‘Choose either ‘the beach’ or ‘the woods’ to plan a visit for a group of children. Describe how visiting this location can support learning.’
‘’Tell me and I forget. Teach me and I remember. Involve me and I learn.’’ (date unknown)
Benjamin Franklin, emphasised the importance of experiential learning in stating that to ‘’involve’’ a child, is a far more powerful tool than to merely ‘’teach’’. Experiential learning is not a new phenomenon, it is however one that will have greater emphasis in the new curriculum in Wales (Donaldson, 2015). The learning environment is a fundamental element in facilitating an experiential learning experience, and teachers must consider how the environment can enhance the learning experience. In the most simplest term, the learning environment can be defined as the physical space and contexts in which children learn (Partnership, 2013.) In Denmark, the learning environment is integral to the learners development, and it is considered as the ‘’interactions between the pedagogical goals, the participants (children and adults) and the learning environment (Williams-Siegfredsen, 2013). The Danish Forest Schools approach relates to all four purposes in Donaldson’s vision (2015).  Practitioners need to devise such rich and stimulating learning environments in order to provide learners with an opportunity to develop holistically, in all dimensions of development including cognitive, spiritual, physical and emotional. The learning environment should also cater for the individual needs of the learners at different stages in development and interest. For example, young learners require an informal learning environment, in comparison to a key stage two class. (Katz, 1990) Maria Montessori also recognised that in order to promote optimum learning opportunities, the learning environment must be equipped with resources designed to meet the learners needs, Montessori therefore introduced small-scale furniture in her classrooms (Montessori, 1948). 
Educationalists may refer to the term ‘’enabling environment’’, when discussing how the environment must support the learning and development. Hogman (2011) defines an enabling learning environment in the as a physical indoor, or outdoor setting that is spacious, stable, accessible and contains a range of high quality resources. Hogman furthermore explains that an enabling environment, is an emotional support structure that acknowledges that each learner is an individual (2011). The notion of personalised learning is a vision that is echoed in Donaldson’s curriculum review (2015). It is however a challenge to cater for the individual interests in a class of thirsty learners, and so several practitioners discuss as a class future topics, or lesson ideas in order to involve the learners in planning the learning. The Reggio Emilia approach to learning emphasises the significance of the learning environment, and defines it as the ‘’third teacher’’ who guides the learning, and empowers the learning experience (Gardner and Fraley, 2016). In Reggio Emilia schooling, the physical space is purposefully organised to encourage communication and relationships. The distinct arrangement of the resources, structures and activities are also to develop problem solving and promote discovery learning (Gandini, 1993) 
Out-out-classroom learning environments are a stimuli that can enrich the learning experience for both teachers and learners. Educational visits provide real life learning experiences, and as ‘The Real World Learning Partnership’ state, ‘’there is no substitute for a child smelling, listening to and touching the natural world, and experiencing our heritage and culture, hands-on.’’ (2006, p.6). Research furthermore demonstrates that learners who regularly engaged with their local environment, and have had an opportunity to develop an awareness on how to look after it, are more likely to develop into active citizens (Rowley and Cooper (2009). Out-of-classroom learning thus far promotes statutory frameworks including Education for Sustainable Development and Global Citizenship (ESDGC) and the Curriculum Cymreig (YCC). In a minority of schools, teachers are however reluctant to organising out-of-school visits due to the fear of exposing learners to risks or dangers, and would rather avoid the additional paperwork and planning. (Health and Safety Executive, 2011). Risks and challenges are however unavoidable, society would therefore be denying the next generation of a meaningful education if we didn’t prepare children to manage and judge risks independently (Danks and Schofield, 2006). Educational trips are an opportunity for learners to independently manage the risks and dangers around them. Play Wales (ND) outline the benefits of exposing children to risks: ‘’extending skills, developing physical and emotional capacities, challenging ourselves in new ways and gaining direct experience of the consequences of our actions’’ (ND, p.1)  An important factor that all practitioners should consider when planning an educational trip, is that a visit should not be an event; it should not exist in isolation. In order to maximise the learning experience, and to add interest into a particular topic of study the visit should be relevant, and motivate the learning. 
