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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Ensure an accurate use of language so that all your sentences make grammatical sense. 
	I have undertaken extra proofreading, including asking others to proofread for me.

	Target 2
	Ensure that you make the links between theory and practice explicit, using your literature to support your points.
	I have tried to use the theory rather than just listing it.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	Bridging was undertaken online with the network lead and curriculum tutor. We were discussing different methods of AfL used within the lead school and any that we had seen in our placements so far. we then spoke about successful futures and the great teaching toolkit. Finally we looked at some examples of anonymised pupil work with the aim of assessing them and either matching them to the foundation phase outcomes, or giving them levels.	It was really informative hearing how different schools have applied some of the AfL, and the guidance different schools have given as to which methods would be most applicable for different age groups. The prior reading that was requested of us was really interesting, and it was good to compare the great teaching toolkit with Donaldson's successful futures and see how they are both progress focused (one on the progress of the learner and the other on professional progress).
It was very helpful to have the time to evaluate the pupil work, especially as some of us were unaware that the KS2 levels carry forward into KS3 and beyond. I was very close for the Foundation Phase outcomes, and actually despite not having the knowledge of the levels for KS2 and beyond I was able to use the frameworks to give accurate marks for the work.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The test was conducted in my placement school. I discussed some of the AfL strategies that we had looked at during the meet day and decided which would be most applicable within the Reception class I am working with.
We decided that within the class I would be primarily looking at the implementation of success criteria and WALT's as these are things that will reoccur through out the individuals time within school.
the main activity we implemented them in was during their LLC lessons where the focus was on information writing and posters. we introduced the class to several different examples and worked with them to identify the reasons the good poster was better than the others. The class teacher and I then used these to base our class success criteria for poster writing on. We then introduced some actions to support the pupils in remembering the key words from the criteria.
We revisited this throughout the week, and then revisited it the following week. We were able to see how the actions especially had helped the pupils to remember the what was needed to be successful as they were observed repeating the actions whilst discussing the different things needed to complete a poster as a group.

	The WALT's appeared to be more of a formality within the class, as the classes were not obviously aware of what they were, or what they meant. This could be due to them being unable to independently read what they say. More work may be needed to introduce WALT's in a more child friendly manner - this could involve using pictures and spending some more time at the start of the lessons to focus on them.
The implementation of success criteria, in this situation, worked well as the pupils not only engaged well with the actions, they were then able to recall them in a second session at a later date.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	For the share day we met virtually with our network on a teams meeting. during this we were all given the chance to present a ten minute presentation on the AfL strategies we had been focusing on and the implementation of these within a our classrooms along with any links to literature
	Having used whiteboards within a reception classroom prior to this bridging experience it was interesting to hear about how different people have used them as an AfL strategy successfully within different age groups. Despite the initial excitement/distraction of the tool several groups managed to use it in a manner that aided their learning, and also aided the assessments of the individuals and the class as a whole. When reflecting on this as a method I was able to see how when combined with other AfL strategies such as 'think pair share' you could really progress the learning of an individual and gain a deeper understanding of the pupils knowledge and understanding of the topic.



DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
I attended a Webinar on the challenges of literacy. It was really interesting hearing what the EEF were saying about the impact of Covid-19 school closures on literacy tests, and the importance of encouraging reading across the curriculum. It provided a lot of opportunities for reflection and planning for future praxis especially in relation to encouraging reading to develop literacy skills.

Rhifedd / Numeracy
Evidenced by an asset? 
I completed week one of the open learn teaching maths course. This was beneficial as although the course is aimed at middle school teachers the first week revisited some fundamental maths skills, including ways of teaching multiplication that I had not experienced before. Over time I intend to complete the whole course as it shows a variety of ways of teaching the different methods used, however as a large part of the course is at comprehensive school level, I aim to progress my primary level understanding first. 

