Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development, and justifying next steps for improvement.

PART ONE

Reflection on Subject Knowledge Development (SKD) – Asset 1 (Literacy). 
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I feel Literacy is a particular strength of mine, it is a lifelong passion, and I would say my skills in this area are high, which was highlighted within feedback from my first Professional Teaching Experiences (PTE) from class mentors. Additionally, I thoroughly enjoy taking every opportunity to develop my confidence in teaching literacy topics and this is evident within each of my classroom practices. However, I was aware from conversations and observations with my class mentor and senior mentor that the reading scheme, Read, Write Inc. was used throughout the school from Reception to Key Stage 2 (Year 3 and 4). I was unaware of how the scheme worked and to develop my confidence and knowledge I researched and undertook in school training to explore the programme and its methods. The school provided me with details and resources to explore the training videos and activities in order to provide pupils with effective Read Write Inc. sessions, in accordance with the whole school approach towards reading, writing and spelling. This was one of the targets from the School Improvement Plan (SDP). The website used was https://schools.ruthmiskin.com, which has been created by Ruth Miskin the founder and creator of Read Write Inc. The Read, Write Inc. scheme teaches pupils to read accurately and fluently and enhances their comprehension skills. This scheme also promotes collaboration between all pupils and the teacher, which supports their letter formation, spelling and create ideas.

Reflection on Subject Knowledge Development (SKD) – Asset 2 (Numeracy). 
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I feel that Numeracy has been an area that I have always wanted to improve my knowledge in, especially during my time at University of Wales Trinity Saint David (UWTSD). Throughout my Professional Teaching Experiences, I grasped the opportunity to teach the More Able and Talented (MAT) pupils within the Year 6 class. Welsh Government (2008) describes More able and talented children as those who require opportunities for extension and enrichment that go beyond those provided for the general cohort of pupils. I believe that student teachers should be confident in their approach when teaching new topics in Mathematics and Numeracy lessons, as this may have an impact on the pupils' misconceptions regarding the topics studied. Therefore, to enhance my knowledge about unfamiliar topics, the student teacher researched and purchased the 'Carol Vorderman Help Your Kids with Maths' book, which has step by step guides on teaching mathematical topics from the ages of seven to sixteen. I believe that this book was able to, not only enhance my knowledge, but provide pupils with a positive learning experience when learning about and completing problems tailored around algebraic equations. The student teacher was able to use this book to provide children with methods to work out algebraic calculations, regarding algebraic equations. 

Reflection on Subject Knowledge Development (SKD) – Asset 3 (Welsh Language). 
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I feel that I am a confident user of the Welsh language and I'm passionate about the implementation of the Welsh language within my lessons. I try my best to provide children with a variety of opportunities to enhance their Welsh language ability within the classroom and around the school. For me to provide pupils with effective learning experiences tailored around the Welsh language, I must have up-to-date and relevant knowledge of the Welsh language. Therefore, I thoroughly enjoy taking all opportunities to enhance my ability and confidence.​​​​​​​ However, it has been highlighted within my second Professional Teaching Experience (PTE) mid-placement review, that I must encourage pupils to consistently develop their Welsh language ability by using a range of vocabulary that will extend their knowledge. Therefore, as a way of developing my knowledge of the Welsh language, I undertook an online course that provided me with an interactive learning environment, which enhanced my knowledge and confidence of multiple topics and the Welsh translation and patterns for these. These topics included: Family, All About Me, Greetings, Conversation starters, Commands, People and Places, Environment, Objects, and Area. I believe that this course will allow me to provide pupils within PTE3 with more effective learning experiences, tailored around Welsh Second Language. 

Reflection on planning for progression in sequences of lessons – Asset 1.

Throughout my time with Year 6, we explored options and activities where the pupils could develop the skill to "write for different purposes" (Welsh Government, 2008, p9) and it was decided that pupils should create a fact file using digital technologies/ devices and online platforms and websites to create this tailored around the Humanities Area of Learning and Experience (AOLE). This would allow for cross curricular links between the AOLEs, Digital Competence Framework (DCF), Literacy and Numeracy Framework (LNF) and the Education for Sustainable Development and Global Citizenship (ESDGC) framework.

As part of improving pupil voice and making pupils more active in the planning process, the pupils were asked to generate multiple ideas that they could develop the skill taken from the Humanities AOLE and the National Curriculum for Wales 2008. Pupils provided a range of ideas; however, it was decided between the pupils that creating a fact file would provide enthusiasm, engagement, motivation, and the ability to develop multiple skills.

Furthermore, the student teacher developed new techniques to support pupil engagement and motivation throughout this lesson by allowing pupils to create an online fact file, in the form of a Facebook Profile, while using digital devices. This innovative idea allowed pupils to set out information in a different way to what has previously been created in past lessons. This led on to discussions with the class teacher to gain an understanding of the effectiveness of this lesson.

As decided by the student teacher and class teacher, these skills would have to be developed throughout a sequence of lessons over a week. The first lesson in the sequence required pupils to use digital devices and the internet to research an endangered animal of their choice, to gather data and create a mind-map containing facts, pictures and statistics about their animal and the reason they are endangered and how we as humans can help (see appendix 1). The pupils were encouraged to work collaboratively with a peer to create this mind-map and were told this would influence and support their future lessons, especially in creating an online fact file (see appendix 2). In addition, the next lesson required pupils to use digital devices to create an individual online fact file about their chosen animal, in the form of a Facebook Profile (see appendix 3). Pupils were made aware of the layout of the Facebook profile during the introduction of the lesson, and they were made aware of how to write and paste images across onto the profile. Pupils used their mind-map from the previous lesson to influence the fact file and use data previously gathered within this lesson to make a start on the fact file (see appendix 4). In addition, pupils were encouraged to continue their research throughout the second lesson, in order use a range of information to emphasis human decisions and the consequences that are happening. Pupils were enthusiastic throughout this lesson and it was evident that they enjoyed the progression from one lesson to the next. 

