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Introduction
An observation which has the power to effectively create developments within an organisation or individual’s life following the observation is known as a ‘critical incident’ (Tripp, 2012) and is supported by findings suggesting that a critical incident is an activity which generates either positive or negative results, and is causally linked with the outcome (Hidayat, Serin and Ribeiro, 2023). Nevertheless, critical incidents may not always be beneficial in teaching practice as conflicting factors, such as mental health, unsatisfactory knowledge and philosophical disparities have been found to influence learning outcomes particularly within Additional Learning Needs (ALN) education (Johnson, 2022). Nonetheless, critical incidents have successfully allowed teachers to explore and reflect on their practice to create enhanced pedagogical environments for their learners while facilitating teaching knowledge for trainee teachers (Brandenburg, 2020).
Reflection includes analysing one’s mindset, attitudes, preferences, results, and then responding these analyses by building and motivating new ideas and skills (Slade et al., 2019). The curriculum, which lays the purposes of education, is to be viewed with intentions of growth and reflection in teaching, thereby allowing teachers to encourage advancement regarding their learners’ minds, while keeping in control of where the growth occurs (Dewey, 1904). This indicates that reflection enables teachers to encourage learners’ minds to flourish and develop positively in the right path and is a pragmatic, effective skill for growth when creating profoundly engaging classes where pupils can thrive (Yu, 2018). Therefore, the aim of this essay is to discuss and analyse a critical incident which had occurred and observed in a classroom using the methodology proposed by Tripp (2012). Therefore, enabling reflection upon the critical incident to understand how it can inform practice as an educator and what could be implemented to prevent similar negative incidents, but facilitate positive incidents occurring prospectively within the classroom.
 
School Background and Class Context
The school where the observation took place is a mainstream primary school located within the Swansea Council authority in a less affluent area of Swansea and will remain anonymous.
The class was a year four class with twenty-three pupils of mixed ability (see APPENDIX 1) during an English Language lesson exploring inferences from pictures, forming part of the Language, Literacy and Communication Area of Learning Experiences (AoLE), with all pupils working within progression step two. Among the class children there is a range of ten different nationalities. Besides the class teacher, the class consisted of another knowledgeable other, a learning support assistant, who sat with lower ability learners to provide additional support at the front, left of the classroom. English Second Language (ESL) children were sat on a table at the front, right of the classroom. Average ability children and a child with additional learning needs (ALN) were sat on a table in the front, middle and the higher ability children were sat on two tables at the back of the classroom.
 
Case Study
Using Tripp’s Critical Incident Methodology during the observation, a critical incident was identified and investigated (Tripp, 2012) (See APPENDIX 2). At 9.25am, in the classroom, the teacher introduced an English Language lesson with the intention of deriving meaningful inferences from pictures, focusing on the ‘What Matters Statement’: ‘Understanding languages is key to understanding the world around us’ (Welsh Government, 2019).
The pupils were engaged when the teacher asked them questions and asked them to write their answers on their own whiteboards then raise their hand to share their answer. Child A raised their hand to share her answer. During this period, the class pupils who were eager to share their answers, raised their hands and patiently waited their turn, were called one-by-one, in no order by the teacher. With a hand in raised, Child A was called for her answer nearly a minute later. She shared an answer she had not written on her whiteboard but shared her written answer when the teacher asked for it, however she was not quite on the right lines when answering the question. This led to Child A completely rubbing out her answer without looking at how she could improve her current knowledge. For the remainder of the lesson, whenever the teacher asked the class a question, Child A raised a hand but nervously lowered it before she could be called to share her answer. This was an issue for Child A’s learning experience as it prevented her from receiving meaningful feedback from the teacher. This incident may have occurred due to Child A lacking belief in herself due to negative self-esteem, becoming disengaged in the discussion or may have occurred due to Child A’s answer differing from her peers and thus lacking confidence in her own answers.
During the observation, evidently the four purposes of education which are to develop ambitious, capable learners; ethically, informed citizens; enterprising, creative individuals and healthy, confident individuals (Donaldson, 2015) have been incorporated into the lesson. For instance, the teacher used an interactive whiteboard to explain the work, this encouraged the children to stay engaged and motivated to learn, alongside writing their answers on their own whiteboard which facilitates building memory of the information they have written and learned (Knight, Pennant & Piggot, 2005; Syahputri et al., 2020) This contributes to guiding children to become ambitious, capable learners as writing their answers on whiteboards would help them to understand and explain the information they are learning (Donaldson, 2015), therefore giving them independence and confidence as learners.
