have a responsibility to ensure that the learner’s needs are met to deliver the same standard of education to all. Whether that be through alternative teaching methods, by ensuring a sign language translator is on hand, or by ensuring the classroom is wheelchair friendly. If it is in the name of equity and is possible within the requirements of university funding, it is feasible. 

Further exploring these concepts, the UN convention on the Rights of Persons with Disabilities, 2006 aims to ‘…promote, protect and ensure the full and equal enjoyment of all human rights and fundamental freedoms…’ (Unites Nations General Assembly 2006). Article 3 references ‘General principles’, outlining the need for ‘respect’, ‘dignity’, ‘independence’, ‘non-discrimination’, ‘diversity’ and ‘inclusion’ (Unites Nations General Assembly 2006). Which aligns with university policies and the expectations of inclusivity within the classroom, whilst further expanding upon the standard set forth by the ‘Human Rights Act’.  

For example, Article 5, ‘Equality and non-discrimination’ writes that ‘…all persons are equal … without any discrimination to the equal protection and equal benefit of the law.’ It furthers this notion with the placement of responsibility on ‘state parties’, stating that they ‘…shall prohibit all discrimination on the basis of disability and guarantee to persons with disabilities equal and effective legal protection against discrimination on all grounds.’. To do so, it states that ‘State Parties shall take all appropriate steps to ensure that reasonable accommodation is provided.’ (Unites Nations General Assembly 2006). Which correlates to the notions set out in ‘The Equality Act’. This is further expanded in Article 9, ‘Accessibility’. It states that ‘State Parties’ will be held accountable to ensure ‘access, on an equal basis… to the physical environment, to transportation, to information and communications, including … technologies and systems…’ (Unites Nations General Assembly 2006), outlining the need for further support internal and external to the classroom alone, correlating with the universities’ standard of signposting.

Article 24, ‘Education’ specifies that parties should recognise ‘…the right of persons with disabilities to education… without discrimination and on the basis of equal opportunity.’ Including, but not limited to ‘reasonable accommodations’ such as facilitation of sign language and braille. Additionally, it includes ‘effective individualized support measures’, ‘full and equal participation’, and the employment of teachers who have ‘...disabilities, (and) who are qualified in sign language/and or Braille.’ (Unites Nations General Assembly 2006). This would include additional measures such as signposting within the university and larger community and would align with the university standards.

Additionally, ‘The Well-being of Future Generations (Wales) Act, 2015’ ‘…is about improving the social, economic, environmental and cultural well-being of Wales.’, (Well-being of Future Generations (Wales) Act 2015) it holds the relevant public bodies accountable, causing them to ‘…think more about the long-term, work better with people and communities and each other, look to prevent problems and take a more joined-up approach.’, (Well-being of Future Generations (Wales) Act 2015) which would also align with the universities standards of signposting. 

This act also aims for a ‘healthier’ and ‘more equal Wales’’, describing it as being the goal of a ‘…society in which people’s physical and mental well-being is maximised…’ , (Well-being of Future Generations (Wales) Act 2015) which would also align with the lecturer’s responsibility for inclusivity within the classroom. It ensures that equal opportunity and equity are considered within the sector to ensure the well-being of the learners and, as a by-product, Wales. 

The ‘UWTSD Strategic Equality Plan’, 2017-2025 focuses on inclusivity within the university. It dictates that as a lecturer within the faculty, you must ‘...have due regard to eliminating discrimination, harassment, (and) victimisation…’ (University of Wales Trinity Saint David 2020-2024) of your learners. It requires the lecturer to foster ‘...good relationships between persons who share a relevant protected characteristic and persons who do not share it.’ (University of Wales Trinity Saint David 2020-2024). Which goes hand in hand with the practice of inclusivity within the classroom, encouraging the learners to look past their individual differences. It states that we must ‘Meet the needs of persons who share a relevant protected characteristics that are different…’ (University of Wales Trinity Saint David 2020-2024) to their peers which would include additional provisions such as, specially formatted PowerPoint slides and resources, additional breaks for those who need them, and the implementation of condition friendly resources such as fidget toys with a focus on instilling a sense of belonging and community within the classroom. 