Lastly, it was evident that knowledge obtained from the previous lesson, influenced the next lesson, and supported the pupils' "journey through the continuum of learning" (Welsh Government, 2020). 

Reflection on planning for progression in sequences of lessons– Asset 2. 

This learning experience was created in accordance with the school's planning policy, which ensures that Donaldson's Four Purposes are the drivers for all learners' experiences in school. Within the lesson the student teacher ensured that he referred to the Four Purposes throughout the lessons and informed pupils of the skills they were developing. The pupils were instructed to build on prior knowledge to highlight the characteristics of a persuasive letter (see appendix 5). During the plenary the student teacher brought the learning to a close, while asking the pupils to use the Four Purpose display to identify the type of learner they are becoming because of this lesson. The group discussion was introduced by the question "What type of learner have you become today? (think about the skills, experiences, and traits you have developed or displayed to become one or more learners). Pupils were given thinking time to discuss their answers through a 'Think, Pair, Share' to "broaden answers and promote discussion" (Classroom Champion. 2021). Pupils were able to use the display board and skill break down to, identify that they were becoming an "ambitious, capable learner" (Donaldson, 2015), throughout this learning experience. 

As this learning experience, was a new topic for the student teacher, it was vital that research into persuasive language was undertaken before planning the learning experience. The student teacher used the 'Curriculum for Wales Programme of Study for English - Key Stages 2-4' and Languages, Literacy and Communication Area of Learning and Experience (AOLE) to broaden their knowledge about learning objectives and skills required to complete a piece of written persuasive text. However, this learning objective was broken down to develop the learners' knowledge, and skills of literacy as this objective required prior learning experience before writing the text. Furthermore, the student teacher worked collaboratively with the class teacher to develop the lessons, to follow the 'journey of the reader'. This gave the student teacher the opportunity to develop their own knowledge of persuasive writing before delivering the lesson. The student teacher used strategies such as a 'What a Good One Looks Like' (WAGOLL) to identify effective parts of persuasive writing. This strategy was later used within the lesson as the student teacher believed it to be effective. Therefore, this shows that the student teacher was able to demonstrate a knowledge and understanding of disciplines and pedagogies within subject content, areas of learning and cross-curricular themes to plan appropriately. 

This learning experience was part of the 'journey of the reader' that the children were taken on. Journey of the Reader is part of the school's English Scheme of Work, which includes breaking down a topic or theme within the Literacy area of learning and completing small steps which influence a piece of written text, usually at the end of the topic or theme. In this case, the final product of the journey would be 'to create a persuasive letter about deforestation'. This was tailored to both the theme and the Languages, Literacy and Communication AOLE. Therefore, the learners were able to use what they had already learnt about persuasive text to identify the text within a written piece of work. The introductory lesson required the pupils to use the WAGOLL to identify different features of a persuasive text such as persuasive language, facts, and emotions, and create a key to highlight the different features of text identified (see appendix 6). Throughout the lesson, the student teacher engaged in multiple group discussions with the class to discuss persuasive language, the letter, and the upcoming lesson. The following lesson, encouraged children to activate their prior knowledge about persuasive text and letters, referring to the previous lesson, to plan a draft version of a persuasive letter. The pupils were encouraged to use knowledge from multiple previous lessons and the previous language and literacy lesson to support their ability to create a persuasive letter. The children were able to meet the objectives of the lesson and create a draft version of a persuasive letter.

This learning experience was originally planned around the 'Languages, Literacy and Communication' AOLE of however the school promoted cross-curricular learning. Therefore, within the planning process of this experience, the student teacher adapted the lesson to include specific vocabulary relating to the class' topic 'Our Wonderful World', where their current focus was endangered animals and deforestation. Therefore, the student teacher created this lesson tailored to deforestation and endangered animals, where the pupils had to identify text within a previous letter to deforestation organisations. 

This experience was tailored to meet two groups of pupils. The literacy lessons were made up of the year 5 pupils and year 6 pupils. Therefore, it was important that the student teacher created different levels of challenge and expectations tailored to the students' abilities and characteristics which motivate learners to achieve. As seen within the evidence 'lesson plan' the differentiation identifies that the Year 5 pupils were asked to highlight 'persuasive text' within an example of a persuasive letter. However, the Year 6 pupils were asked to highlight: persuasive text, facts, and emotive language. Also, the year 6 pupils would have to create a key which informs readers about the different texts identified within the text. 

Throughout this learning experience, I have learnt the importance of cross-curricular learning, everyday research by practitioners and how progression in learning benefits the learners' and influences the teacher’s assessment and planning. I agree with Johnson (2013) statement that cross-curricular learning provides deep learning and engages the whole student. It shows that by bringing lessons together, tailored around a specific topic it promotes engagement and motivation of the pupils. Furthermore, the learning experience shows the importance of daily research by the teacher and improvement of teacher's subject knowledge. Especially in this case as the student teacher was unfamiliar with the topic 'writing to persuade'. It has been evidenced that this influenced the learning experience and made it an effective one. 