Building on the previous statement, during the observation, the pupils raised their hands and waited to be called to give their answer, this is evidence of the children practicing their rights set out by The United Nations Convention on the Rights of the Child, for instance, it is stated that children have a right to an education, the right to learn and that education should encourage children to be respectful (Welsh Government, n.d.). Raising their hand to give an answer, demonstrates the pupils respect for their peers’ right to learn and develop their knowledge and respecting that when it is someone else’s turn to speak, they must listen. This supports the children in becoming ethically, informed citizens as they are considering and practicing their individual and their peers’ needs and rights, in a diverse classroom, and thus will benefit them in a diverse society (Donaldson, 2015).
Evidently, the development of the children becoming healthy, confident individuals is implemented in the classroom as the pupils are generally confident to participate in the class conversation as the teacher is positive and respectful of the pupils’ answers and applies Assessment For Learning (AFL) methods by providing positive feedback to the children regarding their answers (William, 2011). Furthermore, the use of the whiteboards enhances the development of the children’s fine motor skills and allow the children to develop their everyday skill of writing (Donaldson, 2015; Drigas & Papanastasiou, 2014).
 

Literature Review
There are several important fundamental fields to consider when exploring literature following the observation of the critical incident. This literature review will discuss cognitive learning theories in school, followed by the relevance of social learning theories and the importance of emotional literacy in schools.
To begin, establishing and strengthening the thinking processes, such as problem solving, identification and decision making, forms the advancement of cognitive development (Ghazi et al., 2014). Piaget proposed a cognitive developmental learning theory where children develop as they respond to the world around them, in four stages, known as the Sensorimotor, Pre-Operational, Concrete Operational and the Formal Operation Stage (Prasetyo, 2020). Progression through the four stages is aided by a child’s experiences and biological growth, Child A is nine-years-old, thus is in the Concrete Operational Stage (COS) and is beginning to think logically and theoretically with an attempt at abstract thinking (Ghazi et al., 2014).
During the COS, children begin to construe the principles of the concrete stimuli they have experienced (Lefa, 2014), this implies that representing real life sophisticated concepts to children by using familiar stimuli will strengthen their learning development. Indeed, incorporating brand-new knowledge to previously familiarised stimuli within the environment creates more significant and prosperous learning (Shadiev, Hwang & Liu, 2021). However, learners during the COS begin to increasingly vary in their abilities and what they may be familiar with (Hart, Bishop & Truby), which indicates that it would be difficult for teachers to implement common familiar stimuli in the classroom to facilitate pupils’ learning effectively. Nonetheless, as part of the new Welsh curriculum, five distinct, separate, and successive progression steps, all of which are impacted by one another and allow children to steadily progress through education from age three-to-sixteen, have been implemented to increase the efficiency at which children can engage with ideas, sophisticated matters and hypothetical theories (Donaldson, 2015). This implies that the new curriculum alleviates barriers to pupils’ learning based on their experiences.
Despite the previous statement, socio-cultural variations influence cognitive learning development as children from rural areas perform better in school, compared to children from urban areas, through increased exposure authentic contexts (Ghazi et al., 2014). However, Ghazi et al., (2014) findings are insignificant to nine-year-old children in the COS during English Language lessons as they focused on the learning of mathematics in the Formal Operational Stage, two-hundred twelve-to-sixteen-year-olds and failed to acknowledge the parental roles in cognitive development despite research suggesting that parents guide their children in what they perceive as ‘good’ or ‘bad’ (Hart, Bishop & Truby, 2002).
Nevertheless, Vygotsky proposed a theory of learning with a strong socio-cultural view (Alkhudiry, 2022). When interacting with others, children gather cues which guide their cognitive development, therefore, social communications are viewed as causal factors in cognitive learning development (Rogoff, 1999). Furthermore, Vygotsky’s cognitive learning theory emphasises the importance of parental influence as children who received increased parental interaction at home were 39% more likely to enhance their early literacy abilities as their present progress levels are enhanced when interacting with a more knowledgeable other, such as their parents (Solichah & Fardana, 2023). Though this provides support for the five progression steps in education, as children in one classroom may be in different stages of learning, the study comprised of four-to-six-year-old children (Donaldson, 2015; Solichah & Fardana, 2023), therefore the findings are not generalisable to children aged seven or older and thus cannot be applied to Child A or her peers. Furthermore, the findings lack face validity as it failed to consider that not all children live with their parents.