The Professional standards for further education teachers and work-based learning practitioners in Wales, 2017, provides a standard of expectations of the post-16 educator within Wales. It states, that within their practice, a lecturer should meet these requirements. They should ‘Demonstrate commitment to learners, their learning, safety and well-being…’ (Welsh Government, 2017). It discusses the process of collaboration with others to ensure the learners are ‘fully supported’ whilst highlighting the need for a focus on the learner’s well-being. Which would also interlink with the need for signposting within the university.

It further expands, writing that the lecturer should also ‘Value and promote diversity, equality of opportunity and inclusion’ by ‘embracing’, ‘advocating’ and ‘challenging discrimination’ (Welsh Government, 2017). Which would present within the post-16 sector as creating a safe environment which is inclusive whilst also challenging for the learners. 

Finally, it also writes that the lecturer should ‘Plan and deliver effective learning, teaching and assessment, whilst using a range of media, including digital, effectively to enhance the learning process.’ (Welsh Government, 2017). Which would ensure the learners have digital competency whilst accommodating various teaching and learning styles.

In conclusion, the legislations establish common requirements of the post-16 sector, focusing on inclusion and the necessity of additional measures and signposting. However, arguably the newer legislations are more expansive on the concepts and give specific measures to follow. It would be better fitted, however, if in the future legislation, the bodies considered the using the term ‘equity’ rather than ‘equality’ and considered how this would affect the implementation of the legislations.
Part Two (1500 words)-
Megan:
Initially, I would advise Megan that I would need to ‘act in collaboration’ (University of Wales Trinity Saint David, 2020-2024) with my supervisor and fellow members of staff where appropriate and would get her consent to do so to align with the Wellbeing of Future Generations (Wales) Act. Due to Megan’s mental health support needs without diagnosis, I would suggest a ‘Wellbeing Support Request Form’ be filled out so that she can access specialist support. (University of Wales Trinity Saint David, n.d.). I would discuss her options with DSA and advise that the university offers specialist mental health mentoring and counselling. I would also signpost her to the resources available through the university, such as, the ‘Feeling good’ app and ‘Togetherall’ for support in the meantime. (University of Wales Trinity Saint David, n.d.). As well as highlighting local services such as Mind, YMCA and Samaritans should she need them. 

Due to Megan’s struggles with speaking in class, I would ask her how this has been handled in the past, and would ask how she handles group activities, and would reassure her that I would not call upon her in class unless she raised her hand. 

Due to her anxiety and difficulties with mixing, I would discuss with Megan the option for me to warn her should a class include group tasks and/or field work, so that she is able to proceed comfortably. If her struggles with mixing with others is something she would like to improve upon, I would suggest she tries some of the societies offered on campus and would suggest she does not isolate herself in the classroom. 

As a result of her difficulties with concentration, I would discuss the option of breaks during sessions, and would discuss options such as recording lectures, having the slides early, and/or having fidget tools in class to help Megan.

I would discuss the possibility of her having dyslexia, and I would advise she either self refers, or I could make a referral to the disability adviser team so that she can begin to receive support. (University of Wales Trinity Saint David, n.d.). I would mention the disability bursary (University of Wales Trinity Saint David, n.d.) as an option for diagnoses via the university too. I would also ask if there were a specific format to handouts and the lecture slides which is more accessible to Megan. For example, having the slides with a specific-coloured background/font etc in support of the UWTSD Strategic Plan 2017-2023. (University of Wales Trinity Saint David 2017-2023).


I would suggest a monthly review meeting with either myself, or her personal tutor to review how successful our accommodations are until her DSA is in place. And I would follow up with everything that was discussed in email so that we both have something to refer to. (University of Wales Trinity Saint David, 2020-2024).




Dafydd:
As Dafydd is covered by the Equality Act 2010 (Equality Act, 2010) due to his disability’s being covered by the protected characteristics, there are multiple different option pathways we could take. I would ask for his consent to disclose everything that has been discussed with my supervisor and my peer staff team where appropriate to do so (University of Wales Trinity Saint David, 2020-2024). I would also make sure that Dafydd is aware that we need to sort his support as soon as possible as the university might have to outsource some of his support team to ensure he has the best accommodations in place. (University of Wales Trinity Saint David, n.d.). 