Reflection on planning for the four purposes – Asset 1 (Ethical, informed citizens).  

Throughout the two-week planning period, the student teacher (myself) and the class teacher worked collaboratively to create and develop the planning and activities for the upcoming two weeks. As the current topic for the Year 2 classes are 'Long Ago, Far Away' children will be provided with a range of activities which are related to different countries, history, and cultural celebrations. For example, Kabo's journey to Botswana (Kabo's Diary), Ronald the Rhino (Africa adventure story), Chinese New Year (Dragons in the City) and St David's Day and Wales. Throughout these dates the student teacher was asked to plan and deliver lessons in relation to Chinese New Year and China itself (see appendix 8). The main aim of all lessons created were to develop the children's knowledge about China and the Chinese New Year celebration. Therefore, making them more aware of other cultures and localities around the world.

Throughout the planning process of the sequence of lessons tailored around Chinese New Year and China, the student teacher focussed on developing the learners' knowledge about China and popular celebrations of the country such as Chinese New Year. Therefore, making them "ethical, informed citizens of Wales and the wider world" (Donaldson, 2015, p102). The student teacher located a range of resources and stories about Chinese New Year, which informed pupils about the variety of foods, dances, places, and festivities that relate to China around the time of Chinese New Year. The student teacher created a wide range of activities for all children to complete both online and within the school hub. The student teacher encouraged children to become 'ethical informed citizens' as they provided the pupils with the opportunity to become "knowledgeable about their culture, community, society and the world, now and in the past" and "respects the needs and rights of others, as a member of a diverse society" (Donaldson, 2015, p30). 

These activities were tailored to all seven Areas of Learning (AoL) set out within the Foundation Phase Framework. Welsh Government (2015) identify these AoL's as; Physical Development; Languages, Literacy and Communication Skills; Mathematical Development; Knowledge and Understanding of the World; Welsh Language Development; Personal, Social and Emotional Development Well-being and Cultural Diversity; and Creative Development. The activities provided encouraged children to make comparisons between China and Wales by highlighting the similarities and differences. Furthermore, the student teacher worked collaboratively with the class teacher, and classroom learning support assistant (LSA) to plan and create a variety of 'challenges' for the enhanced provision, relating to Chinese New Year. These activities included cross-curricular learning opportunities which encourage children to develop a wide range of skills. Barnes (2015) suggests that using combined skills in a cross-curricular approach are used in solving real-life problems. This was evident within each of the areas around the classroom by providing children with many challenges.

Throughout this experience I have learnt how cross-curricular themes can be implemented within all teaching and learning opportunities within the Foundation Phase. By providing cross-curricular links in both focus tasks and enhanced provision 'challenges' to complement and enhance the knowledge and development of the main topic which in this instance is 'Chinese New Year'. It has been evident that pupil engagement appears high when cross-curricular links have been promoted throughout all teaching and learning opportunities. Furthermore, I have learnt the importance of encouraging the pupils and providing them with multiple opportunities to become 'ethical informed citizens of Wales and the wider world' (Donaldson, 2015, p102). 

In the future, I will continue to plan and teach in a cross-curricular approach when planning and delivering both the focus tasks and enhanced provision. This will hopefully, provide challenge and improve engagement in all Areas of Learning within the Foundation Phase. Moving forward, I will continue to use the Four Purposes at the heart of planning all lessons and activities for the pupils, while providing them with the opportunity to engage with all aspects of these. 

Reflection on planning for the four purposes – Asset 2 (Ambitious, capable learners).
Throughout the current topic of 'Long Ago, Far Away' pupils are provided with multiple activities which are tailored around different countries: Botswana, China, and Wales. These activities will improve the pupils’ knowledge of different cultures, countries and traditions while making comparisons to their own. During this week, the student teacher grasped the opportunity to enhance pupils' learning experiences by planning and organising activities for both the focus tasks and the enhanced provision. These activities were tailored around different countries but more specifically, in this instance, China and Chinese New Year.

During the planning process of weekly activities, the student teacher worked collaboratively with the class teacher in generating ideas that would allow pupils to become independent and "ambitious, capable learners who are ready to learn throughout their lives" (Donaldson, 2015, p31). During the planning process, it was agreed that the main topic for mathematics and numeracy would be 'Division and Sharing' and the student teacher suggested that, to motivate learners, a problem tailored around their local area would be beneficial to enhance their problem-solving ability, while keeping their engagement at a high standard. Therefore, the focus task would provide pupils with a problem, during the introduction, tailored around their local area (please see attached lesson plan), that would require pupils to become ambitious, capable learners who "are questioning and enjoy solving problems" (Donaldson, 2015, p31). This activity would provide pupils with the knowledge and experience to enhance their understanding of the 'sharing process' within division, by providing them with practical and real-life contexts, to support their ability to "explain the ideas and concepts they are learning about" (Donaldson, 2015, p31), which could be identified as a form of Assessment for Learning to provide the student teacher with the understanding of where the children are within their learning (see appendix 9).

Furthermore, the student teacher created activities for the enhanced provision which allowed pupils to "build a body of knowledge and have skills to connect and apply that knowledge in different contexts" (Donaldson, 2015, p31). When planning these activities, the student teacher ensured that division/ sharing was used within the maths area of the classroom and supported the pupils understanding of sharing objects between two people (see appendix 10). This activity was tailored around the topic and encouraged children to share Chinese food between two people, to collect data on how many noodles, and vegetables each person had.