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Google classroom training - provided by Dave Stacey This session helped me to further my knowledge pf the different functions of google classroom. Despite using it during PTE1 I knew that there would be many different options that I had not experienced during my placement. From the session I learned about the compatibility of classrooms with other programmes such as 'jamboard' and found out how to use different functions to set work for different pupils, which may help when providing differentiated work. EWC professionally speaking This lecture really opened my eyes to the changing use of technology, and the impact it has on mental health in young people. It made me consider whether the current increase in structured screen time for young people will have the same effect on mental health as the unstructured time pre Covid-19. It has shown me how important it is to provide a balance in the use of technology, and time away from a screen.  
Safonau/ Standards

Professional Experience Template 1: India Live lessons
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
When the topic of India was initially discussed with the class they identified some "EPIC questions" that they would want to find out about during the topic of India. For some of the live sessions I decided to find out some more about the different questions that the class wanted to find out about and offered a live session where they could ask some more questions, about India and my trip there. I worked collaboratively with the class teacher to ask the pupils for their questions and record the questions that they had.
Following this I prepared a presentation of photos and information that was focused around the questions I had been given. The next day was a second live session during which I answered the questions and offered the class to ask any more questions that either they hadn't asked, or that had come from the presentation. 

I did this because evidence has shown:
· low ability groups are becoming more motivated by more individualised learning
· it is argued that through the exploration of learning though the eyes of a learner we may be able to find new solutions to problems in education
· less structured activities have been shown as a preferred choice in young people, and when implemented into schemes of work the young people have shown progression

What have you learned?
It was really interesting to see the different things that the class focused on when asking the EPIC questions. This would be really useful when planning a scheme of work as it could really guide the learning based upon the interests of the class. An example of this is that I had been asked about the leadership of the country, this is not something that I would have naturally planned to cover, but as the class had requested it I did discuss the current leadership structure, and touched upon the history and when India gained independence. 

· all pupils were engaged with the tasks, and some of the more detailed questions were asked by those who are normally identified as lower ability.

What next?
I really liked the use of EPIC questions as a way to guide topic work to focus on the interests of the class, and this is definitely something that I would implement in the future when beginning a topic. I would try to set it closer to the beginning of the topic so that I could then use the questions to guide long term plans rather than as a one off session within a scheme of work. 


Professional Experience Template 2: Classroom management  - whispering register
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
During registration times the class often became easily distracted and would be talking, or moving about on the carpet. A strategy I had used previously as a way to make the register of a small class of six more interesting for the class was to use different ways of taking the register, for example I have previously used surnames, spoken in a whisper and used descriptors such as "this person is a girl who has glasses and likes the colour pink". Having reflected upon the previous success of these methods I began to think about how I could implement something similar within the reception class. As I was still relatively new to the class, and there is a much larger cohort than where I had previously used the methods I realised that trying to use descriptors or surnames would take too long. Therefore, as a way to gain the attention of the class I began to take the register using a whisper. Initially this confused them, but they all began to settle down more, and were encouraging each other to listen to hear the names. The use of whispering in this context was a provides a method of autonomous self-regulation similar to that which is alluded to within Wallace et al. (2014) that is argued to me more engaging than the use of extrinsic motivators such as reward points. 
What have you learned?
The class responded well to this as a method, and in following sessions began to ask for me to undertake the register in this way. I was able to gain the initial attention of the class which greatly benefited me as I then had more confidence working with the whole class for the rest of the day. The benefit to the pupils was that they were able to regulate themselves, especially when used during afternoon session after lunch when pupils are heightened. I shared this experience with my class teacher, and also with my peers when discussing classroom management techniques.
What next?
I intend to replicate this as a strategy going forward as the class seemed to respond well, and it appeared to have a positive impact on the rest of the day. I intend to do some more research into the benefits of intrinsic and extrinsic methods of motivation within the classroom which I will share with my peers and class teacher.