Due to Dafydd’s cerebral palsy and physical health conditions, I would initially fill in a Risk Assessment Form with him, as well as a Personal Emergency Evacuation Plan form (University of Wales Trinity Saint David, 2022) to ensure his health and safety is considered in the classroom and field work environments. I would discuss with him how his symptoms manifest and check to see if he has seizures or any other physical symptoms of his cerebral palsy that myself or the university should be aware of. I would discuss with Dafydd, that due to his limited mobility, I would aim to have the classrooms/lecture halls that he would need to attend, in the same area of campus, within close proximity. I would ensure that these are accessible to him, either by being on the ground floor, or by ensuring there is disabled access. I would ask him how he would like to proceed with field work locations and would offer additional breaks to ensure he does not get too tired from too much movement. (University of Wales Trinity Saint David, 2020).

As Dafydd is partially sighted, I would suggest that he sits towards the front of the classroom so that he is able to view the board. I would offer ‘a range of resources’ such as early handouts/lecture slides and would ask if there is a particular format which is of use to him, such as a larger font size. (University of Wales Trinity Saint David, 2020).


Due to Dafydd’s struggles with note taking, I would suggest that we liason with the disability advisor team so that support can be put into place. I would suggest an application for DSA so that Dafydd is able to access specialist equipment, (University of Wales Trinity Saint David, n.d.) such as, recording equipment and voice to text software. I would suggest that he considers having a notetaker but would reassure him that these options are his choice to accept or decline. I would also recommend Dafydd gets a tripod and a camera clicker via the course cost bursary. (University of Wales Trinity Saint David, 2023).  

To maintain Dafydd’s independence, I would ensure that he has is able to make the final decisions regarding his support and would encourage him to consider his past support and what has helped, to see if he has any suggestions or requests. I would offer monthly check-in appointments to review his support until his DSA is in place, with myself or his personal tutor. I would follow up this initial meeting in an email with Dafydd, myself and his personal tutor so that he and I have access to what was discussed. (University of Wales Trinity Saint David, 2020-2024).


Alys:
Alys is covered by the Equality Act 2010’s protected characteristics (Equality Act, 2010), and there are multiple different option pathways we could take. I would ask for her consent to disclose what has been discussed with my supervisor and peer staff team where appropriate to do so. (University of Wales Trinity Saint David, 2020-2024). 

I would initially fill in a risk assessment form with Alys for field work and on campus to consider her safety in different situations (University of Wales Trinity Saint David, 2022). I would make her aware that she is able to continue her studies, but that there are options we need to consider. I would suggest that whilst Alys is at any medical appointments, or on maternity, she attends lectures online, or is to catch up by the content being uploaded on Moodle to meet the course ‘flexibility’ requirement of the UWTSD Strategic Plan 2017-2025 (University of Wales Trinity Saint David, 2017-2025). I would encourage her to contact myself, her personal tutor or the other lecturers should any issues or questions arise. I would advise her that post seven months pregnant, she is unable to partake in any field work, and would discuss with the option to create a timetable so that she is able to get the photos and media content prior to this time, so that she has her content in advance.

If there are any exams during her pregnancy, I would advise her that we would need to review this, and that we would need a letter of confirmation from her GP (University of Wales Trinity Saint David, n.d.) to indicate that she is fit to sit the exams. And I would mention the option of wellbeing and stress management services for stress management and any emotional distress that may arise during her pregnancy. I would make her aware that if needed, she is able to apply for extenuating circumstances for assignments and would show her where to fill in this section on the UWTSD website (University of Wales Trinity Saint David, 2023). 

I would give her a copy of the UWTSD Pregnancy, Maternity, Paternity and Adoption Policy to ensure she is aware of her options, (University of Wales Trinity Saint David, n.d.) and would advise her that post giving birth, she will need two weeks out of studies, before partaking in a return to studies meeting with myself or my supervisor, with an increase in one-to-one sessions with myself or her personal tutor to reintegrate her into class. I would advise she discusses her options with the finance team as her finances would pause whilst she is on leave from her studies if this were to be an issue for her. I would then follow up with an email to both Alys, her personal tutor, my supervisor, and the Academic Director. (University of Wales Trinity Saint David, 2020-2024). 
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