Throughout this experience, I have learnt that problem solving activities are identified as a skill that influences a learner's success, within a Harvard Business study as it scored third out of sixteen. It is important that providing pupils with activities in the enhanced provision that supports formal learning, encourages children to become independent and use the skills obtained in focus tasks in different contexts such as child-led activities within the enhanced provision. Both division challenges, whether focus task or enhanced provision challenge, allowed pupils to become ambitious, capable learners as they developed their independence, and problem solving while applying skills to different contexts.




PART TWO


Throughout this assignment, the writer will provide a critical reflection by analysing and synthesising the evidence collected during the writer’s Professional Teaching Experiences (PTEs), which have been made evident throughout Part One of this assignment. In addition, the writer will use this evidence to identify an aspect of their practice, related to learner progression, to develop further. Therefore, exploration of literature and theories will be undertaken to support the enhancement of the student teacher’s knowledge of this chosen aspect and support learner progression within their future career. 

For the purpose of this assignment, the student teacher has specifically chosen to focus on developing their practice in encouraging pupil participation in the planning process of learning experiences and topics. This aspect has been briefly identified within the ‘reflection on planning for progression in sequences of lessons – asset 1’ located in part one of this assignment (see above). The evidence above provides a written reflection of a learning experience carried out by the student teacher which identifies little engagement with providing pupils with the opportunity to participate in the planning process of the upcoming lessons. However, pupil participation in the planning process of classroom activities was a target set by both the student teacher and class mentor, within PTE 3, as an area for further development. This was an aspect that the student teacher believed, if further developed, could contribute to the school’s visions and targets set out within their School Development Plan (SDP), as well as contribute to the promotion of the Rights of the Child.  

Pupil participation is most known by professionals within education as ‘pupil voice’. Pupil voice can be defined by Lewis et al. (2007) as a method of allowing pupils to express their own views freely in all matters affecting their childhood, including learning. Pulis (2016) supports this definition by suggesting that pupil voice is a method that refers to pupils’ participation, contribution and influence in a school context. Similarly, Wood (2011) states that pupil voice is a means of engaging both children and young people as important ‘influencers’ of decision-making with a genuine and legitimate right to have their views and opinions taken seriously. 

The importance and the development of the concept of pupil voice within classroom practice stems from the United Nations Convention on the Rights of the Child (UNCRC), Article 12, which states that: 
“the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child” (UNICEF, no date, p5).
 
Therefore, pupils should be provided with the opportunity to be heard throughout their lives, including within a school and education context. Whitty and Wisby (2007) agree with the concept of encouraging pupil voice within the classroom, stating that pupil voice entails pupils playing an active role in their education and schooling. In contrast, Kilbourne (1998, quoted in Lundy, 2007, p.928) suggests that Article 12 of the UNCRC has a potential to “undermine adult authority” and played a significant role in why other countries outside the UK, such as the United States of America, did not ratify the Convention. 

It is important to recognise that, pupil participation and pupil voice has become an essential factor within curriculum reform in Wales, specifically Curriculum for Wales 2022. Donaldson (2015) supports this stating that inclusivity is an important principle of curriculum reform in Wales and that practitioners should consider the views of the children. This highlights the importance of pupil voice within Curriculum for Wales 2022 as it has been identified as an important factor. Given this, Estyn (2019) believe that pupil voice is a driving force to build an exciting and relevant curriculum. Therefore, it is vital that school’s utilise pupil voice to support their development of creating a new and innovative curriculum to ensure inclusivity.

Within recent years, pupil voice has become a popular factor in many schools, both nationally and internationally. In 2007, the Welsh Government released the National Children and Young People’s Participation Standards for Wales. The main aim of these standards was to “promote and facilitate participation of children and young people in making decisions that will directly affect them” (Welsh Government, 2016, p3). Similarly, in England, Ofsted (2005) inspection guidelines require that schools must ensure that the pupils’ views are listened to. In addition, some international countries support the importance of incorporating pupil voice within an educational context. Kerr et al. (2002) states that the government in Denmark highlight the importance of creating democratic learning environments where pupil voice is an integral right for learners. Therefore, this implies that pupil voice plays an important factor throughout both national and international education systems, as it is believed that pupils play an important role in the decision making of their education. 

Furthermore, pupil voice can offer both classroom practitioners and schools many benefits that contribute to both teacher development and whole school development. Estyn (2016a) supports this, stating that ‘pupil voice’ benefits both pupils and supports school improvement. In order to gain an understanding of the benefits pupil voice can have on both classroom practice and whole school development, the student teacher has engaged with Estyn best practice reports and further reading to identify its effectiveness. 

Pupil voice can contribute to the creation of positive relationships between the school and the wider community in many ways. Pulis (2016) agrees, stating that pupil voice provides the opportunity for schools to create positive relationships with the wider community. Similarly, Estyn (2016b) state that there is an improvement in creating better relationships between the school and the community when pupil voice is encouraged. In the student teacher’s experience, it was evident that pupil voice, contributes to creating positive relationships between the school and wider community, as they provide ideas of educational visits usually located within their local community. Therefore, providing schools with the ability to form positive professional relationships with local businesses and areas while supporting pupil progression and learning. 