I have planned a visit to the Elan Valley, a river valley located in Mid Wales. The Elan Valley is most popular for its historic dams and reservoirs that were built to supply clean water to Birmingham. The setting is an unique landscape within the Welsh heritage, and one that can offer a range of educational experiences in the natural environment. Estyn (2014) reported that the natural environment is used to improve pupils’ wellbeing in settings. One school observed that children who struggled in social situations in the classroom, were then able to work and communication effectively in the outdoor environment (Estyn, 2015). The Elan Valley Trust is dedicated to delivering educational programmes of study, that have been devised in connection to the National Curriculum requirements. The educational trips are free, and are delivered by an expert Education Ranger.  Furthermore, the Elan Valley is an appropriate organisation to use because it holds the ‘’Learning Outside the Classroom’’ Quality Badge (See Appendix 1), an award that is a nationally recognised indication of high quality teaching and learning experience. The department for Education guidance on Health & Safety on educational visits recommends that schools and other related settings look for the Learning Outside the Classroom Quality Badge when organising an educational visit (DfE, 2018). The setting is also well-facilitated; there are indoor and outdoor eating facilities, several hand-washing facilities, toilets and all facilities are all well-equipped for disabled access. The reason that I have thus far chosen the Elan Valley is because it is a safe environment, which is wheelchair accessible and is related to the topic that the learners are currently studying. In terms of geographical location, the Elan Valley is a twenty minute bus journey from the school. Friedrich Froebel theory resonates with the location of the Elan Valley. Frobel, the founder of the ‘’kindergarten movement’’ suggested that the ‘’children’s garden’’ was the most appropriate learning environment for young children to learn within (Wilson, 2012).  Frobel’s theory was consciously built on the work of Rousseau and Pestalozzi, all of whom believed that the quality of the environment in which children were raised was fundamental.
I have utilised the Outdoor Education Advisers’ Panel (OEAP) to plan the visit to the Elan Valley. The OEAP offers specialistic advice about educational visits, and the statutory protocols that should be completed prior to the visit. In order to devise an appropriate child-staff ratio, I utilised ‘’SAGE’’. The dimensions of SAGE are staffing, activities to be undertaken, group characteristics and the environment. (OEAP, 2018). An addition element that should however be considered, is the risk assessment, as the learners will be participating in pond-dipping there is an additional risk that I need to evaluate. The suitable ratio, in consideration of all of the above factors will therefore be 1:6. As there are 30 learners in the class, I will require five adults, excluding myself. The one-to-one learner is also not included in the ratio, as there is an additional designated member of staff, who is also not included within the ratio, that will accompany the learner. One of the support staff will take a car to the Elan Valley in case of an emergency. The staff that will supervise the learners are all staff members at Ysgol Bryn Dewi and therefore will have been DBS checked. I have chosen not to allocated myself to an individual group, so that I am able to carry out the responsibilities as visit leader such as regular head counts, and so that I can monitor and assess the learning. The support staff are to also monitor and assess the learning.  Prior to the visit, I will also write to the parents, or carers of the learner (See Appendix 2). Although it is not a statutory requirement to obtain parental or carer consent,  due to the fact that the visit will take place during the school day (OEAP, 2019), it is good practice to effectively communicate with parents and carers. Learners will also have a ‘’Check-List’’ of items to bring (See Appendix 3), that will be given to the parents or carers. All staff members are first aid trained, as well as the Education Rangers, whom carries the first aid kit, but will not administer. Please see Appendix 4 for the Schools Educational Visit Policy document. 