Building on the concept of social communication, acquiring knowledge and ideas through engagement in social activities can positively affect the capacity to which learners acquire and learn a second language (Alkhudiry, 2022). This addresses the concept of intersectionality, understood as the interdependent aspects pertaining to social groupings such as gender, class, and race resulting in the generation of discriminatory proceedings (Taylor, 2019). Therefore, allowing ESL children opportunities to effectively learn English, thereby acting as a barrier from exposure to discrimination due to English not being their first language (Ramjattan, 2015).
Moving on, developing emotional literacy skills by refining healthy classroom and school environments is key to elevating and maintaining the competence which aids pupils to develop their emotional proficiency skills (Jensen, Smith & Jacobs, 2020). Emotional literacy is key in schools as it drives the development of pupils’ social skills, emotional comprehension and management abilities (Purcell & Kelly, 2023). This finding has validity as the research is recent and relates to the critical incident as child A may have had low self-esteem, which may be defined as one’s judgement of worth, assurance in their own thinking and can be influenced by one’s emotional literacy (Branden, 1990; Purcell & Kelly, 2023). This may imply that Child A lacked assurance that she could provide an adequate answer after listening to her peers and would rather give no answer than one she was not confident in.
High self-esteem may result in learners who effectively develop their learning abilities and have the best outcomes in class (Cardelle-Elawar, 1996), thus, emotional literacy is pivotal in classrooms as it may impact self-esteem which consequentially impacts pupils learning outcomes. Nevertheless, these findings are twenty-seven-years-old (Cardelle-Elawar,1996) and arguably outdated as they will lack external validity as they cannot be accurately generalised to children in schools in 2023.
To finish the discussion of emotional literacy, older Key Stage 2 pupils are approaching their eleventh birthday, thus the adolescent stage of their lives (Loades, 2020), which implies they may be undergoing alterations to their circadian rhythm which consequently impacts their sleep, cognitive abilities and therefore, their school performance (Kirby, Maggi & D’Angiulli, 2011). Indeed, children who started the school day at 9am rather than 8.15am were likely to score three percentiles higher in reading and mathematics tests (Edwards, 2012). However, these results were based on children in average ability schools and though may be applicable to Child A as she is an average ability learner, it would not be valid for the whole class where there are several higher ability and ALN pupils. Additionally, Tarokh et al., (2019) suggest that sleep quality during adolescence is confounded by both biological and environmental factors, thus may not be due alterations in circadian rhythms.
 
Teaching and Learning Methods
Observing and analysing critical incidents in schools allows for a refection on the data collected and rationalises the adoption of methods used in classrooms and teaching to effectively enhance pupils’ educational success (Viergever, 2019).
Child A lacked confidence in her answers which resulted in her rubbing out her answer and nervously lowering her hand before the teacher could call her for an answer. To avoid this, I would implement the AFL method ‘think-pair-share’ as a teaching approach. Think-pair-share involves two or more students being allowed thinking time, before collaborating ideas prior to feeding back their answers to the class collectively rather than individually (Kusuma et al., 2015). This would allow the teacher to listen to and provide feedback to more pupils with confident, shared ideas before they become disengaged and alleviates pressure for pupils to give their own individual answer. Think-pair-share enhances pupils’ active participation in class, resulting in remembering key information due to processing their answers and ideas in three different ways (Citrawathi, Widiyanti & Adnyana, 2020). Therefore, the implementation of think-pair-share in the classroom would prevent children, such as Child A, from becoming disengaged, lacking confidence and achieve a deeper understanding of the information, thereby preventing her from becoming confused when given a task to complete.
Despite the previous finding, pupils must develop positive mindsets to achieve optimal learning when engaging in think-pair-share, therefore implementation of ‘think-talk-write’, a method where a discussion of ideas after a stream of reflection before writing down the ideas, is more effective when learning mathematics than think-pair-share (Citrawathi, Widiyanti & Adnyana, 2020; Kusuma et al., 2020). However, the observed lesson was an English Language lesson and thus is insignificant in the critical incident.