Additionally, it is believed that pupil voice can play an important factor in the development of policies and procedures within a school context. Wood (2011) supports this, describing learners as ‘important influencers’ of policy and decision-making. Equivalently, within an effective practice report Estyn (2018) believe that each pupil has a significant influence in shaping the curriculum. Thus, supporting the statement that “students themselves can be accepted as key players in school reform” (Mitra, 2006, p326). On the contrary, Freire (1993) criticises student influence within decision and policy making, believing that students must have a bank of knowledge bestowed upon them. This implies that students should be taught lessons that are consistent with that of other schools around the country. 

Also, Flutter (2007) states that pupil voice can contribute to effective teaching and learning as learners can be a powerful tool in helping teachers improve their own practice. Savage and Wood (2006) support this, stating that pupil voice contributes to the improvement of teaching and learning strategies as all students have strong opinions about how to develop learning experiences. This is echoed by Rudduck and Flutter (2004) who draw the attention on pupil voice, suggesting that pupil commentaries on teaching and learning in school contribute to teacher improvement and can help identify and shape improvement strategies. This suggests that pupil voice can provide learners with the opportunity to “reflect on and evaluate the quality of their work and their learning” (Andrade and Du, 2007, p160). On the other hand, Aoki (1986) emphasises the importance of educators using their own perspective to assess pupil engagement and education. However, the student teacher’s previous PTE, identified that pupil voice contributed greatly to the planning of activities within the enhanced provision (see appendix 8), and provided the teacher with multiple opportunities to improve the learning activities. 

Another essential point that has been identified by further reading and research into pupil voice, emphasises the contribution it plays within enhancing pupil engagement within learning experiences. Wood (2011) highlights that pupil voice is a way of engaging pupils as partners and provides greater engagement within their learning. Robinson and Taylor (2007) suggest that effective pupil voice offers schools with the opportunity to enhance pupil empowerment and engagement throughout learning experiences. Estyn (2016b) confirms this belief, by identifying the positive contribution pupil voice plays in the improvement of pupil well-being, engagement and behaviour. This shows that if pupil voice is used, in an effective way, it will enhance pupil engagement within learning experiences and hopefully raise pupil standards and outcomes. 

In addition to the benefits pupil voice can bring to a school environment, some theorists and educationalists believe that there are two main barriers in using pupil voice in a school context. Thompson (2019) suggests that pupils must be “responsible and capable” when contributing to whole school development and pupil voice within classroom practice. This argues that pupils must act responsible when giving feedback and those who aren’t responsible are unable to provide effective responses to enable school improvement or classroom practice. In contrast, the findings of Brown et al. (2017) suggest that including participants of all abilities and behaviours, allows for more scope to integrate pupil participation in the decision-making and gain multiple views and opinions. In addition, a barrier to pupil voice that supports and enhances the pupils’ learning and progression, is the use of pupil voice strategies and approaches that teachers are not confident in implementing within classroom practice. Mitra and Gross (2009) support this stating that unfamiliar approaches to pupil voice and the uncertainty of teachers in their method, may result in students becoming disengaged and alienated. Although, the barriers identified suggest two main reasons to which pupil voice can have a negative impact on the school. This emphasises the need for further reading and support when implementing pupil voice in both classroom practice and as a whole school approach. Ensuring teachers are confident within their approach and deliverance of pupil voice sessions. 

Moreover, pupil voice is not without its challenges through the development and implementation process. Wood (2011) states that one of the main challenges that professionals face are the perceptions of those who may feel cynical or threatened by the idea of children gaining more of a voice. Opponents of this idea, such as Stenhouse (1975) and Hopkins (2010) claim that pupils would achieve better if they were respectfully treated, and their ideas listened to and taken seriously. This shows that the main challenge of effective pupil voice are the perceptions of others, including teachers and senior management. However, pupils in Wales must be given the opportunity to participate in decision-making as it is set out within the UNCRC.     

To conclude, the writer has provided a critical reflection of evidence collected during their individual PTE, by identifying an aspect of their practice, in which they want to enhance, personally, throughout their future career as a classroom teacher. The aspect explored, in great depth, was pupil voice and the benefits it provides to a school environment and learner progression. Throughout this assignment, the writer has enhanced their knowledge of pupil voice, and the benefits and challenges of implementing this approach within a school context. On the one hand, it has been identified by many professionals such as Wood (2007), Pulis (2016) and Mitra (2006) that pupil voice contributes to; school development; the enhancement of pupil engagement; creating positive professional relationships between teachers and pupils; and a national approach to supporting pupil well-being. These benefits emphasise Welsh Assembly Government’s (2010) statement that pupil voice helps teachers acquire deeper insights into pupils’ capabilities and their influence in providing exciting perspectives to classroom practice. However, it has been highlighted that pupil voice does not come without any challenges or barriers and that these must be carefully thought out by teachers and school practitioners. 

Additionally, through exploring literature and effective practice studies by Estyn (2009, 2018 and 2019), the student teacher has identified many strategies that have been deemed to support learner progression and learning, while contributing to whole school development. There are several strategies that the student teacher will take forward throughout their future career; developing or supporting school council groups; eco school groups; promoting participation in the planning of topic related experiences; planning and suggesting of educational visits; and pupil questionnaires regarding well-being. These strategies will contribute to the UNCRC’s Article 12, which encourages pupils to be active participants in decision-making regarding their lives and education. Furthermore, the student teacher hopes that by incorporating pupil voice throughout their classroom practice it will create an inclusive environment and contribute greatly to the development of Curriculum for Wales 2022. 
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Appendix 2 – Evidence of learning (Mind map). 















































Appendix 3 – Endangered animal Facebook lesson plan. 