Professional Experience Template 3: Well being phone calls
Pedagogy Standard: Refining: Involving partners in learning
What did you do and why?
Today I undertook some wellbeing calls, to see how the class were getting on at home and also to see if there was any extra support we could offer. I engaged in this as following the live sessions this week I had some concerns over pupils who did not attend and some who are yet to submit any home learning for review. I spoke to the class teacher and deputy head to address my concerns and then agreed to make the phone calls whilst on the school premises as part of the key worker provision.  The calls were successful and seemed to be received well. I was able to offer support to several parents some of whom had been affected by COVID-19 to offer support and reassurance in the work the pupils had been doing. I was able to suggest some ways to supplement the online work for the some of the parents who were concerned about how the pupils were engaging with the online asynchronous tasks. 

· Parental involvement is seen as a key strategy to expand the social and cognitive capacities of pupils
· parental involvement and mutual responsibility is seen as directly making an impact to a successful education system

What have you learned?
From this I was able to see how important the pastoral role of a teacher is. Some of the parents were really struggling with the workload and the reassurance that any support they are able to give their child to undertake some of the activities set, or even just some incidental maths and literacy skills would all be beneficial to the young people. It also allowed me to introduce myself to some of the parents which has helped me to develop a positive rapport with the families. This is important as it has been suggested that this has a positive effect on the attainment of the young people and can also help to model positive working relationships between adults. It was also a way of me discussing any concerns the parents had with the tasks that have been set up to now. 

I then discussed the phone calls with the class teacher to share the knowledge of the potential barriers some of the young people are facing when participating in home learning.

What next?
Following the phone calls and subsequent discussion with the class teacher we have decided to adapt our plans for the next few weeks in order to better support the young people. This will be done through the introduction of a small description of the tasks done in video form.
In terms of continuing and developing the relationship with the parents of the class I will ensure to answer emails as appropriate and make any follow up phone calls. 
In my future praxis, I aim to work on developing positive relationships with parents which may involve regular phone calls to discuss positive events from within the classroom in the hope that this would make the parents feel more comfortable in approaching me with concerns.



Part 2: Critical Reflection
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Introduction
Whilst on placement I had identified that some pupils were not engaging with either the pre-recorded and asynchronous tasks that had been set, or the live sessions led by myself or the class teacher. I took it upon myself to attempt to engage with the parents and pupils by making welfare calls to check in. From these interactions I was able to help motivate the pupils to interact with the work that had been set, but also with the parents, finding out how as a class teacher I could support them in promoting positive engagement in the online learning. This experience links to the QTS standard of involving partners in learning, through which there needs to be evidence of understanding, observing, and evaluating the importance of the positive involvement of parents and other partners on a child’s learning (Welsh Government, 2019).  
Following this experience, I wanted to further understand the importance of creating and maintaining positive relationships between school and parents and find out the impact that these interactions could have on the academic achievement of the young people.  
There has been much research conducted into parental involvement in education, and the benefits this may have on attainment within the classroom, and many of this research identifies how important the bond between homes and schools is. This discussion aims to identify some of the obstacles faced by both parents and teachers in forming positive interactions between the young people’s education at school and at home. It then aims to look at the impact that positive interactions can have on the educational achievement of the young people and suggest some ways in which to promote and increase interactions between parents and teachers. 