The visit to the Elan Valley promotes one of Barnes’ eight cross-curricular approaches,  the multi-disciplinary approach, that ‘’aims at using a single experience or theme to develop higher levels of understanding and performance’’ (Barnes, 2011, p.48). By the end of the visit, the learners will have developed a range of skills across the curriculum, including Personal and Social Development, Language, Literacy and Communication Skills, Mathematical Development, Knowledge and Understanding of the World and Physical Development. The ESDGC ethos will continue outside of the classroom, as several themes of ESDGC are relevant to the visit, including the natural environment, choices and decisions and identity and culture (DCELLS, 2006). Learners will in addition develop their understanding of the ‘’cultural identity unique to Wales across all areas of learning through an integrated approach’’ (DCELLS, 2015, p9.). The Elan Valley is a significant setting that celebrates the Welsh heritage, the visit thus far promotes YCC, as learners should gain an awareness of their Welsh heritage, and appreciation for their local environment. Learners will furthermore have an opportunity to develop their digital competency, an aspect that teachers do not perhaps utilise enough on out-of-school trips. Additional curriculum links, such as thinking skills and the literacy and numeracy framework,  can be identified on the lesson plan. (See Appendix 5). Elements of the new curriculum are also evident within the learning experience, such as the connections with the four purposes, and the active learning approach. In his review, Donaldson also stated that ‘’Children and young people want lessons to be more relevant and engaging, with more practical lessons, more fun, more interactivity, and more out-of-classroom activities’’ (Donaldson, 2015, p37).
The targeted age group are learners in year two, ages between six and seven years old. In the school learning environment, learners work in groups that are organised based on similar abilities. Learners will remain in these groups so that the learning ethos is mirrored on the trip. In the class, there is an individual who requires additional support due to a physical impairment. This child requires a one-to-one support to aid mobility. Due to the un-even terrain in the Elan Valley, I will thus far inform the support staff, as well as the child’s parent that the child will require his outdoor wheelchair for the trip. Overall, there are no major behaviour issues that I need to take into consideration. If there were behaviour issues, I would need to take extra precautions such as an additional staff member, set firm expectations prior to the visit, and monitoring the behaviour upcoming to the trip. Several experts such as Wilson (2012) and Knight (2013) however state that the outdoor learning environment significantly improves behaviour. 
Pupil voice is paramount in modern education, and should remain as important when planning an educational visit. When discussing the future learning with the class, the learners feedback highlighted that the learners had a particular interest in the outdoor creatures, and woodlands at that particular time. I thus far devised the theme, ‘’The Gruffalo’’; the story also provided a hook to stimulate the learning. The Elan Valley is relevant to the theme, because it has its very own authentic and wide-scale woodland that the learners can envisage as the Gruffalo’s habitat. I then devised lessons, that built on the learners previous experiences, and focused on their interests. Donaldson (2015) recognises the importance of pupil-led learning, as it develops ‘’ambitious, capable learners, ready to learn throughout their lives’’, one of the four purposes in the new curriculum. It is however important to ensure that the learners are building on skills, and that the learning progression is not static. The theme, ‘’The Gruffalo’’ is relevant to the learners, offers a wealth of opportunities to take the learning outdoors, and to adopt the Forest Schools thinking. Knight (2013) outlines the universal benefits of Forest Schools and outdoor learning, including increase motivation and concentration in the learning, and development in learners knowledge and understanding of the natural environment, which should then translate to a sense of appreciation. Knight further states that if we educate our future generations through the Forest School approach, it should then have a ripple effect on the parents and carers. (2013). 
[bookmark: _GoBack]Prior to the visit, I have been in contact with the Educational Rangers who will be leading the learning experiences. The Education Rangers and I have jointly planned the learning experience in order to maximise the learning experience. The Rangers and I have established a mutual understanding of the learners prior knowledge, and have identified the learning objectives of the visit. Ofsted (2008) reported that educational visits are often unmeaningful due to a lack of planning and liaison between the teacher and the provider. The learners are familiar with the term, ‘’Habitat’’ and are able identity the different types of habitats. The purpose of the educational trip is to then build upon the learners knowledge and identify the creatures in a pond habitat and a woodland habitat. Constructivist theorists in education such as Piaget believed that learners should be constantly building on prior knowledge, and that there are discrete stages of cognitive development (1950). Donaldson however recommended that the education system in Wales should develop a continuum of learning, rather than restricting learners to levels according to an age category (2015).  I have also devised an itinerary that I will give to the Educational Rangers, and the support staff on the trip (See Appendix 6). As the class teacher, I have a duty to effectively communicate with the support staff in my classroom, and in out-of-school settings (Education Wales, 2009). Furthermore, I have conducted a pre-visit to the site, and met with the Educational Rangers to complete a risk assessment (See Appendix 7), and to ask any further questions. The risk assessment will take into the whole process, and identity the possible hazards and control measures, and any further action that may be required. The bus company that the school use for off-site visits and trips have also been contacted, and the school are covering the cost of the journey to the Elan Valley. In using a bus company that the school are familiar with, I can ensure that it is a reliable company and one that complies with the legislation, and policies. 