	

Appendix 4 – Evidence of learning (Endangered Facebook Fact File). 

















































Appendix 5 – Identifying persuasive language lesson plan. 
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Appendix 6 – Evidence of learning (Persuasive text highlight). 
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Appendix 10 – Enhanced provision plan and mathematics area challenge. 
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capable learners. Enterprising, creative contributors.
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Time Session activities, organisation, and management Key questions & Assessment for
Learning opportunities
(Children will be split into their English groups (Sets) Assessment for Learning

10/15
Minutes

Introduction:

Group Discussion: What do we know about persuasive writing?
(Persuasive writing — Is writing to persuade someone to do/ do not
do something)

“Where have you seen persuasive writing?”

(Magazines, Letters and Newspaper)

“Can you give me an example of a persuasive text?”

(Do you think it’s a good idea to cut down the trees? Deforestation
Is destroying the habitat of animals including the Orangutan).

Using the AfL — Talking partners strategy. Children will
discuss the question with their partner and write their
answers on a whiteboard

Using the AfL — Lollipop sticks strategy. The children will
share their answers from the talking partners activity with
the class.

A mind map will be created on the whiteboard of the
children’s answers

Minutes

Main activities:

The children will be given an example of a persuasive letter
(WAGOLL), highlighters and a list of persuasive vocabulary.

Task

The children will use the highlighters to highlight the Persuasive
Language and good vocabulary from the example of a persuasive
letter (WAGOLL).

Extension
If the children have finished the task, they can list different aspects
of a good persuasive letter to use in their next Literacy lesson.

- Connectives

- Persuasive language

- Sentence starters

- Facts

Differentiation

Year 5: The children will highlight all the good parts (useful
information) using the highlighter.

Year 6: Will create a key and highlight the information using
different colour highlighters. Also, the year 6 will identify and
highlight facts that are present in the text.

10
Minutes

Plenary:

At the end of the main activity the children will be told about the
activity they will do following on from this activity.

Persuasive letter to an organisation about destroying an animal’s
habitat (deforestation).

“What do you think we need to include in our persuasive letters?”
For example: Emotions, Facts, Persuasive language, and good
vocabulary.

Group Discussion: What type of learners have we been today?
Using the AfL Talking Partners strategy children will talk with their

‘Thumbs up, thumbs down — The
children will show thumbs up if they
understand the task, middle thumb if
they think they know what to do and
a thumbs down if they do not
understand the task.

Talking partners = The children will
work in pairs/threes to discuss the
question.

Lollipop sticks - Using the lollipop
sticks children will be chosen at
random to share with the group their
answers from discussing with their
partner.

Ke estions

“What do we know about persuasive
writing?” — Introduction.

“What is persuasion?” — Introduction.
“What can we say to persuade a
reader?” - Introduction.

“Where have you seen persuasive
writing?” — Introduction.

“Can you give me an example of @
persuasive text?”- Introduction.
“What do you think we need to
include in our persuasive letters?” -
Plenary.





image18.png
18

Session Plan — Key Stage 2
Name of trainee: Joshua Phelps | Session ref: 1(02.04.19)
Personal target(s) in relation to QTS: 5.3.2.4 They identify and support more able and talented

5.3.2.1 They make appropriate use of a range of
monitoring and assessment strategies to evaluate
learners’ progress towards planned learning
objectives and use this information to improve
their own planning and teaching.

learners, those who are working below age-related expectations,
those who are failing to achieve their potential in learning and
those who experience behavioural. Emotional and social
difficulties. They may have guidance from an experienced teacher
where appropriate.

Year group: 6 No. of learners: ALN: Children are set into ability groups for
26 Literacy and Numeracy. Year 5s join the
Year 6's.
Additional Adults: 1
Learning objective(s): Success criteria:
e Torecognise the characteristics of persuasive o Icanidentify persuasive language in a text.
writing. o Icanidentify where to find persuasive text.

(¥r.6).

«  Ican work collaboratively.
Ican identify different aspects of the text.

Links to previous learning: The children have been learning about endangered animals as part of their ‘Wonderful
World’ topic. They have created persuasive texts in previous classes.

Curriculum coverage (range, skills)
English in the curriculum (Key Stage 2)
Skills:

Oracy.

- Express issues and ideas, clearly, using specialist vocabulary and examples.
- Speak clearly using formal language, varying expression, tone, and volume, to keep listeners interested.
- Listen carefully to presentations and show understanding of the speakers’ conclusion or opinions.

- Contribute purposefully to group discussion to achieve agreed outcomes

- Express opinions clearly about topics and written texts and include supporting reasons,

- Follow up points in group discussions, showing agreement or disagreement giving reasons.

- Usearange of strategies to make meaning from words and sentences including knowledge of phonics, word roots, word
families, syntax, text organisation and prior knowledge of context

- Read complex texts independently for sustained periods.

- Confidently recognise and understand the characteristics of a range of different texts in terms of language, theme,

structure, and presentation

Uiteracy (LNF):

xpress issues and ideas clearly, using specialist vocabulary and
examples.

- Listen carefully to presentations and show understanding of the
speakers’ conclusions or opinions

- Contribute purposefully to group discussion to achieve agreed
outcomes.