Critical Discussion of Chosen Aspect
Flynn (2007) proposes multiple barriers that may prevent positive interactions between parents and teachers. One of these barriers is the perceived potential of confrontation when a teacher contacts a parent. Lazar and Slostad (1999) suggest that this possible confrontation has historical routes and the ‘us and them’ culture  was evident as far back as the 1800’s  and the wide-spread introduction of formal education. Both Flynn (2007) and Lazar and Slostad (1999) imply that this dichotomy stems from beliefs such as that parents do not adequately prepare children for schooling, and that teachers are lazy and expect too much. Because of this perception that they would be met with confrontation many teachers may avoid initiating contact between the school and home.
Another barrier that both Flynn (2007) and Lazar and Slostad (1999) identified, is a lack of support in this area during teacher training programmes. Lazar and Slostad (1999) argue that teachers do not receive support to invite and maintain educational partnerships between home and school.  They conclude that teacher education curriculums needed to be rewritten to place larger emphasis on developing skills that could help newly qualified teachers feel more at ease when undertaking collaboration with parents and carers. This argument was repeated by Flynn (2007) who stated that within America less than 5% of trainee teachers will undertake any training on parental interactions. Almost twenty years later than Lazar and Slostad’s 1999 research, Willemse et al. (2018) highlighted that although some progress has been made in this area, there was still a large amount of resistance to change the initial teacher education (ITE) courses thus limiting the amount of prospective teachers that can access training in this area. However, it is important to note here that the majority of research looking at the curriculum of ITE programmes has been conducted in Europe, America and Australasia and therefore it may not be generalisable to the ITE provision in Wales. 
Within the school community there are many roles that can be undertaken by parents to support the home-school links, from more informal roles such as coming in to listen to young people read and PTA’s, to more formal participation such as parent governors. Although these roles are all very different, the impact on the education can still be beneficial both to the young person and their families. Within Sime and Sheridan’s (2014) research many of the parents that were interviewed suggested that they valued any collaboration between themselves and the school that allowed them to support home learning more effectively and increase their own knowledge of curriculum content. It has also been suggested that through positive interactions with the school, parents may gain in self-confidence, show leadership, and have a more impactful communication with their children. For the young people themselves there is evidence that “good cooperation between schools [and] homes…. Can lead to academic achievement as well as to reforms in education” (Ðurišic and Bunijevac, 2017, p. 139). This is supported by Olender et al. (2010) who suggest that not only can good home-school relations lead to reduced levels of truancy, improvement in behaviour and the intrinsic motivation to succeed from the young people, but also through the development of a strong link between the school and parent body it can support whole school initiatives and open the lines of communication between the school governors and parents, giving the parents the chance to influence whole school decisions. 
There is a large body of research that recognises how the socio-economic background of a family can have a large influence on parental engagement and involvement in education.  It has largely found that parents who are of a working class or ethnic minority background struggle the most in becoming partners in the education of their children (Sime and Sheridan, 2014).  One possible reason for this is the restrictions caused by inflexible work schedules, a lack of disposable income allowing for parents to provide resources and issues with transportation (Ðurišic and Bunijevac, 2017).  Research conducted on behalf of Save the Children Scotland specifically looked at the experiences of families in areas of high deprivation and what they perceived as effective support to allow for interaction and involvement in their children’s learning. It found that despite many parents having received a poor level of education, they valued the importance of education, and many viewed it as a significant factor in enabling their children to gain social mobility (Sime and Sheridan, 2014). 
Another argument made within Sime and Sheridan (2014) suggests that illness and isolation, which are factors linked to poverty, can increase the pressures on parenting, making it harder which in turn can impact on parent-child interactions and subsequently the interactions with schools. This is particularly topical due to the ongoing effects of the COVID-19 pandemic on society. Some parental surveys conducted over the summer 2020 found that parents who do not work, or have lower levels of income were more concerned about the risks of sending their children back to school, and were worried about weather the emotional wellbeing needs of the young people were being met (Scottish Government, 2020). One method identified to support these concerns is the use of a wellbeing phone call to encourage open dialogue between parents and schools. The department of education (2020) Identified three schools who are all undertaking some form of pastoral  phone call to ensure the wellbeing of the young people, and check in with parents/guardians, and used these as examples of best practice. The use of pastoral phone calls is also recognised as being beneficial to the young peoples wellbeing, and as a way of encouraging positive links between home and school and other external partners by the NEU (2021). 