As shown in the itinerary (See Appendix 6), I have devised two activities that take place in a morning, and an afternoon session. Due to the nature of the pond dipping, the class will be divided in half so that all learners are actively involved in a safe environment, rather than waiting and then becoming distracted. As learners will be working in groups of three or four, I have furthermore adopted a social constructivist approach to learning. Dewey and Vygotsky supported the notion that social interaction is a significant element in a child’s development, and learning. Controversially, Piaget (1950) referred to the learner as the ‘’lone scientist’’, and explained that learners need to construct knowledge independently, in order to make sense of the world. At the end of the visit, in small groups learners will have an opportunity to purchase items from the gift shop. The learners will independently choose items that are within the £2 budget. On the pre-visit, I will ensure that the gift shops had items that were within the price range. The learning experience is also enhanced by the ‘’More Knowledge Other (MKO)’’, a term that Vygotsky refers to in his learning theory (1978); the Educational Rangers are the MKO, as experts in the natural environment. I will assess the learning throughout the day by observing and asking key questions (See Appendix 5). 
In order to further measure the impact of the learning experience, the learners will be given an ‘’EXIT TICKET’’ on arrival at school, I have differentiated the questions to suit the different abilities in the class. In shoulder buddies, learners will then discuss what they learnt, and what they would like to learn in future lessons and then share these ideas with the rest of the class.  In the forthcoming lessons, learners will then upload the photographs taken on the iPads onto the HWB shared space, and will explain to their learning buddies the significance of the photographs. In an upcoming creative development project, learners will use the technology to enhance the photographs. Another lesson will involve drawing a comparison map of the two varying habitats, the pondlife and the woodland. 
In conclusion, learning experiences are influenced by the spaces and places where it occurs (Barnes, 2015). Out-of-school learning spaces enhances the learning experiences, as Knight states that ‘’taking children out of their usual setting creates an atmosphere of magic (2013, p.45). Critics of forest schools argue however that the outdoor learning environment is not suitable for every individual child, for example those who show symptoms of the hypersensitivity disorder may find the experience distressing (Get Outdoors, 2017). Both the HSE, and Welsh Assembly Government (WAG) agree that the outdoor learning environment ‘’brings the curriculum to life’’ (HSE, 2011, p.1), because it offers authentic opportunities to explore, and a wealth of stimuli such as sound and textures that enrich the learner’s development. In regards to the new curriculum in Wales, learners are to have more ‘’meaningful’’ learning experiences (Donaldson, 2015), the learning environment is the facilitator of these experiences. The new curriculum in Wales will enable teachers more flexibility in teaching, which should increase the opportunities to take learning outdoors as, according to Moss; inflexibility is one of the barriers to outdoor learning experiences (2012). The learning environment also promotes an integrated approach to learning, that encompasses a range of social skills such as teamwork, and also more intellectual skills such as mathematical skills (Harriman, 2006). Learners may also want to revisit the Elan Valley and take family, or carers to explore; as previously discussed developing a child’s appreciation of the natural environment can have a ripple effect (Knight, 2013). It is furthermore a legal requirement, as enforced by The United Nations Conventions on the Rights of the Child, that state that children have a right to live and play in an environment that stimulates their healthy development. Parallels can again be drawn in the new curriculum, that sets out to develop ‘’healthy, confident’’ individuals (Donaldson, 2014). All four purposes in the new curriculum link to the Forest Schools thinking, therefore there are indeed elements of the forest schools that could be outlined in the new curriculum to implement in schools in Wales.
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