Read complex texts independently for sustained periods.

‘Numeracy (LNF):

~Identify the appropriate steps and information to complete the task or

reach a solution.

Thinking

The children will think about the
purpose of a persuasive
text/letter. Also, the children will
think about the different language
used within a persuasive letter
when they look at the example
(WAGOLL) of a persuasive letter.

“No part of the DCF will be
present during this lesson

ESDGC

The children will think about the
consequences of their decisions
when an organisation cuts down
trees in the rainforest
(deforestation). The children will
Jomiliarise themselves with facts
about deforestation and the
rainforest.

Yec

Linguistic - The children wil listen
toand follow a range of welsh
commands. The children will
respond with welsh words/phrases
when appropriate.

Key vocabulary (English/Welsh):
English/Saesneg Welsh/Cymraeg
Rainforest Ysgrifennu
Endangered Animals Barod
Trees Pwy sy'n barod
Persuasive writing Gwrandewch
Letter Edrychweh
Da lawn
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Oh No! Extinction. Inc are one of the companies that are responsible for
deforestation in Borneo Therefore, destroying the Orangutan's natural habitat. They
have been responsible for destroying the Rainforest to collect Palm Oil for money
It is gour job to plan a persuasive letter, to persuade Extinction. Inc to realise the

consequences of their actions

Your main point - the reason for your argument - the nitty gritty

Introduction | = introduce some pathos

Paragraph Using logic, numbers and facts to support your argument — refer to

1 Your research
- Paragmph Appeal to your readers’ emotions — tug on their heart strings —
2 show some photos

Paragraph | Make yourself seem trustworthy and believable — be persuasive —

3 use appropriate vocabulary

> Pamgmph Build a sense of urgency for your case — worry your readers —
% pressure them

Use studies and others’ research to convince your readers - graphs

Concliision and tables etc.

PRxiokreibhe  reason u\k‘_‘) Im erLir\S ko Yo LS et
Preet because 3% are._resfone ble for
Aeforeskalion a DoFneos Ded . know
Lhat carbea dioxide s realSsech Lngmum?
ea:l akmosPhere whet when Lrees are
burned” l e for Q&.&H:Lf\g c)ou.m 5 can ve a
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Dydd Mawrth

Dydd Mercher

Dydd Tau

Dydd Gwener

Cosmic Yoga
Registration
Cinio neu brechdanau

Mindfulness Colouring
Registration
Cinio neu brechdanau

Registration
Cinio neu brechdanau

Cosmic Yoga
Registration
Cinio neu brechdanau

Drawing to Disney Music
Registration
Cinio neu brechdanau

Introduce topic. Read Write Inc. Circle Time: Feelings. | Read Write Inc.
Discuss areas. Tricky Words The Huge Bag of Reading
Dragons in the City (eBook). | Reading Worries - discuss the | Tric a Chlic (Mae... Ary
Dragons in the City Talk importance of talking | bws)
Cards. about worries.
Chwarae/ Play Chwarae/ Play Chwarae/ Play Chwarae/ Play Chwarae/ Play
Division (Practical Sharing). | Division (Practical Sharing) | Drawing and music Division - Written and in
Active Learn activities. Practise times tables (2, 5, | Free Choice books.

10).

Cotton Wool Painting

Cinio/ Dinner Cinio/ Dinner Cinio/ Dinner Cinio/ Dinner Cinio/ Dinner
Topic Topic HW Topic Topic
Joe Wicks Workout Dydd Miwsig Cymru (intro)
Listen to Welsh Music
Werite Diary entry about
the day.
The Colour Monster The Worrysaurus Wellbeing Lollipop Stick
Adref/ Home Adref/ Home Adref/ Home Qs Adref/ Home

Adref/ Home

Nodiadau'r wythnos/ Notes of the week:
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Lesson Plan — Phase 2
Evaluation of the Learning Experience
(include references to QTS)

Evaluation of Pupil Learning

Evidence of Learning
(including attitude to
learning over time)

~ Pupils engaged well with the problem and were able to recognise their
local area.

- Prior knowledge was activated to assess pupils’ ability to share objects.

- LA pupils were unable to identify the process of sharing at the start of the
session.

- HA pupils were able to demonstrate the sharing process between

Next Steps for
Progress

Pupils will be given a similar lesson by the staff of the day, and independently
complete the tasks. Pupils understanding of sharing will be enhanced and
developed through the enhanced provision challenges within the Maths Area.

Reflective Analysis of Teaching and Strategies for Development — including
justification/rationale for pedagogical choices

Evidence of my
Effective Practice

- AfLstrategies used to enhance learning and gain an understanding.

- Differentiation was an effective part of this lesson as all children felt
included and the lesson was tailored to their individual needs and abilities.

- Demonstration and recap provided to be effective as children could see how
the sharing process is visually done.