There was a banner in class encouraging pupils see three peers before asking the teacher for help. However, this may not be ideal in Child A’s class as the children were seated according to their ability, thus, they may struggle with and encounter the same issues when completing their work. Indeed, Child A and her peers sat at her table had become disengaged, struggled to focus, and complete the learning task until the teacher gave them support. Therefore, a teaching and learning method I would implement in pracrice to avoid this issue is a seating plan where higher and lower ability learners are mixed, allowing them to participate in peer learning while reducing class transgressions and allowing children to develop friendships which may have otherwise not been likely (McKeown, Stringer & Cairns, 2015). This demonstrates that a mixed ability seating plan may also act as a behavioural management method in the classroom and allows children to develop healthy relationships thereby guiding children to become healthy, confident individuals (Donaldson, 2015). However, McKeown, Stringer & Cairns (2015) findings were based on eleven-to-fourteen-year-old pupils working towards progression step three and four and thus lacking validity for Child A’s class working at progression step two.
Evidently, inferences was a new topic for Child A due to the confusion when given the task to complete. To avoid this, I would implement scaffolding to support and build pupils’ learning. Scaffolding as a teaching method aims to give self-sufficiency to the learner by building on their knowledge effectively so that they can complete tasks which alternatively may have been uncompleted (Zackariasson, 2020). Scaffolding may be utilised during learning using Kolb’s Experiential Learning Theory (ELT) (Fewster-Thuente & Batteson, 2018).
Kolb’s ELT is comprised of four phases known as, ‘Concrete Experience’ where dynamic  investigation of a concept is undertaken by learners; ‘Reflective Observation’ where rational reflection of a learning experience takes place; ‘Abstract Concepts’ where a learner’s experiences are used to hypothesise hypothetical representations and ‘Active Experimentation’ where learners apply their hypothetical representations to novel experiences (Kolb et al., 1999 as cited in Raftery & Zafonte, 2022; Kolb, 1984 as cited in Konak, Clark & Nasereddin, 2014). Therefore, Kolb’s ELT allows learners to build and reflect upon their existing knowledge and how they may effectively learn by themselves and from peers (Fewster-Thuente & Batteson, 2018).
Implementing scaffolding during classroom learning using Kolb’s ELT enhances pupils’ enthusiasm, proficiency and interaction with peers which is principle to creating effective educational experiences (Konak, Clark & Nasereddin, 2014). However, these findings are based on university students in a very different stage of learning to the learners in the observation. Furthermore, the study was published in 2014 and therefore does not consider the new curriculum outlined by Donaldson (2015). Additionally, in line with Piaget’s cognitive developmental learning theory, it is evident that a learner’s ability to reason abstractly does not develop until they are roughly eleven-years-old (Prasetyo, 2020; Marini & Case, 1994). This proposes an issue for the use of scaffolding using Kolb’s ELT in learners younger than eleven, as the third stage of ELT is ‘Abstract Concepts’ where learners abstractly hypothesise ideas based on their accomplishments to build their learning (Kolb, 1984 as cited in Konak, Clark & Nasereddin, 2014).
Despite the previous statement, Reciprocal Teaching, via reciprocal reading can be used as a scaffolding learning method (Yang, 2010). Reciprocal Teaching allows children to collaborate with fellow learners, make predictions, formulate, query and recap pieces of work to consolidate their learning and is most effective amongst mixed ability learner groups (Yang, 2010). This supports the teaching method of a mixed seating plan so that lower ability pupils may effectively collaborate with higher ability pupils to facilitate their learning.
 
Discussion
The observation of a critical incident has enabled reflection and construction of considerations for my own pedagogical choices and philosophy of education moving forward into my teaching practice to ensure effective progression for learners.
Due to Child A lacking confidence to provide answers, as a teacher I would focus on establishing better quality pedagogical relationships through reflection. An outstanding teacher has been described as one who aspire to become exceptional teachers using self-reflection, and are therefore adaptable (Keeley, Ismail & Buskist, 2016). Evidently, purposeful, and conclusive reflection is an important element of the teaching profession as it allows educators to develop their practice to achieve their learners’ socio-cultural and pedagogical needs (Day, Webster & Killen, 2022). Therefore, I will adopt Schön’s Reflective Practice to enhance my teaching practice and learners’ educational outcomes (Wieringa, 2015).