The inclusion of external partners within the NEU recommendations links to the professional standards and also the guidance published by the welsh government on supporting learner progression (Welsh Government, 2020). Within these publications, both the NEU and the Welsh Government identify partners as not being limited to just parents and other family members, but also social workers, support for additional needs, educational psychologists, doctors and other healthcare providers, charities, any records that may have been made at other educational facilities and more generic partners such as school governors and local education authorities and policy makers amongst others. 
As outlined by Everitt (2020) there has been a long serving history of policy makers trying to interweave external agencies and state run education. Everitt (2020) argues that historically policy makers have viewed the input of external agencies as a way to discreetly enforce control over pupils who were viewed as being at risk of not striving to reach their potential; and arguably these pupils may have been viewed as assets that needed the input of aforementioned policies to allow for development of their economic value.  From this it can be argued that the differing ideologies of education have a large part to play in the involvement of partners in education, through the different policies that are implemented. `The ideological view of the family may also be important here, as the changing attitudes towards the embodiment of a ‘model family’ and subsequently what a “nuisance family”(Barron et al., 2007, p. 22) constitutes can have an impact on the policies being made, and the interaction the school and teachers have with them. 
There are benefits to the involvement of partners within education for many of the agencies involved. Everitt (2020) argues that when thinking about the impact of specialist partners, such as educational psychologists, class teachers may feel relieved of external pressures, feel a reduction in work loads and, in some circumstances, there could be a boost in staff morale. The main value of the specialist partners, however, is in terms of the benefit to the pupil. As outlined in Barron et al. (2007) there has been an awareness that schools are not always able to provide everything that a pupils needs since the publication of the Plowden Report in 1967. Since then, external agencies have been viewed as a cost-effective way to provide this specialist input that schools have been deemed unable to provide in isolation. Today specialists are able to respond to the often complex and changing needs of the young people in their care by providing individual tailored programmes that can support the young people throughout their education. 
As well as the reforms to ITE programmes, and influence of policy makers alluded to previously, there are other ways that have been suggested that can increase the positive involvement of partners within learning. One recommendation that has been made refers to the way in which teaching staff interact with parents. Lock and Mayfield Pogoloff (2004)  make the recommendation to provide multiple routes of contact. They suggest that some parents will not respond to certain methods of communication but will others. Ðurišic and Bunijevac (2017) support the benefits of this as they discuss how a parent who interacts with school either by reading messages, or by accepting phone calls will help their child to academically progress further than a parent who does not interact in this way. Another important element of communication to promote positive relationships is the manner in which dialogue is spoken. In Sime and Sheridan (2014) there is a large focus on how the parents view the interactions of schools and other agencies.  They suggest that families from a more deprived background may find some interactions as patronising, and it is therefore important to ensure the parents engage in effective dialogue  to support learning, which Goodall (2018) expresses can include the voice of the learner when appropriate.  


Conclusion
From the literature we are able to see how this is a very broad subject, with many avenues yet to explore. The evidence that has been discussed all alludes to the positive impact that can be obtained when involving partners in learning, providing it is done in a sensitive manner to those involved. Whilst conducting the research I was unable to find any evidence that suggests that the involvement of partners in learning has any negative connotations, further supporting the positive effect it can have on learners.
The role of parents as partners is a primary focus for myself as a future class teacher, as it is something that I will have direct impact upon. From the readings I have referenced, and further readings I conducted to support my understanding, I have been able to reflect on the experience I had making well-being calls during my PTE experience. If I were in a similar situation in the future, I would try to implement a multi-channel approach, whereby I would initially try to gain contact via email or some other written form as some parents may feel threatened by a phone call or may not feel comfortable discussing information in this way. However, as it is important to ensure a positive working relationship throughout the year, I would try to make the communication two way, and ensure that there are positive connotations to the communication. When in discussions with parents or other family members I will ensure that socio-economic factors have little impact on my approach, and hopefully as a result I will not come across as patronising. Hopefully, through a proactive approach to parental involvement I will be able to provide real life and authentic experiences to my class, that will be transitional between school and home. 
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