‘Areas for my
Development

Personal Targets
for Progress

~ To enhance my knowledge about the local area to provide pupils with more
problem solving lessons, tailored to their local area which seen high
engagement from the pupils.
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Time Content, Pedagogy & Assessment Opportunities (key teaching points and questions)
Links to Last week pupils have been learning about multiplication in the forms of repeated addition
Previous and revising their times tables. To extend their learning pupils will be introduced to the
Learning term ‘sharing’ as a way of dividing.
Opening Group Discussion and Problem
Phase Provide pupils with the ‘Sharing’ problem from ‘Dylan’.
PPT has been created by the teacher to make the children aware of their local area and
relatable.
Problem: Pupils must learn how to share numicon, blocks and sweets to help Dylan share his
sweets equally between his friends.
AfL: Big Question — What does sharing mean? What does ‘equally’ mean?
Sharing ~ to share the sweets between different people.
Equally - everyone has to have the same amount.
Teacher to use paper plates, numicon and multilink blocks to demonstrate how to share
equally between different numbers of groups.
Teaching &
Core AfL: Big Questions - What way can | share these sweets between 2, 3, 4, and 5 groups of
Learning people? (Access prior knowledge).
Teacher will demonstrate the process of ‘sharing equally’ using the blocks and plates - one
sweet/ block at a time on different plates and repeat.
Teacher will demonstrate how to write sharing as a number sentence, introducing the
division symboll. E.g. 10 + 5 =. Pupils will be asked throughout this session how to write the
number sentence.
AfL: Mini whiteboards will be used to assess the childrens knowledge and understanding of
creating number sentences from practical activities.
Pupils will be given an equal amount of sweets by the teacher and asked to share them,
using the process, between a number of people (plates).
Pupils will be called to the table in order to work out and fill in the division/ sharing sheets.
Differentiation
HA (FW, KG, HC, EW, IW) - Camping Sheet
- Creating number sentences and use plates and blocks to work out calculations if
needed.
- Divide equal numbers between different groups of people.
LA (FE, MC, KW) - Sandcastles Sheet
- Drawing and crossing out pictures when adding to others.
- Divide equal number of items between two groups.
Plenary

Teacher to go over the lesson with the children and ask them to work out larger amounts of
numbers and assess their ability to share sweets.
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Lesson Plan — BA3
Student-teacher Joshua Phelps Class: | Year2
AoLE/Subject Mathematics and Numeracy Date: | 01/02/2021

Lesson Focus:

To share objects equally between groups of 2, 5 and 10.

Relevant/meaningful
links to:

Curriculum

&

Cross-curricular
responsibilities

Mathematical Development
Range:
- Develop practical mathematical skills in a range of contexts.
Skills:
- Recall and use 2, 5 and 10 multiplication tables.
- Solve one and two step problems that involve addition and subtraction,
multiplication and simple division including missing numbers.
- Understand and use mathematical symbols for division.
Literacy and Numeracy Framework (LNF)
Literacy:
- Talk about things they have made or done, explaining the process (Y1).
- Contribute to conversations and respond to others, taking turns when prompted
(¥1).
- Speak clearly to a range of audiences (Y2).
- Listen to others with concentration, understanding the main points and asking for
dlarification if needed (Y2).
Numeracy:
- Transfer mathematical skills to play and classroom activities (Y2).
- Select and use relevant number facts and mental strategies (Y1).
- Select appropriate equipment and resources (Y1).
- Count reliably up to 20 objects (Y1).
- Read and write numbers to atleast 20 (Y1).
- Count sets of objects by grouping in 2s, Ss, or 10s (Y2).
Digital Competence Framework (DCF|
- Interact appropriately with others.
- Plan how to complete a task in relation to identified success criteria.
- Identify what worked and what didn't, giving some of the reasons for their
thoughts.

Personal Targets
(Linked to QTS and
identfied in weekly
review)

Pedagogy - Refining Teaching: Managing the learning environment.

- The teacher understand the importance and demonstrates the effective
establishment and on-going management of the learning environment, in
promoting positive learning habits and behaviours that meet the four purposes and
are understood by learners in that context.

Pedagogy - Influencing to leamers: Listening to learners.

- The teacher demonstrates a willingness to seek, listen to and take account the
views of learners in order to engage and encourage them as active participants in
their own learning.

- Inthe planning and delivery, the teacher demonstrates an awareness of the
importance of encouraging learners to reflect upon their own learning.

Learning Objectives
(Focus on Learning)

~ To recognise that the divide symbol means sharing.
- Toshare objects between groups of 2s, 5s and 10s.
- To calculate how many each group has.

- To write a division calculation.

Success Criteria
(process/product)

= Count objects within a group.
- Share objects equally between groups.
- Identify how many each group has.

Key Resources
Health & Safety

Resources: Numicon Pegs/ Multilink blocks, Paint pots, beads, Bowls, Whiteboards,
Pens and rubbers.
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Enhanced Provision

Darpariaeth wed i Gyfoethogi

Year 2 - Chinese New Year

Writing Area
Ardal Ysgrifennu

&

@

To write a wish list for the
wishing tree.

To create a new year's card.

To make a red envelope.

Maths Area
Ardal Mathemateg

&

To practise writing Chinese
numbers.

To measure and sequence
noodles.

38 Construction Area
Ardal Adeiladau|

To create a dragon or
Chinese landmark (great wall
of china) using the blocks.

Creative Area
Ardal Creadigol

To use chalk or paint to
make a dragon picture.

To use a paintbrush to write
Chinese letters and numbers.

To create a Chinese fan.

Reading Area
Ardal Darllen

&

To read books about China
and write a book review.

@ Tuff Spot

Use the rice to practise
Chinese numbers and letters.
Use the letters to write
your name.

Table Top
Ar ben y tabl|

-

L

Use playdough to create
Chinese dragons, coins or
animals from the story.

ILCTArea
Ardal T.6.Ch

Use JiT paint to draw a
Chinese dragon.

Use JiT turtle to programme
the rat to get to the other
side of the map.
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