Schön’s reflective practice begins with knowledge-in-action where reflection upon previous experiences, such as, lessons plans and structure, is conducted, followed by reflection-in-action where analysing feelings and philosophy occurs while aiming to excel pedagogical ideas, followed by reflection-on-action where thoughts and evaluations of the situation are generated and how prospective improvements may be developed to improve teaching practice (Wieringa, 2015). Therefore, this is in-line with Keeley, Ismail & Buskist (2016) finding that an excellent teacher uses reflection to become an excelling teacher.
As an educator, reflection aims to acknowledge and critically examine one’s own psychological ideas and reorganise them (Korthagen, 2001). This indicates that reflection drives positive impacts for learners as teachers strive to provide their most outstanding pedagogical practice based upon the pupils’ best interests. This statement is supported by the finding that reflection results in better quality relationships and learning satisfaction in classrooms (Korthagen, 2010). Indeed, better quality teacher-learner relationships encourages students to feel equal to their teachers, thereby prevents hindrances on their learning while positively impacting their progression by improving their perceptions of AFL (Schut et al, 2020). For Child A, this would discourage her from perceiving AFL as negative and may encourage her to actively participate in lessons when AFL methods are utilised.
Moving on, providing consistent feedback, and encouraging dialogue and critical reasoning are evident of excellent teachers (Ismail & Groccia, 2022). Therefore, in my practice I will use of the AFL method ‘effective questioning’ as it allows the documentation of pupils’ understanding through simple assessment and supports learning through instant formative feedback (Heitink et al, 2016).
Effective questioning techniques in the classroom includes ‘think-pair-share’, which encourages learners to increasingly participate in learning experiences, and ‘whole class’ questioning, which allows learners to identify inconsistencies in their knowledge through reciprocating their preceding intelligence (Pradana, Sujadi & Pramudya, 2017; Stokhof et al, 2020). To elaborate, Kahoot! is an educational game program which can be accessed via digital devices and may be used as a method of whole class questioning and effectively allows shy or low self-esteem pupils to participate by decreasing apprehension and worry while motivating class involvement and excluding negative criticism (Wang & Tahir, 2020). For Child A, this would mean that she would be able to participate in lessons and give her answer without worrying that her answers are not good enough due to low self-esteem.
The use of effective questioning allows teachers to address and identify a pupil’s frequent misconceptions (Heitink et al., 2016). Therefore, effective questioning allows the teacher to adopt realistic learning expectations of a child and indeed a teacher who is encouraging, with plausible expectations may be described as practicing excellent teaching (Ismail & Groccia, 2022), which further emphasises the importance of effective questioning in class.
 
Conclusions and Recommendations
Careful considerations of Tripp’s critical incident methodology (Tripp, 2012) and reflection was employed to observe a critical incident in school to complete the current academic assignment. The critical incident methodology has allowed me to understand behaviours in classrooms and the significance of their meaning on the development of learners and how negative learning outcomes may be avoided while encouraging positive outcomes.
Piaget explains that children develop through their experiences of the world around them, therefore a focal point for development during my own practice is pedagogy by providing real-life experiences to learners which would be impactful to develop their social experiences and provide them with vocabulary from real points of context. Additionally, the concept that cognitive development takes place as children pick up social cues was proposed by Vygotsky, therefore I will seek to develop upon pedagogical teaching practices by taking considering my learners’ perspectives to make them actively involved in their learning experiences by searching and employing advice from a diverse range of sources to facilitate this and thus demonstrating collaboration and leadership in in guiding learners to become ambitious and capable learners.
Another pedagogical factor I will take forward in my practice is managing the learning environment by creating habits and learning environments which effectively facilitate learning by implementing effective seating plans, for instance, rather than seating children in the class according to their ability, as I observed in Child A’s class, I will ensure that there is a mixture across the classroom so that children are encouraged to support each other in their learning and form new friendships to become ethically informed citizens and healthy, confident individuals. This will be effective as it allows learners to lead learning as higher ability children are able to provide support to their peers while consolidating their own learning. This will allow for effective differentiation during the use of AFL, such as think-pair-share as learners who would normally struggle to think of answers will be encouraged by higher ability peers to enhance their thinking abilities.
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